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 Section One: Introduction 


Professional Growth and Evaluation Committee Mission and Functions 


The mission of the Professional Growth and Evaluation (PG&E) Committee is to promote the 
professional growth of faculty members and to provide for their evaluation as required in Education Code. 
The functions of the PG&E Committee are as follows: 


1) Develop proposed procedures for the PG&E process; 


2) Review and revise procedures outlined in the handbooks, based on input solicited from participants in 
the process; 


3) Interpret established PG&E procedures by acting in an advisory position to those undergoing 
evaluations as well as to those persons administering the process. 


Philosophy of Faculty Growth and Evaluation 


The professional growth and professional evaluation of faculty are interrelated.1


MiraCosta strives to establish a supportive environment that encourages and facilitates lasting change. 
This growth and evaluation process is, to the extent possible, initiated and directed by the faculty member 
being evaluated. The process fosters self-initiated learning, encourages creativity, and promotes 
teamwork. 


 Thus, the Professional 
Growth and Evaluation Process at MiraCosta College has a dual purpose: to promote the professional 
growth of faculty members and to provide for their evaluation as required in Education Code. The process 
provides an opportunity for individuals to explore educational priorities and perspectives through self-
study, feedback from constituents with whom there is regular interaction, and dialog on significant issues. 


MiraCosta’s commitment to collegial governance is the basis for this process, one in which faculty and 
administrators share the responsibility for evaluation. The process has been designed to measure 
established written criteria and insures that only information related to those criteria can be considered in 
the process. 


                                                 
1 MiraCosta College Policy No. V.A. states: “‘Faculty’ means those employees who are employed in positions not 
designated as supervisory or management…and for which minimum qualifications for hire have been specified in 
the regulations of the Board of Governors.” 
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Criteria for Evaluating Tenured Faculty 


MiraCosta’s objective is to maintain a faculty of extraordinary people: men and women of uncommon 
ability, energy, enthusiasm, and commitment. We wish to retain faculty members who bring to their 
students, departments, divisions, and college breadth and depth of knowledge, pedagogical effectiveness, 
and life experiences which will enrich their disciplines and stimulate learning. Faculty, therefore, must 
reflect this standard of excellence in their performance of faculty duties and interaction with students and 
colleagues. 


The following criteria delineate common areas of performance to be evaluated during the evaluation 
process.  


1. Demonstrated skill in classroom teaching, non-instructional roles, and other responsibilities 
specifically listed in the employment job announcement. These may include: 


a. Currency and depth of knowledge in the primary areas of responsibility; 


b. Use of effective communication, written and oral; 


c. Careful attention to effective organizational skill in the classroom or other worksite(s); 


d. Commitment to program/discipline development and enrichment; 


e. Creativity and innovation; 


f. Leadership skills. 


2. Respect for students’ rights and needs by: 


a. Demonstrating patience, fairness, and promptness in the evaluation and discussion of 
student work; 


b. Sensitivity and responsiveness to the needs of individual students and their special 
circumstances, when appropriate; 


c. Maintaining contractual obligation to teaching and worksite hours and, if appropriate, to 
regular and timely office hours; 


d. Demonstrating sensitivity to human diversity; 


e. Acknowledging and defending the free inquiry of students in the exchange of criticism 
and ideas; 


f. Recognizing the opinions of others. 


3. Respect for colleagues and the educational professions by: 


a. Acknowledging and defending the free inquiry of colleagues in the exchange of criticism 
and ideas; 


b. Recognizing the opinions of others; 


c. Acknowledging sources, when appropriate; 


d. Striving to be objective in their professional judgment of colleagues; 
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e. Acting in accordance with the ethics of the profession and with a sense of personal 
integrity; 


f. Working in a spirit of timely cooperation to develop and maintain a collegial atmosphere. 


4. Continued professional growth, which may be demonstrated by: 


a. Increasing participation in self-initiated professional activities such as coursework, 
attendance at workshops, seminars, or professional meetings; 


b. Developing new curriculum, programs, or services; 


c. Conducting discipline, programmatic, or pedagogical research; 


d. Contributing to written publications, artistic exhibits, or conference presentations; 


e. Involvement in professional organizations, community partnerships, or other activities; 


f. Service in student organizations and activities. 


5. Participation in collegial governance by: 


     a. Active involvement in a fair share of committee work (e.g., governance councils, advisory 


committees, ad hoc committees, task forces, and standards groups);  


     b.  Active involvement in department or program functioning (e.g., sub-committee work, 


program review, and participation in Student Learning Outcomes assessment processes*). 


 
*Results of Student Learning Outcomes assessments shall not be a factor in faculty evaluation. 
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 Section Two: Process for Evaluation: 6 Year 


Description of the Evaluation: 6 Year Process 


The evaluation cycle for tenured faculty typically consists of an evaluation every three years, alternating 
between Evaluation: 6 Year and Evaluation: 3 Year. Evaluation: 3 Year is possible three years following 
the receipt of a “Satisfactory” recommendation in Evaluation: 6 Year or the receipt of a “Grant Tenure” 
recommendation in the tenure review process. The process for Evaluation: 6 Year applies to contract load 
only, and only information which is related to the Criteria for Evaluating Tenured Faculty may be 
considered in the process. The process for Evaluation: 6 Year starts in fall when the Dean of Faculty 
Evaluation notifies each Tenured Faculty Member (TFM) who is to participate in the process in the 
following spring semester. The full process is briefly outlined below. Please see the complete description 
of the process in this section.  


1) In early spring, the Peer Review Committee (PRC) is formed. The PRC consists of one to three 
tenured faculty members, the department chair, and the appropriate dean – who is a non-voting 
member. The TFM selects the tenured faculty peers – with at least one from the TFM’s discipline or 
closely-related discipline – after requesting input from the department chair.  


2) The TFM then prepares an evaluation packet and hand carries it to Instructional Services (IS) 
(OC4715), where it is made available to the PRC for review.  


3) After the PRC reviews the packet, the TFM leads the TFM/PRC meeting. After this meeting, the PRC 
meets without the TFM. If substantial concerns are identified by the PRC, the PRC holds a follow-up 
meeting with the TFM to discuss these concerns, and when appropriate, gets input from the TFM for 
an assistance plan or corrective action plan. The PRC then makes one of the following 
recommendations before forwarding the packet to the appropriate dean:   


 Satisfactory  
 Improvement needed – assistance plan prescribed  
 Minimum standards not met – corrective action plan prescribed  
 Unsatisfactory 


4) The appropriate dean reviews the TFM packet, and then either accepts or does not accept the PRC 
recommendation.  


 
a) If the PRC recommendation is either “Satisfactory” or “Improvement needed – assistance plan 


prescribed” and if the dean accepts it, that recommendation is final. Therefore, neither PG&E nor 
Academic Senate Council reviews the packet. If for two consecutive full evaluations the PRC 
recommendation is “Improvement needed – assistance plan prescribed” and if the dean accepts it, 
the dean forwards the packet to PG&E for action if requested by the TFM.  If for three 
consecutive full evaluations the PRC recommendation is “Improvement needed – assistance plan 
prescribed” and if the dean accepts it, the dean forwards the packet to PG&E for action. 


b) If the PRC recommendation is either “Minimum standards not met – corrective action plan 
prescribed” or “Unsatisfactory” and if the dean accepts it, the dean forwards the packet to PG&E 
for action.   
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c) If the dean does not accept the PRC recommendation, the dean forwards the packet to PG&E for 
action.   


5) PG&E reviews the TFM packet in the cases identified above.  PG&E makes one of the following 
recommendations:  


 Satisfactory 
 Improvement needed – assistance plan prescribed 
 Minimum standards not met – corrective action plan prescribed 
 Unsatisfactory 


a) If PG&E recommendation is “Satisfactory,” “Improvement needed – assistance plan prescribed,” 
or “Minimum standards not met – corrective action plan prescribed,” that recommendation is 
final. Therefore, the ASC does not review the packet. If appropriate, PG&E directs the PRC to 
write and implement an assistance plan or corrective action plan.  


b) If the PG&E recommendation is “Unsatisfactory,” PG&E forwards the packet to the ASC for 
action.  


6) The Academic Senate Council reviews the TFM packet only if the PG&E recommendation is 
“Unsatisfactory,” and then either accepts or does not accept the PG&E recommendation. 


 
a) If the ASC accepts the PG&E recommendation of “Unsatisfactory,” the ASC forwards the packet 


to the appropriate vice-president for administrative action.  


b) If the ASC does not accept the PG&E recommendation of “Unsatisfactory,” the final 
recommendation is “Minimum standards not met – corrective action plan prescribed.” If appropriate, 
the ASC directs the PRC to write and implement a corrective action plan. (Before making this 
recommendation, the ASC must send a written rationale to PG&E and then consider PG&E’s written 
response to that rationale. These documents must be attached to the ASC Report.)  


Notes:   


1. The recommendations of the PRC, Dean, PG&E, and ASC are recorded with summary comments on 
committee reports that are filed in the TFM’s packet. The TFM may attach a signed/dated statement 
to the PRC Report, the Dean’s recommendation, the PG&E Report, and the ASC Report before the 
packet is forwarded to the next level. Any PRC member may attach a signed/dated statement of 
reservation to the PRC Report before the packet is forwarded to the dean. 


2. Recommendations other than “Satisfactory” may be made only in sequence. For example, if a TFM 
has received a recommendation of “Satisfactory” in the most recent evaluation cycle, the only 
recommendations that may be made in the current cycle are “Satisfactory” or “Improvement needed – 
assistance plan prescribed.” A recommendation of “Unsatisfactory” may be made only after an 
assistance plan and a corrective action plan have been provided to the TFM and after these forms of 
assistance have proven to be unsuccessful. It is up to the PRC to determine the number of assistance 
plans and/or corrective action plans provided to the TFM. Instructional Services retains the entire 
packet of any TFM who receives a recommendation other than “Satisfactory” until that TFM once 
again receives a “Satisfactory” evaluation.  
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3. If a TFM receives a final recommendation of “Minimum standards not met – corrective action plan 
prescribed” or “Unsatisfactory,” the PRC, the Dean, or PG&E may direct the TFM to undergo 
Evaluation: 6 Year during the next academic year.   
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Tenured Faculty Evaluation: 6 Year Growth and Evaluation Process Timeline 


Deadline* Activity 
End of the fall semester preceding spring 
evaluation 


Dean of Faculty Evaluation notifies TFM that the TFM is 
scheduled to participate in this process during the following 
spring. 


Before the beginning of Flex week of 
spring semester  


If applicable, TFM completes Assistance Plan or Corrective 
Action Plan from previous evaluation cycle.  


1 Week Prior to FLEX until Week 9 of 
the spring semester 
 
 


Administration of point-of-service Student Survey of Non-
Classroom Faculty.  Non-classroom TFM must send copies 
of the Evaluation Options Report to Instructional Services 
one week before the first survey is distributed. 


End of 1st week of spring semester 
 


TFM selects PRC peers after requesting input from the 
department chair.  
If applicable, TFM conducts meeting with previous PRC to 
discuss completion of Assistance Plan or Corrective Action 
Plan from previous evaluation cycle.  


End of 2nd week of spring semester 
 


Department chair conducts PRC chair election and notifies 
TFM of results.  
If applicable, Assistance Plan Report of Completion or 
Corrective Action Plan Report of Completion from previous 
evaluation cycle is available in Instructional Services to 
TFM.  


End of 3rd week of spring semester 
 


TFM sends copy of the Evaluation Options Report to 
Instructional Services.  
TFM sends to Instructional Services any lists of the names 
of constituents to receive surveys. 
If the TFM’s previous evaluation was other than 
Satisfactory, the PRC may initiate additional Visitations and 
Discussions. 
TRC members, PRC members, PG&E members, and 
Tenured Academic Senate Council members return Civil 
Liability, Confidentiality, and Conflict of Interest memo 
(with their signature) to Instructional Services.  
If applicable, TFM signs Assistance Plan Report of 
Completion or Corrective Action Plan Report of Completion 
from previous evaluation cycle and may attach a statement.  


End of 5th week of spring semester 
 


TFM schedules TFM/PRC meeting to be held after PRC 
members review packet but before end of 14th week of the 
spring semester.  


End of Week 9 of spring semester 
 


Distribution and administration of student surveys and other 
surveys for TFMs.  
Any visitation and discussion, SGID, or video presentation 
has been completed. 
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End of 10th  week of spring semester 
 


TFM receives all survey results. TFM receives all Visitation 
and Discussion, SGID, and Video Presentation reports.  
TFM receives all Individual PRC Member reports.  


End of 12th  week of spring semester TFM hand carries packet to Instructional Services. 
End of 14th  week of spring semester TFM conducts TFM/PRC meeting. 
Wednesday of 15th week of spring 
semester 


PRC Chair conducts PRC meeting and, if applicable, follow-
up meeting with TFM.  


Friday of 15th week of spring semester Signed PRC Report (except for TFM’s signature) and any 
PRC member’s statement of reservation are available in 
packet to TFM. Any Assistance Plan or Corrective Action 
Plan is attached. 


Monday of 16th  week of spring semester 
 


TFM signs PRC Report and may attach a statement. If 
applicable, TFM signs Assistance Plan or Corrective Action 
Plan.  


Tuesday of 16th week of spring semester 
 


Packet available in Instructional Services for dean’s review. 


Thursday of 16th week of spring 
semester 


Dean’s recommendation on PRC Report available in packet 
to TFM. 


Monday of 17th week of spring semester 
 


TFM signs PRC Report acknowledging dean’s 
recommendation and may attach a statement. 


Tuesday of 2nd week of fall semester 
 


If applicable, packet available in Instructional Services to 
PG&E. 


Tuesday of 3rd week of fall semester If applicable, PG&E Report available in packet to TFM. 
Thursday of 3rd week of fall semester 
 


If applicable, TFM signs PG&E Report and may attach a 
statement. 


Tuesday of 4th week of fall semester  
 


If applicable, packet available in Instructional Services to 
ASC. 


Wednesday of 5th week of fall semester If applicable, ASC Report available in packet to TFM. 
Friday of 5th week of fall semester 
 


If applicable, TFM signs ASC Report and may attach a 
statement. 


Monday of 6th week of fall semester 
 


If applicable, AS President forwards packet to appropriate 
vice-president.  


*Steps may be completed prior to the deadlines as long as they are completed in sequential order. 
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Tenured Faculty Member Responsibilities 


Forming a Peer Review Committee 


The TFM selects tenured faculty peers after requesting input from the department chair. Details about 
the composition of the PRC can be found in the PRC Responsibilities section of this handbook. Any 
TFM who has more than one department chair selects one of the chairs and asks that chair to organize 
and carry out the election of the PRC Chair. The department chair then notifies the TFM of the results 
of the PRC Chair election.  


Evaluation Options Reports 


On the Evaluation Options Report, the TFM documents his or her constituent survey selections, 
additional evaluation options, and the names of the PRC Chair and other member of the committee. The 
TFM places the original report in his or her packet and then sends a copy to Instructional Services.   


Constituent Surveys 


Classroom Faculty:  


The TFM selects forty percent of the classroom portion of the contract load to be surveyed, including at 
least two separate preparations (courses), if possible. If online classes are part of the contract load, they 
may also be surveyed. The TFM also selects any additional section he or she has chosen as an 
evaluation option.  


1) Student Survey of Instruction  


At the discretion of the TFM, surveys for instructional faculty may be conducted by using one or 
more of the following methods:  
 
a) Student Proctor Method  
The TFM designates a responsible student to conduct the survey before leaving the classroom for 
the entire process. The student reads the directions aloud, distributes, collects, and delivers the 
surveys to Instructional Services.  
 
b) PRC Member Method  
Surveys may be conducted at the conclusion of a classroom observation. The TFM departs the 
classroom for the entire process. The PRC member then reads the directions aloud, distributes, 
collects, and delivers the surveys to Instructional Services.  
 
c) Electronic Method  
If online or self-paced open-entry classes are part of the TFM’s contract load, they can be 
surveyed. Directions for deploying these surveys will be provided by Instructional Services.  


 


2) Faculty/Staff/Administrator Survey of Participation in Professional Activities 


The TFM composes, after requesting input from the department chair and appropriate dean, a list of 
at least twenty names of faculty/staff/administrators who can assess the TFM’s participation in 
professional activities. These faculty/staff/administrators must have regular contact with the TFM 
on MiraCosta committees and/or in the department/program. The TFM, following directions 
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provided by Instructional Services, sends this list to Instructional Services. Instructional Services 
deploys the surveys electronically. The TFM places into his or her packet a copy of the list of 
constituents requested to be surveyed and the results of the survey. 


Non-Classroom Faculty:   


1) The TFM should seek 40 responses from the most appropriate among these surveys: Student Survey 
of Non-Classroom Faculty, the Faculty/Staff Survey of Non-Classroom Faculty, Student Survey of 
Instruction, OR, Individually Tailored Constituent Survey. Any TFM who has chosen additional surveys 
as an evaluation option should seek an additional twenty survey responses.  In consultation with the 
appropriate Dean(s), or VP in cases where there is no Dean, the TFM completes the Evaluation Options 
Report: Tenured Non-Classroom Faculty.  On this form, the TFM indicates which survey options(s) and, 
if appropriate, method(s) of survey distribution he or she will use.  The TFM places the original form and 
any constituent list in his or her packet, sends a copy of the form and any constituent lists to Instructional 
Services.   


a) Faculty/Staff Survey of Non-Classroom Faculty 


 The TFM obtains his or her Dean’s pre-approval signature for the list of faculty/staff to be 
surveyed before forwarding it to Instructional Services.  If the TFM wishes, he or she prepares, 
in consultation with his/her Dean(s), a cover letter to accompany the survey; otherwise, 
Instructional Services sends a generic cover letter.  Instructional Services deploys the 
faculty/staff surveys electronically. The TFM places into his/her portfolio a copy of the list and, 
if appropriate, the cover letter(s). 


 b) Student Survey of Non-Classroom Faculty 


 i. Point-of-Service Method 


TFM student surveys are administered during weeks 1-9.  Before the first survey is 
administered, the TFM must send copies of the Evaluation Options Report to Instructional 
Services.  Student surveys are administered and collected by a person or persons 
(“distributor(s)”) approved by the Dean.  


 Student Survey of Individual Contacts 


All substantive student contacts during the time period agreed upon by the TFM and 
his/her Dean are surveyed.  The TFM requests the appropriate number of surveys and 
preaddressed envelopes from Instructional Services.  The distributor provides the 
student with the survey form and envelope, either immediately before or after the 
relevant contact, depending on local setting and circumstance.  (To ensure randomness 
of the survey sample, TFMs must not directly refer students to the distributor.)  
Following the contact, the student completes the survey form, seals it in the envelope, 
and gives it to the distributor, who returns the completed surveys to Instructional 
Services.   


 Student Survey of Group Contacts (e.g., workshops, orientations, presentations) 


TFMs must request the appropriate number of surveys and preaddressed envelopes 
from Instructional Services.  The distributor hands out and collects the surveys, places 
them in the envelope provided, seals the envelope, and sends it to Instructional 
Services.  TFMs must not administer or collect their own student surveys.   







11 
 


ii. U.S. Mail Method 


By the end of the third week of the spring semester, the TFM sends the following to 
Instructional Services: 1) cover letter(s), if appropriate, and 2) either mailing labels with 
mailing addresses or preaddressed envelopes. The TFM obtains the pre-approval signature 
of his or her Dean before forwarding the list of students to Instructional Services.  The 
Dean is responsible for ensuring the randomness of the student survey list.  If the TFM 
wishes, he or she prepares, in consultation with his/her Dean(s), a cover letter to 
accompany the surveys; otherwise, Instructional Services (IS) sends a generic cover letter. 
The TFM places into his/her packet the original of the list and, if appropriate, the cover 
letter(s).   


iii.   Electronic Method 


The TFM obtains his or her Dean’s pre-approval signature for the list before forwarding it 
to Instructional Services. The Dean is responsible for ensuring the randomness of the 
student survey list.  If the TFM wishes, he or she prepares, in consultation with his/her 
Dean(s), a cover letter to accompany the surveys; otherwise, Instructional Services (IS) 
sends a generic cover letter.  Instructional Services deploys the student surveys 
electronically. The TFM places into his/her packet the original of the list and, if 
appropriate, the cover letter(s).   


c) Student Survey of Instruction  


Split-assignment TFMs use this survey for their classroom assignments and must follow the 
procedure outlined for classroom faculty.  Other non-classroom faculty may use this survey, 
when appropriate, after consultation with the Dean. 


 d)  Individually Tailored Constituent Survey 


2) The TFM should seek at least twenty responses from the Faculty/Staff/Administrator Survey of 
Participation in Professional Activities.  The TFM composes, after requesting input from the 
department chair and/or appropriate dean, a list of at least twenty names of 
faculty/staff/administrators who can assess the TFM’s participation in professional activities. These 
faculty/staff/administrators must have regular contact with the TFM on MiraCosta committees 
and/or in the department/program. The TFM, following directions provided by Instructional 
Services, sends this list to Instructional Services. Instructional Services deploys the surveys 
electronically. The TFM places into his or her packet a copy of the list of constituents requested to 
be surveyed and the results of the survey. 


Split-Assignment Faculty (has both classroom and non-classroom responsibilities): the TFM follows the 
survey procedures outlined above. 
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Additional Evaluation Options 


Each TFM must select one of the four evaluation options listed below. If the TFM’s previous evaluation 
was other than Satisfactory, the TFM must participate in any additional Visitations and Discussions 
initiated by the PRC. The TFM documents these options on the Evaluation Options Report and places a 
copy of this report in his or her packet.   


1)  Visitations and Discussions 


The TFM invites one PRC member to visit one class or, in the case of a non-classroom faculty 
member, one selected activity. After receiving input from the PRC member, the TFM specifies a 
day and time for the pre-visitation, the visitation, and the post-visitation discussion. The post-
visitation discussion should occur as soon as possible after the visitation. 


Visitations to online classes may take place if these classes are a part of assigned contract load. The 
TFM shall designate the following elements of evaluation for each online class: 


 one example of content instruction or information delivery (such as one lecture, an instructional 
animation, assignments which teach content, etc.) 


 a sample of student interaction (equivalent to a week’s worth of electronic discussion, or 
attendance at one half hour of synchronous chat session) 


 the syllabus 


The TFM will authorize student-level access to the visitor for the purpose of observing these 
elements of the class.  While it is acknowledged that it would not be possible to block the visitor 
from access to other areas of the class, only these elements are to be assessed in order to provide 
equivalency with a one-hour on-site classroom visit. 


During the pre-visitation discussion, the TFM informs the visitor of long-range goals as well as the 
specific objectives of the class/activity to be visited. If the TFM wants the visitor to participate in 
any way other than as an observer, he or she requests that level of participation at this time. 


During the post-visitation discussion, the visitor provides oral feedback in an informal dialogue 
with the TFM concerning his or her observations as they relate to the Criteria for Evaluating 
Tenured Faculty. 


The visitor returns a completed Visitation and Discussion Report to the TFM. The TFM signs the 
report, and responds, if he or she wishes, on the Response to Visitation and Discussion Report. The 
TFM includes these in the packet. 


2)  Small Group Diagnosis (SGD) 


SGD is a five-step process involving the TFM, constituents (classroom students of a classroom 
TFM), and a team consisting of a facilitator and a recorder. 2


The first step is a conference between the TFM and the facilitator in which the facilitator explains 
the SGD process and schedules the procedure for one specific class or group activity. 


  The TFM may contact Human 
Resources to locate facilitators for this option. 


                                                 
2 SGD team members do not serve as PRC members (since the SGD documents anonymous constituent feedback). 
The TFM must select SGD team members from the trained SGD pool. 
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The second step is the classroom procedure: The two-member SGD team (a facilitator and a 
recorder) convenes class and introduces the process to students. The TFM is asked to arrive 30-45 
minutes late. Students divide themselves into groups of about five each and then select one member 
to act as a recorder/spokesperson. Each group discusses the three questions below. The student 
recorder/spokesperson writes down on worksheets all comments made in response to the three 
questions below. The SGD team circulates to keep the groups on task, focusing on positive 
suggestions rather than negative complaints. 


 What class activities and teaching techniques have been most helpful to you in meeting 
your learning objectives in this course? 


 What specific changes could the instructor make to help you more completely meet your 
learning objectives for this course? 


 If you had a friend who was going to take this course, what advice would you give him or 
her about this class and instructor? 


After a maximum of 15-minutes of discussion, each student recorder/spokesperson reports 
consensus comments from the group. The SGD recorder writes these responses on a flip chart, and 
the facilitator asks clarifying questions to ensure that each group is satisfied with the wording. The 
SGD team members later transfer the flip chart information to the SGD Team Student Comments 
Report. 


In the third step, before the next class meeting the SGD team meets with the instructor, using the 
SGD Team Students Comments Report, flip charts, and student comment sheets as references to 
discuss student comments, instructor reaction, strategies for change, and a suggested approach for 
the instructor follow up review with the class. The SGD team leaves the above-mentioned materials 
with the instructor. 


In the fourth step, during the first few minutes of the next class meeting, the instructor offers 
reactions to student feedback and outlines intended changes. 


In the fifth step, the TFM completes the Response to the SGD Process Report and includes it in 
his/her packet. The TFM may dispose of or keep the flip charts and the student comment sheets. 


3) Small Group Program Diagnosis (SGPD) 


For Faculty Directors, an SGPD may be used as a means for evaluating their professional 
development, using a process similar to the SGD outlined above.  


4)  Additional Surveys 


Classroom TFMs select one additional section of the contract load (twenty percent) to be surveyed. 
Non-classroom TFMs seek approximately twenty additional responses from constituent surveys.   


5)  Video Presentation 


The TFM provides the PRC with a videotape of himself or herself making a classroom or other job-
related presentation. (The videotape should contain views of the audience.) After the TFM and one 
or more committee members chosen by the TFM have viewed and discussed the tape, the 
committee member(s) completes the Video Presentation Report, addressing his or her observations 
relevant to the Criteria for Evaluating Tenured Faculty. The TFM may choose to complete the 
Response to Video Presentation Report. 
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Evaluation Packet 


The TFM prepares a packet and carries it to Instructional Services. This packet includes, among other 
possible items, the following: 


a) A table of contents 


b) Previous evaluation reports (obtained from Instructional Services) and any attached Assistance 
Plans, Corrective Action Plans, and accompanying reports of completion  


 A TFM whose last final recommendation was “Satisfactory” includes the previous PRC 
Report. 


 A TFM whose last final recommendation was other than “Satisfactory” includes any PRC, 
PG&E, and ASC reports received since the last recommendation of “Satisfactory.” 


 A recently-tenured TFM includes the TRC Report (and PG&E Report if any) from the last 
evaluation cycle.  


c) A list of courses taught since the last Evaluation: 6 Year, and syllabi from two different current 
semester courses. 


d) Evaluation Options Report   


e) Results and reports of evaluations (student surveys, visitation and discussion reports, SGD and/or 
video presentation results) 


f) Individual PRC Member Reports and Responses.  
The TFM receives any Individual PRC Member Reports from PRC members who have chosen to 
complete this report, describing personal observations regarding the TFM which relate to the 
Criteria for Evaluating Tenured Faculty. The TFM may choose to complete the Response to 
Individual PRC Member Report. 


g) Constituent survey results, distribution lists and, if appropriate,  any cover letters.  


h) Professional Growth Report  


i) Self-Study  
The TFM completes a 3-5 page self-study describing how he or she has met the criteria in each of 
the common areas of performance to be evaluated (refer to Criteria for Evaluating Tenured 
Faculty). The TFM also addresses any recommendations from his or her most recent evaluation 
reports. In addition, the TFM assesses whether or not he or she has met the goals identified in the 
previous evaluation and identifies future goals, linking future goals to PDP activities whenever 
possible.  


TFM/PRC Meeting 


The TFM schedules the TFM/PRC meeting to be held after PRC members review the packet. The TFM 
plans and conducts this meeting. TFM is responsible for setting the agenda for this meeting and leading 
a discussion about the contents of the packet, including strengths and concerns, previous goals and 
future goals. The PRC will meet without the TFM at some time(s) following this meeting. 
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PRC Follow-up Meeting with TFM (only if requested by PRC) 


If the PRC identifies concerns at its meeting without the TFM, the PRC holds a follow-up meeting with 
the TFM to discuss these concerns. The TFM may give input at this meeting regarding the development 
of any Assistance Plan or Corrective Action Plan.  


Signing Reports 


The TFM reviews and signs the PRC Report, the Dean’s Recommendation, and any PG&E, and/or ASC 
Reports, as appropriate, all of which are available in Instructional Services. The TFM may attach a 
signed/dated statement to these reports. The TFM also reviews and signs any Assistance Plan or 
Corrective Action Plan attached to the PRC Report. 


Addressing Assistance Plans and Corrective Action Plans (if applicable) 


The TFM carries out the terms of any Assistance Plan or Corrective Action Plan. The TFM schedules 
and leads a meeting with the PRC to discuss whether or not the plan was successfully completed. The 
reports of completion will be available to the TFM in Instructional Services. The TFM signs any reports 
of completion and may attach a signed/dated statement. 
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Peer Review Committee Responsibilities 


Service 


A PRC is formed whenever a TFM participates in Evaluation: 6 Year process. 


Composition 


1) Initial Composition3


a) Tenured faculty members (one to three, with at least one from the TFM’s discipline or a 
closely-related discipline). The TFM selects the tenured faculty peers after requesting input 
from the department chair. (If an online class will be included in visitations, the TFM should 
consider choosing a peer or peers with some expertise or training in online teaching.)  If the 
TFM has no tenured discipline peers at MCC, the TFM should consult with the department 
chair and the dean regarding the possibility of utilizing a discipline consultant. The consultant 
is a non-voting member of the committee.  


 (TFMs should not serve concurrently on each other’s PRCs.)  


b) TFM’s department chair. In cases where the TFM is the department chair, the TFM has the 
option of either having the immediate past department chair or the dean serve as department 
chair in this process. TFMs who are not members of an established department have the option 
of having either their dean or a selected work group chair serve as department chair for this 
process. TFMs who choose the option of having a work group chair selected should notify the 
Professional Growth and Evaluation chair who will select a work group chair from the tenured 
faculty members selected by the TFM. TFMs who have chosen the dean to serve as the 
department chair in this process must select a minimum of two tenured faculty members. 


c) Appropriate dean or designee (who is a non-voting member).  


2) Changes in Composition 


a) Should there be a change in the department chair, the new chairperson would be added to the 
committee; the former could remain on the committee as well, provided that the TFM agrees. 


b) The TFM may replace any tenured faculty members who leave the PRC due to retirements, 
leaves, resignations, or removals. Tenured faculty membership on the PRC must not drop 
below one. 


Responsibilities 


1) Department Chair Responsibilities 


a) Provide input to TFM on selection of PRC peers.   


b) Organizes and carries out the election of the PRC Chair (preferably not the department chair or 
the dean) by PRC members and notifies the TFM of the results. The PRC Chair must be from 
the TFM’s discipline, a closely-related discipline, or the department. (These options are listed 
in order of preference.)  


                                                 
3 In cases where the TFM has more than one dean and/or department chair, the PRC includes all deans and chairs, 
and the tenured faculty membership may be increased proportionately.  
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c) Consults with the TFM regarding constituents to be surveyed.  


d) Serves as a member of the PRC.  


2) Committee Responsibilities 


a) Elects a chair (preferably not the department chair or the dean). The PRC Chair must be from 
the TFM’s discipline, a closely-related discipline, or the department. (These options are listed 
in order of preference.) 


b) Attends training regarding this process (optional). 


c) If requested by the TFM, participates in one of the following evaluation options:   


 Visitation and Discussion – Completes the visitation process (pre-visitation, visitation, and 
post-visitation) as arranged by the TFM. Completes the Visitation and Discussion Report 
and gives it to the TFM. 


 Video Presentation – Views the videotape provided by the TFM. Completes the Video 
Presentation Report and gives it to the TFM.   


d) If the TFM’s previous evaluation was other than Satisfactory, PRC decides to initiate additional 
Visitations and Discussions, if appropriate.   


e) Completes any Individual PRC Member Report(s) describing personal observations regarding 
the TFM which are relevant to the Criteria for Evaluating Tenured Faculty. Gives this report to 
the TFM.  


f) Reviews the packet (should not be copied – available in Instructional Services, if need be on 
both campuses). 


g) Prepares for and participates in the TFM/PRC meeting, scheduled and conducted by the TFM. 
In order for this meeting to be held, all PRC members must be present.  


h) Meets without the TFM to discuss contents of the packet and identify particular strengths, 
concerns, and goals. If no substantial concerns are identified, votes on the recommendation and 
gives input to the PRC Chair for the PRC Report. If substantial concerns are identified, the PRC 
holds a follow-up meeting with the TFM to discuss these concerns and get input from the TFM 
for any Assistance Plan or Corrective Action Plan. The PRC then meets without the TFM to 
vote on the recommendation and give input to the PRC Chair for the PRC Report. Generally, all 
PRC members shall be present at these meetings. Under extenuating circumstances, and with 
the PG&E Chair and Dean of Evaluation consultation and approval, it is permissible for a 
member of the PRC to participate in the meeting by phone, teleconference, videoconference or 
other appropriate electronic means. PRC members examine and sign the PRC Report. Any 
member with reservations about this report may attach a signed/dated statement addressing 
concerns before the report is sent to Instructional Services.  


i) When appropriate, attends a PRC meeting with the TFM to develop an Assistance Plan or 
Corrective Action Plan as requested by PG&E or ASC.  


j) Attends a meeting scheduled by the TFM at the completion of the Assistance Plan or Corrective 
Action Plan. Then meets without the TFM, votes, and gives input to the PRC Chair for the 
Assistance Plan Report of Completion or the Corrective Action Plan Report of Completion. 
Examines and signs this report.  







18 
 


3) PRC Chair Responsibilities 


a) Keeps a chronological record of all meetings.  


b) After discussion with the TFM at the beginning of the “evaluation semester,” establishes a 
timeline for the evaluation of short-term classes, if appropriate. Distributes this timeline to PRC 
members.  


c) Schedules and leads a PRC meeting to be held after the TFM/PRC meeting has occurred. If 
substantial concerns are identified, convenes a PRC follow-up meeting with the TFM to discuss 
concerns and gather input for an assistance plan or corrective action plan, if appropriate. Then 
convenes a meeting without the TFM at which the PRC votes on the recommendation and gives 
input for the PRC Report.  


d) Completes the PRC Report. If appropriate, also attaches the Assistance Plan Report or the 
Corrective Action Plan Report, obtaining all signatures (except that of the TFM). Attaches any 
signed/dated statements of reservations about the report from PRC members. Sends the report 
to Instructional Services for inclusion in the packet.  


e) When appropriate, schedules and leads a PRC meeting with the TFM to develop an assistance 
plan or corrective action plan as requested by PG&E or ASC. Completes appropriate report.  
Informs Instructional Services that an Assistance Plan or Corrective Action Plan has been 
developed. 


f) Completes any Assistance Plan Report of Completion or Corrective Action Plan Report of 
Completion, obtaining all signatures (except that of the TFM). Sends this report to Instructional 
Services for inclusion in the packet.  


g) Receives complaints about PRC members who fail to meet their responsibilities in the process. 
Takes necessary action, which may include removal of members when appropriate. 


h) Suggests to the PG&E Chair future PDP activities of value to faculty undergoing evaluation.  
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Assistance Plan and Corrective Action Plan Information 


Assistance Plans and Corrective Action Plans are primarily intended to give guidance to TFM’s for 
correcting notable problems in any area of evaluation. Most plans are implemented at the discretion of 
the PRC. However, PG&E and ASC can direct the PRC to write and implement a plan. These plans, 
which are developed with input from the TFM, should identify specific problem areas, offer concrete 
suggestions to remedy the problem(s), and specify ways in which success will be measured. These 
plans should also include a timeline. If appropriate, help from resources outside the college may be 
sought.  


A TFM must first be given the opportunity to remedy areas of concern through an assistance plan. If 
substantial areas of concern still exist at the completion of the assistance plan, the PRC may extend the 
assistance plan, write a new plan, or determine in the next Evaluation: 6 Year  that a corrective action 
plan is appropriate. It is up to the PRC to determine the number of assistance plans and/or corrective 
action plans provided to the TFM. A final recommendation of “Unsatisfactory” may be made only after 
an assistance plan and a corrective action plan have been provided to the TFM and after these forms of 
assistance have proven to be unsuccessful.  


Typically, Assistance Plans and Corrective Action Plans are developed and implemented in early 
spring.  If constituent surveys are included in any plan, the TFM notifies Instructional Services within 
one week of signing the plan, to make arrangements for distributing the surveys. Assistance Plans and 
Corrective Action Plans are typically completed by the beginning of flex week of the following spring 
semester. The TFM schedules and leads a meeting with the PRC to discuss whether or not the terms of 
the plan were met. After this meeting, the PRC meets without the TFM to make its recommendation 
regarding the completion of the plan. The report of completion is available to the TFM in Instructional 
Services. The TFM signs this report and may attach a signed/dated statement. The report of completion 
and any attached statement are considered in the next evaluation cycle.  Assistance Plans and Corrective 
Action Plans and any extensions of these plans must be completed before the TFM’s next evaluation. 


A TFM who is placed on an assistance plan is not eligible for Evaluation: 3 Year. A TFM who is placed 
on a corrective action plan will be directed by the PRC, the dean, or PG&E to undergo Evaluation: 6 
Year during the next academic year. 
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Dean Responsibilities 


1) Serves as a non-voting member of the PRC, fulfilling PRC member responsibilities.  


2) Consults with the TFM and department chair regarding the option of hiring a discipline consultant 
if the TFM has no tenured discipline peers. (The consultant is not a member of the PRC and does 
not vote.)  


3) Consults with the TFM regarding constituents to be surveyed.  


4) Reviews the TFM packet and any attached statement from the TFM, and then accepts or does not 
accept the PRC recommendation.  


a) If the PRC recommendation is either “Satisfactory” or “Improvement needed – assistance plan 
prescribed” and if the dean accepts it, that recommendation is final. If for two consecutive 
Evaluation: 6 Year, the PRC recommendation is “Improvement needed – assistance plan 
prescribed” and if the dean accepts it, the dean forwards the packet to PG&E for action if 
requested by the TFM.  If for three consecutive Evaluation: 6 Year the PRC recommendation is 
“Improvement needed – assistance plan prescribed” and if the dean accepts it, the dean 
forwards the packet to PG&E for action. 


b) If the PRC recommendation is either “Minimum standards not met – corrective action plan 
prescribed” or “Unsatisfactory” and if the dean accepts it, the dean forwards the packet to 
PG&E for action.  


c) If the dean does not accept the PRC recommendation, the dean forwards the packet to PG&E 
for action.   


5) Completes the dean’s recommendation section on the PRC Report.  


6) Suggests to the PG&E Chair future PDP activities of value to faculty undergoing evaluation.  







21 
 


Professional Growth and Evaluation Committee (PG&E) Responsibilities  


Mission and Functions 


The mission of the Professional Growth and Evaluation Committee is to provide a global perspective in 
the tenure review process for probationary faculty and in the growth and evaluation process for tenured 
faculty. PG&E facilitates fairness by promoting procedural adherence.  


The functions of this committee are as follows:  


1) assure the adherence to procedural due process; 


2) review any recommendations and accompanying portfolios and packets that come before the 
committee;  


3) reach consensus when possible through discussion, giving due consideration to the 
recommendations of the Peer Review Committee, Tenure Review Committee, Department or Work 
Group, and the Dean, where appropriate;  


4) vote and send recommendations to the Academic Senate Council;  


5) require the development or augmentation of assistance plans and/or corrective action plans as 
appropriate; 


6) act on appeals in matters related to evaluation.  


Responsibilities 


Committee Responsibilities  


1) Reads the entire Professional Growth and Evaluation Handbook. Contacts the chairperson of 
Committee for clarification. 


2) Attends a training session organized by the PG&E Chair, and the Dean of Faculty Evaluation. 
(Only new members are required to attend.)  


3) Assures the adherence to procedural due process as outlined in this handbook. 


4) Reviews TFM packets.  Also reviews recommendations forwarded to PG&E, evaluating the 
consistency between the evaluation criteria, the data, and the conclusions. Packets are available in 
Instructional Services.  


5) Attends PG&E meeting(s), held in closed session in accordance with the Brown Act.  


6) Relying primarily on the advice and judgment of the PRC members and the dean, tries to reach 
consensus through discussion and then votes on one of the following recommendations.  PG&E 
members who currently sit on a PRC may otherwise participate but may not vote (Comments of 
PRC members must be related to the evaluation packet.).  The individual votes of PG&E members 
are made public in accordance with the Brown Act.  


♦ Satisfactory 
♦ Improvement needed – assistance plan prescribed 
♦ Minimum standards not met – corrective action plan prescribed 
♦ Unsatisfactory 
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a) If PG&E’s recommendation is “Satisfactory,” “Improvement needed – assistance plan 
prescribed,” or “Minimum standards not met – corrective action plan prescribed,” that 
recommendation is final. If appropriate, PG&E directs the PRC to write or augment an 
assistance plan or corrective action plan, providing substantial rationale for that plan in a 
Summary Comments section of PG&E’s Report.   


b) If PG&E’s recommendation is “Unsatisfactory,” PG&E forwards the packet to the ASC for 
action.  


7) Gives input to PG&E Chair for the PG&E Report.  


8) Considers any written rationale from the ASC regarding PG&E’s recommendation of 
“Unsatisfactory.” Provides input to the PG&E Chair for the PG&E’s written response to the ASC.  


9) Addresses appeals from any TFM regarding Evaluation: 6 Year being required rather than 
Evaluation: 3 Year.  Gives input to the PG&E Chair for written statement.  


PG&E Chair Responsibilities 


1) The PG&E Chair is nominated by the Academic Senate President and confirmed by the Academic 
Senate Council. 


2) In conjunction with the Dean of Faculty Evaluation, provides one training session to PG&E 
members prior to commencement of packet reading.   


3) Calls and keeps a chronological record of all meetings. 


4) Coordinates with the Dean of Faculty Evaluation to arrange for a secretary to record minutes of the 
meeting(s). Monitors discussion to ensure that it is related to the evaluation packet.  At any PG&E 
meeting, the PG&E Chair votes only to break a tie.  


5) Completes each PG&E Report (with the exception of obtaining the TFM’s signature and optional 
comments), and sends it to Instructional Services for inclusion in the packet.  


6) Informs each PRC Chair of the recommendation regarding his or her colleague. If appropriate, the 
PG&E Chair, on behalf of PG&E, directs the PRC to write an Assistance Plan or a Corrective 
Action Plan.  


7) Sends to Instructional Services for inclusion in the PG&E file the minutes of all PG&E meetings. 


8) On behalf of PG&E, sends to the AS President a written response to any ASC rationales regarding 
PG&E recommendations of “Unsatisfactory.”  


9) Indicates PG&E’s decision in response to a TFM’s appeal regarding Evaluation: 6 Year being 
required rather than Evaluation: 3 Year. Attaches written rationale.  


10) Receives complaints about any PRC chairs or PG&E members who fail to meet their 
responsibilities in the tenure review process, and takes necessary action, including removal of the 
PRC Chair or PG&E member(s) when appropriate.  


11) Suggests to the PDP Chair future PDP activities of value to faculty members undergoing 
evaluation.  
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Academic Senate Council (ASC) Responsibilities 


ASC Responsibilities 


1) The ASC, as the legal representative of the faculty in academic and professional matters, has the 
primary responsibility of making final recommendations regarding re-employment.  


2) When making its final recommendations, the ASC gives due consideration to the recommendations 
of the PRC, the dean, and PG&E.  


3) The ASC reviews the TFM packet only if PG&E recommendation is “Unsatisfactory,” and then 
either accepts or does not accept PG&E recommendation. Evaluation packets are available in 
Instructional Services.  In accordance with the Brown Act, the ASC meetings are held in a closed 
session, and the individual votes of ASC members are made public.   


a) If the ASC accepts PG&E recommendation of “Unsatisfactory,” then the ASC, through the AS 
President, forwards the packet to the appropriate vice-president for administrative action.  


b) If the ASC does not accept PG&E recommendation of “Unsatisfactory,” the final 
recommendation is “Minimum standards not met – corrective action plan prescribed.” If 
appropriate, the ASC, through the AS President, directs the PRC to write and implement a 
corrective action plan. (Before making this recommendation, the ASC, through the AS 
President, must send a written rationale to PG&E and then consider PG&E’s written response 
to that rationale. These documents must be attached to the ASC Report.)  


AS President Responsibilities 


1) Sends the ASC’s written rationale to PG&E when the ASC is considering not accepting PG&E’s 
recommendation of “Unsatisfactory.” Convenes the ASC to consider PG&E’s response.  


2) Completes Academic Senate Council Report, with the exception of obtaining the TFM’s signature 
and optional statement. Attaches any ASC rationale and PG&E response. Sends the ASC Report to 
Instructional Services for inclusion in the packet.  


3) When appropriate, as outlined in “ASC Responsibilities” above, directs the PRC to write and 
implement an Assistance Plan or Corrective Action Plan.  


4) Forwards any packets with an ASC recommendation of “Unsatisfactory” to the appropriate vice-
president for administrative action. In cases where the TFM has more than one vice-president, the 
packet is forwarded to each vice-president. 


5) Appoints tenured faculty members to PG&E to replace those whose term of service has expired.  


6) Designates a chairperson of PG&E, preferably a PG&E member who has already served for at least 
one year.  


7) Receives complaints about the PG&E Chair and takes necessary action, including removal if 
necessary.  


8) Suggests to the PG&E Chair future PDP activities of value to faculty undergoing evaluation.  
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 Section Three: Process for Evaluation: 3 Year 


Description of the Process for Evaluation: 3 Year  


Evaluation: 3 Year may occur three years following the receipt of a “Satisfactory” recommendation in 
an Evaluation: 6 Year or the receipt of a “Grant Tenure” recommendation in the tenure review process. 
The process for Evaluation: 3 Year is used when there is unanimous consent of satisfactory status of the 
TFM by the department chair, dean, and vice president. Only information which is related to the 
Criteria for Evaluating Tenured Faculty can be considered in the recertification process. A TFM may 
choose to undergo Evaluation: 6 Year instead of Evaluation: 3 Year. 


The Evaluation: 3 Year occurs in the fall semester. The Dean of Faculty Evaluation sends the 
Evaluation: 3 Year form to the TFM. On this form, the TFM either requests Evaluation: 3 Year or 
indicates his or her choice to participate in the Evaluation: 6 Year process in the following spring 
semester. The TFM sends this form to the department chair. In cases where the TFM is the department 
chair, the TFM has the option of either having the immediate past department chair or the dean serve as 
department chair in this process. TFMs who are not members of an established department have the 
option of having either their dean or a selected work group chair serve as department chair for this 
process. TFMs who choose the option of having a work group chair selected should notify the PG&E 
chair who will select a work group chair from the tenured faculty members selected by the TFM. 


If the TFM has chosen to participate in the Evaluation: 6 Year professional growth and evaluation 
process in the following spring semester, the department chair sends the original form to Instructional 
Services and a copy to the TFM.  


If the TFM requests Evaluation: 3 Year, then the department chair confers with the dean and vice 
president to determine if there is unanimous consent for Evaluation: 3 Year. If there is unanimous 
consent, the department chair signs the form and then sends it to the dean.  The dean signs the form and 
then sends it to the appropriate vice president.  The appropriate vice president signs the form and sends 
the original to Instructional Services and a copy to the TFM.  


If any member of this group has substantial concerns about the appropriateness of Evaluation: 3 Year, 
then the department chair convenes a meeting of this group with the TFM to discuss these concerns. 
Following the meeting, the department chair again confers with the dean and vice president to 
determine if there is unanimous consent. If there is unanimous consent, the department chair signs the 
form and then sends it to the dean.  The dean signs the form and then sends it to the appropriate vice 
president.  The appropriate vice president signs the form and sends the original to Instructional Services 
and a copy to the TFM.  


If there is not unanimous consent, the department chair indicates the reasons for designating  
Evaluation: 6 Year instead, on the form, signs the form, and then sends it to the dean.  The dean signs 
the form and sends it to the appropriate vice president.  The appropriate vice president signs the form 
and sends the original to Instructional Services and a copy to the TFM. Participation in the process for 
Evaluation: 6 Year the following spring semester is required.  


If the TFM chooses to appeal the decision to use Evaluation: 6 Year to PG&E, the TFM indicates this 
on the Evaluation: 3 Year form, attaches a signed/dated statement, and contacts the PG&E chair. PG&E 
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reviews the appeal, and the PG&E Chair indicates PG&E decision on the original form, attaches a 
signed/dated rationale, and sends a copy to the TFM. Participation in the Evaluation: 6 Year 
professional growth and evaluation process in the following spring semester is required if the appeal 
has been denied.  







26 
 


Evaluation: 3 Year Process Timeline  


 
Spring Break does not count as a week on this timeline. 


Deadline Activity 


End of 8th week of Fall semester 
 


Instructional Services sends Evaluation: 3 Year form to 
any eligible TFM. 


End of the 9th week of Fall semester TFM signs form and sends to department chair. 
End of 10th week of Fall semester 
 


If TFM has selected Evaluation: 6 Year for following  
spring, department chair sends original to Instructional 
Services and a copy to TFM. 


During weeks 10 & 11 of Fall 
semester 


If TFM has requested the process for Evaluation: 3 Year, 
department chair confers with dean and vice president. 


 


If there is unanimous consent for the Evaluation: 3 Year process: 


End of 11th week of Fall semester 
 


Department chair signs form and sends to dean; dean 
signs form and sends to vice president; vice president 
signs form and sends original to Instructional Services 
and a copy to TFM. 


 


If there is not unanimous consent for the Evaluation: 3 Year process: 


End of 12th week of Fall semester 
 


Department chair, dean, and vice president meet with 
TFM to discuss concerns. 


End of 13th week of Fall semester 
 


Department chair confers with dean and vice president to 
determine if there is now unanimous consent for the 
Evaluation: 3 Year process to proceed. If there is not, 
department chair completes and signs form, gives reasons 
for choice of Evaluation: 6 Year, and sends form to dean; 
dean signs form and sends it to vice president; vice 
president signs form and sends original to Instructional 
Services and a copy to TFM.  
If Evaluation: 6 Year has been designated, TFM prepares 
for Evaluation: 6 Year in the upcoming spring. 


End of 14th week of the Fall semester 
 


TFM may appeal designation of Evaluation: 6 Year to the 
PG&E Chair. TFM attaches a signed/dated statement to 
the original form in Instructional Services.  


End of 16th week of Fall semester  
 


PG&E meets to consider appeal. PG&E Chair indicates 
PG&E’s decision on the original form in Instructional 
Services, attaches a signed/dated rationale, and sends a 
copy to the TFM.  
If Evaluation: 6 Year is designated, TFM prepares for full 
evaluation the upcoming spring.  
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 Section Four: Reports and Forms 


Overview of Forms and Who Completes What 


This page lists the reports and forms necessary to complete the Professional Growth and Evaluation 
Process for tenured faculty.  


Report/Form Completed by 


Civil Liability, Confidentiality, and Conflict of 
Interest Memorandum   


PRC, PG&E, and ASC members 


Evaluation Options Report: Tenured Classroom 
Faculty  


TFM (Classroom Faculty) 


Evaluation Options Report: Tenured Non-Classroom 
Faculty 


TFM (Non-classroom Faculty) 


Visitation and Discussion Report   Members of the PRC, if applicable 


Response to Visitation and Discussion Report   TFM, if applicable 


SGD Team Student Comments Report  SGD Facilitator, if applicable 


Response to SGD Report   TFM, if applicable  


Video Presentation Report   Members of the PRC, if applicable 


Response to Video Presentation Report   TFM, if applicable 


Individual Peer Review Committee Member Report   Members of the PRC, if applicable 


Response to Individual PRC Member Report   TFM, if applicable  


Professional Growth Report   TFM 


Peer Review Committee Report  PRC Chair and Dean  


Assistance Plan Report  PRC Chair, if applicable  


Assistance Plan Report of Completion PRC Chair, if applicable  


Corrective Action Plan Report  PRC Chair, if applicable 


Corrective Action Plan Report of Completion PRC Chair, if applicable 


Academic Senate Council Report  AS President, if applicable 


Evaluation: 3 Year-Form  
TFM, Department Chair, Dean, Vice 
President 
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 Section Five: Surveys 


Overview of Surveys 


The following surveys are used in the Professional Growth and Evaluation Process for tenured faculty: 


♦ Student Survey of Instruction (on-ground) 


♦ Student Survey of Instruction (online) 


♦ Student Survey of Non-Classroom Faculty (on-ground) 


♦ Faculty/Staff Survey of Non-Classroom Faculty (online)  


♦ Faculty/Staff/Administrator Survey of Participation in Professional Activities (online)  
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 Section Six: Legal and Procedural Considerations 


Civil Liability 


In the event that a suit is brought against any District employee as a result of participation in the 
Professional Growth and Evaluation process, the District will assume full responsibility for costs of legal 
defense and payment of damages to the extent permitted by law provided the employee acted within the 
course and scope of his or her District employment and in good faith without actual malice and in the 
apparent best interests of the District. 


Confidentiality 


Probationary and tenured faculty members who are being evaluated have a right to privacy. All Senate 
members who participate in the evaluation of others must protect this right.  Breaches of confidentiality 
are a violation of the Senate members’ own job duties and may lead to personal liability.  At this time, 
MiraCosta does not recommend the use of electronic mail for confidential matters. 


Conflict of Interest 


All Senate members must “avoid conflict between professional responsibilities and personal 
interests,” as indicated in “Collegiality, the Academic Senate, and Its Code of Ethics” (November 
2002).  


Due Process 


In the process for Evaluation: 6 Year, complaints about PRC members who fail to meet their 
responsibilities in the process should be made to the PRC Chair, who will take necessary action, including 
removal of members when appropriate. Complaints about a PRC Chair or PG&E members who fail to 
meet their responsibilities in the process should be made to the PG&E Chair, who will take necessary 
action, including removal of the PRC Chair or PG&E members when appropriate. Complaints about the 
PG&E Chair who fails to meet his or her responsibilities should be sent to the Academic Senate 
President, who will take necessary action, including removal of the PG&E Chair when appropriate. It is 
PG&E’s responsibility is to assure adherence to procedural due process.  


In the process for Evaluation: 3 Year , complaints about participants who fail to meet their responsibilities 
in the process should be made to the Academic Senate President. It is the PG&E’s responsibility to assure 
adherence to procedural due process.  
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Evaluation Packet Creation and Access 


The TFM creates an evaluation packet according to the instructions in the Tenured Faculty Member 
Responsibilities section of this handbook.  The TFM may not add materials to or remove materials from 
the packet after it has been submitted to Instructional Services.  Various reports, responses to these 
reports, and sign-out sheets are also placed into the packet by Instructional Services staff.   


TFMs’ packets, which are legal documents, are kept secure.  The only official evaluation packet is the one 
held in Instructional Services during the Professional Growth and Evaluation process.  Access to 
evaluation packets is restricted, except for TFMs who may access and photocopy their packets during 
regular office hours.  Members of PRCs, PG&E, and the ASC have access to packets only during those 
times when they are performing tasks related to their responsibilities as listed in this handbook.  The Dean 
of Faculty Evaluation makes any decisions regarding the access of the members of these reviewing 
groups.  The administration and the Board may access evaluation packets as appropriate. 


Exceptions  


Adhering to the timelines that are presented in this handbook is essential to a fair, professional, and 
objectively administered process. To provide needed flexibility in the event of unusual or unforeseen 
circumstances or the development of an assistance plan, the PRC Chair, after conferring with the TFM, 
shall submit a written request to change the timeline schedule along with the TFM’s comments to the 
appropriate vice president outlining the reasons and conditions for the request. The appropriate vice 
president or designee shall respond to the chair’s request, whenever possible, within two working days, 
stating reasons for either granting or denying the request. A copy of this written response shall be 
delivered to the TFM.  


Under extraordinary circumstances, the Dean of Faculty Evaluation may revise the approved timelines in 
this handbook after notification of and agreement from the PG&E Chair and the AS President. Upon this 
agreement, members of the Academic Senate will be notified. 


Maintaining the overall evaluation-cycle schedule for evaluating tenured faculty members is the 
responsibility of the Dean of Faculty Evaluation. This dean may make exceptions to this schedule to 
accommodate special circumstances, such as medical emergencies, and family leaves.  


Minor exceptions to the implementation of the Professional Growth and Evaluation Process may be 
granted with the agreement of the Academic Senate President (or the PG&E Chair if designated by the 
Academic Senate President), the Dean of Faculty Evaluation, and the PG&E Chair, and the approval of 
the Vice President of Instruction.  Previously granted exceptions do not set precedence for future 
decisions.  Under extraordinary circumstances, video conferencing can be authorized for meetings.  Any 
approved exception must be documented in the evaluation packet by the Dean of Faculty Evaluation. 
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Failure to Complete the Evaluation: 6 Year Process 


In the absence of extenuating circumstances, any TFM who fails to complete the  Evaluation: 6 Year 
process within the prescribed spring timeline must in the fall of the next academic year begin the process 
again. Failure to complete the entire process within that contract year will result in the TFM’s salary being 
frozen at the existing salary step until such time as the evaluation process has been successfully completed. 
(No retroactive increase will be granted.)  


Resource Person 


Any persons with questions about this process should address them to the chairperson of the Professional 
Growth and Evaluation Committee.  


Responsibilities for Meeting Timelines 


Responsibilities for meeting timelines and keeping appropriate records are assigned to specific individuals 
who are ultimately responsible for meeting these responsibilities. The appropriate vice president or 
designee in consultation with the PRC Chair will encourage the meeting of all timelines and keeping of 
appropriate records. 


Revisions of This Handbook 


The Tenured Faculty Professional Growth and Evaluation Handbook is reviewed annually and, when 
appropriate, revised by the Professional Growth and Evaluation Committee. 
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 Section Seven: Relevant Education Code Sections 


Relevant Education Code Sections 


§ 87663(Not all of the subpoints below apply to tenured faculty.) 


Contract employees shall be evaluated at least once in each academic year.  Regular employees shall be 
evaluated at least once in every three academic years.  Temporary employees shall be evaluated within 
the first year of employment.  Thereafter, evaluation shall be at least once every six regular semesters, or 
once every nine regular quarters, as applicable. 


(a) Whenever an evaluation is required of a certificated employee by a community college district, the 
evaluation shall be conducted in accordance with the standards and procedures established by the 
rules and regulations of the governing board of the employing district. 


(b) Evaluations shall include, but not be limited to, a peer review process. 


(c) The peer review process shall be on a departmental or divisional basis, and shall address the 
forthcoming demographics of California, and the principles of affirmative action.  The process shall 
require that the peers reviewing are both representative of the diversity of California and sensitive to 
affirmative action concerns, all without compromising quality and excellence in teaching. 


(d) The Legislature recognizes that faculty evaluation procedures may be negotiated as part of the 
collective bargaining process. 


(e) In those districts where faculty evaluation procedures are collectively bargained, the faculty's 
exclusive representative shall consult with the academic senate prior to engaging in collective 
bargaining regarding those procedures. 


(f) It is the intent of the Legislature that faculty evaluation include, to the extent practicable, student 
evaluation. 


(g) A probationary faculty member shall be accorded the right to be evaluated under clear, fair, and 
equitable evaluation procedures locally defined through the collective bargaining process where the 
faculty has chosen to elect an exclusive representative.  Those procedures shall ensure good-faith 
treatment of the probationary faculty member without according him or her de facto tenure rights.  
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§ 87732   


No regular employee or academic employee shall be dismissed except for one or more of the following 
causes: 


(a) Immoral or unprofessional conduct. 


(b) Dishonesty. 


(c) Unsatisfactory performance. 


(d) Evident unfitness for service. 


(e) Physical or mental condition that makes him or her unfit to instruct or associate with students. 


(f) Persistent violation of, or refusal to obey, the school laws of the state or reasonable regulations 
prescribed for the government of the community colleges by the board of governors or by the 
governing board of the community college district employing him or her. 


(g) Conviction of a felony or of any crime involving moral turpitude. 


(h) Conduct specified in Section 1028 of the Government Code. 


§87740   


(a) No later than March 15 and before an employee is given notice by the governing board that his or her 
services will not be required for the ensuing year, the governing board and the employee shall be 
given written notice by the superintendent of the district or his or her designee, or in the case of a 
district which has no superintendent by the clerk or secretary of the governing board, that it has been 
recommended that the notice be given to the employee, and stating the reasons therefore. 
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 Section Eight:  Relevant MiraCosta College Board Policy 


Relevant MiraCosta College Board Policy 


BOARD OF TRUSTEES Policy No. V.F 


CHAPTER:  Personnel – Faculty and Administrators 
     Professional Growth/Evaluation/Tenure 


  2.  Evaluation  


The primary objective of the Professional Growth and Evaluation Procedures is to improve the 
quality of faculty and administrative performance at MiraCosta College. The need to re examine 
educational priorities and perspectives through self-study, feedback, and dialogue among colleagues 
on significant issues is continual. This interchange of ideas fosters further growth and understanding 
among professionals who, of course, have divergent perceptions of the proper function of education.  


Standards of performance for faculty and administrative personnel are inherent in the procedures for 
evaluation. They are expected to perform satisfactorily in all categories of the evaluation process, as 
well as to maintain and advance the best interests of the community college. By so doing, they will 
ensure the highest level of performance in conformance to current state statutes.            


a.    Responsibility for Evaluation  


The Office of Instructional Services shall coordinate the administration of student evaluations for 
teaching faculty as well as monitor the other activities outlined in the manual, Professional 
Growth and Evaluation Procedures (available in the District administrative Offices, Instructional 
Services, in the faculty handbook or from each faculty secretary).    


Evaluation of instruction is the responsibility of the Vice President. He/she or an administrative 
designee will collaborate on the process with the department chairperson, appropriate dean or 
director, and members of the department.    


Evaluation of non-classroom certificated personnel (librarians, counselors, etc.) is the 
responsibility of the appropriate vice president or administrative designee in coordination with 
colleagues and students as designated by the booklet titled Professional Growth and Evaluation 
Procedures.  
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Evaluation of the vice presidents is the responsibility of the Superintendent/President. Evaluation 
of the Superintendent/President is the responsibility of the Board of Trustees.                


b.   Evaluation Guidelines  


 The following guidelines shall be used in the evaluation of faculty:    


• They will be notified of performance that is unsatisfactory or needs improvement. The 
evaluation shall enumerate the problem area or areas with specific suggestions for improved 
performance, and the certificated employee shall be allowed sufficient time to achieve 
satisfactory performance.    


• The Superintendent/President shall work continually with the staff to improve evaluation 
procedures that provide an environment which fosters academic excellence, creativity, due 
process, improvement, and time to correct deficiencies.  


c. Uses of Evaluation of Certificated Employees  


             Evaluations may be used to encourage the following:  


• improving expertise in subject matter or area of responsibility  


• enhancing instructional techniques 


• fostering participation in college governance 


• developing professional linkages 


The report will assess the employee's contribution to his/her area of responsibility as well as to 
the areas of campus and community service. Results of the evaluation process may include the 
use of any of the following:  


• basis for commendation 


• basis for re-employment or promotion 


• basis for an improvement contract 


• basis for recommendation to terminate employment 


• basis for recommendation to approve sabbatical leave 
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 d.   Evaluation Report  


The Superintendent/President shall require the appropriate vice president to file an evaluation 
report to be placed in the employee's personnel file with the following schedule:  


• Contract employees: at least once every academic year. 


• Regular employees:  At least once every three academic years. 


• Hourly employees:  Per MiraCosta College Academic Associate Faculty CCA/CTA/NEA 
contract. 


The evaluee may initiate a written response or reaction to be filed with evaluation. 
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ENGLISH INSTRUCTOR –  
ADULT HIGH SCHOOL DIPLOMA PROGRAM 
Closing Date:  Wednesday, February 9, 2011 
 
POSITION AVAILABLE:  
One full-time, tenure-track position beginning in August 2011 to teach English courses in the 
Adult High School Diploma Program (AHSDP).  The successful candidate will report to the Adult 
High School Department and be expected to provide discipline leadership in the AHSDP.  The 
standard forty (40) hour work week consists of thirty (30) hours of instructional time, including 
eighteen (18) weekly contact hours and twelve (12) hours for preparation and student 
evaluation.  Of the remaining ten (10) hours, five (5) hours must be dedicated to student contact 
with a minimum of two (2) hours dedicated to scheduled office hours.  The remaining five (5) 
hours are designated for collegial governance, faculty meetings, curriculum work, etc.  Currently 
the AHSDP courses are offered only at MiraCosta’s Community Learning Center, 1831 Mission 
Avenue, in Oceanside; however, the individual selected for this position will be subject to 
assignment at any district facility during any hours of operation.  To view the AHSDP website, 
go to http://www.miracosta.edu/ahsdp 
  
 
REPRESENTATIVE DUTIES: 
(E = essential job function)  
 
1)   teach any of the English courses offered through the Adult High School Diploma Program 


(E); 
 
2)   provide discipline leadership and liaison with credit English faculty (E); 
 
3)   evaluate diagnostic assessment instruments (E); 
 
4)   develop, evaluate, and revise curriculum, and student learning outcomes (E); 
 
5)   departmental responsibilities such as course scheduling, textbook selection, program 


review, and other activities as requested (E); 
 
6)   actively participate in the governance of the college (E); 
 
7)   seek professional development to remain current in the discipline. 
 
Adherence to all District policies and procedures is expected. 
 
 
MINIMUM QUALIFICATIONS:  
To be eligible for this position, you must meet and provide evidence of the following minimum 
qualifications: 
 
1) a Bachelor’s degree in English, literature, comparative literature, composition, linguistics, 


speech, creative writing, or journalism; OR 
 
2) a Bachelor’s degree in any discipline and twelve semester units of coursework in teaching 


reading; OR 
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3) a valid appropriate California teaching credential authorizing instruction in a community 


college; OR 
 
4) the equivalent (view the equivalency instructions and guidelines at 


http://www.miracosta.edu/equivalency.pdf); AND 
 
5) sensitivity to and understanding of the diverse academic, socioeconomic, cultural, disability, 


and ethnic backgrounds of community college students. 
 
 
DESIRABLE QUALIFICATIONS:  
The college seeks candidates who have: 
 
1)   a Master’s degree in English, literature, comparative literature, reading or composition; OR 


Bachelor’s in any of the above and Master’s in speech, or education with a specialization in 
English, reading, or writing;  


 
2)   demonstrated success in teaching students from historically underrepresented groups, 


under prepared or nontraditional students, speakers of other languages, and students with 
learning disabilities; 


 
3)   experience in evaluating diagnostic assessment instruments; 
 
4)   evidence of successful leadership and collaboration on committees and projects; 
 
5)   demonstrated leadership in the areas of professional and curriculum development;  
 
6)   recent experience using computer-assisted instruction; 
 
7)   a commitment to continued professional development; 
 
8)   strong organizational skills. 
 
 
APPLICATION PROCEDURE: 
Apply online at http://jobs.miracosta.edu.  We strongly advise you to read the FAQ (Frequently 
Asked Questions) and the information on “How to Apply” before starting the application process. 
 
In order to be considered for this position, you must submit the following: 
 
1) Academic application. 
 
2) A cover letter addressed to the Selection Committee describing how your education and 


experience have prepared you to perform the specific duties listed in this job posting. 
 
3) A current curriculum vitae or resume summarizing your educational background and 


professional experience. 
 
4a) Transcripts of ALL college coursework.  Unofficial or legible copies are acceptable but must 


indicate that the degree(s) has been awarded, if applicable.  If your qualifying degree is in 
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progress but will be awarded BEFORE the position begins on August 15, 2011, you must 
also include a written statement from your advisor indicating anticipated degree conferral 
date. If your degree(s) is from a college or university outside of the United States, you must 
submit a detailed evaluation from a professional evaluation agency. 


 
4b) If applicable, a copy (front and back) of your California teaching credential authorizing 


instruction in a community college. 
 
4c) Submit an equivalency narrative and supporting documentation IF you do not meet the 


minimum degree qualifications directly or IF your qualifying degree will not be awarded 
before the position begins (view the instructions for equivalency requests at 
http://www.miracosta.edu/equivalency.pdf). 


 
5) Three recent letters of recommendation or an up-to-date placement file. 
 
6) A separate statement describing your personal teaching philosophy. 
 


  
Note:  Please do not submit materials other than those requested above.  The committee will 
not consider them. 
 
If you are a person with a disability and require accommodation with the application and/or 
interview process, please contact the Human Resources office at least five days prior to the 
application deadline.   
 
The search committee will review application materials two to four weeks following the closing 
date.  Applicants selected for interview will be contacted by phone; those not selected will be 
notified by e-mail. For interviewees, the selection process will include a committee interview, as 
well as possible teaching demonstration and written exercise.  Interviewees will cover expenses 
for their first trip to the campus. 
 
EMOTIONAL EFFORT OF THE POSITION: 
Ability to develop and maintain effective working relationships involving interactions and 
communications personally, by phone and in writing with a variety of individuals and/or groups 
of individuals from diverse backgrounds on a regular, on-going basis; ability to concentrate on 
detailed tasks for extended periods of time and/or intermittently while attending to other 
responsibilities; ability to work effectively under pressure on multiple tasks concurrently while 
meeting established deadlines and changing priorities. 
 
WORKING CONDITIONS OF THE POSITION: 
Primarily works in a classroom environment, office, or instructional lab; constant contact with 
students; subject to frequent interruptions by individuals in person or by telephone; intermittent 
exposure to impatient, angry and/or verbally aggressive individuals; may work at any district 
location or authorized facility during day and/or evening hours; occasional local travel may be 
requested. 
 
PHYSICAL EFFORT OF THE POSITION: 
Primarily sedentary with intermittent to frequent standing and walking; intermittent bending and 
stooping; occasional light lifting, carrying, pulling and/or pushing of objects weighing 25 pounds 
or less; ability to work at a computer, including repetitive use of computer keyboard, mouse or 
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other control devices; ability to travel to a variety of locations on and off campus as needed to 
conduct district business. 
OFFER OF EMPLOYMENT: 
An offer of employment to the person selected for this position is contingent upon 1) successful 
completion of a pre-placement physical exam at district expense, 2) tuberculosis clearance, 3) 
proof of eligibility to work in the United States, and 4) fingerprint clearance. 
 
SALARY POLICY AND FRINGE BENEFITS: 
Upon initial employment, full-time faculty members are placed on the salary schedule based on 
education and years of experience.  The maximum initial placement for experience is Step 10.  
Faculty members are encouraged to continue their professional development through additional 
study, qualifying them for advancement on the salary schedule. 
 
For current salary schedule and information on salary placement, see our web pages at  
https://www.miracosta.edu/OfficeOfThePresident/BoardOfTrustees/policy_old/downloads/Acade
mic_Salary_Schedule_2009-11.pdf and 
http://www.miracosta.edu/OfficeOfThePresident/BoardOfTrustees/policy_old/downloads/POLV.
C.pdf  
 
MiraCosta offers a comprehensive package of benefits to all full-time members of the staff and 
their families.  This package includes medical and dental insurance, life insurance, accident 
insurance and short-term and long-term disability coverage.  Faculty members are also covered 
under the California State Teachers' Retirement System. 
 
 
ABOUT MIRACOSTA COLLEGE: 
MiraCosta College is one of California’s 110 public community colleges and is accredited by the 
Western Association of Schools and Colleges. The college offers an associate of arts degree in 
both academic and career fields as well as certificates in a variety of vocational and technical 
fields. The most popular transfer destinations for MiraCosta students are University of California 
San Diego, San Diego State University, and California State University San Marcos, all within 
driving distance of the main campus and its two other sites. 
 
COLLEGE VISION: 
MiraCosta College seeks to empower students to realize their unique potential. The college 
strengthens the intellectual, economic, social, and cultural life of the community through its 
innovative and diverse programs offered in an accessible, caring, and supportive environment. 
The college meets the challenges of growth and change while adhering to ethical business and 
responsible environmental principles. 
 
COLLEGE MISSION: 
MiraCosta College provides quality instruction and support services that allow students to 
pursue and achieve their educational goals. The college responds to the needs of its students 
and community by creating new programs, expanding existing programs, and implementing 
innovative approaches to teaching and learning that prepare students to be productive citizens 
in a diverse and dynamic world. 
 
MiraCosta College is an Equal Opportunity Employer and is committed to an educational 
environment which affirms and supports a diverse faculty and staff. 
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As per the Clery Act of 1998, the campus security report can be found at 
www.miracosta.edu/StudentServices/CampusPolice/righttoknowinfo.htm  
 
MiraCosta College 
Attn: Human Resources 
1 Barnard Drive 
Oceanside, CA 92056 
 
E-mail:  jobs@miracosta.edu 
Phone:  (760)795-6854 
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BOARD OF TRUSTEES POLICY    2510:  Collegial Governance and  


Participation in Local Decision Making   


 
 
 
The Board of Trustees has the ultimate authority in those areas assigned to it by state 
and federal laws and regulations. In executing that responsibility, the board is 
committed to its obligation to ensure that appropriate members of the district participate 
in developing recommended policies for board action and administrative procedures for 
superintendent/president action under which the district is governed and administered. 
 
The board embraces the concept of collegial governance as a fundamental policy of the 
college, while retaining its own rights and responsibilities as the ultimate authority in all 
areas defined by state laws and regulations. 
 
Collegial governance is defined as the collaborative participation of appropriate 
members of the college in planning for the future and in developing policies and 
recommendations under which the college is governed and administered. 
 
Each constituency of the college that has responsibility and expertise in a particular 
area participates in the development of policies and procedures relating to that area. 
Such participation will bring together multiple segments of the college in instances 
where policies and procedures affect employees and students. It is the responsibility 
and obligation of members of the faculty, administration, and board to participate in the 
collegial process. The board also provides the opportunity and encourages classified 
staff and students to participate in the process. 
 
The district's standing governance and advisory committees shall be structured to 
include appropriate representation by faculty, administrators, classified staff members, 
and students. 
 
Except for unforeseeable emergency situations, the board shall not take any action on 
matters subject to this policy until the appropriate constituent group or groups have 
been provided the opportunity to participate. 
 
Nothing in this policy will be construed to interfere with the formation or administration of 
employee organizations or with the exercise of rights guaranteed under the Educational 
Employment Relations Act, Government Code §§3540 et seq. 
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Academic Senate Role in Collegial Governance 
 
The board recognizes the Academic Senate Council as the body that represents the 
Academic Senate in collegial governance relating to academic and professional 
matters, as well as personnel issues involving senate members. The board 
acknowledges the definition of academic and professional matters to mean the following 
as defined in Title V of the California Administrative Code: 
 
A. Curriculum, including establishing prerequisites and placing courses within the 


disciplines. 
 


B. Degree and certificate requirements. 
 


C. Grading policies. 
 
D. Educational program development. 
 
E. Standards or policies regarding student preparation and success. 
 
F. District and college governance structures, as related to faculty roles. 


 
G. Faculty roles and involvement in accreditation processes, including self-study 


and annual reports. 
 
H. Establishing policies for faculty professional development activities. 
 
I. Processes for program review. 


 
J. Processes for institutional planning and budget development. 


 
K. Other academic and professional matters as mutually agreed upon between the 


Board of Trustees and the Academic Senate. 
 


The board recognizes the right of the Academic Senate to assume primary 
responsibility for making recommendations in the areas of curriculum and academic 
standards. If a senate recommendation in these areas is not accepted, the board or its 
designee, upon request of the Academic Senate, shall promptly communicate its 
reasons in writing to the Academic Senate. 
 
The board recognizes and endorses the rights and responsibilities assigned to faculty 
by state statutes regarding faculty personnel matters to include equal employment 
opportunity, hiring, evaluation, tenure review, dismissal, and administrator retreat rights. 
The board also recognizes the Academic Senate Council as representing full-time 
Academic Senate members in matters dealing with working conditions and 
compensation. 
 
Upon request of the Academic Senate, the board, or its delegated administrators, shall 
confer with Academic Senate representatives regarding recommendations or proposals 
by the Academic Senate. If parties to the discussion do not reach consensus, the 
Academic Senate may present its views to the board, and the board shall consider and 
respond to such views. 







Likewise, Academic Senate representatives have the responsibility, when requested, to 
confer with the board's delegated administrators and to respond to their proposals and 
recommendations. 
 
Individuals who represent the faculty as a whole on collegial governance and advisory 
committees shall be recommended by the president of the Academic Senate with 
concurrence of the Academic Senate Council. 
 
Administrator Role in Collegial Governance 
 
The Board of Trustees defines the scope of responsibilities and delegates authority of 
MiraCosta Community College District administrators through job descriptions and 
board policy. 
 
The superintendent/president has primary responsibility for the quality of the institution 
he/she leads and, as appropriate, delegates authority to administrators and others 
consistent with their responsibilities, and sets the goals and priorities for the institution. 
 
Administrators shall be provided with opportunities to participate collegially in the 
formation and development of district policies and procedures that have significant 
effect on the college. 
 
Administrators include all academic and classified administrators, vice presidents, and 
the superintendent/president. Administrators provide leadership and direction for the 
college community, facilitates collaboration and communication among departmental 
administrators, and serves as a resource in achieving shared goals. 
 
All administrators have supervisory duties related to budgets, personnel, and 
operational responsibilities. Major governance responsibilities include the following: 
 
A. Appoint administrators to serve on governance committees. 


 
B. Serve as an advisory committee to the superintendent/president. 


 
C. Make recommendations to the superintendent/president on actions by 


governance committees related to board policies and administrative procedures 
that have been routed to administrators. 
 


D. Make recommendations to the superintendent/president on district budgets. 
 
E. Make recommendations to the superintendent/president on district plans and 


accreditation self-studies that have been routed to administrators. 
 


F. Promote the appropriate inclusion of students, faculty, and staff in making 
recommendations to the superintendent/president. 
 


G. Serve as a resource to the superintendent/president, the Board of Trustees, and 
district faculty and staff. 


 
 
 
 







Classified Senate Role in Collegial Governance 
 
In accordance with provisions of Title V of the California Administrative Code, the board 
recognizes the right of classified employees to participate in the collegial governance of 
the college and further acknowledges the benefit of such participation to the college and 
its students.  
 
The board recognizes the Classified Senate as the employee organization and the 
Classified Senate Council as the representative body of the Classified Senate for 
purposes of this policy section. 
 
Classified employees are to be included in all governance and advisory committees of 
the college. Individuals who represent the classified staff as a whole on collegial 
governance and advisory committees shall be recommended by the president of the 
Classified Senate with concurrence of the Classified Senate Council. 
 
The board asks supervisors to provide flexibility in work schedules to permit classified 
employees to participate in collegial governance activities associated with the Classified 
Senate and the college governance committees. 
 
The functions of the Classified Senate are to: 
 
A. Facilitate communication among the classified staff, the administration, the 


faculty, and the Board of Trustees. 
 


B. Participate in the development and formulation of policies and practices as they 
relate to activities and functions of the classified staff. 
 


C. Make recommendations to the administration and the Board of Trustees in all 
matters determined pertinent. 


 
Student Participation in Collegial Governance 
 
In accordance with Title V, §51023.7, of the California Administrative Code, the 
MiraCosta Community College District Board of Trustees affirms the role of students in 
the collegial governance process. The board recognizes the Associated Student 
Government as the representative body authorized to make recommendations to the 
administrators and the Board of Trustees on policies and procedures of the college that 
have or will have a significant effect on students. This right shall include the opportunity 
to participate in processes for jointly developing recommendations on policies and 
procedures under which the college is governed and administered and that have or will 
have a significant effect on students, to the administration, and the Board of Trustees. 
 
The Associated Student Government has the authority to select student representatives 
for participation on college committees, task forces, and other governance groups. The 
board will give reasonable consideration to recommendations of students with regard to 
college policies and procedures related to the hiring and evaluation of administrators, 
faculty, and staff members. Except in unforeseeable, emergency situations, 
administrators and the board shall not take action on a matter having a significant effect 
on students until it has provided students with an opportunity to participate in the 
formulation of the policy or procedure or the joint development of recommendations 
regarding the action. 







 
The board acknowledges the following as areas that have or may have a significant 
effect on students: 
 
A. Grading policies. 


 
B. Codes of student conduct. 


 
C. Academic disciplinary policies. 


 
D. Curriculum development. 


 
E. Courses or programs that should be initiated or discontinued. 


 
F. Processes for institutional planning and budget development. 
 
G. Standards and policies regarding student preparation and success. 


 
H. Student services planning and development. 
 
I. Student fees within the authority of the district to adopt. 


 
J. Any other district and college policy, procedure, or related matter the board 


determines have or will have a significant effect on students. 
 


The Student Trustee 
 
The student trustee shall have the right to make and second motions at board meetings. 
His/her vote will be advisory. It shall be the responsibility and obligation of the student 
trustee to bring issues of collegial governance compliance on all matters that have or 
will have a significant effect on students to the board's attention. 
 
Committee Membership 
 
College committees, of which student representatives are members, should make 
efforts to accommodate student members' class schedules in planning their meeting 
times. 
 
Role of Students in Hiring 
 
A student representative may be included on each permanent full-time faculty screening 
committee whenever it is possible to do so. At least one student representative should 
be invited to serve on screening committees for the following positions: any college vice 
president, any Student Services administrator, any Student Services supervisor, 
transfer faculty director, any counselor, and the secretary assigned to student activities. 
 







 


ADMINISTRATIVE PROCEDURE    2510:  Collegial Governance and  


Participation in Local Decision Making   


 
 
 
The Governance Manual describes the procedures for participation in local decision 
making on governance. 
 
This manual is reviewed annually and updated as needed by the Steering Council 
following analysis of the March evaluation of the effectiveness of the governance 
process. Changes to the governance process are subject to the recommendation of all 
governance councils prior to superintendent/president approval. 
 
The manual is posted on the district Web page under Governance. 
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Adult High School 
Diploma Program 


 
S 
L 
O  
 


N 
U 
M 
B 
E 
R 
 


Effective 
Communi-


cation 


Critical 
Thinking & 


Problem 
Solving 


Professional 
& Ethical 
Behavior 


Information 
Literacy 


Global 
Awareness 


Preparation 
for 


Employment
/ Higher 


Education 


Institutional 
Learning 
Outcomes 


(ILO) 
 


Check all that 
apply: 


1, 2, 3, 4, and/or 5 
*(see footer for ILO 
number definitions) 


 


1     2     3     4     5 
 


5 = Strongest Correlation 4 3 2 1 = Weakest Correlation 
* Institutional Learning Outcomes: 1) Effective Communication 2) Critical Thinking & Problem Solving 3) Professional & Ethical Behavior 
 4) Information Literacy 5) Global Awareness 


HSAGT10: 
American Government 


1            
2           


 
3            


HSECN10: 
Economics 


1            
2            
3            


HSENG13/HSIFA13: 
Digital Storytelling 


1            
2           


 
3            


HSENG15: 
English Grammar 1 


1            
2            
3            


HSENG16: 
English Grammar 2 


1            
2           


 
3            


HSENG17:  
Reading and Study 
Strategies 


1            
2            
3            
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*(see footer for ILO 
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1     2     3     4     5 
 


5 = Strongest Correlation 4 3 2 1 = Weakest Correlation 
* Institutional Learning Outcomes: 1) Effective Communication 2) Critical Thinking & Problem Solving 3) Professional & Ethical Behavior 
 4) Information Literacy 5) Global Awareness 


HSENG21: 
English 1 


1            
2           


 
3            


HSENG22: 
English 2 


1            
2            
3            


HSENG23: 
English 3 


1            
2           


 
3            


HSENG25 
English 4  


1            
2            
3            


HSIFA11: 
Intro to Fine Arts 1 


1            
2           


 
3            


HSIFA12: 
Intro to Fine Arts 2 


1            
2            
3            
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Adult High School 
Diploma Program 
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 4) Information Literacy 5) Global Awareness 


HSMTH11: 
Basic Skills 1 


1            
2           


 
3            


HSMTH12: 
Basic Skills 2 


1            
2            
3            


HSMTH20: 
Algebra Essentials 


1            
2           


 
3            


HSMTH30: 
Geometry Essentials 


1            
2            
3            


HSMTH41: 
Contemporary 
Mathematics 1 


1            
2           


 
3            


HSMTH42: 
Contemporary 
Mathematics 2 


1            
2            
3            
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Adult High School 
Diploma Program 
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O  
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Effective 
Communi-


cation 
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1     2     3     4     5 
 


5 = Strongest Correlation 4 3 2 1 = Weakest Correlation 
* Institutional Learning Outcomes: 1) Effective Communication 2) Critical Thinking & Problem Solving 3) Professional & Ethical Behavior 
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HSSCI11: 
Physical Science 1:  


1            
2           


 
3            


HSSCI12: 
Physical Science 2: 


1            
2            
3            


HSSCI21: 
Life Science 1 


1            
2           


 
3            


HSSCI22: 
Life Science 2 


1            
2            
3            


HSUSH11: 
U.S. History 1 


1            
2           


 
3            


HSUSH12: 
U.S. History 2 


1            
2            
3            
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Adult High School 
Diploma Program 


 
S 
L 
O  
 


N 
U 
M 
B 
E 
R 
 


Effective 
Communi-


cation 


Critical 
Thinking & 


Problem 
Solving 
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Learning 
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Check all that 
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HSWFP11: 
Computer Skills 1 


1            
2           


 
3            


HSWHG11: 
World History and 
Geography 1 


1            
2            
3            


HSWHG12: 
World History and 
Geography 2 


1            
2           


 
3            


NC NCABE90: 
Adult Basic Education 


1            
2            
3            


NCABE92: 
GED Prep 


1            
2           


 
3            


NON CREDIT 
COUNSELING 


1            
2            
3            


 








Summer Session 2012
June 2012


S M T W Th F S


1 2


3 4 5 6 7 8 9


10 11 12 13 14 15 16


17 18 19 20 21 22 23


24 25 26 27 28 29 30


July 2012
S M T W Th F S


1 2 3 4 5 6 7


8 9 10 11 12 13 14


15 16 17 18 19 20 21


22 23 24 25 26 27 28


29 30 31


I M P O R T A N T    D A T E S


S U M M E R
June 4 Start of 8-week Summer Intersession
June 18 Start of 6-week Summer Intersession
July 26 End of Summer Intersessions


F A L L
Aug 17  All-College Day
Aug 20  Classes Begin
Aug 31   Last Day to Add Classes
Aug 31   *No “W” Deadline
Sept 4  First Census
Sept 24  **30% Pass/No Pass Deadline
Nov 16  ***75% Withdrawal Deadline
Dec 11-17 Final Exams
Dec 24-Jan 1 Campus Closed


S P R I N G
Jan 14  Classes Begin
Jan 25  Last Day to Add Classes
Jan 25  *No “W” Deadline
Jan 28  First Census
Feb 14  **30% Pass/No Pass Deadline
Mar 11-16 Spring Break
Apr 19  ***75% Withdrawal Deadline
May 14-20 Final Exams
May 17  Commencement
* Last day to withdraw from classes without a “W”
** Last day for exercising pass/no pass option
*** Last day for exercising option to withdraw without       
an evaluative grade (A,B,C,D,F,Pass,No Pass)
 
July 4 Independence Day (Legal Holiday)
Sept 3 Labor Day (Legal Holiday)
Nov 12 Veterans Day (Observance)
Nov 22 Thanksgiving Day (Legal Holiday)
Nov 23 Day after Thanksgiving (Local Holiday)
Dec 24-Jan 1 Winter Closure
Dec 25 Christmas (Legal Holiday)
Jan 1 New Year’s Day (Legal Holiday)
Jan 21 Martin Luther King, Jr. Day (Legal Holiday)
Feb 15 Lincoln Day (Legal Holiday)
Feb 18 Washington Day (Legal Holiday)
Mar 15 Friday of Spring Break (Local Holiday)
May 27 Memorial Day (Legal Holiday)


Adopted by the Board of Trustees 4/24/2012


Fall Semester 2012
August 2012


S M T W Th F S


1 2 3 4


5 6 7 8 9 10 11


12 13 14 15 16 17 18


19 20 21 22 23 24 25


26 27 28 29 30 31


September 2012
S M T W Th F S


1


2 3 4 5 6 7 8


9 10 11 12 13 14 15


16 17 18 19 20 21 22
23/30 24 25 26 27 28 29


October 2012
S M T W Th F S


1 2 3 4 5 6


7 8 9 10 11 12 13


14 15 16 17 18 19 20


21 22 23 24 25 26 27


28 29 30 31


November 2012
S M T W Th F S


1 2 3


4 5 6 7 8 9 10


11 12 13 14 15 16 17


18 19 20 21 22 23 24


25 26 27 28 29 30


December 2012
S M T W Th F S


1


2 3 4 5 6 7 8


9 10 11 12 13 14 15


16 17 18 19 20 21 22


23 24 25 26 27 28 29


30 31


82 Days of Instruction  •  5 Days of Flex
1 All-College Day


MiraCosta College


2012-2013 Calendar
Spring Semester 2013


January 2013
S M T W Th F S


1 2 3 4 5


6 7 8 9 10 11 12


13 14 15 16 17 18 19


20 21 22 23 24 25 26


27 28 29 30 31


February 2013
S M T W Th F S


1 2


3 4 5 6 7 8 9


10 11 12 13 14 15 16


17 18 19 20 21 22 23


24 25 26 27 28


March 2013
S M T W Th F S


1 2


3 4 5 6 7 8 9


10 11 12 13 14 15 16


17 18 19 20 21 22 23


24 25 26 27 28 29 30


31


April 2013
S M T W Th F S


1 2 3 4 5 6


7 8 9 10 11 12 13


14 15 16 17 18 19 20


21 22 23 24 25 26 27


28 29 30


May 2013
S M T W Th F S


1 2 3 4


5 6 7 8 9 10 11


12 13 14 15 16 17 18


19 20 21 22 23 24 25


26 27 28 29 30 31


83 Days of Instruction  •  5 Days of Flex


Legal/Local Holidays
Commencement
Final Exams
Summer Intersession
Fall Semester


Spring Semester
Flex
Spring Break
Non-class days


All-College Day







MONTH S M T W TH F S IMPORTANT DATES


JUNE 2012 1 2 May 29 - 31 ESL and AHSDP Registration


3 4 5 6 7 8 9 June 4 ABE/GED, Cisco, ESL, and Other Noncredit Summer Classes Begin


10 11 12 13 14 15 16 June 18 Adult High School and ESL Computer Lab Classes Begin


17 18 19 20 21 22 23
24 25 26 27 28 29 30


  
JULY S M T W TH F S July 4 Independence Day (Legal Holiday - Observed)


1 2 3 4* 5 6 7 July 6 Deadline for AHSDP, ESL, and Other Noncredit Instructors to Submit Applications/Adds for Summer.


8 9 10 11 12 13 14 July 26 End of AHSDP and ESL Classes


15 16 17 18 19 20 21 July 27 End of All Summer Classes


22 23 24 25 26 27 28
29 30 31  


AUGUST S M T W TH F S August 1 Other Noncredit Registration Begins


1 2 3 4 August 6 - 8 ESL Registration


5 6 7 8 9 10 11 August 13 - 15 AHSDP Registration 


12 13 14 15 16 17 18 August 15 Noncredit Faculty and Staff Department Meetings


19 20 21 22 23 24 25 August 17 All College Day


26 27 28 29 30 31 August 20 Fall Classes Begin


SEPTEMBER S M T W TH F S September 3 Labor Day (Legal Holiday)


1
2 3* 4 5 6 7 8


9 10 11 12 13 14 15


16 17 18 19 20 21 22
23 24 25 26 27 28 29
30


OCTOBER S M T W TH F S October 13 Term I Classes End 


1 2 3 4 5 6 October 15 - 17 ESL Registration


7 8 9 10 11 12 13 October 16 - 18 AHSDP Registration


14 15 16 17 18 19 20 October 22 Term II Begins


21 22 23 24 25 26 27 October 26 Deadline for Other Noncredit Instructors to Submit Applications/Adds for Fall.


28 29 30 31


31
NOVEMBER S M T W TH F S November 12 Veterans Day (Legal Holiday)


1 2 3 November 22 Thanksgiving Day (Legal Holiday)


4 5 6 7 8 9 10 November 23 Day After Thanksgiving (Local Holiday)


11 12* 13 14 15 16 17 November 24 Non-teaching Day


18 19 20 21 22* 23* 24+
25 26 27 28 29 30   


DECEMBER S M T W TH F S December 8 Other Noncredit Classes End  


1 December 15 Term II Classes End 


2 3 4 5 6 7 8 Dec. 17 - 22 Non-class Days


9 10 11 12 13 14 15 Dec. 24 - 31  Community Learning Center Closed


16 17+ 18+ 19+ 20+ 21+ 22+


23 24+ 25+ 26+ 27+ 28+ 29+  


  30 31+


JANUARY 2013 S M T W TH F S January 1 New Year's Day (Legal Holiday), Community Learning Center Closed


1* 2 3 4 5 January 3 Other Noncredit Registration Begins


6 7 8 9 10 11 12 January 7 - 9 ESL Registration


13 14 15 16 17 18 19 January 8 - 10 AHSDP Registration


20 21* 22 23 24 25 26 January 14 Spring Classes Begin


27 28 29 30 31 January 21 Martin Luther King, Jr. Day (Legal Holiday)


FEBRUARY S M T W TH F S February 15 Lincoln Day (Legal Holiday)


1 2 February 16 Non-class Day


3 4 5 6 7 8 9 February 18 Washington Day (Legal Holiday)


10 11 12 13 14 15* 16+
17 18* 19 20 21 22 23
34 25 26 27 28


MARCH S M T W TH F S March 4 - 6 ESL Registration


1 2 March 5 - 7 AHSDP Registration


3 4 5 6 7 8 9 March 9 Term III Classes End 


10 11 12 13 14 15* 16+ March  11 - 14 Spring Break


17 18 19 20 21 22 23 March 15 Local Holiday


24 25 26 27 28 29 30 March 16 Non-class Day


31 March 18 Term IV Classes Begin


APRIL S M T W TH F S April 5 Deadline for Other Noncredit Instructors to Submit Applications/Adds for Spring.


1 2 3 4 5 6
7 8 9 10 11 12 13  
14 15 16 17 18 19 20
21 22 23 24 25 26 27
28 29 30


MAY S M T W TH F S May 11 Spring Classes End


1 2 3 4 May 16 AHSDP Commencement


5 6 7 8 9 10 11 May 21 - 24 Non-class Days


12 13 14 15 16 17 18 May 27 Memorial  Day (Legal Holiday)


19 20 21 22 23 24 25 May 28 - 30 ESL and AHSDP Registration


26 27* 28+ 29+ 30+ 31+ May 28 - 31 Non-class Days


*Local/Legal Holidays           + Other Non-class Days


Calendar is subject to change.  5/2/2012


MIRACOSTA COMMUNITY COLLEGE DISTRICT NONCREDIT CALENDAR 2012 - 2013





		Appendix F - Credit Calendar 12-13

		Appendix F - Noncredit Calendar 12-13






MiraCosta CoMMunity College DistriCt 


 2011 Integrated PlannIng Manual


October 18, 2011







MiraCosta CoMMunity College DistriCt 2011 integrateD Planning Manual2


Mission stateMent and institutional Goals


Mission statement


The MiraCosta Community College District mission is to provide educational opportunities and 
student-support services to a diverse population of learners with a focus on their success. MiraCosta 
offers associate degrees, university-transfer courses, career-and-technical education, certificate 
programs, basic-skills education, and lifelong-learning opportunities that strengthen the economic, 
cultural, social, and educational well-being of the communities it serves.


(Approved by the Board of Trustees September 20, 2011)


institutional Goals 2011–2020


institutional Goal i.  MiraCosta Community College district will become a vanguard educational 
institution committed to innovation and researched best practices, broad 
access to higher education, and environmental sustainability.


institutional Goal ii.  MiraCosta Community College district will become the institution where each 
student has a high probability of achieving academic success.


institutional Goal iii.  MiraCosta Community College district will institutionalize effective planning 
processes through the systematic use of data to make decisions. 


institutional Goal iV.  MiraCosta Community College district will demonstrate high standards of 
stewardship and fiscal prudence.


institutional Goal V.  MiraCosta Community College district will be a conscientious community 
partner.
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this manual is the MiraCosta Community College district guide to integrated institutional planning.  
the processes described in this document identify the ways that constituent groups participate in and 
contribute to long-term and short-term planning.


this document begins with a description of the integrated planning model. next is a description of each 
element in the integrated planning model that includes:


ff Specific tasks to be accomplished.
ff Processes by which decisions/recommendations will be developed.
ff timeline for each task.
ff Offices or groups responsible for completing the tasks.
ff Offices or groups that will receive the recommendations and render final decisions.


the undersigned faculty, student, administrative, and classified representatives of the MiraCosta 
Community College district have agreed upon the integrated planning model and the procedures 
described in this manual.


___________________________________________________________________


Francisco C. rodriguez, Superintendent/President


___________________________________________________________________


louisa Moon, Academic Senate President 


___________________________________________________________________


Sasha tangherian, Associated Student Government President


___________________________________________________________________


Jo Ferris, Administrative Council


___________________________________________________________________


Melanie Seibert Haynie, Classified Senate President


introduCtion
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In the MiraCosta Community College district integrated planning model, planning processes are based 
on a common set of assumptions and follow well-defined procedures. the ultimate goal of all planning is 
student learning and success. assessments focus on how well students are learning and, based on those 
assessments, changes are made to improve student learning and success.


district planning policies and practices demonstrate institutional effectiveness and a cycle of continuous 
quality improvement. dialogue regarding institutional improvement occurs in an ongoing and systematic 
cycle of evaluation, development of goals and objectives, resource allocation, plan implementation, 
and re-evaluation. this cycle and the processes used to link the components of the MiraCosta Integrated 
Planning Model to one another are described in this manual.


inteGrated PlanninG Model
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inteGrated PlanninG Model


the Mission statement describes the district’s intended student population and the  
services the district promises to provide to the community. as such, this statement is the 
touchstone for the entire planning process.


the district compares its current status to the mission statement (internal scans) and  
analyzes anticipated challenges (external scans) to develop a long-term Comprehensive 
Master Plan that includes both educational and facilities plans.


Based on what is learned through the preparation of the Comprehensive Master Plan, 
the district develops institutional Goals that articulate (1) how to advance the mission 
statement and (2) how to address anticipated challenges.


Once resources are allocated, the district implements its plans.


Projections of institutional growth in the Comprehensive Master Plan, as well as the 
institutional Goals, are the basis for the district’s three-year strategic Plan and its annual 
institutional Program review. 


ff the strategic Plan uses the institutional goals to derive institutional objectives. 
the institutional objectives identify the action plans that will be undertaken to 
achieve the institutional objectives and, ultimately the institutional goals.


ff institutional Program review includes an analysis of and plan for each 
academic and student services program and administrative unit.


resources are allocated based on:


1. Institutional objectives and action plans in the district strategic plan.


2. Plans developed at the program level (academic/student services) and the unit level  
(nonacademic, administrative) during institutional program review. 


refer to the section on resource allocation in this manual for an explanation of the link 
between the strategic plan and institutional program review.


the district assesses in two ways: (1) assesses progress on the institutional goals and 
institutional objectives annually and (2) assesses the planning processes every two years. 
the results of these assessments are the basis for the progress report on the strategic plan 
and for the next year’s institutional program reviews.
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Mission stateMent


the mission statement is the touchstone for the entire planning process in that it describes the district’s 
intended student population and the services the district promises to provide to the community.


the district reviews the mission statement every three years (see Board Policy 1200). Following a review 
and revision in early fall 2011, the revised mission statement was approved by the Board of trustees in 
September 2011.


the MiraCosta Community College district mission statement is:


The MiraCosta Community College District mission is to provide educational opportunities and 
student-support services to a diverse population of learners with a focus on their success. MiraCosta 
offers associate degrees, university-transfer courses, career-and-technical education, certificate 
programs, basic-skills education, and lifelong-learning opportunities that strengthen the economic, 
cultural, social, and educational well-being of the communities it serves.


the accrediting Commission for Community and Junior Colleges standard most relevant to the 
development and review of a college mission is:


ff i.a. Mission


the institution has a statement of mission that defines the institution’s broad educational 
purposes, its intended student population, and its commitment to achieving student learning. 


1. the institution establishes student learning programs and services aligned with its purposes, its 
character, and its student population. 


2. the mission statement is approved by the governing board and published. 


3. using the institution’s governance and decision-making processes, the institution reviews its 
mission statement on a regular basis and revises it as necessary. 


4. the institution’s mission is central to institutional planning and decision making. 
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Mission stateMent


timeline and Process for review of the Mission statement


sePteMber 2014, 2017


the Budget and Planning Committee (BPC) informs the superintendent/president that it is time in 
the three-year cycle for a review of the district mission statement. 


the superintendent/president convenes a Mission review task Force.


deCeMber 2014, 2017


Based on the feedback, the mission review task force proposes revisions to the current mission 
statement and submits the recommendation to the superintendent/president’s cabinet.


Cabinet representatives distribute the recommended revisions to the councils for feedback.


January 2014, 2017


the superintendent/president’s cabinet consolidates the feedback from the councils’ comments 
and makes a recommendation to the superintendent/president.


the superintendent/president considers the recommendation and if s/he approves, the revised 
mission statement is recommended to the Board of trustees for approval. If s/he does not approve, 
collaboration and compromise continues until s/he approves.


the superintendent/president recommends the revised mission statement to the Board of trustees. 
Following board approval, the new mission statement is distributed district-wide for use in all 
publications.


noVeMber 2014, 2017


the mission review task force implements the plan and solicits information district-wide regarding 
potential modifications to the mission statement.


oCtober 2014, 2017


the mission review task force develop a plan of how to solicit information for a district-wide review of 
the mission statement.


the mission review task force submits the process plan to the superintendent/president’s cabinet for 
feedback.


the mission review task force modifies the review process based on the feedback from the 
superintendent/president’s cabinet.
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CoMPrehensiVe Master Plan


the Comprehensive Master Plan (CMP) is the district’s long-term plan and, as such, projects the future of 
the MiraCosta Community College district for the coming decade. 


the planning process begins with an analysis of internal and external scans to provide a foundation for 
the dialogue about the district’s effectiveness in advancing its mission and for identifying anticipated 
challenges. the result of this dialogue is the development of institutional goals that serve as the basis 
for the district’s next three three-year strategic plans and for institutional program review. through these 
processes, the CMP is linked to the mission statement 


Mission Statement    CMP analysis and Institutional goals


as well as to the district’s short-term plans: 


CMP Institutional goals    Strategic Plan Institutional Objectives 
CMP Institutional goals and Strategic Plan Institutional Objectives    Institutional Program review


these links are further described in the subsequent pages of this 2001 Integrated Planning Manual in the 
sections on strategic plan, institutional program review, and resource allocation. 


the CMP that spans from 2011 to 2020 will be presented to the Board of trustees in november 2011. 
Subsequent iterations of the CMP will be developed when the term of the existing CMP expires. an 
update of this CMP may be warranted if there are major changes in internal or external conditions.


the accrediting Commission for Community and Junior Colleges standard most relevant to the 
development and implementation of the processes described in the remainder of this MiraCosta 
Community College District 2011 Integrated Planning Manual is:


ff i.b. improving institutional effectiveness


the institution demonstrates a conscious effort to produce and support student learning, 
measures that learning, assesses how well learning is occurring, and makes changes to improve 
student learning. the institution also organizes its key processes and allocates its resources to 
effectively support student learning. the institution demonstrates its effectiveness by providing 1) 
evidence of the achievement of student learning outcomes and 2) evidence of institution and 
program performance. the institution uses ongoing and systematic evaluation and planning to 
refine its key processes and improve student learning.


1. the institution maintains an ongoing, collegial, self-reflective dialogue about the continuous 
improvement of student learning and institutional processes.


2. the institution sets goals to improve its effectiveness consistent with its stated purposes. the 
institution articulates its goals and states the objectives derived from them in measurable 
terms so that the degree to which they are achieved can be determined and widely 
discussed. the institutional members understand these goals and work collaboratively 
toward their achievement.


3. the institution assesses progress toward achieving its stated goals and makes decisions 
regarding the improvement of institutional effectiveness in an ongoing and systematic cycle 
of evaluation, integrated planning, resource allocation, implementation, and reevaluation. 
evaluation is based on analyses of both quantitative and qualitative data.


4. the institution provides evidence that the planning process is broad-based, offers 
opportunities for input by appropriate constituencies, allocates necessary resources, and 
leads to improvement of institutional effectiveness.
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CoMPrehensiVe Master Plan


5. the institution uses documented assessment results to communicate matters of quality 
assurance to appropriate constituencies.


6. the institution assures the effectiveness of its ongoing planning and resource allocation 
processes by systematically reviewing and modifying, as appropriate, all parts of the cycle, 
including institutional and other research efforts.


7. the institution assesses its evaluation mechanisms through a systematic review of their 
effectiveness in improving instructional programs, student support services, and library and 
other learning support services.


timeline and Process for the Comprehensive Master Plan


aPril – June 2018


the Budget and Planning Committee (BPC) calls for the development of the MiraCosta Community 
College District Comprehensive Master Plan 2020–2030. BPC forms a master plan team to oversee 
the process.


a request for proposals is distributed, interviews are conducted, and an appropriate group to 
facilitate and support the development of the new CMP is selected.


May 2019


the master plan task force works with the consultants to integrate feedback from district-wide 
reviews and prepares a final draft that is distributed to the councils for recommendations.


the councils review the final draft MiraCosta Community College District Comprehensive Master 
Plan 2020–2030 and make a recommendation to the superintendent/president.


oCtober 2019


Once the final draft has been thoroughly reviewed district-wide and all comments have been 
addressed, the superintendent/president presents the MiraCosta Community College District 
Comprehensive Master Plan 2020–2030 to the Board of trustees for approval.


sePteMber– aPril 2018– 2019


drawing on resources in the district and in the community, the master plan task force works with the 
consultants to prepare a draft MiraCosta Community College District Comprehensive Master Plan 
2020–2030. the master plan includes key internal and external measurable performance indicators; 
develops a district growth projection for the coming decade and growth projections for instruction, 
student services and support of learning areas; identifies challenges that the district is facing or 
is likely to face in the coming decade; and, based on those analyses, develops a plan for the 
addition or remodeling of facilities to support the district’s programs and services.


the master plan team ensures broad district-wide participation in each phase of the CMP 
development, including the district-wide distribution of the CMP drafts for review and comment.
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strateGiC Plan 


the strategic plan is the district’s short-term plan. this plan identifies the specific actions that the district 
intends to take in order to achieve the institutional goals identified in the CMP. 


Beginning with the institutional goals documented in the CMP, the first step in the development of 
the strategic plan is to craft institutional objectives that are SMart (specific, measurable, attainable, 
relevant and time-bound). the second step is to identify action plans that describe how the institutional 
objectives will be accomplished. each action plan includes a timeline for completion and the 
assignment of parties responsible for implementing the action. refer to the “Plan Implementation” 
section of this manual for a description of the duties of the responsible parties.


the strategic plan promotes continual improvement over time because the process calls for the 
prioritization of a reasonable number of institutional objectives for district-wide concentration. each year 
the district prepares a progress report to document progress on the institutional objectives to reinforce 
and sustain district-wide dialogue on long-term goals and short-term objectives. See the section in this 
document titled “assessment of the Planning Processes” for the timeline and steps in developing the 
annual progress report. 


the MiraCosta Community College District Strategic Plan 2011–2014 will be approved in October 2011. 
Subsequent iterations of the strategic plan will be developed when the term of this strategic plan expires. 
the schedule of strategic plans and progress reports for the coming decade follows.


institutional Goals developed in the  
MiraCosta Community College District 2011 Comprehensive Master Plan


institutional objectives in the strategic Plan describing  
how to achieve institutional Goals


Strategic Plan 2011–2014


2012 Progress Report on  
Strategic Plan 2017–2020


2012 Progress Report on  
Strategic Plan 2014–2017


2012 Progress Report on  
Strategic Plan 2011–2014


2013 Progress Report on  
Strategic Plan 2017–2020


2013 Progress Report on  
Strategic Plan 2014–2017


2013 Progress Report on  
Strategic Plan 2011–2014


2014 Progress Report on 
Strategic Plan 2017–2020


2014 Progress Report on 
Strategic Plan 2014–2017


2014 Progress Report on 
Strategic Plan 2011–2014


Strategic Plan 2014–2017 Strategic Plan 2017–2020
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strateGiC Plan 


timeline and Process for the development of the strategic Plan


february 2014, 2017


the Budget and Planning Committee (BPC) informs the superintendent/president that it is time  
for the development of the MiraCosta Community College District Strategic Plan 2014–2017  
(or 2017–2020).


the superintendent/president convenes a strategic plan team.


MarCh 2014, 2017


the strategic plan team analyzes the institutional goals in the MiraCosta Community College District 
2011 Comprehensive Master Plan and progress on the institutional objectives in the 2014 Progress 
report. Based on these analyses, the strategic plan task force develops institutional objectives 
and action plans for the next three years. the institutional objectives follow the SMart rubric. the 
action plans identify specific tasks, timelines for completion, and the party/parties responsible for 
completing each task. 


aPril 2014, 2017


the strategic plan task force distributes the draft MiraCosta Community College District Strategic 
Plan 2014–2017 (or 2017–2020) for review and comment. 


the strategic plan task force incorporates feedback from the district-wide review and prepares 
the final MiraCosta Community College District Strategic Plan 2014–2017 (or 2017–2020), which is 
forwarded to the superintendent/president’s cabinet.


the superintendent/president’s cabinet distributes the MiraCosta Community College District 
Strategic Plan 2014–2017 (or 2017–2020) to the councils for their recommendations.


the superintendent/president considers the recommendations from the council reviews and if  
s/he approves, the MiraCosta Community College District Strategic Plan 2014–2017 (or 2017–2020) 
is presented to the Board of trustees for information and is distributed district-wide. If s/he does not 
approve, collaboration and compromise continues until s/he approves.


the MiraCosta Community College District Strategic Plan 2014–2017 (or 2017–2020) is implemented 
beginning in the fall semester.
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institutional ProGraM reView 


Institutional program review is the annual process by which instructional and non-instructional programs 
(and combinations thereof) analyze program performance by comparing quantitative and qualitative 
data against state standards. Institutional program review includes the use of these reflective conclusions 
to formulate plans to sustain or improve the programs, to advance the mission of the district, and to 
support institutional goals and institutional objectives. Improving student learning and achievement 
is central to the analysis of program effectiveness for instructional disciplines and student services 
programs.


the institutional program review begins in fall semester to allow sufficient time for meaningful discussion 
among colleagues and supervisors. the process is summarized as Review, Reflect, Plan. Forms located in 
the plan section of the institutional program review contain areas for identifying links to institutional goals 
and institutional objectives; identifying responsible parties and needed resources; and reporting progress 
and outcomes. refer to the “resource allocation” section of this manual for how these forms are used in 
that process.


the institutional program review process is, by policy, within the purview of the Institutional Program 
review Committee (IPrC) with links to resource allocation through collaboration with the Budget and 
Planning Committee (BPC) and the maintenance of standards in collaboration with the academic 
affairs Committee. IPrC membership includes faculty, classified staff, students, divisional vice presidents, 
the Office of Institutional Planning, research and grants, and the coordinator of student learning 
outcomes. 


the accrediting Commission for Community and Junior Colleges standards most relevant to institutional 
program reviews are:


ff standard i.b.5.


the institution uses documented assessment results to communicate matters of quality assurance 
to appropriate constituencies.


ff standard ii.a.2.e.


the institution evaluates all courses and programs through an on-going systematic review of their 
relevance, appropriateness, achievement of learning outcomes, currency, and future needs and 
plans.


ff standard ii.b.4.


the institution evaluates student support services to assure their adequacy in meeting identified 
student needs. evaluation of these services provides evidence that they contribute to the 
achievement of student learning outcomes. the institution uses the results of these evaluations as 
the basis for improvement.


ff standard ii.C.2.


the institution evaluates library and other learning support services to assure their adequacy 
in meeting identified student needs. evaluation of these services provides evidence that they 
contribute to the achievement of student learning outcomes. the institution uses the results of 
these evaluations as the basis for improvement.


ff standard iii.a.6.


Human-resource planning is integrated with institutional planning. the institution systematically 
assesses the effective use of human resources and uses the results of the evaluation as the basis 
for improvement.
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institutional ProGraM reView 


ff standard iii.b.2.b.


Physical resource planning is integrated with institutional planning. the institution systematically 
assesses the effective use of physical resources and uses the results of the evaluation as the basis 
for improvement.


ff standard iii.C.2.


technology planning is integrated with institutional planning. the institution systematically 
assesses the effective use of technology resources and uses the results of the evaluation as the 
basis for improvement.


ff standard iii.d.3.


the institution systematically assesses the effective use of financial resources and uses the results 
of the evaluation as the basis for improvement.
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institutional ProGraM reView 


timeline and Process for institutional Program review


June 


academic and student services programs and administrative units receive institutional program 
review data.


deCeMber


Institutional program reviews are forwarded to the Institutional Program review Committee to 
develop a recommendation for final validation and subsequently submitted to the administrative 
and academic Senate councils for approval.


sePteMber–oCtober


the institutional program review author drafts the program review, which includes:


ff analysis of the data to identify strengths and weaknesses by comparing performance to 
standards.


ff Identification of links to the district mission statement, institutional goals, and institutional 
objectives.


ff Plans to address identified weaknesses, advance the mission, support institutional goals and 
institutional objectives, and if applicable, improve student learning and achievement.


the draft institutional program review document is shared with other members of the program or unit 
and discussed widely. the author reviews the feedback and revisions are incorporated as warranted.


oCtober–noVeMber


the supervisor considers the program review draft and collaborates with the institutional program 
review author to revise the program review if warranted. a final revision of the institutional program 
review is submitted to Institutional Program review Committee.


Institutional program reviews that support a request for growth faculty positions are processed in a 
parallel path where the academic affairs Committee develops a ranked list of requests for approval 
by the academic Senate Council and the superintendent/president. (See “timeline and Process of 
resource allocation for Full-time Faculty Positions” in this manual.)


the institutional program review author and supervisor evaluate the program on these criteria:


1. the program or unit is effectively meeting the district’s mission in all areas of review. Program 
development plans appropriately address areas to improve or expand. 


2. the program or unit is effectively meeting the district’s mission in three or more areas of review. 
the program or unit needs significant improvements to performance against standards. 
Program development plans appropriately address areas to improve. 


3. the program or unit is not effectively meeting the district’s mission in three or more areas of 
review. Program development plans do not sufficiently address areas to improve.
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resourCe alloCation


resource allocation processes link institutional program reviews and institutional objectives to the 
resources needed to accomplish the institutional goals identified in the CMP. 


the guiding principles for all resource allocation processes are as follows:


1. resources include all assets of the district including its fiscal resources, personnel, facilities, 
equipment, and the time and talents of its faculty, staff, and administrators.


2. the processes for allocating resources are transparent. all members of the district community are 
informed about the routines and components of planning that lead to resource allocations. 


3. the resource allocation process begins with a review of the effectiveness of prior years’ resource 
allocations and a forecast of potential funds for faculty, staff, and administrative positions and the 
institutional program review fund. 


4. Priority is given to resource requests that support:


ff achievement of institutional goals and institutional objectives
ff Health, safety, and accessibility


to ensure a clear link between planning and resource allocation, the responsible party for a specific 
action plan includes the request for funding in the program review for his/her program or unit. In addition, 
the Budget and Planning Committee assesses funding requests based on a rubric that requires funding 
requests to address the link between the request and:


ff the district mission statement
ff Institutional program review
ff Institutional objectives and action plans
ff Student learning outcomes, administrative unit outcomes, or service area outcomes
ff assessment measures/evaluation plan


there are two annual assessments related to resource allocation:


ff the Budget and Planning Committee begins each cycle of resource allocations by reviewing 
the effectiveness of prior three years’ resource allocations. this analysis is a holistic review that 
includes the effectiveness of resource allocations in advancing the district mission statement 
and institutional objectives. the timeline and process described in the chart for “effectiveness 
review of Prior Years’ resource allocations” is an annual process that will begin in October 2012. 
In the absence of a progress report for 2011 (the year that the processes in this manual were 
established), the same review activities will be conducted but with an analysis of institutional 
program review plans funded during the prior year as the basis for the resource effectiveness 
review. 


ff the Budget and Planning Committee reviews the resource allocation process bi-annually (see 
“timeline and Process for assessing the Planning Processes” in this manual). the first review that 
took place in September 2011 resulted in a revision to the governance Organization (gO) process 
and to the internal processes within the divisions and within the Budget and Planning Committee. 


the three timeline/process charts related to resource allocations that follow are:


ff timeline and Process for resource allocations Other than Full-time Faculty Positions
ff timeline and Process of resource allocations for Full-time Faculty Positions
ff timeline and Process for the effectiveness review of Prior Years’ resource allocations
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resourCe alloCation


timeline and Process for resource allocations  
other than full-time faculty Positions


deCeMber–January


the Budget and Planning Committee (BPC) reviews the effectiveness of the prior years’ resource 
allocations, the funding requests in the institutional program reviews, and establishes an institutional 
program review fund amount.


June–sePteMber


the superintendent/president and Vice President, Business and administrative Services, present the 
tentative budget to the board for approval (June).


the final budget is prepared. 


the superintendent/president and Vice President, Business and administrative Services, present the 
final budget to the Board of trustees for approval (September).


february–MarCh


the technical review subcommittee of BPC conducts a technical review of the funding requests in 
the institutional program reviews before forwarding the requests to BPC.


BPC analyzes the funding requests (excluding requests for full-time faculty positions), establishes 
funding recommendations, and forwards the funding recommendations to the Vice President, 
Business and administrative Services.


aPril–May


the Vice President, Business and administrative Services, forwards the recommendations to the 
superintendent/president.


the superintendent/president reviews the recommendations and approves funding requests.


 the tentative budget is prepared.
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resourCe alloCation


sePteMber


Superintendent/president communicates a tentative number of faculty positions to be opened in 
the coming year to the academic Senate president and academic affairs Committee chair.


noVeMber


academic Senate Council reviews the rankings and rationale for full-time faculty positions, develops 
a recommendation of full-time faculty positions to be opened in the coming year, and forwards the 
recommendation to the superintendent/president.


Superintendent/president makes the final decision on ranking of full-time faculty positions and the 
number of positions to be opened, and forwards job announcements for approved requests to 
Human resources. 


Human resources and deans collaborate with programs approved for full-time faculty positions to 
finalize the job announcements and begin the recruitment process.


sePteMber–oCtober


Institutional program reviews are prepared. requests for full-time faculty positions are discussed with 
the dean at this time since deans must approve all requests for full-time faculty positions. 


deans and institutional program review authors discuss requests for full-time faculty positions and 
this collaboration may produce revisions to institutional program reviews. (See October–november 
in “timeline and Process for Institutional Program review” in this manual.)


request for full-time faculty positions for the coming year include the job announcement section to 
describe the representative duties for the position. Faculty may document the need for a full-time 
faculty position without actually requesting a position at this time. 


oCtober 


the academic affairs hiring subcommittee ranks requests for full-time faculty positions, provides the 
rationale for each ranking and forwards the recommendations to the academic Senate Council.


timeline and Process of resource allocations  
for full-time faculty Positions
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resourCe alloCation


timeline and Process for the effectiveness review  
of Prior years’ resource allocations


May–sePteMber


the director of Fiscal Services and Vice President, Business and administrative Services, develop 
data to link the budget allocations to the prior year’s progress report.


deCeMber


the superintendent/president prepares an information report on the effectiveness of prior years’ 
resource allocations which is then presented to the Board of trustees for information.


January–february


BPC considers the final report during deliberations about resource allocations for the coming year.


oCtober


Budget and Planning Committee (BPC) use the progress report to evaluate the effectiveness of the 
resource allocations to prepare a report which is forwarded to the councils.


noVeMber


the councils review and comment on the report.


the report and the comments are forwarded to the Office of Institutional Planning, research and 
grants for consolidation. the final report is forwarded to the superintendent/president.







MiraCosta CoMMunity College DistriCt 2011 integrateD Planning Manual 21


Plan iMPleMentation


In the strategic plan, an office or group is assigned responsibility for action plans. the assignment of a 
responsible group or office is essential for accountability. this assignment means that the group or office 
has unique responsibilities to launch and oversee the action plan. this assignment does not mean that 
the group or office completes the action plans alone. 


to ensure implementation of the identified activities that will move the district toward accomplishment of 
its institutional goals, the responsible parties shall:


ff Manage the timelines for the plan component.


ff develop appropriate processes.


ff If needed, request funding for the action plans through the appropriate institutional  
program review.


ff Provide data and other types of evidence to assess the levels of success following plan 
implementation.


ff document the activities and outcomes to contribute to the preparation of the annual  
progress report. 


the annual progress report that is described in the next section informs the district-wide community 
about the progress of plan implementation.
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assessMent of ProGress on distriCt institutional Goals


a progress report is produced annually to document the status of the work on each institutional objective 
and action plan in the strategic plan. this document is an essential accountability tool in the MiraCosta 
College integrated planning process.


January


the Budget and Planning Committee (BPC) calls for each division head to have each responsible 
party identified in the strategic plan to report on progress on the action plans. the division heads 
review and consolidate those reports and forward them to the Office of Institutional Planning, 
research and grants.


aPril


the Office of Institutional Planning, research and grants considers BPC’s feedback, follows up as 
necessary with the division heads, and forwards a final draft report to the superintendent/president.


May


the superintendent/president reviews the progress report with cabinet and changes are made to 
the progress report as warranted.


the superintendent/president presents the final progress report to the Board of trustees for 
information.


february


the reports are consolidated by the Office of Institutional Planning, research and grants to create 
a draft district progress report. (refer to the schedule of progress reports in the strategic plan section 
in this manual.)


the draft progress report is forwarded to BPC.


MarCh 


BPC reviews the progress report, adds comments if appropriate, validates the progress report, and 
returns it to the Office of Institutional Planning, research and grants.


timeline and Process for assessing Progress  
on district institutional Goals
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assessMent of the PlanninG ProCesses


the district assesses its planning processes in keeping with the accrediting Commission for Community 
and Junior Colleges standards on institutional effectiveness.


a formal assessment of the integrated planning cycle, processes, and timelines is conducted every two 
years. Planning processes will be revised as appropriate based on this review.


to serve as an ongoing resource for institutional planning, this integrated planning manual will be revised 
to accompany revisions to the planning processes.


the accrediting Commission for Community and Junior Colleges standard most relevant to the 
assessment of planning processes is:


ff standard i.b.6.


the institution assures the effectiveness of its ongoing planning and resource allocation processes 
by systematically reviewing and modifying, as appropriate, all parts of the cycle, including 
institutional and other research efforts.
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assessMent of the PlanninG ProCesses


timeline and Process for assessing the Planning Processes


sePteMber 2012, 2014, 2016, 2018, 2020


the Budget and Planning Committee (BPC) convenes a planning processes task force comprised 
of representatives from the BPC, the Institutional Program review Committee, and the dean of 
Institutional Planning, research and grants.


the planning processes task force develops a process for soliciting feedback on the components 
of the integrated planning model from the groups and individuals who are directly involved in 
implementing these processes and presents this process to BPC.


January 2013, 2015, 2016, 2017, 2021


the councils review and comment on the planning processes assessment report.


february 2013, 2015, 2016, 2017, 2021


the councils forward the planning processes assessment report with comments, if any, to the 
superintendent/president. 


the superintendent/president reviews the planning processes assessment report with cabinet and 
determines which changes will be made in the planning processes, if any.


the superintendent/president prepares an information report for the Board of trustees on this 
assessment and the resulting changes to the planning processes, if any. 


BPC prepares an updated version of the Miracosta Community College District Integrated Planning 
Manual, if needed.


oCtober 2012, 2014, 2016, 2018, 2020


Feedback from BPC about the process for soliciting feedback is incorporated and the planning 
processes task force implements the process. 


noVeMber 2012, 2014, 2016, 2018, 2020


the planning processes task force considers the feedback from the groups and individuals who 
are directly involved in implementing planning processes and prepares a planning processes 
assessment report. this report may include recommended changes to the planning processes.  
the planning processes task force forwards the report to BPC for review and comment. 


BPC forwards the planning processes assessment report and its comments, if any, to the councils.
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annual researCh aGenda


research is the centerpiece of the MiraCosta Community College district integrated planning model. as 
depicted in the graphic, data drive the key components of the process: the district mission statement, 
the Comprehensive Master Plan, the strategic plan, institutional program review, and the outcome 
assessments of both the progress on the institutional goals, as well as of the planning processes.


given this central role, it is essential for the district to establish an annual research agenda that is focused 
on student learning, as well as supporting the various components of integrated planning.


the research advisory Committee meets quarterly to collaborate with the dean of Institutional Planning, 
research and grants to develop the research agenda. this committee consists of the Vice President, 
Student Services or designee, the Vice President, Instructional Services or designee, one faculty 
representative, and the dean of Institutional Planning, research and grants. the role of the committee is 
to review research requests, and assist the dean of Institutional Planning, research and grants in setting 
priorities and developing strategies to disseminate research findings. 


timeline and Process for establishing the research agenda


sePteMber–May


the research advisory Committee meets quarterly to review the status of the projects on the 
research agenda and to set a priority ranking for any new requests received. 


the dean of Institutional Planning, research, and grants posts a quarterly research calendar of the 
tasks and reports. as reports are produced, they are posted online and the dean alerts the district 
community of the location and content of each report.


June–auGust


the dean of Institutional Planning, research and grants prepares and distributes an annual 
summary of the prior year’s research activities and products.
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Mission stateMent


Mission statement


The MiraCosta Community College District mission is to provide educational opportunities and 
student-support services to a diverse population of learners with a focus on their success. MiraCosta 
offers associate degrees, university-transfer courses, career-and-technical education, certificate 
programs, basic-skills education, and lifelong-learning opportunities that strengthen the economic, 
cultural, social, and educational well-being of the communities it serves.


(Approved by the Board of Trustees September 20, 2011)
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introduCtion


the MiraCosta Community College District Strategic Plan 2011–2014 is the district’s short-term plan.  
this plan identifies the specific actions that the district intends to take in order to achieve the institutional 
goals identified in the MiraCosta Community College District 2011 Comprehensive Master Plan. 


this document includes:


ff institutional Goals that were developed as part of the MiraCosta Community College District 2011 
Comprehensive Master Plan. institutional goals are broad statements that articulate how the 
district intends to (1) improve its fulfillment of the mission statement and (2) address anticipated 
challenges. 


ff institutional objectives that describe more specifically how the district plans to achieve its 
broader institutional goals and mission statement. institutional objectives meet the SMart criteria 
in that they are specific, measurable, attainable, relevant, and time-bound. Specific outcome 
measures are identified for each institutional objective.


ff action Plans that describe in step-by-step sequence how the institutional objectives will 
be accomplished and assessed. each action plan includes a timeline for completion, 
the assignment of the group or office responsible for implementing the action, and cost if 
applicable. 


the assignment of a responsible group or office is essential for accountability. this assignment means that 
the group or office has unique responsibilities to launch and oversee the action plan. this assignment 
does not mean that the group or office completes the action plans alone. 


the specific tasks of the groups or offices assigned responsibility for action plans are to:


ff Manage the timelines for the plan component.


ff Develop appropriate processes.


ff if needed, request funding for the action plans through the appropriate program review.


ff Provide data and other types of evidence to assess the levels of success following plan 
implementation.


ff Document the activities and outcomes to contribute to the preparation of the annual  
progress report.







MiraCosta CoMMunity College DistriCt strategiC Pl an 2011–2014 5


introduCtion


the format of the MiraCosta Community College District Strategic Plan 2011–2014 includes two columns 
that will be used for the production of an annual progress report: “progress” and “indices of program 
improvement.” the progress report will identify the tasks that have been completed and will reinforce and 
sustain district-wide dialogue on its long-term and short-term goals. 


the process and timeline for producing the MiraCosta Community College District Strategic Plan  
2011–2014 and the corresponding progress report are included in the MiraCosta Community College 
District 2011 Integrated Planning Manual. 


the undersigned faculty, classified staff, and administrative representatives of the Miracosta community 
college District have agreed upon the MiraCosta Community College District Strategic Plan 2011–2014.


___________________________________________________________________


Francisco c. rodriguez, Superintendent/President


___________________________________________________________________


louisa Moon, Academic Senate President 


___________________________________________________________________


Sasha tangherian, Associated Student Government President


___________________________________________________________________


Jo Ferris, Administrative Council


___________________________________________________________________


Melanie Seibert Haynie, Classified Senate President
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institutional Goals and institutional objeCtiVes


institutional Goal i.  MiraCosta Community College district will become a vanguard educational 
institution committed to innovation and researched best practices, broad access to 
higher education, and environmental sustainability.


institutional objective i.1. increase the diversity of the student population in 
comparison to fall 2010 proportions


institutional objective i.2. Develop and implement environmentally sustainable 
policies, practices, and systems


institutional objective i.3. Secure funding for the facility priorities identified in the 
MiraCosta Community College District 2011 Comprehensive Master Plan


institutional Goal ii.  MiraCosta Community College district will become the institution where each 
student has a high probability of achieving academic success.


institutional objective ii.1. increase successful course completion and student 
retention in comparison to fall 2010 rates


institutional objective ii.2. increase the rate of students who successfully complete 
noncredit english as a Second language or adult High School Diploma Program 
courses and subsequently successfully complete credit courses in comparison to 
the 2010–2011 rates


institutional objective ii.3. increase the rates of students’ successful completion of 
degrees, certificates, and transfer-readiness in comparison to the 2010–2011 rates


institutional Goal iii.  MiraCosta Community College district will institutionalize effective planning 
processes through the systematic use of data to make decisions. 


institutional objective iii.1. centralize institutional planning in a planning, research, 
and grants office


institutional objective iii.2. Design, launch, and assess a data warehouse to ensure 
a single consistent source of information for reports and inquires


institutional Goal iV.  MiraCosta Community College district will demonstrate high standards of 
stewardship and fiscal prudence.


institutional objective iV.1. institute budgeting practices that will culminate in a 
balanced budget by FY 2012–2013


institutional objective iV.2. institute budgeting practices that will culminate in 
unqualified audits


institutional Goal V.  MiraCosta Community College district will be a conscientious community partner. 


institutional objective V.1. increase the two-year high school capture rate in 
comparison to the fall 2010 rate.
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InstItutIonal Goal I.


Institutional Goal I. MiraCosta Community College District will become a vanguard educational institution committed  
to innovation and researched best practices, broad access to higher education, and environmental sustainability.


InstItutIonal objeCtIve outCoMes


Institutional objective I.1


Increase the diversity of the student 
population in comparison to fall 
2010 proportions.


2011–2012 
Fall: PlannIng 


SPrIng: ImPlementatIon
2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


Fall outcome Measure


a student-recruitment campaign 
targeted to underserved students


spring outcome Measure


Proportion of underserved students 
enrolled in fall 2012


outcome Measure


Proportion of underserved students 
enrolled in spring 2013 and fall 2013


outcome Measure


Proportion of underserved students 
enrolled in spring 2014


aCtIon Plan For  
InstItutIonal objeCtIve I.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


I.1.1. In collaboration with the 
Coordinator of School relations 
& Diversity outreach develop a 
student recruitment campaign 
targeted to underserved students


VP, Instructional 
Services and VP, 
Student Services


•	november 1, 
2011


$0


I.1.2. Implement the plan for spring 
enrollment


Coordinator of 
School relations & 
Diversity outreach


•	november 2011–
January 2012


•	February–
august 2012


•	october 2012–
January 2013


•	February–
august 2013


•	october 2013–
January 2014


tBD
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InstItutIonal Goal I.


aCtIon Plan For  
InstItutIonal objeCtIve I.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


I.1.3. each semester collaborate with 
the Coordinator of School relations 
& Diversity outreach to assess the 
effectiveness of the recruitment plan 
and revise the plan as warranted


VP, Instructional 
Services and VP, 
Student Services


•	February 2012


•	September 2012


•	February 2013


•	September 2013


•	February 2014


$0


I.1.4. Determine which elements of 
the plan will be institutionalized


VP, Instructional 
Services and VP, 
Student Services


•	February 2014 tBD
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InstItutIonal Goal I.


Institutional Goal I. MiraCosta Community College District will become a vanguard educational institution committed  
to innovation and researched best practices, broad access to higher education, and environmental sustainability.


InstItutIonal objeCtIve outCoMes


Institutional objective I.2


Develop and implement 
environmentally sustainable policies, 
practices, and systems


2011–2012: PlannIng 2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


outcome Measures


1. a three-year plan of actions and 
benchmarks for environmentally 
sustainable practices and 
systems


2. membership in the natural 
Wildlife Federation Campus 
ecology Program


outcome Measure


Contingent on the three-year 
plan of actions and benchmarks 
for environmentally sustainable 
practices and systems 


outcome Measure


Contingent on the three-year 
plan of actions and benchmarks 
for environmentally sustainable 
practices and systems


aCtIon Plan For  
InstItutIonal objeCtIve I.2


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


I.2.1. Develop a three-year plan of 
actions and an implementation 
timeline for environmentally 
sustainable practices and systems 
including photovoltaic power 
systems, energy and water 
conservation projects, and water 
quality management


Director of Facilities 
in collaboration with 
the Sustainability 
advisory Committee


•	april 2012 $0


I.2.2. Implement and assess action 
plans related to sustainability (see 
note)


VPs of Business 
and administrative 
Services, 
Instructional 
Services, and 
Student Services  


•	Beginning 
January 2012


tBD
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InstItutIonal Goal I.


aCtIon Plan For  
InstItutIonal objeCtIve I.2


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


1.2.3. enroll in the natural Wildlife 
Federation Campus ecology 
Program and become a member of 
the U.S. green Building Council


Director of Facilities 
in collaboration with 
the Sustainability 
advisory Committee


•	By June 2012 tBD


I.2.4. Define the responsibilities for 
a sustainability coordinator and 
develop a job description for this 
position


Director of Facilities 
in collaboration with 
the Sustainability 
advisory Committee


•	By June 2012 $0


I.2.5. request funding for a 
sustainability coordinator through 
the institutional program review 
process 


Director of Facilities •	october 2012 tBD


note: action plans after June 2012 are contingent on the plan of actions and implementation timeline for environmentally sustainable practices and systems to be  
developed by april 2012 (see Action Plan I.2.1.). these action plans will be added in the 2012 Progress Report on the Strategic Plan 2011–2014.







MiraCosta CoMMunity College DistriCt strategiC Pl an 2011–201411


InstItutIonal Goal I.


Institutional Goal I. MiraCosta Community College District will become a vanguard educational institution committed  
to innovation and researched best practices, broad access to higher education, and environmental sustainability.


InstItutIonal objeCtIve outCoMes


Institutional objective I.3


Secure funding for the facility 
priorities identified in the MiraCosta 
Community College District 2011 
Comprehensive Master Plan


2011–2012: PlannIng 2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


outcome Measures


1. results of the voter poll


2. report on current funding levels 
and potential resources for 
highest priority facility projects


outcome Measures


1. Contingent on decision following 
the voter poll, a bond awareness 
and education campaign and 
election results


2. amount of funds in the capital 
improvement fund for FY 
2012–2013


outcome Measure


amount of funds in the capital 
improvement fund for FY 2013–2014


aCtIon Plan For  
InstItutIonal objeCtIve I.3


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


I.3.1. Conduct a voter poll to 
assess feasibility of a general bond 
election in november 2012


Superintendent/
President


•	January 2012 $30,000


I.3.2.


•	assess the results of the poll


•	assess the need for and identify 
potential resources for highest 
priority capital projects


Superintendent/
President 


•	march 2012 $0


action Plans I.3.3–I.3.6 will be completed if the decision is made to proceed with a bond election.


I.3.3. If the decision is made to 
proceed with a bond election, then 
form a bond campaign committee


Superintendent/
President


•	march 2012 $0


I.3.4. authorize bond resolution Board of trustees •	July 2012 $0
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InstItutIonal Goal I.


aCtIon Plan For  
InstItutIonal objeCtIve I.3


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


I.3.5. Conduct bond awareness and 
education campaign and election


Superintendent/
President


•	november 2012 tBD


I.3.6. assess election results Superintendent/
President


•	november 2012 $0
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InstItutIonal Goal II.


Institutional Goal II. MiraCosta Community College District will become the institution where each student  
has a high probability of achieving academic success. 


InstItutIonal objeCtIve outCoMes


Institutional objective II.1


Increase successful course 
completion and student retention in 
comparison to fall 2010


2011–2012: PlannIng 2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


Fall outcome Measure


a list of Supplemental Instruction 
(SI) task Force members and their 
meeting schedule


spring outcome Measure


a plan for supplemental instruction 
(SI) based on national best 
practices to be developed for 
targeted sections of two courses


outcome Measures


1. Schedule of SI in sections of at 
least two targeted courses for fall 
and spring 2012–2013


2. Student retention in targeted 
courses compared to fall and 
spring 2011–2012 retention in the 
same courses


outcome Measures


1. Schedule of SI in sections of at 
least two targeted courses for fall 
and spring 2013–2014


2. Student retention in targeted 
courses compared to fall and 
spring 2012–2013 retention in the 
same courses


aCtIon Plan For  
InstItutIonal objeCtIve II.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


II.1.1. Convene an SI task Force and 
collaboratively develop a plan to 
provide SI in sections of at least two 
targeted courses


VP, Student Services 
and VP, Instructional 
Services


•	october–
november 2011


$0


II.1.2. assign SI leaders to sections of 
the targeted classes


Dean of math 
& Science and 
Director of retention 
Services


•	Spring/Summer 
2012 for Fall 2012 


•	Fall 2012 for 
Spring/Summer 
2013


•	Spring/Summer 
2013 for Fall 2013 


•	Fall 2012 for 
Spring/Summer 
2014


tBD
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InstItutIonal Goal II.


aCtIon Plan For  
InstItutIonal objeCtIve II.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


II.1.3.


•	 Implement the plan for SI leaders 
to support sections of targeted 
courses 


•	assess the impact of providing SI 
to sections of the targeted courses 
on student retention and make 
recommendations to revise the 
plan if warranted


Dean of math 
& Science and 
Director of 
retention Services 
in collaboration with 
the SI task Force


•	Fall 2012


•	Spring 2013


•	Fall 2013


•	Spring 2014


$0


II.1.4.


•	Prepare a report on the impact 
of providing supplemental 
instruction to sections of targeted 
courses on student retention 
and make recommendations for 
institutionalization of this practice 
as warranted by the data


•	Present the report to 
superintendent/president’s 
cabinet


SI task Force •	may 2014 $0
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InstItutIonal Goal II.


Institutional Goal II. MiraCosta Community College District will become the institution where each student  
has a high probability of achieving academic success. 


InstItutIonal objeCtIve outCoMes


Institutional objective II.2


Increase the rate of students who 
successfully complete noncredit 
english as a Second language 
(eSl) or adult High School Diploma 
Program (aHSDP) courses and 
subsequently successfully complete 
credit courses in comparison to 
2010–2011 rates


2011–2012 
Fall: PlannIng 


SPrIng: ImPlementatIon
2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


Fall outcome Measure


a plan for increasing the rate of 
students progressing from success in 
noncredit eSl or aHSDP courses to 
success in credit courses


spring outcome Measure


rate of students successfully 
completing credit courses who 
previously successfully completed 
eSl or aHSDP noncredit courses 


outcome Measure


rate of students successfully 
completing credit courses who 
previously successfully completed 
eSl or aHSDP noncredit courses


outcome Measure


rate of students successfully 
completing credit courses who 
previously successfully completed 
eSl or aHSDP noncredit courses


aCtIon Plan For  
InstItutIonal objeCtIve II.2


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


II.2.1 Develop a plan to increase the 
number of students moving from 
eSl or aHSDP noncredit to credit 
programs


Dean of Continuing 
education with the 
Student Success 
Committee


•	november 1 
2011


$0


II.2.2. Implement the plan Dean of Continuing 
education with the 
Student Success 
Committee


•	march–
December 2012


•	march–
December 2013


tBD







MiraCosta CoMMunity College DistriCt strategiC Pl an 2011–201416


InstItutIonal Goal II.


aCtIon Plan For  
InstItutIonal objeCtIve II.2


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


II.2.3. assess the effectiveness of 
the plan by reviewing data with 
the office of Institutional Planning, 
research, and grants and revise as 
warranted


Dean of Continuing 
education with the 
Student Success 
Committee


•	January 2013


•	January 2014


$0


II.2.4. Determine if the plan is to be 
continued for fall 2014


Dean of Continuing 
education with the 
Student Success 
Committee


•	February 2014 tBD
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InstItutIonal Goal II.


Institutional Goal II. MiraCosta Community College District will become the institution where each student  
has a high probability of achieving academic success.


InstItutIonal objeCtIve outCoMes


Institutional objective II.3


Increase the rates of students’ 
successful completion of degrees, 
certificates, and transfer-readiness 
in comparison to the 2010–2011 rates


2011–2012 
Fall: PlannIng 


SPrIng: ImPlementatIon
2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


Fall outcome Measure


a plan of strategies to increase 
the rates of students’ successful 
completion of degrees, certificates, 
and transfer-readiness


spring outcome Measure


rate of students’ successful 
completion of degrees, certificates, 
and transfer-readiness in 2011–2012 


outcome Measure


rate of students’ successful 
completion of degrees, certificates, 
and transfer-readiness in 2012–2013


outcome Measure


rate of students’ successful 
completion of degrees, certificates, 
and transfer-readiness in 2013–2014


aCtIon Plan For  
InstItutIonal objeCtIve II.3


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


II.3.1. Convene a Student 
Completion task Force and 
collaboratively develop a plan 
and an implementation timeline 
to increase the rates of students’ 
successful completion of degrees, 
certificates and transfer-readiness


VP, Student Services 
and VP, Instructional 
Services


•	october–
november 2011


$0


II.3.2. Implement the activities slated 
for spring 2012


tBD •	Spring 2012 tBD
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InstItutIonal Goal II.


aCtIon Plan For  
InstItutIonal objeCtIve II.3


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


II.3.3. assess the impact of spring 
2013 interventions and adjust the 
student completion plan as needed


VPs of Instruction 
and Student 
Services in 
collaboration with 
Student Completion 
task Force


•	July 2012 $0


II.3.4. Implement the activities slated 
for fall 2012 and spring 2013


tBD •	July 2012– 
may 2013


tBD


II.3.5. assess the impact of the 
2012–2013 interventions and adjust 
the student completion plan as 
needed


VPs of Instruction 
and Student 
Services in 
collaboration with 
Student Completion 
task Force


•	July 2013 $0


II.3.6. Implement the activities slated 
for fall 2013 and spring 2014


tBD •	July 2013– 
may 2014


tBD


II.3.7. assess the impact of the 
2013–2014 interventions and adjust 
the Student Completion Plan as 
needed


VPs of Instruction 
and Student 
Services in 
collaboration with 
Student Completion 
task Force


•	July 2014 $0


note: action plans are contingent on the plan of actions and implementation timeline to be developed in fall 2011 (see Action Plan II.3.1.).  
these action plans will be added in the 2012 Progress Report on the Strategic Plan 2011–2014.
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InstItutIonal Goal III.


Institutional Goal III. MiraCosta Community College District will institutionalize effective planning processes  
through the routine use of data to make decisions. 


InstItutIonal objeCtIve outCoMes


Institutional objective III.1


Centralize institutional planning  
in a planning, research, and  
grants office


2011–2012 
Fall: PlannIng 


SPrIng: ImPlementatIon
2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


Fall outcome Measures


1. list of responsibilities for this new 
office


2. Job description for a dean 
position


spring outcomes Measures


1. Board minutes indicating that 
someone has been appointed 
as the Dean of Institutional 
Planning, research, and grants


2. Departmental goals for new 
office for spring 2012 and 
2012–2013


3. report on outcomes of spring 
2012 departmental goals


outcome Measures


1. report on outcomes of 
departmental goals for  
2012–2013


2. Departmental goals for  
2013–2014


3. assessment of products and 
processes by users including the 
effectiveness of the research 
advisory Committee


outcome Measures


1. report on outcomes of 
departmental goals for  
2013–2014


2. assessment of products and 
processes by users including the 
effectiveness of the research 
advisory Committee


aCtIon Plan For  
InstItutIonal objeCtIve III.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


III.1.1. Define the responsibilities for 
the office of Institutional Planning, 
research and grants and develop 
a job description for a Dean of 
Institutional Planning, research, and 
grants


Superintendent/ 
President


•	october 2011 $1,000







MiraCosta CoMMunity College DistriCt strategiC Pl an 2011–201420


InstItutIonal Goal III.


aCtIon Plan For  
InstItutIonal objeCtIve III.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


III.1.2. Develop selection committee, 
recruit candidates and recommend 
finalists to the superintendent/
president


Human resources 
and Selection 
Committee


•	october–
December 2011


$3,000


III.1.3. Develop a charge for a 
research advisory Committee, 
identify membership for this advisory 
committee and schedule meetings 
for 2011–2012


Superintendent/
President


•	By november 
15, 2011


$0


III.1.4. lead quarterly meetings of 
the research advisory Committee 
and set meeting schedules


Dean of Institutional 
Planning, research, 
and grants


•	December 
2011–may 2012


•	September 
2012–may 2013


•	September 
2013–may 2014


$0


III.1.5. Develop departmental goals 
for spring 2012 and 2012–2013 that 
reflect the identified responsibilities 
for planning, research, grants, and 
accreditation


Superintendent/
President with the 
Dean of Institutional 
Planning, research, 
and grants


•	February 2012 $0


III.1.6. assess and document 
progress on spring 2012 
departmental goals


Superintendent/
President


•	June 2012 $0


III.1.7. review and revise as needed 
the departmental goals for 
2012–2013 that reflect the identified 
responsibilities for planning, 
research, grants, and accreditation


Superintendent/
President


•	July 2012 $0
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InstItutIonal Goal III.


aCtIon Plan For  
InstItutIonal objeCtIve III.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


III.1.8. Conduct a survey to gather 
district-wide feedback on the (1) 
processes and products of the 
office of Institutional Planning, 
research and grants (2) the 
effectiveness of the research 
advisory Committee and (3) the 
data warehouse


Superintendent/
President


•	march 2013


•	march 2014


tBD


III.1.9.


•	revise processes for the office of 
Institutional Planning, research 
and grants and the research 
advisory Committee as needed 
based on feedback from district-
wide survey 


•	assess and document progress 
on 2012–2013 (or 2013–2014) 
departmental goals 


Superintendent/
President


•	June 2013


•	June 2014


$0
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InstItutIonal Goal III.


Institutional Goal III. MiraCosta Community College District will institutionalize effective planning processes  
through the routine use of data to make decisions. 


InstItutIonal objeCtIve outCoMes


Institutional objective III.2


Design, launch and assess a data 
warehouse to ensure a single 
consistent source of information for 
reports and inquiries


2011–2012: ImPlementatIon 2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


outcome Measures


1. a diagnostic analysis that 
identifies areas of institutional 
weaknesses in data-related 
processes and products


2. list of data elements to be 
included in the data warehouse


outcome Measure


Data warehouse


outcome Measures


1. report of data warehouse use


2. assessment of data warehouse 
by users


aCtIon Plan For  
InstItutIonal objeCtIve III.2


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


III.2.1. Contract for a diagnostic 
analysis to identify institutional 
weaknesses in data-related 
processes and products


Superintendent/
President


•	october–
november 2011


$5,000


III.2.2. repair and revise processes 
as needed to correct identified 
weaknesses


Superintendent/
President


•	october–
December 2011


tBD


III.2.3. Identify the data elements 
that are to be included in the data 
warehouse


Dean of Institutional 
Planning, research, 
and grants in 
collaboration with 
emt


•	march 2012 $0


III.2.4. launch the data warehouse Dean of Institutional 
Planning, research, 
and grants


•	June 2012 tBD
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InstItutIonal Goal III.


aCtIon Plan For  
InstItutIonal objeCtIve III.2


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


III.2.5. Implement a process for 
documenting data warehouse use


Dean of Institutional 
Planning, research, 
and grants


•	June 2012– 
march 2013


$0


III.2.6. Include an evaluation of the 
data warehouse in the survey on 
the office of Institutional Planning, 
research, and grants (see Action 
Plan III.1.8.)


Superintendent/
President


•	march 2013


•	march 2014


tBD


III.2.7. Based on the feedback from 
the district-wide survey, revise the 
data warehouse if warranted


Dean of Institutional 
Planning, research, 
and grants


•	april 2013


•	april 2014


$0







Intentionally left Blank
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InstItutIonal Goal Iv.


Institutional Goal Iv. MiraCosta Community College District will demonstrate high standards  
of stewardship and fiscal prudence. 


InstItutIonal objeCtIve outCoMes


Institutional objective Iv.1


Institute budgeting practices that 
will culminate in a balanced budget 
by FY 2012–2013.


2011–2012: ImPlementatIon 2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


outcome Measure


FY 2011–2012 Final Budget showing 
a reduction of the current budget 
deficit compared to the FY 2010–
2011 Final Budget 


outcome Measure


FY 2012–2013 tentative and Final 
Budgets showing that unrestricted 
general fund revenues equal or 
exceed expenditures


outcome Measure


FY 2013–2014 tentative and Final 
Budget showing that unrestricted 
general fund revenues equal or 
exceed expenditures


aCtIon Plan For  
InstItutIonal objeCtIve Iv.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


Iv.1.1. Using the 5-year Fiscal Plan 
developed in September 2011, 
present a balanced FY 2012–2013 
tentative Budget to the Board of 
trustees for approval


VP, Business and 
administrative 
Services


•	June 30, 2012 $0


Iv.1.2. Present a balanced FY 2012– 
2013 Final Budget to the Board of 
trustees for approval


VP, Business and 
administrative 
Services


•	September 30, 
2012


$0


Iv.1.3. Using the 5-year Fiscal Plan 
developed in September 2011, 
resent a balanced FY 2013–2014 
tentative Budget to the Board of 
trustees for approval


VP, Business and 
administrative 
Services


•	June 30, 2013 $0


Iv.1.4. Present a balanced FY 2012– 
2014 Final Budget to the Board of 
trustees for approval


VP, Business and 
administrative 
Services


•	September 30, 
2014


$0
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InstItutIonal Goal Iv.


Institutional Goal Iv. MiraCosta Community College District will demonstrate high standards  
of stewardship and fiscal prudence. 


InstItutIonal objeCtIve outCoMes


Institutional objective Iv.2


Institute budgeting practices that 
will culminate in unqualified audits


2011–2012: ImPlementatIon 2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


outcome Measure


an unqualified independent  
general audit


outcome Measure


an unqualified independent  
general audit


outcome Measure


an unqualified independent  
general audit


aCtIon Plan For  
InstItutIonal objeCtIve Iv.2


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


Iv.2.1. Create a budget and audit 
subcommittee


Board of trustees •	December 31, 
2011


$0


Iv.2.2. Prepare a request for 
Proposals (rFP) for a five-year audit 
contract


Board Budget 
& audit ad Hoc 
Committee and 
VP, Business and 
administrative 
Services


•	January 31, 2012 $0


Iv.2.3. Issue rFP VP, Business and 
administrative 
Services


•	February 29, 
2012


$0


Iv.2.4. review responses and 
prepare a recommendation for the 
full Board


Board Budget 
& audit ad Hoc 
Committee and 
VP, Business and 
administrative 
Services


•	march 20, 2012 $0


Iv.2.5. approve contract for audit 
services


Board of trustees •	march 20, 2012 $50,000
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InstItutIonal Goal Iv.


aCtIon Plan For  
InstItutIonal objeCtIve Iv.2


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


Iv.2.6. Convene an initial meeting 
with auditors


Board Budget 
& audit ad Hoc 
Committee and 
VP, Business and 
administrative 
Services


•	By april 30, 2012


•	By april 30, 2013


$0


Iv.2.7. Cooperate in the audit 
preparation and the audit report


VP, Business and 
administrative 
Services


•	november 30, 
2012


•	november 30, 
2013 


$0


Iv.2.8. review draft audit report Board Budget 
& audit ad Hoc 
Committee and 
VP, Business and 
administrative 
Services


•	December 24, 
2012


•	December 24, 
2013


$0


Iv.2.9. Present the audit report to the 
Board of trustees in a public session


Board Budget 
& audit ad Hoc 
Committee


•	January 31, 2013


•	January 31, 2014


$0


Iv.2.10. review audit report 
and initiate corrective actions if 
warranted


VP, Business and 
administrative 
Services


•	February 28, 
2012


•	February 28, 
2013


$0







Intentionally left Blank
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InstItutIonal Goal v.


Institutional Goal v. MiraCosta Community College District will be a conscientious community partner.


InstItutIonal objeCtIve outCoMes


Institutional objective v.1


Increase the two-year high school 
capture rate compared to the fall 
2010 rate


2011–2012: ImPlementatIon 2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


outcome Measures


1. a plan and implementation 
timeline for strategies to increase 
the high school capture rate


2. a plan developed with high 
school counterparts to provide 
courses beginning in spring 2012 
on a schedule tailored for high 
school juniors and seniors 


3. evidence of mailing the spring 
2012 schedule


4. Schedule of high school seniors 
course offerings for spring 2012


5. enrollment in courses tailored for 
high schools students in spring 
2012


outcome Measures


1. evidence of mailing the fall 2012 
and spring 2013 schedules


2. Schedule of high school seniors 
course offerings for fall 2012 and 
spring 2013


3. enrollment in courses tailored for 
high school students in fall 2012 
and spring 2013


4. assessment of high school seniors 
program by students, high school 
faculty, and district faculty


outcome Measures


1. evidence of mailing the fall 2013 
and spring 2014 schedules


2. Schedule of high school seniors 
course offerings for fall 2013 and 
spring 2014


3. enrollment in courses tailored for 
high school students in fall 2013 
and spring 2014


4. assessment of high school seniors 
program by students, high school 
faculty, and district faculty


aCtIon Plan For  
InstItutIonal objeCtIve v.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


v.1.1. Convene an enrollment 
management team to develop 
strategies to increase the high 
school capture rate in addition to 
the two strategies that have been 
initiated: (1) a high school seniors 
program and (2) mailing the class 
schedule to residents


VP, Instructional 
Services and VP, 
Student Services


•	october 2011 $0
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InstItutIonal Goal v.


aCtIon Plan For  
InstItutIonal objeCtIve v.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


v.1.2. Develop a three-year plan 
of actions and an implementation 
timeline to increase the high school 
capture rate 


enrollment 
management team


•	By January 2012 $0


v.1.3. Implement and assess action 
plans related to the high school 
capture rate (note: these action 
plans will be added in January 2012) 


enrollment 
management team


tBD tBD


action Plans v.1.4.–v.1.8 refer to the High school seniors Program.


v.1.4. Convene meetings with high 
school principals and counselors to 
develop a plan to provide college 
courses beginning in spring 2012 on 
a schedule tailored for high school 
juniors and seniors


VP, Instructional 
Services and VP, 
Student Services


•	october 
2011–2012


na


v.1.5. recruit students to enroll in 
these classes


VP, Instructional 
Services and VP, 
Student Services in 
collaboration with 
the high schools


•	november 2011–
may 2012


tBD


v.1.6. offer high school seniors 
program for spring 2012


VP, Instructional 
Services and VP, 
Student Services in 
collaboration with 
the high schools


•	Spring 2012


•	  Fall and Spring 
2012–2013


•	  Fall and Spring 
2013–2014


$0


v.1.7. Survey high school counselors 
and faculty and college counselors 
and faculty to assess the high school 
seniors program


VP, Instructional 
Services and VP, 
Student Services in 
collaboration with 
the high schools


•	may 2012


•	may 2013


•	may 2013


$0
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InstItutIonal Goal v.


aCtIon Plan For  
InstItutIonal objeCtIve v.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


v.1.8. analyze the feedback from 
the survey and adjust the high 
school seniors program as warranted 
based on that feedback


VP, Instructional 
Services and VP, 
Student Services in 
collaboration with 
the high schools


•	June 2012


•	June 2013


•	June 2014


$0


the following action plan refers to the recruitment strategy of mailing the class schedules.


v.1.9. recruit high school students 
by mailing the class schedule to 
residents in the district boundaries


VP, Instructional 
Services


•	november 2011, 
2012, and 2013


•	July 2012, 2013, 
and 2014


tBD
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PREAMBLE 
 
The Institutional Program Review Committee (IPRC) of MiraCosta Community College District developed a collegial 
program review process that was guided by the following philosophical pillars: 


1. Meaningful Review – As a critical driver of planning and budget/resource allocation, in addition to other college 
processes, the committee recognized the need for a process that encouraged meaningful review of relevant 
data that appropriately reflects fulfillment of stated standards. Given sufficient reflection on the comparison of 
data against program standards, the process encourages robust planning to improve, expand, or maintain 
programs. To this end, the program review process can be summarized as following a format of Review -> 
Reflect -> Plan. 


2. Data integrity – For all programs, this process strives to document appropriate measures (quantitative and 
qualitative) that demonstrate achievement of program standards. For instructional programs, institutional 
infrastructure already exists so that these programs will be provided with the appropriate data to assess their 
programs with no action on the part of the program review authors. For support programs and hybrids of the 
two, this process will drive the standardization of data for their respective programs and develop the 
appropriate means to generate, store, and report relevant data.  


3. Scalable – In order to make Program Review scalable – as meaningful on a college-wide level as a smaller scope– 
there needs to be a measure of standardization. An expected structure is needed and, within that, consistent 
application of standards to the diversity of programs present at the college. Further, this necessitates succinct 
reviews of program performance to allow for adequate consideration of budget and resource allocation, among 
other college needs, across all programs. 


4. Clear Expectations -- With an annual frequency, the process needs to eliminate ambiguities in what we expect 
of authors and what we expect of programs.  


5. Defendable – We have to be able to defend our work as part of Program Review as meeting the standards of 
accreditation and our own standards of excellence and support the validation of programs and institutional 
effectiveness.  


6. Inform Processes – As a comprehensive review of program performance, the program review packets that 
authors will assemble will serve a variety of downstream processes, including budget and planning. 


 
With these principles in hand, IPRC developed the process that follows to reinforce and advance the district’s mission. 


 
 
 


MiraCosta College Mission Statement 
The MiraCosta Community College District mission is to provide educational opportunities and student-support services 
to a diverse population of learners with a focus on their success. MiraCosta offers associate degrees, university-transfer 
courses, career-and-technical education, certificate programs, basic-skills education, and lifelong-learning opportunities 


that strengthen the economic, cultural, social, and educational well-being of the communities it serves.







Approved: 13May11 ASC; 21Apr11 Admin Program Review Handbook v.2 Page 3 of 20 


1. Purpose 
1.1. To detail the steps involved in conducting the Program Review process at MiraCosta College. Program review 


is the process through which constituencies on a campus take stock of their successes and shortcomings and 
seek to identify ways in which they can meet their goals more effectively. 


 
2. Scope 


2.1. The process applies to all programs, instructional, support, and any combination thereof, that perform annual 
Program Review to assess effectiveness in meeting college standards and in advancing the district’s mission. 


 
3. Responsibilities 


3.1. Office of Institutional Planning, Research, and Grants – This Office will have primary responsibility for storage 
and retrieval of program review-related data. It is the responsibility of those with program supervision to 
ensure this Office is empowered to collect, store, and report any needed program data. 


3.2. Program Authors – These individuals are responsible for ensuring that appropriate data is collected to 
sufficiently complete review, reflection, and planning required of Program Review. Authors are also 
responsible for ensuring adherence to the Program Review timeline. 


3.3. Program Supervisors– Program supervisors represent the various levels of administration and supervision in 
effect around the college and they are  responsible for working with Program Authors to ensure adequacy of 
data for Review and Reflection and that these data can sufficiently demonstrate fulfillment of program 
standards. Supervisors are also responsible for ensuring adherence to Program Review timeline. 


3.4. Institutional Program Review Committee (IPRC) – In coordination with other committees (as required), IPRC 
will define the process and its associated standards, assist in the execution of the process, validate programs, 
and collect feedback to act on process improvements. 


 
4. References 


10.1. AP3250 – Institutional Planning 
4.1. AP4102 – Career and Technical Education 
4.2. MiraCosta College Student Learning Outcomes and Assessment Handbook  
4.3. Integrated Planning Manual 
4.4. MiraCosta College Comprehensive Master Plan 
4.5. MiraCosta College Mission/Institutional Goals/Institutional Student Learning Outcomes 
4.6. MiraCosta College Strategic Plan 
4.7. MiraCosta College Technology Plan 
4.8. MiraCosta College Online Education Plan 
4.9. AP4020 – Program Discontinuance 
4.10. Institutional Program Review website: http://www.miracosta.edu/governance/iprc/index.html  
4.11. Standards from the Accrediting Commission for Community and Junior Colleges (ACCJC) and Western 


Association of Schools and Colleges  
4.12. State of California Education Code 


4.12.1. Title 5 §53200 – Academic and professional matters; Standards and policies regarding student 
preparation and success 


4.12.2. Education Code Title 5 §51022 – Instructional Programs 
4.12.3. Title 5 §54200 – Student Equity Plans 


4.13.  
 
5. Definitions 


5.1. Program -- A program is any logical unit within the college that combines resources, staff/faculty, and 
curriculum (as appropriate) to deliver a service towards a stated outcome. 


5.2. Areas of Review – There are five areas of review that contain standards whose fulfillment represents the 
effective programmatic advancement of the college mission. 


5.2.1. Program Performance 
5.2.2. Program Resources – Equipment, supplies, and facilities 
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5.2.3. Program Personnel – Staff, faculty, and administration 
5.2.4. Program Curriculum – Specifically, the curriculum managed by Courses and Programs Committee 
5.2.5. Program Students – Specifically students appropriately identified through an instructional program 


5.3. Program Categories – Programs are categorized strictly according to the applicable Areas of Review and this 
categorization has no bearing on existing organizational or divisional structures. 


5.3.1. Instructional Programs – A category of programs that combine resources, personnel, curriculum, and 
students that lead to measurable outcomes of performance, including student learning outcomes. See 
Attachment 1. 


5.3.2. Support Programs – A category of programs that combine resources and personnel that lead to 
measurable outcomes of performance, including student learning outcomes, service area outcomes, or 
administrative unit outcomes. As such, only three of the Areas of Review apply to programs in this 
category. See Attachment 1. 


5.3.3. Hybrid Programs – A category of programs that combine resources, personnel, curriculum, and 
students that lead to measurable outcomes of performance, including student learning outcomes 
and/or service area outcomes, or administrative unit outcomes. See Attachment 1. 


5.4. Supervisors – Supervision can vary across different programs but, in all cases, refers to the individual assigned 
to program oversight for more than one program. Examples of supervisor titles include dean, manager, 
director, vice president.  


 
6. Procedure 


 
6.1. Review 


10.1.1. It is the responsibility of all programs to ensure there is appropriate data (qualitative and quantitative) 
to measure program performance. Programs will develop plans (see section 6.3) to ensure these 
measurements occur and are suitably documented in this process. 


6.1.1. Instructional Programs 
6.1.1.1. These programs will be provided with data tracking their performance against the standards 


identified in Attachment 2 with the exception of student learning outcome (SLO) data, which 
authors must access in TracDat. 


6.1.1.2. As a relatively homogenous category in terms of performance measures, all programs will be 
provided with data identified in Attachment 5. Some performance measures are only relevant 
for Career and Technical Education programs. Peer groups refer, respectively, to General 
Education and Career and Technical Education. 


6.1.1.3. Comparisons are provided to give some context to the data. At times, these comparisons will be 
targets identified in the appropriate chapter of the Comprehensive Master Plan (CMP) or the 
three-year Strategic Plan (SP). At other times, there will be peer group (CTE/GE), college-wide, 
and regional/state comparisons. Aside from the targets in the CMP or SP, these other 
comparisons are provided only for informational ranking. 


6.1.2. Support Programs 
6.1.2.1. These programs will be provided with data tracking their performance against the standards 


identified in Attachment 3 with the exception of service area outcome (SAO) or administrative 
unit outcomes (AUO), which authors must access from their respective repositories. 


6.1.2.1.1. In some cases, this performance data is not collected and independently stored. In these 
instances, these programs will develop plans to ensure that relevant measures are being 
made and that they are being stored in an appropriate location to ensure data integrity. 


6.1.2.2. Attachment 6 will document the various performance measures that exist for each of the 
programs in this category. It is expected that this Attachment will be updated on an annual basis 
as programs identify and implement appropriate performance measures. 


6.1.2.3. Comparisons are provided to give some context to the data.  At times, these comparisons will 
be targets identified in the appropriate chapter of the Comprehensive Master Plan (CMP) or the 
three-year Strategic Plan (SP). At other times, there will be peer group, college-wide, and 
regional/state comparisons.  Aside from the targets in the CMP or SP, these other comparisons 
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are provided only for informational ranking. 
6.1.3. Hybrid Programs 


6.1.3.1. These programs will be provided with data tracking their performance against the standards 
identified in Attachment 4 2 with the exception of SLO/SAO data, which authors must access in 
TracDat. 


6.1.3.1.1. In some cases, this performance data is not collected and independently stored. In these 
instances, these programs will develop plans to ensure that relevant measures are taken 
and that they are stored in an appropriate location to ensure data integrity. 


6.1.3.2. Attachment 7 will document the various performance measures that exist for each of the 
programs in this category. It is expected that this Attachment will be updated on an annual basis 
as programs identify and implement appropriate performance measures. 


6.1.3.3. Comparisons are provided to give some context to the data.  At times, these comparisons will 
be targets identified in the appropriate chapter of the Comprehensive Master Plan (CMP) or the 
three-year Strategic Plan (SP). At other times, there will be peer group (CTE/GE), college-wide, 
and regional/state comparisons. Aside from the targets in the CMP or SP, these other 
comparisons are provided only for informational ranking. 


 
6.2. Reflect 


6.2.1. All programs will reflect on the data provided in Step (6.1) in relation to their respective standards and 
fill out the respective form (example provided in Attachment 8). 


6.2.2. Each Area of Review will have, at most, one page for succinct reflection. 
6.2.2.1. There is an exception for Hybrid Programs, which may submit up to two Program Performance 


forms, one each for instructional and service area performance.  
6.2.2.2. Approximately 25% of this page can be used to identify additional data not found in the Review 


section and can include such information as grant awards, partnerships, intra- and extramural 
activities, and student learning outcomes, administrative unit outcomes, and service area 
outcomes relevant to the program for the respective Area of Review. 


6.2.3. The reflection will focus on the analysis and discussion of the data in relation to the program standards 
and will represent the unique perspective of the program authors and their intimate connection to the 
program. 


6.2.4. Reflection will prompt, in part, any necessary or requested planning to expand, improve, or maintain 
performance. 


 
6.3. Plan 


6.3.1. Plan Sources: Program plans will derive primarily from two sources: 
6.3.1.1. Three year Strategic Plan based on the Comprehensive Master Plan 
6.3.1.2. Reflection of program data against standards 


6.3.2. Plan Format: All plans will have the following format and authors will use a planning form to detail 
their responses. They will specifically address the bracketed prompts. A sample form is show in 
Attachment 9. 


6.3.2.1. Program Name: [Select from a drop-down list of program name] 
6.3.2.2. Plan Name: [Identify your plan with a unique title] 
6.3.2.3. Plan Motivation:  


6.3.2.3.1. [State how this plan addresses the District Mission Statement] 
6.3.2.3.2. [State Course SLO, Program SLO, AUO, or SAO that this plan is meant to address] 
6.3.2.3.3. [Briefly sate the purpose of this plan and how data and analysis from Program Review 


support this plan] 
6.3.2.3.4. For tracking purposes, authors will also connect their plans, via drop-down lists, to 


Institutional Objectives, Action Plans, and sections of the Program Review that 
motivated the plan 


6.3.2.4. Plan Alignment: [To what extend and to what degree has this plan met the expectations 
specified in the college’s integrated planning documents (e.g. CMP, Strategic Plan, Technology 
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Plan) and divisional criteria?] 
6.3.2.5. Responsibilities: [State responsible individuals within the program and any partnering 


individuals/programs] 
6.3.2.6. Plan Assessment and Evaluation: [State the products/outcomes of this plan and how they will 


be assessed and evaluated] and [Indicate the expected date of completion of the plan] 
6.3.2.7. Plan Resources [Identify any resources that are needed beyond those already provided to the 


program: Equipment, Technology, Facilities, Personnel, Curriculum.] 
6.3.2.8. Progress as of this Program Review: [Report a percent completion of this plan] [What progress 


has the execution of this plan made in addressing the recommendations adopted in prior 
reviews of the program? To what extent have the plan objectives been achieved? To what 
extent has such achievement improved the program? Describe the effect and impact any 
approved funding requests from prior program review cycles had on your program] 


6.3.2.9. Suggested changes to Action Plan(s) in the Strategic Plan (if applicable): [The Strategic Plan (SP 
can be updated as needed and any information included here can be used to support potential 
changes to Action Plans in the SP] 


6.3.3. Number of plans 
6.3.3.1. Programs are allowed to have as many plans as they can capably manage. 
6.3.3.2. All programs should develop plans to address either (1) institutional objectives in the Strategic 


Plan or (2) expansion, improvement, or maintenance of their programs as supported in the 
Reflection portion of the program review. 
 


6.4. Validation 
6.4.1. The program review process will document each program’s reinforcement and advancement of the 


district’s mission statement. 
6.4.2. The responsibility of validation rests with the Institutional Program Review Committee but their 


evaluation will be based on the assessment of program authors and program supervisors. 
6.4.3. After submission of the final program review, program authors and program supervisors will assign 


scores to the program. 
6.4.3.1. Program authors and supervisors are strongly encouraged to work collaboratively during the 


program review process to reflect and plan to a level that meets the expectations of all program 
stakeholders. 


6.4.3.2. In the instances where this scoring is not in agreement, IPRC will reconcile discrepancies in 
consultation with the program through Instructional, Support, or Hybrid subcommittees. 


6.4.4. Program Evaluation 
6.4.4.1. Program is effectively meeting the mission of the college in all areas of review.  Program 


development plans appropriately address areas to improve or expand.  
6.4.4.2. Program is effectively meeting the mission of the college.  In three or more areas of review, 


the program needs significant improvements to performance against standards.  Program 
development plans appropriately address areas to improve.  


6.4.4.3. Program is not effectively meeting the mission of the college in three or more areas of review.  
Program development plans do not sufficiently address areas to improve.  


6.4.5. Program Validation 
6.4.5.1. At the end of the program review process, a cover sheet will be generated that reports the 


programs that have effectively met the mission of the college. 
6.4.5.2. Programs found to not effectively meet the mission of the college will not be listed and, by 


exclusion, this informs any relevant downstream processes. 
6.4.5.3. A sample of the cover sheet is included in Attachment 10. 
6.4.5.4. Program Validation will be routed to appropriate Councils (Administrative and Academic Senate) 


for approval. 
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6.5. Program Review Timeline 


6.5.1. Stages of Review: There are five stages of review as part of the program review process. 
6.5.1.1. Stage 1 Review-Reflect-Plan: This stage is the work of the program review author to assemble 


the first draft of the program review packet. IPRC is available as a resource during this time. 
6.5.1.2. Stage 2 Local Revision: This stage is a formal step to invite and encourage discussion with other 


individuals within the program and develop any revisions to the program review packet. 
6.5.1.3. Stage 3 Supervisory Revision: This stage is a formal step to invite and encourage discussion with 


individuals who have oversight of the program. At the conclusion of this stage, the final program 
review packet is submitted. 


6.5.1.4. Stage 4 Program Evaluation: During this stage, the program author and the program supervisor 
document their evaluation of the program as detailed in section 6.4 Program Validation. 


6.5.1.5. Stage 5 Program Validation: This final stage represents the documented act of validating all of 
the programs that effectively reinforce and advance the mission of the college. IPRC is the body 
responsible for documenting this outcome. 


 
6.5.2. Timeline The following timeline will be updated on an annual basis: 


Stage 
No. 


Stage  
Name 


Stage  
Begin 


Stage  
End 


Stage 
Responsibility 


Stage  
Outcome 


1 Review-Reflect-Plan Summer 
2012 21Sep12 Program 


Author 
Draft PR Reflect 
and Plan Forms 


2 Local Revision 24Sep12 05Oct12 Program and 
Dept Members 


Draft PR Reflect 
and Plan Forms 


3* Supervisor Revision 08Oct12 02Nov12 Author and 
Supervisor 


Final Program 
Review Reflect and 


Plan Forms 


4 Program Evaluation 05Nov12 16Nov12 Author and 
Supervisor 


Author and 
Supervisor Scoring 


5 Program Validation 19Nov12 14Dec12 IPRC Reconcile scoring; 
Validate 


*For programs planning to hire full-time faculty, the Stage 3 end is accelerated to allow time to feed hire 
requests into an AAC subcommittee for initial prioritization. 


 
6.6. Program Review Documents 


6.6.1. Each program review will be compiled as a packet containing all of the program’s Review, Reflect, and 
Plan documents. 


6.6.2. Programs that have all of their Review measures documented in this procedure will have the annual 
Review portion of the program review provided to them via the Blackboard Official Program Review 
site. 


6.6.3. The forms needed for the Reflect and Plan portions of program review can be found in the Blackboard 
Official Program Review site. 


6.6.4. The details for program review submission to meet the deadlines identified above can be found in the 
Blackboard Official Program Review site. 
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6.7. Continuous Improvement 
6.7.1. In an effort to improve the program review process, IPRC will solicit feedback from all program authors 


to inform continuous quality improvements. The following questions will be asked of all program 
review authors: 


6.7.1.1. How can the program review process improve and better serve your program and its 
stakeholders? 


6.7.1.2. How easy was it to access data? 
6.7.1.3. Was the process useful? How? 
6.7.1.4. How widespread was participation within the program? 
6.7.1.5. How robust was participation with program supervisors? 
6.7.1.6. How was this program review cycle compared to the previous cycle? 


6.7.2. These questions will be updated with this handbook as the program review process matures and 
improves. 


 
7. Attachments 


7.1. Program Categorization 
7.2. Instructional Standards 
7.3. Support Standards 
7.4. Hybrid Standards 
7.5. Review Data for Instructional Programs 
7.6. Review Data for Support Programs 
7.7. Review Data for Hybrid Programs 
7.8. Sample Reflect Form 
7.9. Sample Plan Form 
7.10. Program Validation Cover Sheet 


 
8. History 


8.1. Spring 2011, Initial release, v.1. 
8.2. Spring 2012, v.2. Update mission statement, simplify stage submission outcomes, simplify and align Plan 


forms with Integrated Planning, simplify Reflect forms, update Hybrid Programs with two reflect forms in 
Program Performance area, update program name list, clarify standards with appropriate language related to 
SLO/AUO/SAO. 
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Attachment 1 Program Categorization 
 


1 Instructional Accounting 
2 Instructional Administration of Justice 
3 Instructional Anthropology 
4 Instructional Architecture 
5 Instructional Art 
6 Instructional Astronomy 
7 Instructional Automotive Technology 
8 Instructional Biology 
9 Instructional Biotechnology 


10 Instructional Business 
11 Instructional Business Office Technology 
12 Instructional Chemistry 
13 Instructional Child Development 
14 Instructional Chinese 
15 Instructional Communication Studies 
16 Instructional Community Service 
17 Instructional Computer Science 
18 Instructional Computer Studies and Information Technology 
19 Instructional Dance 
20 Instructional Design Drafting 
21 Instructional Drama/Theatre 
22 Instructional Earth/Ocean/Geol 
23 Instructional Economics 
24 Instructional Education 
25 Instructional Energy Technology 
26 Instructional Engineering 
27 Instructional English as a Second Language 
28 Instructional English, Pre-transfer 
29 Instructional English, Transfer 
30 Instructional Film 
31 Instructional French 
32 Instructional Geography 
33 Instructional German 
34 Instructional Gerontology 
35 Instructional Health 
36 Instructional History 
37 Instructional Honors Scholar Program 
38 Instructional Horticulture 
39 Instructional Hospitality Management 
40 Instructional Humanities 
41 Instructional Interdisciplinary Studies 
42 Instructional International Languages 
43 Instructional Italian 
44 Instructional Japanese 
45 Instructional Kinesiology 
46 Instructional Linguistics 
47 Instructional Literature 
48 Instructional Mathematics 
49 Instructional Media Arts and Technologies 
50 Instructional Medical Administrative Professional 
51 Instructional Music 
52 Instructional Noncredit ESL 
53 Instructional Noncredit Short Term Vocational 
54 Instructional Nursing and Allied Health 
55 Instructional Philosophy 
56 Instructional Physical Science 
57 Instructional Physics 
58 Instructional Political Science 
59 Instructional Psychology 
60 Instructional Reading 
61 Instructional Real Estate 
62 Instructional Sociology 
63 Instructional Spanish 
64 Instructional Special Education 


 


 
 


1 Support Academic Information Services 
2 Support Academic Senate Council 
3 Support Admissions and Records 
4 Support Athletics and Intramurals 
5 Support Campus Life and Activities 
6 Support Classified Senate 
7 Support College Police 
8 Support Community Learning Center 
9 Support Extended Opportunity Programs and Services 


10 Support Facilities 
11 Support Financial Aid 
12 Support Fiscal Services 
13 Support Foundation and Development Office 
14 Support Health Services 
15 Support Human Resources 
16 Support Institute for International Perspectives 
17 Support Institutional Research, Planning, and Grants 
18 Support Matriculation and Testing 
19 Support Office of Business and Administrative Services 
20 Support Office of Instruction 
21 Support Office of Student Services 
22 Support Office of the President 
23 Support Public Information Office 
24 Support Purchasing and Material Management 
25 Support Risk Management and ADA Compliance 
26 Support San Elijo Campus 
27 Support School Relations and Diversity Outreach 
28 Support Service Learning 
29 Support Student Accounts 


 
 


1 Hybrid Adult High School 
2 Hybrid Career Studies and Services 
3 Hybrid Counseling  
4 Hybrid Disabled Students Programs and Services 
5 Hybrid Library  
6 Hybrid Retention Services 
7 Hybrid Transfer 
8 Hybrid Writing Center 
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Attachment 2 Instructional Standards 


 


Review 
Area 


Standards 


Program 
Performance 


Have program enrollments across the range of curricular offerings been in line with expectations, relative to 
college-wide trends and/or to enrollment trends in comparable programs at other educational institutions? 
Are the student/faculty ratios and class capacities in this program consistent with college expectations, 
disciplinary norms, and with sound educational practice? 
 
How effective is the program in attending to and promoting the success of its students in terms of course 
completion rates, course grade distributions, degrees and certificates awarded, transfers to other 
institutions, assessment of course-based student learning outcomes, objective evaluation of student 
preparedness (assessment, placement, course pre- and co-requisites), market and industry trends, advisory 
board feedback, and other comparable issues? 
 
Were Student Learning Outcome Assessment Cycles (SLO* ACs) conducted as specified in the timeline? 
Indicate the number of SLOs in your program and the number that were assessed in the past year. How have 
the results of completed SLO ACs been used to provide continuous improvement to the operation of the 
program? (i.e. were any action plans developed based on Course SLO &/or Program SLO assessment data? 
)What progress was made with respect to any action plans implemented in prior years that were directed 
towards improving student success? If resources were provided to implement an action plan, how were they 
utilized and relate any follow-up SLO assessment data? 


Program 
Resources 


Are the offices, work areas, intranet and enterprise technology resources, storage, and other spaces assigned 
to the program sufficient in terms of square footage, location, quality, and upkeep to optimize departmental 
performance? Of what quality are the facilities that currently house this program and in what ways to these 
affect the ability of the program to achieve its objectives? 
 
Is the program provided with supplies, software, and equipment appropriate in kind, amount, accessibility, 
and quality to address the needs of staff and students in the program and to meet program requirements 
and objectives? 


Program 
Personnel 


Is the program provided with sufficient resources and opportunity to allow its staff to remain abreast of 
current trends and requirements, to develop job proficiency and expertise, to serve onsite and online 
students, to learn new skills and to explore new initiatives, or to make innovative contributions to the 
functioning of the department? Is the program provided with sufficient administrative and staff support to 
meet its objectives and to perform to the standards that it and the college expects? 
 
What actions have the faculty members appointed to the program taken to remain current in the discipline? 
What change to the program faculty in terms of new appointments, promotions, retirements, or resignations 
have occurred since the last review of the program?  
 
Is the distribution of tenured and untenured, permanent and temporary, full-time, part-time, and overload 
assignments appropriate and in keeping with college or disciplinary standards? 


Program 
Curriculum 


Has the curriculum in this program been kept current and contemporary through regular reviews of and 
modifications to approved courses, contents of course outlines, modes of instructional delivery, degree and 
certificate paths, pre-and co-requisites, course sequencing, student learning outcomes, articulation 
agreements, and other comparable issues? 
 
Have student learning outcomes (SLOs) been written for this program? Are the discipline and program SLOs 
still relevant?  Were any Course or Program SLO revised/deleted in the past year based on assessment 
evaluations or revision of the Course Outline of Record?  Please provide data on the number of SLOs that 
were written in the previous year or modified/deleted in the prior year. 


Program 
Students 


Consider the profiles of students in your program and address whether this is changing over time, if there is 
an underlying cause driving the change, if you expect the trend to continue, and how the profiles compare to 
your peer-group and the entire college. 
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Attachment 3 Support Standards 


  


Review 
Area 


Standards 


Program 
Performance 


Program Relations 
Is the program held in high regard within the institution and by those to whom it is responsible for providing 
functions and services? Are clients satisfied with respect to the program’s responsiveness, effectiveness, 
expertise, efficiency, innovation, and professionalism? Are improvements necessary within the program to 
enhance the satisfaction of the district's employees, external contacts and colleagues? 
 
Processes and Procedures 
Are the program’s internal processes and procedures sufficient to attend to the tasks for which the program 
is responsible? Are these procedures and processes current, clear, coherent, consistent, and comprehensive? 
Are the procedures and processes well understood and routinely observed? Would changes to any of these 
procedures or processes improve institutional efficiency or better address the needs they seek to address? 
 
Regulatory Compliance 
Does the program attend to and meet the various local, state, and/or federal statutory and regulatory 
requirements and guidelines by which it is bound, including board policy? Are audit procedures sufficient to 
insure compliance? Is the program effective at explaining these requirements to other programs throughout 
the institution and seeing that those programs do not act in ways that would compromise institutional 
compliance? 
 
Effectiveness and Initiative 
Is the program encouraged to seek out, to explore, and, when practicable, to implement effective ways of 
accomplishing its functions or fulfilling its responsibilities? Does the program promote and make use of new 
ideas and new initiatives designed to enhance its performance and/or efficiency? If appropriate, is the 
department at the leading edge among its peers at other comparable institutions? 
 
Program Outcomes 
Have administrative unit outcomes (AUOs), or their equivalent, been written for this program?  
Are the program’s AUOs still relevant? Were the Administrative Unit Outcomes Assessment Cycles 
conducted as specified in the assessment timeline?  How have the results of completed AUO ACs been used 
to provide continuous improvement to the operation of the program?  


Program 
Resources 


Are the offices, work areas, intranet and enterprise technology resources, storage, and other spaces assigned 
to the program sufficient in terms of square footage, location, quality, and upkeep to optimize departmental 
performance? Of what quality are the facilities that currently house this program and in what ways to these 
affect the ability of the program to achieve its objectives? 
 
Is the program provided with supplies, software, and equipment appropriate in kind, amount, accessibility, 
and quality to address the needs of staff and students in the program and to meet program requirements 
and objectives? 


Program 
Personnel 


Is the program provided with sufficient resources and opportunity to allow its staff to remain abreast of 
current trends and requirements, to develop job proficiency and expertise, to serve onsite and online 
students, to learn new skills and to explore new initiatives, or to make innovative contributions to the 
functioning of the department? 
 
Is the program provided with sufficient administrative and staff support to meet its objectives and to 
perform to the standards that it and the college expects? 
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Attachment 4 Hybrid Standards 
Review 


Area 
Standards 


Program 
Performance 


Instruction-related Standards 
Have program enrollments across the range of curricular offerings been in line with expectations, relative to 
college-wide trends and/or to enrollment trends in comparable programs at other educational institutions? 
Are the student/faculty ratios and class capacities in this program consistent with college expectations, 
disciplinary norms, and with sound educational practice? 
 
How effective is the program in attending to and promoting the success of its students in terms of, as 
appropriate, course completion rates, course grade distributions, degrees and certificates awarded, transfers 
to other institutions, assessment of course-based student learning outcomes, objective evaluation of student 
preparedness (assessment, placement, course pre- and co-requisites), market and industry trends, advisory 
board feedback, and other comparable issues? 
 
Program Relations (Service Area-related) 
Is the program held in high regard within the institution and by those to whom it is responsible for providing 
functions and services? Are clients satisfied with respect to the program’s responsiveness, effectiveness, 
expertise, efficiency, innovation, and professionalism? Are improvements necessary within the program to 
enhance the satisfaction of the district's employees, external contacts and colleagues? 
 
Processes and Procedures (Service Area-related) 
Are the program’s internal processes and procedures sufficient to attend to the tasks for which the program 
is responsible? Are these procedures and processes current, clear, coherent, consistent, and comprehensive? 
Are the procedures and processes well understood and routinely observed? Would changes to any of these 
procedures or processes improve institutional efficiency or better address the needs they seek to address? 
 
Regulatory Compliance (Service Area-related) 
Does the program attend to and meet the various local, state, and/or federal statutory and regulatory 
requirements and guidelines by which it is bound, including board policy? Are audit procedures sufficient to 
insure compliance? Is the program effective at explaining these requirements to other programs throughout 
the institution and seeing that those programs do not act in ways that would compromise institutional 
compliance? 
 
Effectiveness and Initiative (Service Area-related) 
Is the program encouraged to seek out, to explore, and, when practicable, to implement effective ways of 
accomplishing its functions or fulfilling its responsibilities? Does the program promote and make use of new 
ideas and new initiatives designed to enhance its performance and/or efficiency? If appropriate, is the 
department at the leading edge among its peers at other comparable institutions? 
 
Program Outcomes (Both Instructional and Service Area-related) 
What types of outcomes have been written for this program? Service Area Outcomes? Administrative Unit 
Outcomes?  Student Learning Outcomes? Have Assessment Cycles (ACs) been established and have 
assessments been conducted according to a timeline? How have the results been used to provide continuous 
improvement of the program? Please explain and provide applicable data measures and results.  


Program 
Resources 


Are the offices, work areas, intranet and enterprise technology resources, storage, and other spaces assigned 
to the program sufficient in terms of square footage, location, quality, and upkeep to optimize departmental 
performance? Of what quality are the facilities that currently house this program and in what ways to these 
affect the ability of the program to achieve its objectives? 
 
Is the program provided with supplies, software, and equipment appropriate in kind, amount, accessibility, 
and quality to address the needs of staff and students in the program and to meet program requirements 
and objectives? 


Program 
Personnel 


Is the program provided with sufficient resources and opportunity to allow its staff to remain abreast of 
current trends and requirements, to develop job proficiency and expertise, to serve onsite and online 
students, to learn new skills and to explore new initiatives, or to make innovative contributions to the 
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functioning of the department? 
 
Is the program provided with sufficient administrative and staff support to meet its objectives and to 
perform to the standards that it and the college expects? 
 
What actions have the faculty members appointed to the program taken to remain current in the discipline? 
What change to the program faculty in terms of new appointments, promotions, retirements, or resignations 
have occurred since the last review of the program?  
 
Is the distribution of tenured and untenured, permanent and temporary, full-time, part-time, and overload 
assignments appropriate and in keeping with college or disciplinary standards? 


Program 
Curriculum 


Has the curriculum in this program been kept current and contemporary through regular reviews of and 
modifications to approved courses, contents of course outlines, modes of instructional delivery, degree and 
certificate paths, pre-and co-requisites, course sequencing, student learning outcomes, articulation 
agreements, and other comparable issues? 
 
Have student learning outcomes (SLOs) been written for this program? Are the discipline and program SLOs 
still relevant?  Were any Course or Program SLO revised/deleted in the past year based on assessment 
evaluations or revision of the Course Outline of Record?  Please provide data on the number of SLOs that 
were written in the previous year or modified/deleted in the prior year. 


Program 
Students 


Consider the profiles of students in your program and address whether this is changing over time, if there is 
an underlying cause driving the change, if you expect the trend to continue, and how the profiles compare to 
your peer-group and the entire college. 
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Attachment 5 Review Data for Instructional Programs 


Review 
Area Data / Measures Measure comparison Trend 


Program 
Performance 


WSCH CMP target, College, Peer group Y 
WSCH/FTEF CMP target, College, Peer group Y 
Fill Rate CMP target, College, Peer group Y 


WFCH College, Peer group Y 
FTES/WFCH College, Peer group Y 


FTES College, Peer group Y 
Student headcount College, Peer group Y 


Total Course Enrollments College, Peer group Y 
Avg Enrollment per Section College, Peer group Y 


# of Course offerings per AY College, Peer group Y 
# of Course Sections per AY College, Peer group Y 
# of Unduplicated Courses in Catalog College, Peer group N 


Successful Course Completion College, Peer group Y 
Retention College, Peer group Y 


Avg Units Attempted per AY College, Peer group Y 
Avg Units Earned per AY College, Peer group Y 


Avg Term GPA  College, Peer group Y 


Avg Cumulative GPA  College, Peer group Y 


# of Completed SLO Assessment Cycles this academic year. College, Peer group N 


Degrees and Certificates awarded College, Peer group Y 
Grade Distribution College, Peer group N 


Student Equity College, Peer group Y 


Program 
Resources 


Budget College and Peer group Y 


Program 
Personnel 


# of classified staff, FTE College and Peer group Y 


FTEF College and Peer group Y 
FTEF FT/PT College and Peer group Y 


Reassigned Time College and Peer group Y 


FTEF FT/PT (w/o reassigned) College and Peer group N 


Untenured Faculty College and Peer group N 


Program 
Curriculum 


Compliance with 6-yr updates College and Peer group N 
% (#) of Approved Program Catalog Online/Hybrid College and Peer group N 
% (#) of Courses with CSU [UC] transfer articulations College and Peer group N 
Proportion of catalog courses with lab component College and Peer group N 


Program 
Students 


Student Enrollment Status Profile College and Peer group Y 


Student Goal Orientation College and Peer group y 


Student Demographics - Ethnicity College and Peer group Y 


Student Demographics - Gender & Age College and Peer group Y 


Student Education Attainment Level College and Peer group Y 
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Definitions 
WSCH is the total Weekly Student Contact Hours resulting from all enrollment within the program. 
FTES is the total Full Time Equivalent Student value resulting from all enrollment within the program. 
FTEF is the Full Time Equivalent faculty associated with the Program’s course offerings for that term. 
WSCH to FTEF is a standard measure of department efficiency. 
Student Headcount is the count of individual students (no duplicates) enrolled in all courses within the Program 
Total Course Enrollments is the sum of all course enrollments (filled seats) within the Program. 
# of Course Offerings is the number of courses offered within the program for that term. 
# of Section Offerings is the number of course sections offered within the program for that term. 
Ave Enrollment per Section is the average number of students per section (Average Class Size). 
Success Rate is the percentage of students receiving a passing grade (A, B, C or CR) relative to all students receiving a grade. 
Retention Rate is the percentage of students receiving any grade other than W relative to all students receiving a grade. 
Ave Units Attempted this Term is the average number of units associated with students enrollment for the term after the add/drop deadline. 
Ave Units Earned this Term is the average number of course units awarded to the student at the end of the given term. 
Ave Term GPA is the average current term GPA of all students taking courses in the program for the given term. 
Ave Cumulative GPA is the average cumulative GPA of all students taking courses in the program for the given term. 
Student Enrollment Status measures: 


• First Time Student A student that has never attended this college, but may have attended or may be currently attending another college. 
• Continuing Students are those that attended the college in immediately previous academic year.  
• Returning Student is returning to this college and has not attended another institution since the last academic year here or is returning to this college after 


attending another college. 
• Concurrent Enrollment is a student that is attending high school during the term for which he/she is applying. 


Student Equity looks at success and retention rates within a program disaggregated by various demographic profiles such as ethnicity, age, and gender. 
Student Learning Outcomes Assessment Cycle (SLO AC): Includes both the collection of assessment data for a particular SLO as well as the evaluation of that data 
with corresponding connections to course/program improvements.  
Administrative Unit Outcomes Assessment Cycle (AUO AC): Includes both the collection of assessment data for a particular AUO as well as the evaluation of that 
data with corresponding connections to course/program improvements.  


 
Additional Program Specific Measures 
 


Career and Technical Education Programs 


Review Area Data / Measures Measure comparison Trend 


Program Performance Employment rates Peer group Y 


Program Resources Perkins Funding Peer Group Y 


Program Personnel No additional measures 


Program Curriculum 
Labor Market Data None N 


Advisory Board Meeting(s) None N 


Program Students No additional measures 
Definitions 
Perkins Funding is the amount of money this program received through the annual Perkins Fund. 
Labor Market Data is information similar in type and scope to the data presented in the appropriate section of the Comprehensive Master Plan, Chapter 3.  
Employment Rates is a measure of the number (and proportion) of students seeking employment after completing a certificate or degree program and the number 
and proportion successfully gaining employment in their area of study. 
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Attachment 6 Review Data for Support Programs 
 


This section will be updated as this varied information becomes available.  Programs are expected to develop 
plans to define and develop appropriate measures of performance to demonstrate fulfillment of standards.  
This information, as necessary, will then be included in the next update of this Program Review Handbook.  
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Attachment 7 Review Data for Hybrid Programs 
 
Core Hybrid Measures 
The core data to be used by Hybrid Programs is the same as those measures that appear in Attachment 5 for 
Instructional Programs. 
 
Additional Program Specific Measures 
 


Library 


Review Area Data / Measures Measure comparison Trend 


Program Performance 


Database usage College, Peer group Y 
Circulation statistics College, Peer group Y 
Student survey responses College, Peer group Y 
Faculty survey responses College, Peer group Y 


Program Resources 
Volumes Professional standards 


(ALA, ACRL); Statewide 
comparisons 


Y 


Databases Y 


Program Personnel 


No additional measures Program Curriculum 


Program Students 
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Attachment 8 Sample Reflect Form 
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Attachment 9 Sample Plan Form 
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Attachment 10 Program Validation Cover Sheet 
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Executive Summary 
 


In the spring 2011 semester, the Institutional Planning, Research and Grants Office conducted a survey 
of students enrolled in programs that lead to a diploma, certificate and/or credit instruction. Using a 
locally-developed paper and pencil survey instrument, 394 students were surveyed from 18 course 
sections. 


Among the findings were the following:  


 


 38% of English as a Second Language and 40% of Short-Term Vocational students have attended 
college at another institution, either inside or outside of the United States. 


 At least 29% of Adult High School Diploma Program (ADHSP) indicates a desire to earn a college 
degree. 


 Time management and English skills were cited among the biggest challenges that students 
faced 


 When asked about the times they preferred to take classes, ABE students preferred evening 
weeknight sessions while ADHSP students were split between morning and evening sessions.  
ESL students preferred morning times and the Short-Term Vocational students requested the 
evening and weekend timeframes 


 Satisfaction with student services exceeded 90% in all groups 
 When asked about the services they would like to see brought to the Community Learning 


Center,  students most frequently mentioned improvements to the availability of food or the 
addition of a cafeteria 


 More than half of the students in each group expressed interest in taking credit courses at the 
Community Learning Center if they were available 


 Students cited MiraCosta College’s quality faculty and the support they receive as the things the 
college does well. 


 The areas in which students felt there were opportunities for improvement were related to 
facilities conditions (classroom temperatures) and access to Counseling 


 40% of ADHSP and 43% of Short-Term Vocational students work 21 or more hours per week 
 23% of English as a Second Language students rely on public transportation to attend school 
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Background & Methodology 
 


MiraCosta College’s noncredit education program provides a variety of educational opportunities for all 
sectors of the community.  Students wishing to earn their high school diploma can enroll in the Adult 
High School Diploma Program.   Someone desiring to return to school to update or acquire job skills can 
enroll in short-term Vocational courses.  A senior adult interested in taking exercise courses to improve 
his or her overall health can enroll in health and safety courses.  These examples are a small portion of 
what the noncredit program has to offer. 


In the spring of 2011, a survey was requested to assess satisfaction of students enrolled in courses that 
lead to a diploma, certificate and/or credit instruction.  These courses were offered in the Adult High 
School Program (AHSDP), Adult Basic Education (ABE), English as a Second Language (ESL) and the Short-
term Vocational programs.  The survey instrument used was a locally-developed survey in a paper and 
pencil format.  


A sample of 39 course sections were selected based on their subject, time of day and day of the week to 
generate a comprehensive sampling of students in these programs.  Selected ESL sections were limited 
to Level  7 courses only as faculty felt that the lower sections would not be able to complete the survey. 


Ultimately, 394 students were surveyed from 18 sections.   


 Count of Class Count of 
Not AHSDP 


ABE 17 4% 
AHSDP 252 64% 
ESL 39 10% 
Short-Term Vocational 86 22% 
Grand Total 394 100% 


 


Responses to each question are broken out by academic subject; however it is possible for students to 
be enrolled in multiple subjects, such as ABE and AHSDP in the same semester.  No student was 
permitted to take the survey more than once.  For the purpose of this report, student responses were 
categorized based on the course in which they were surveyed.   


Students were also asked to respond to several open-ended surveys.  Those responses were compiled 
and organized around themes.  Summary tables in the results section provide the most frequently 
mentioned themes, and a complete listing of all open-ended responses can be found at the end of this 
report.  No attempt was made to correct for spelling or grammatical errors. 
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Results 
 


Academic Backgrounds and Goals 
Students enrolled at the Community Learning Center come from a wide variety of backgrounds and 
educational experiences.  The first section of the survey asks questions related to students’ academic 
history and credentials.   


The categories in Table 1 are not mutually exclusive.  It is possible for students to attend multiple 
educational institutions to earn a high school diploma.  For this reason, the percentages will not total 
100%. 


Table 1: “ If you have attended high school, mark all that apply.” 


 n 


Traditional 
High School 
Within the 


U.S. 


Traditional 
High School 
Outside the 


U.S. 


Continuation 
High School 


Home 
School 


Adult 
School 


Court 
School 


ABE 17 18% 0% 6% 0% 18% 0% 
AHSDP 252 56% 20% 18% 11% 26% 4% 
ESL 39 8% 54% 3% 3% 10% 3% 
Short-Term 
Vocational 86 57% 12% 3% 2% 13% 0% 


Grand Total 394 50% 21% 13% 8% 21% 3% 
 


Many students enrolled in the noncredit programs have attended college either in the United States or 
in another country.  Thirty-three percent (33%) of ESL students have attended a university outside the 
United States while 35% of students enrolled in Short-Term Vocational courses have at least some 
college experience.  


 
Table 2: "If you have attended another college, mark all that apply:" 


 n 


Proprietary 
(private) 
school or 
training 
program 


Another 
community 


college 


Public 
Vocational/technical 


school 


College or 
university 
within the 


U.S. 


College or 
university 


outside 
the U.S. 


ABE 17 6% 12% 0% 0% 0% 
AHSDP 252 3% 10% 4% 4% 7% 
ESL 39 3% 15% 8% 5% 33% 
Short-Term 
Vocational 


86 10% 33% 20% 35% 5% 


Grand Total 394 5% 15% 8% 11% 9% 
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More than half of students indicated that they had attended MiraCosta College between 1-3 terms.   


Table 3: "How many terms have you attended MiraCosta College? (include summer terms)" 


 n This is my first term 
at MiraCosta College 2  to 3 4 to 5 6 to 7 More than 


7 
ABE 17 24% 29% 18% 18% 12% 
AHSDP 250 17% 36% 21% 10% 16% 
ESL 39 21% 44% 13% 10% 13% 
Short-Term 
Vocational 86 31% 35% 17% 7% 9% 


Grand Total 392 21% 36% 19% 9% 14% 
 


Students were asked about their educational goals.   The intent of the question to was to get a sense of 
students PRIMARY reason for attending college.  But many students marked multiple categories making 
it difficult to determine exact percentages of students interested in particular goals.   The data does 
indicate the minimum percentages of students interested in a given goal.   At least 29% of the students 
in the Adult High School program, for example, have an interest in pursuing a college degree.   


 


Table 4: "What is your educational goal?" 


 


n High School 
Diploma/GED 


Vocational 
Degree or 
Certificate 


College 
Degree 


Update 
or 


acquire 
job skills 


Improve 
basic 


English/
Math 
skills 


Personal 
interest 


– no 
degree 


ABE 17 71% 6% 0% 6% 18% 6% 
AHSDP 252 67% 12% 29% 7% 12% 4% 
ESL 39 23% 18% 31% 10% 8% 21% 
Short-Term 
Vocational 86 22% 19% 10% 37% 3% 16% 


Grand Total 394 53% 13% 24% 14% 10% 8% 
 


 


When asked what degrees/certificates they had already earned prior to attending MiraCosta College,  
the majority of ABE and AHSDP students indicated they had not yet earned any sort of academic 
credentials.  Twenty-nine percent (29%) of ESL students  and 26% of Short-Term Vocational Students 
completed a bachelor’s degree or higher. 
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Table 5: "What is the highest academic credential you have earned in the United States or in your native country?" 


 


n High School 
Diploma GED 


Vocational/
Technical 
Certificate 


Associate's 
Degree 


Bachelor's 
Degree 


Master's 
doctoral or 


professional 
degree 


I do not 
have an 


academic 
degree 


Unknown 


ABE 17 6% 0% 6% 0% 0% 0% 88% 0% 
AHSDP 252 17% 3% 7% 2% 4% 2% 58% 6% 
ESL 39 38% 0% 13% 0% 21% 8% 21% 0% 
Short-Term 
Vocational 86 26% 2% 21% 7% 15% 9% 20% 0% 


Grand 
Total 394 21% 3% 11% 3% 8% 4% 47% 4% 
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Student Support 
 


Students were then asked about their support systems outside of MiraCosta College.  Questions were 
asked about the level of support offered by friends and family.  Both appear to offer high levels of 
support, however responses appear to be stronger from family than friends.    


Table 6: "My friends support my attendance at MiraCosta College." 


  n Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree Unknown 


ABE 17 35% 41% 12% 0% 6% 0% 6% 
AHSDP 252 52% 28% 8% 2% 2% 1% 7% 
ESL 39 28% 28% 10% 3% 5% 3% 23% 
Short-Term 
Vocational 86 48% 31% 7% 2% 2% 3% 6% 


Grand Total 394 48% 29% 8% 2% 3% 2% 8% 
 


Table 7: "My family supports my attendance at MiraCosta College" 


  n Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree Unknown 


ABE 17 59% 24% 12% 0% 6% 0% 0% 
AHSDP 252 69% 18% 4% 1% 2% 2% 4% 
ESL 39 54% 26% 3% 3% 5% 5% 5% 
Short-Term 
Vocational 86 59% 24% 6% 2% 1% 2% 5% 


Grand Total 394 65% 21% 5% 1% 2% 2% 4% 
 


The first open-ended question asked students to list their three biggest challenges.   The number in 
parenthesis after each challenge indicates the number of responses provided within that theme.  The 
two predominant themes in this section were student’s time management and English Language skills.  
For a full accounting of all responses, please see Appendix A.    


Table 8: “What are the three biggest challenges you have as a student?" 


 ABE AHSDP ESL Short-Term 
Vocational 


#1 Challenge English Language 
Skills (8) 


Time Management 
(92) 


English Language 
Skills (29) 


Time Management 
(24) 


#2 Challenge Goal Achievement 
(3) 


English Language 
Skills (52) 


Time Management 
(13) Financial (14) 


#3 Challenge Physical 
Challenges (1) 


Goal Achievement 
(28) Financial (7) English Language 


Skills (12) 
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The next series of questions explored students’ general satisfaction with their courses.  Students appear 
to be satisfied with the courses they are taking and the progress they are making towards their goals.   


 


Table 9: "The courses at MiraCosta College meet my needs" 


  n Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree Unknown 


ABE 17 41% 59% 0% 0% 0% 0% 0% 
AHSDP 252 42% 43% 12% 1% 0% 1% 1% 
ESL 39 41% 51% 3% 0% 0% 0% 5% 
Short-Term 
Vocational 86 49% 35% 9% 2% 1% 2% 1% 


Grand Total 394 44% 43% 10% 1% 1% 1% 1% 
 


Table 10: "I know what is expected of me in my courses" 


  n Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree Unknown 


ABE 17 47% 53% 0% 0% 0% 0% 0% 
AHSDP 252 46% 45% 6% 1% 0% 1% 2% 
ESL 39 38% 51% 8% 0% 0% 0% 3% 
Short-Term 
Vocational 86 42% 48% 7% 0% 1% 0% 2% 


Grand Total 394 44% 46% 6% 1% 0% 1% 2% 
 


Table 11: “I receive frequent feedback on my progress in my courses” 


  n Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree Unknown 


ABE 17 53% 47% 0% 0% 0% 0% 0% 
AHSDP 252 33% 42% 16% 3% 2% 2% 2% 
ESL 39 31% 49% 8% 0% 3% 3% 8% 
Short-Term 
Vocational 86 41% 33% 13% 5% 3% 1% 5% 


Grand Total 394 35% 41% 14% 3% 3% 2% 3% 
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Table 12: "MiraCosta College is helping me meet my educational goals" 


  n Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree Unknown 


ABE 17 71% 29% 0% 0% 0% 0% 0% 
AHSDP 252 58% 35% 4% 0% 1% 1% 0% 
ESL 39 51% 41% 3% 0% 0% 3% 3% 
Short-Term 
Vocational 86 51% 30% 10% 2% 1% 1% 3% 


Grand Total 394 57% 35% 5% 1% 1% 1% 1% 
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Course Scheduling and Preferences 
 


Questions about scheduling were asked to determine if students preferred to attend courses at 
alternate times. Students were asked to mark the days and times they would most like to attend school. 
Totals will not equal 100% because students could pick as few or as many times as they liked.  It should 
be noted that some of the responses are based on the fact that the survey was conducted classes at 
these particular times, but students were free to choose any day and time of the week.  


ABE students preferred evening weeknight sessions while ADHSP students were split between morning 
and evening sessions.  ESL students preferred morning times and the Short-Term Vocational students 
requested the evening and weekend timeframes 


 


Table 13: Preferred Course Scheduling - Adult Basic Education Students 


 Monday Tuesday Wednesday Thursday Friday Saturday Sunday 
Morning (Before 12noon) 6% 0% 0% 6% 0% 6% 6% 
Afternoon (Between 12noon 
and 3:00pm) 0% 0% 0% 0% 0% 6% 6% 


Late Afternoon (Between 
3:00pm and 6:00pm) 6% 0% 0% 0% 0% 6% 6% 


Evening (6:00pm or later) 94% 88% 82% 82% 18% 6% 6% 
 


 


Table 14: Preferred Course Scheduling - Adult High School Diploma Program 


 Monday Tuesday Wednesday Thursday Friday Saturday Sunday 
Morning (Before 12noon) 51% 46% 47% 44% 18% 15% 10% 
Afternoon (Between 12noon 
and 3:00pm) 22% 21% 19% 21% 8% 3% 4% 


Late Afternoon (Between 
3:00pm and 6:00pm) 14% 12% 13% 0% 4% 2% 3% 


Evening (6:00pm or later) 43% 38% 40% 35% 20% 9% 8% 
 


Table 15: Preferred Course Scheduling - English as a Second Language 


 Monday Tuesday Wednesday Thursday Friday Saturday Sunday 
Morning (Before 12noon) 56% 62% 59% 64% 28% 10% 5% 
Afternoon (Between 12noon and 
3:00pm) 28% 31% 31% 28% 10% 5% 5% 


Late Afternoon (Between 3:00pm 
and 6:00pm) 10% 10% 13% 13% 3% 5% 3% 


Evening (6:00pm or later) 33% 31% 33% 31% 18% 8% 5% 
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Table 16: Preferred Course Scheduling - Short-Term Vocational Courses 


 Monday Tuesday Wednesday Thursday Friday Saturday Sunday 
Morning (Before 12noon) 27% 23% 22% 22% 13% 41% 12% 
Afternoon (Between 12noon and 
3:00pm) 22% 17% 19% 15% 9% 20% 7% 


Late Afternoon (Between 3:00pm 
and 6:00pm) 17% 15% 15% 13% 0% 6% 6% 


Evening (6:00pm or later) 41% 41% 37% 15% 26% 6% 3% 
 


The previous questions dealt with the course scheduling requests, and the next open-ended question 
addressed specific noncredit course requests.  ESL and Computer Skills courses were the most popular 
responses across all groups.  


 


Table 17: "Please list any courses that you would like to take that are not currently offered at the Community Learning 
Center" 


 ABE AHSDP ESL Short-Term 
Vocational 


#1 Course Art (2) ESL (19) ESL (5) Computer Skills 
(13) 


#2 Course Massage Therapy 
(1) 


Automotive 
Technology (13) Art (3) Business (3) 


#3 Course Foreign Language 
– Misc. (1) Art (11) Nursing (3)  Photography (3) 


 


One of the primary goals of the noncredit programs is to increase the numbers of students who 
transition from noncredit to credit courses.  Figure 1 shows the percentages of students interested in 
enrolling in credit courses.   
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Figure 1: "If college degree courses were taught at the Community Learning Center, would you be interested in taking 
them?" 


 


More than half of each student group would be interested in enrolling in credit courses.  To gather more 
information on the types of courses students were most interested in,  and open-ended questions was 
asked about what credit courses would be the most popular.   


 


Table 18:"If yes, what courses would you like to take?" 


 ABE AHSDP ESL Short-Term 
Vocational 


#1 Credit Course Mathematics (2) Business (24) ESL (10) Computers – Misc. 
(17) 


#2 Credit Course Computers – Misc 
(1) English (23) Accounting (3) Automotive 


Technology (6) 


#3 Credit Course Nursing (1) Nursing (1) Computers – Misc. 
(3) 


General Education 
(4) 


 


53% 


75% 
82% 


73% 


41% 


19% 5% 21% 


6% 6% 
13% 


6% 


0%


10%


20%


30%


40%


50%


60%


70%


80%


90%


100%


ABE AHSDP ESL Short-Term Voc


Unknown
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Student Services 
 


The Community Learning Center offers a variety of support services for students.  Students were first 
asked to indicate the number of times they had used the service.  If they had not used the service, the 
reasons for not using it could suggest needs for better marketing or advertising of those services.   


Students were then asked to indicate their satisfaction with each service.  Satisfaction ratings were 
calculated using only the students who indicated having used the service at least one time.   


 


Table 19: “How many times have you used the following services offered at the Community Learning Center?” - Adult Basic 
Education 


 


1 to 3 4 to 6 7 to 10 


More 
than 
10 


Times 


Never, did 
not think it 


was 
necessary 


for me 


Never, 
was not 
aware 
of the 
service 


Never, 
Other 


Reason 


Front Counter 53% 12% 0% 18% 0% 0% 18% 
Counseling Office 59% 6% 6% 6% 0% 6% 18% 
Tutors 41% 0% 0% 6% 0% 0% 53% 
Campus Police Office 12% 0% 0% 6% 0% 12% 71% 
DSPS 6% 0% 0% 0% 0% 12% 82% 
College Bookstore 47% 18% 0% 6% 0% 6% 24% 
Outreach Librarian 6% 6% 0% 0% 0% 6% 82% 
Academic Support Center 24% 0% 0% 6% 0% 6% 65% 
Health Services - Personal 
Counseling (MFT's) 12% 0% 0% 0% 0% 12% 76% 


Onsite College Placement 
Testing 12% 6% 0% 0% 0% 6% 76% 


 


 


Table 20: "Please rate your overall satisfaction with the following services." - Adult Basic Education 


 n Very 
Satisfied Satisfied Somewhat 


Satisfied 
Somewhat 
Dissatisfied Dissatisfied Very 


Dissatisfied N/A 


Front Counter 14 29% 57% 7% 0% 0% 0% 7% 
Counseling 
Office 13 54% 31% 8% 0% 0% 0% 8% 


Tutors 8 63% 38% 0% 0% 0% 0% 0% 
Campus Police 
Office 3 67% 33% 0% 0% 0% 0% 0% 


DSPS 1 100% 0% 0% 0% 0% 0% 0% 
College 
Bookstore 12 33% 17% 25% 8% 0% 0% 17% 
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 n Very 
Satisfied Satisfied Somewhat 


Satisfied 
Somewhat 
Dissatisfied Dissatisfied Very 


Dissatisfied N/A 


Outreach 
Librarian 2 50% 50% 0% 0% 0% 0% 0% 


Academic 
Support Center 5 40% 0% 0% 0% 0% 0% 60% 


Health Services 
- Personal 
Counseling 
(MFT's) 


2 100% 0% 0% 0% 0% 0% 0% 


Onsite College 
Placement 
Testing 


3 67% 33% 0% 0% 0% 0% 0% 


 


 


Table 21: “How many times have you used the following services offered at the Community Learning Center?” - Adult High 
School Diploma Program 


 


1 to 3 4 to 6 7 to 10 
More 


than 10 
Times 


Never, did 
not think 


it was 
necessary 


for me 


Never, 
was not 
aware 
of the 
service 


Never, 
Other 
Reaso


n 


Front Counter 27% 26% 17% 27% 0% 0% 4% 
Counseling Office 35% 24% 16% 13% 4% 2% 6% 
Tutors 27% 7% 8% 13% 14% 4% 27% 
Campus Police Office 12% 2% 0% 1% 30% 3% 52% 
DSPS 3% 1% 1% 1% 33% 4% 57% 
College Bookstore 42% 19% 9% 10% 8% 0% 10% 
Outreach Librarian 17% 4% 3% 5% 18% 10% 42% 
Academic Support Center 16% 4% 4% 7% 15% 11% 42% 
Health Services - Personal 
Counseling (MFT's) 6% 1% 1% 2% 23% 16% 51% 


Onsite College Placement 
Testing 26% 2% 0% 1% 12% 13% 45% 


 


Table 22: "Please rate your overall satisfaction with the following services." - Adult High School Diploma Program 


 n Very 
Satisfied Satisfied Somewhat 


Satisfied 
Somewhat 
Dissatisfied Dissatisfied Very 


Dissatisfied N/A 


Front Counter 243 39% 44% 10% 2% 1% 2% 1% 
Counseling Office 221 40% 39% 11% 3% 1% 4% 2% 
Tutors 138 58% 30% 7% 0% 1% 1% 3% 
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 n Very 
Satisfied Satisfied Somewhat 


Satisfied 
Somewhat 
Dissatisfied Dissatisfied Very 


Dissatisfied N/A 


Campus Police 
Office 37 30% 46% 5% 3% 5% 0% 11% 


DSPS 16 31% 25% 13% 0% 0% 0% 31% 
College Bookstore 205 32% 40% 11% 3% 0% 1% 12% 
Outreach 
Librarian 75 36% 44% 7% 1% 0% 0% 12% 


Academic Support 
Center 73 51% 37% 8% 4% 0% 0% 0% 


Health Services - 
Personal 
Counseling 
(MFT's) 


26 27% 38% 15% 0% 0% 0% 19% 


Onsite College 
Placement Testing 74 26% 45% 15% 3% 0% 0% 12% 


 


Table 23: “How many times have you used the following services offered at the Community Learning Center?” - English as a 
Second Language 


 


1 to 3 4 to 6 7 to 10 
More 


than 10 
Times 


Never, did 
not think it 


was 
necessary 


for me 


Never, 
was not 
aware of 


the 
service 


Never, 
Other 


Reason 


Front Counter 28% 36% 5% 18% 3% 0% 10% 
Counseling Office 59% 10% 8% 0% 8% 3% 13% 
Tutors 31% 10% 3% 5% 8% 3% 41% 
Campus Police Office 18% 0% 0% 0% 26% 5% 51% 
DSPS 5% 3% 0% 0% 23% 8% 62% 
College Bookstore 38% 13% 5% 3% 8% 3% 31% 
Outreach Librarian 23% 8% 0% 3% 15% 8% 44% 
Academic Support 
Center 18% 8% 5% 3% 13% 8% 46% 


Health Services - 
Personal Counseling 
(MFT's) 


8% 10% 0% 0% 15% 8% 59% 


Onsite College 
Placement Testing 31% 8% 0% 0% 5% 5% 51% 
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Table 24: "Please rate your overall satisfaction with the following services." - English as a Second Language 


 n Very 
Satisfied Satisfied Somewhat 


Satisfied 
Somewhat 
Dissatisfied Dissatisfied Very 


Dissatisfied N/A 


Front Counter 34 41% 41% 6% 3% 0% 0% 9% 
Counseling Office 30 53% 33% 7% 0% 3% 0% 3% 
Tutors 19 58% 37% 0% 0% 0% 0% 5% 
Campus Police Office 7 86% 0% 14% 0% 0% 0% 0% 
DSPS 3 100% 0% 0% 0% 0% 0% 0% 
College Bookstore 23 43% 39% 9% 9% 0% 0% 0% 
Outreach Librarian 13 46% 46% 0% 0% 0% 0% 8% 
Academic Support 
Center 13 54% 31% 15% 0% 0% 0% 0% 


Health Services - 
Personal Counseling 
(MFT's) 


7 29% 57% 0% 0% 0% 0% 14% 


Onsite College 
Placement Testing 15 40% 40% 7% 0% 0% 0% 13% 


 


Table 25: “How many times have you used the following services offered at the Community Learning Center?” - Short-Term 
Vocational Program 


 


1 to 3 4 to 6 7 to 10 


More 
than 
10 


Times 


Never, 
did not 
think it 


was 
necessary 


for me 


Never, 
was 
not 


aware 
of the 
service 


Never, 
Other 


Reason 


Front Counter 45% 23% 3% 12% 3% 2% 10% 
Counseling Office 21% 6% 0% 3% 21% 8% 41% 
Tutors 13% 6% 8% 2% 26% 6% 40% 
Campus Police Office 12% 3% 0% 1% 30% 5% 49% 
DSPS 2% 0% 0% 0% 36% 7% 55% 
College Bookstore 26% 7% 1% 1% 17% 5% 43% 
Outreach Librarian 8% 2% 1% 0% 22% 13% 53% 
Academic Support Center 12% 2% 1% 0% 20% 14% 51% 
Health Services - Personal 
Counseling (MFT's) 0% 0% 0% 1% 27% 15% 57% 


Onsite College Placement 
Testing 6% 2% 0% 0% 20% 13% 59% 
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Table 26: "Please rate your overall satisfaction with the following services." - Short-Term Vocational Program 


 n Very 
Satisfied Satisfied Somewhat 


Satisfied 
Somewhat 
Dissatisfied Dissatisfied Very 


Dissatisfied N/A 


Front Counter 72 47% 43% 4% 1% 0% 0% 4% 
Counseling Office 26 19% 50% 19% 0% 4% 4% 4% 
Tutors 25 44% 44% 8% 0% 0% 0% 4% 
Campus Police Office 14 29% 43% 7% 0% 7% 0% 14% 
DSPS 2 50% 0% 50% 0% 0% 0% 0% 
College Bookstore 30 27% 50% 7% 0% 3% 0% 13% 
Outreach Librarian 10 30% 60% 0% 0% 0% 0% 10% 
Academic Support 
Center 13 15% 62% 8% 0% 0% 0% 15% 


Health Services - 
Personal Counseling 
(MFT's) 


1 100% 0% 0% 0% 0% 0% 0% 


Onsite College 
Placement Testing 7 0% 71% 14% 0% 0% 0% 14% 


 


The next series of questions asked about the ease with which students were able to access and utilize 
various student services.  These services ranged from enrolling in classes to seeing a librarian or personal 
counselor.  In almost every sense, the majority of students indicated that they had very little difficulty 
accessing these services.  The one exception is the 13% of ESL students who indicated that enrolling in 
classes was a “somewhat difficult” process. 


 


Table 27: Ease of Use - Enrolling in Classes 


 Very Easy Easy Somewhat 
Easy 


Somewhat 
Difficult Difficult Very 


Difficult N/A Unknown 


ABE 41% 41% 6% 6% 0% 0% 6% 0% 
AHSDP 51% 33% 10% 4% 1% 0% 2% 0% 
ESL 36% 36% 13% 13% 0% 0% 0% 3% 
Short-Term 
Vocational 48% 29% 13% 6% 1% 1% 2% 0% 


Grand Total 48% 33% 11% 5% 1% 0% 2% 0% 
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Table 28: Ease of Use - Seeing a Counselor 


 Very Easy Easy Somewhat 
Easy 


Somewhat 
Difficult Difficult Very 


Difficult N/A Unknown 


ABE 24% 59% 6% 0% 0% 0% 12% 0% 
AHSDP 32% 36% 17% 5% 1% 1% 8% 0% 
ESL 38% 31% 21% 0% 0% 0% 10% 0% 
Short-Term 
Vocational 10% 15% 6% 1% 1% 0% 66% 0% 


Grand Total 28% 32% 14% 3% 1% 1% 21% 0% 
 


Table 29: Ease of Use - Buying Books in the Bookstore 


 Very Easy Easy Somewhat 
Easy 


Somewhat 
Difficult Difficult Very 


Difficult N/A Unknown 


ABE 29% 24% 12% 18% 0% 0% 18% 0% 
AHSDP 38% 31% 12% 6% 0% 1% 11% 0% 
ESL 28% 38% 10% 5% 0% 0% 15% 3% 
Short-Term 
Vocational 16% 16% 1% 3% 0% 1% 62% 0% 


Grand Total 32% 28% 10% 6% 0% 1% 23% 0% 
 


Table 30: Ease of Use - Getting Tutoring 


 Very Easy Easy Somewhat 
Easy 


Somewhat 
Difficult Difficult Very 


Difficult N/A Unknown 


ABE 18% 53% 0% 0% 0% 0% 29% 0% 
AHSDP 37% 24% 9% 2% 1% 0% 28% 0% 
ESL 26% 31% 10% 3% 0% 0% 31% 0% 
Short-Term 
Vocational 14% 16% 3% 0% 0% 0% 66% 0% 


Grand Total 30% 24% 7% 1% 1% 0% 37% 0% 
 


Table 31: Ease of Use - Seeing a Librarian 


 Very Easy Easy Somewhat 
Easy 


Somewhat 
Difficult Difficult Very 


Difficult N/A Unknown 


ABE 12% 18% 0% 0% 0% 0% 71% 0% 
AHSDP 20% 20% 8% 1% 2% 0% 50% 0% 
ESL 10% 28% 13% 3% 0% 0% 44% 3% 
Short-Term 
Vocational 5% 12% 6% 0% 0% 0% 78% 0% 


Grand Total 15% 19% 7% 1% 1% 0% 56% 0% 
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Table 32: Ease of Use - Seeing an MFT (Personal Counseling) 


 Very Easy Easy Somewhat 
Easy 


Somewhat 
Difficult Difficult Very Difficult N/A Unknown 


ABE 18% 18% 0% 0% 0% 0% 65% 0% 
AHSDP 13% 13% 9% 1% 1% 0% 62% 0% 
ESL 18% 13% 8% 0% 0% 0% 59% 3% 
Short-Term 
Vocational 2% 6% 2% 0% 0% 0% 90% 0% 


Grand Total 11% 12% 7% 1% 1% 0% 68% 0% 
 


 


An additional question was added to learn whether or not there were services that could be added to 
the existing offerings to better meet students’ needs.  The most frequently mentioned services were  
cafeteria/food related requests, and requests for child care.   


Table 33: "What additional services would you like to have at the Community Learning Center?” 


 ABE AHSDP ESL Short-Term 
Vocational 


#1 Service Automotive Body 
Shop (1) 


Cafeteria/Food 
(22) Cafeteria/Food (5) Parking (2) 


#2 Service - Child Care (11) Child Care (2) Tutors (2) 
#3 Service - Health Services (6) Athletics (2) Child Care (2) 
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Campus Climate and Activities 
 


To assess students’ comfort with campus life, a series of questions were asked about students’ 
interactions with faculty, staff and other students.   


 


Figure 2: "Do you socialize with other MiraCosta College students outside of campus assignments and school-related 
activities?" 


 


 


Using a question written for the Community College Survey of Student Engagement (CCSSE), the 
relationships between students, faculty and staff were assessed.   Students rated each group on a 1-7 
scale, with “7” being friendly and supportive and “1” being unfriendly and unsupportive.   Students 
indicated largely positive interactions with each group, with faculty relationships being the most 
positive. 


Table 34: Quality of Relationships - Other Students 


 


Friendly, 
Supportive 


7 
6 5 4 3 2 


Unfriendly, 
unsupportive 


1 
ABE 44% 31% 13% 13% 0% 0% 0% 
AHSDP 45% 21% 14% 12% 4% 2% 2% 
ESL 59% 27% 8% 5% 0% 0% 0% 
Short-Term 
Vocational 56% 12% 16% 6% 4% 2% 4% 


Grand Total 49% 20% 14% 10% 3% 2% 2% 
 


33% 
52% 


35% 28% 


67% 
48% 


65% 72% 


0%
10%
20%
30%
40%
50%
60%
70%
80%
90%


100%


ABE AHSDP ESL Short-Term Voc


Yes No







22 
 


Table 35: Quality of Relationships - Instructors 


 Friendly, 
Supportive 


7 
6 5 4 3 2 


Unfriendly, 
unsupportive 


1 
ABE 56% 38% 6% 0% 0% 0% 0% 
AHSDP 63% 16% 9% 6% 3% 2% 2% 
ESL 74% 23% 3% 0% 0% 0% 0% 
Short-Term 
Vocational 76% 11% 8% 4% 0% 0% 1% 


Grand Total 67% 16% 8% 5% 2% 1% 1% 
 


Table 36: Quality of Relationships - Office Staff 


 Friendly, 
Supportive 


7 
6 5 4 3 2 


Unfriendly, 
unsupportive 


1 
ABE 44% 13% 38% 0% 0% 6% 0% 
AHSDP 43% 21% 13% 9% 5% 5% 3% 
ESL 49% 31% 6% 6% 6% 0% 3% 
Short-Term 
Vocational 47% 14% 21% 10% 3% 1% 4% 


Grand Total 45% 20% 15% 9% 5% 4% 3% 
 


 


 


 


The Associated Student Government (ASG) has increased its presence at the Community Learning 
Center over the last few years.  The number of clubs and activities has grown, but limited numbers of 
students currently participate.  


 


Table 37: "Are you involved in any campus clubs or activities this semester?" 


  Yes No 
ABE 0% 100% 
AHSDP 2% 98% 
ESL 5% 95% 
Short-Term Vocational 4% 96% 
Grand Total 3% 97% 
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Table 38: "If yes,  in what kinds of clubs do you participate?” 


Program Club/Activities 
ABE Chess Club 
AHSDP Classroom Integration•Six networked computers/Internet connections/Teacher’s 


Computer •Computers integrated in writing process all day long  •88 Classroom 
writing ideas in Creating the Early Literacy Classroom/Casey 


AHSDP Cooking class;Art class 
AHSDP Dance 
AHSDP Foods Donation 
AHSDP Outside dance classes. 
AHSDP Soccer team;Auto 
AHSDP Student Alliance 
AHSDP Summer classes 
ESL One can of food. 
Short-Term 
Vocational 


Car show;Acitivities in class 


Short-Term 
Vocational 


Computer 


Short-Term 
Vocational 


Soccer 


 


 


 


Table 39: "Are there any additional clubs/activities that you would like to see at the Community Learning Center? " 


 ABE AHSDP ESL Short-Term 
Vocational 


#1 Club/Activity Chess Club (1) Sports Club (19) Sports Club (4) Book Club (1) 


#2 Club/Activity - Music Club (7) Dance Club (1) Mechanics Club 
(1) 


#3 Club/Activity - Christian Club (4) Music Club (1) Foreign Language 
Club (1) 
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Table 40: "Please rate your level of agreement with the following statements - MiraCosta College is a friendly place for 
students" 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 59% 35% 0% 0% 0% 0% 6% 0% 
AHSDP 46% 41% 9% 2% 0% 0% 1% 1% 
ESL 69% 28% 0% 0% 0% 0% 0% 3% 
Short-Term 
Vocational 48% 40% 7% 3% 0% 0% 2% 0% 


Grand 
Total 49% 39% 7% 2% 0% 0% 1% 1% 


 


Table 41: "Please rate your level of agreement with the following statements - I have opportunities to speak with 
instructors" 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 41% 53% 0% 0% 0% 6% 0% 0% 
AHSDP 48% 44% 6% 0% 0% 1% 0% 0% 
ESL 59% 38% 0% 0% 0% 0% 0% 3% 
Short-Term 
Vocational 58% 34% 2% 2% 0% 3% 0% 0% 


Grand 
Total 51% 41% 5% 1% 0% 2% 0% 1% 


 


Table 42: “Please rate your level of agreement with the following statements - MiraCosta College supports my goals" 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 47% 35% 0% 0% 6% 0% 6% 6% 
AHSDP 48% 40% 9% 0% 0% 0% 2% 0% 
ESL 54% 44% 0% 0% 0% 0% 0% 3% 
Short-Term 
Vocational 43% 42% 6% 1% 0% 0% 8% 0% 


Grand 
Total 48% 41% 7% 1% 0% 0% 3% 1% 
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Table 43: "Please rate your level of agreement with the following statements - If I have a problem/crisis at MiraCosta 
College, I know where to go for help" 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 24% 47% 6% 0% 6% 0% 18% 0% 
AHSDP 33% 34% 17% 3% 2% 0% 9% 2% 
ESL 33% 33% 8% 3% 8% 0% 13% 3% 
Short-Term 
Vocational 30% 31% 14% 2% 3% 0% 17% 1% 


Grand 
Total 32% 34% 15% 3% 3% 0% 11% 2% 


 


 


Table 44: "Please rate your level of agreement with the following statements - I am satisfied with the way student 
government (ASG) represents students and student interests" 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 29% 29% 0% 0% 6% 0% 35% 0% 
AHSDP 25% 31% 11% 1% 1% 0% 27% 2% 
ESL 31% 33% 8% 0% 0% 0% 23% 5% 
Short-Term 
Vocational 17% 14% 9% 1% 0% 0% 57% 1% 


Grand 
Total 24% 27% 10% 1% 1% 0% 34% 2% 


 


 


Table 45: "Please rate your level of agreement with the following statements - Students have a meaningful role in governing, 
planning, budgeting and policy-making issues” 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 12% 18% 0% 0% 6% 0% 59% 6% 
AHSDP 20% 29% 12% 2% 1% 2% 31% 4% 
ESL 23% 33% 10% 0% 0% 0% 28% 5% 
Short-Term 
Vocational 15% 19% 8% 1% 1% 0% 55% 1% 


Grand 
Total 19% 26% 11% 2% 1% 1% 37% 4% 
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Campus Access to Information 
 
To ensure that students have easy access to the information they need about MiraCosta College, 
students were asked a series of questions about their use of campus publications and technology. 
 
Table 46: "Please indicate your level of agreement regarding campus information - The paper version of the Community 
Education Bulletin is easy to follow and understand" 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 29% 35% 0% 0% 0% 0% 35% 0% 
AHSDP 25% 48% 11% 1% 1% 0% 13% 1% 
ESL 23% 41% 23% 3% 0% 0% 3% 8% 
Short-Term 
Vocational 33% 42% 9% 1% 1% 0% 14% 0% 


Grand Total 27% 45% 11% 1% 1% 0% 13% 1% 
 
 


Table 47: "Please indicate your level of agreement regarding campus information - The online version of the class schedule is 
easy to follow and understand" 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 29% 24% 6% 0% 0% 0% 41% 0% 
AHSDP 23% 36% 17% 3% 1% 0% 18% 1% 
ESL 28% 44% 10% 0% 0% 0% 13% 5% 
Short-Term 
Vocational 27% 35% 19% 3% 2% 0% 14% 0% 
Grand Total 25% 36% 16% 3% 1% 0% 18% 1% 


 


 


Table 48: "Please indicate your level of agreement regarding campus information - The college catalog clearly explains 
college policies and degree requirements" 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 35% 18% 6% 0% 0% 0% 41% 0% 
AHSDP 27% 38% 12% 2% 1% 0% 17% 2% 
ESL 26% 44% 10% 0% 0% 0% 15% 5% 
Short-Term 
Vocational 27% 38% 12% 3% 0% 1% 19% 0% 
Grand Total 27% 38% 11% 2% 1% 0% 19% 2% 
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Table 49: "Please indicate your level of agreement regarding campus information - The college website allows me to find the 
resources and information I need easily" 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 35% 18% 6% 0% 0% 0% 35% 6% 
AHSDP 28% 36% 15% 3% 1% 0% 15% 1% 
ESL 38% 36% 15% 0% 0% 0% 8% 3% 
Short-Term 
Vocational 23% 43% 14% 2% 5% 1% 12% 0% 
Grand Total 28% 37% 14% 3% 2% 0% 14% 1% 


 


Table 50: "Please indicate your level of agreement regarding campus information - The computer hardware and software at 
MiraCosta College support my learning" 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 29% 24% 6% 0% 0% 0% 41% 0% 
AHSDP 38% 34% 12% 2% 0% 0% 13% 1% 
ESL 49% 41% 5% 0% 0% 0% 3% 3% 
Short-Term 
Vocational 44% 38% 8% 1% 0% 0% 8% 0% 
Grand Total 40% 35% 10% 1% 0% 0% 12% 1% 


 


Table 51: "Please indicate your level of agreement regarding campus information - The instructors use technology 
effectively" 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 35% 29% 0% 0% 0% 0% 35% 0% 
AHSDP 38% 36% 10% 3% 1% 0% 10% 2% 
ESL 49% 36% 8% 5% 0% 0% 0% 3% 
Short-Term 
Vocational 56% 31% 6% 1% 2% 0% 3% 0% 


Grand Total 43% 35% 9% 3% 1% 0% 9% 1% 
 


 


Table 52: "Please indicate your level of agreement regarding campus information - When the use of technology is required 
for a course, it is available at appropriate times and locations (At the Community Learning Center or on the Web" 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 18% 35% 12% 0% 0% 0% 35% 0% 
AHSDP 38% 36% 8% 3% 1% 0% 12% 1% 
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 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ESL 46% 36% 8% 3% 0% 0% 3% 5% 
Short-Term 
Vocational 40% 41% 6% 1% 1% 0% 12% 0% 


Grand Total 39% 37% 8% 2% 1% 0% 12% 1% 
 


 


 


Figure 3: "Please rate your overall level of computer proficiency (software programs, class assignments, e-mail, internet 
research, etc.)" 


 


 


0% 5% 10% 15% 20% 25% 30% 35% 40% 45%


ABE


AHSDP


ESL


Short-Term  Vocational


Proficient (Rarely need assistance with programs or tasks)


Somewhat Proficient (Need help on some programs or tasks.)


Minimally proficient (Need help on most programs or tasks.)


Very proficient (never need assistance with programs or tasks)


Not at all proficient (Need constant help on programs or tasks.)


Unknown
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Facilities 
 


Providing a safe and clean environment in which to learn is another element of ensuring student 
success.  Questions were asked about the cleanliness of the facilities, the quality of the lighting and the 
overall maintenance of the campus.  Students appear to be very satisfied with the facilities provided at 
the Community Learning Center.  


Table 53: "Please indicate your agreement with the following statements about the facilities for THIS COURSE -  The buildings 
are accessible to students" 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 53% 41% 0% 0% 0% 0% 6% 0% 
AHSDP 46% 46% 4% 1% 0% 0% 2% 2% 
ESL 51% 38% 5% 0% 0% 0% 0% 5% 
Short-Term 
Vocational 52% 35% 2% 1% 0% 0% 8% 1% 
Grand Total 48% 43% 3% 1% 0% 0% 3% 2% 


 


Table 54: "Please indicate your agreement with the following statements about the facilities for THIS COURSE -  I feel that 
MiraCosta College provides a safe and secure environment" 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 59% 29% 0% 0% 0% 0% 12% 0% 
AHSDP 52% 36% 6% 2% 1% 0% 2% 1% 
ESL 54% 36% 5% 0% 0% 0% 0% 5% 
Short-Term 
Vocational 53% 34% 7% 1% 0% 0% 3% 1% 


Grand Total 53% 35% 6% 1% 1% 0% 3% 2% 
 


Table 55: "Please indicate your agreement with the following statements about the facilities for THIS COURSE -  The 
classroom buildings are clean and well maintained" 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 59% 29% 0% 0% 0% 0% 12% 0% 
AHSDP 55% 35% 6% 1% 1% 0% 1% 2% 
ESL 59% 36% 0% 0% 0% 0% 0% 5% 
Short-Term 
Vocational 55% 33% 6% 1% 0% 0% 5% 1% 


Grand Total 55% 34% 5% 1% 1% 0% 2% 2% 
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Table 56: "Please indicate your agreement with the following statements about the facilities for THIS COURSE -  Restroom 
and locker room facilities are clean and well maintained" 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 53% 24% 6% 0% 0% 0% 18% 0% 
AHSDP 40% 35% 12% 4% 2% 2% 3% 2% 
ESL 46% 31% 15% 0% 3% 0% 0% 5% 
Short-Term 
Vocational 42% 38% 8% 5% 0% 0% 6% 1% 


Grand Total 42% 35% 11% 4% 2% 1% 4% 2% 
 


Table 57: "Please indicate your agreement with the following statements about the facilities for THIS COURSE - The grounds 
support a welcoming environment." 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 41% 29% 6% 0% 0% 0% 24% 0% 
AHSDP 43% 44% 8% 0% 0% 0% 3% 2% 
ESL 49% 36% 5% 0% 0% 0% 3% 8% 
Short-Term 
Vocational 37% 48% 5% 2% 1% 0% 6% 1% 


Grand Total 42% 43% 7% 1% 0% 0% 4% 2% 
 


Table 58: "Please indicate your agreement with the following statements about the facilities for THIS COURSE -  Classroom 
facilities adequately support student learning programs and services" 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 53% 29% 0% 0% 0% 0% 18% 0% 
AHSDP 47% 42% 7% 0% 0% 0% 2% 2% 
ESL 49% 41% 5% 0% 0% 0% 0% 5% 
Short-Term 
Vocational 44% 42% 5% 2% 0% 0% 6% 1% 
Grand Total 47% 42% 6% 1% 0% 0% 3% 2% 
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Table 59: "Please indicate your agreement with the following statements about the facilities for THIS COURSE - Campus 
walkways are well lit" 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 47% 35% 0% 0% 0% 0% 18% 0% 
AHSDP 48% 36% 6% 0% 0% 0% 8% 2% 
ESL 44% 36% 5% 0% 0% 0% 10% 5% 
Short-Term 
Vocational 41% 34% 5% 0% 0% 0% 20% 1% 
Grand Total 46% 36% 5% 0% 0% 0% 11% 2% 


 


Table 60: “Parking facilities are well lit" 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 24% 59% 6% 0% 0% 0% 12% 0% 
AHSDP 38% 36% 9% 2% 1% 2% 10% 2% 
ESL 38% 31% 3% 0% 3% 0% 21% 5% 
Short-Term 
Vocational 36% 33% 6% 1% 0% 0% 23% 1% 
Grand Total 37% 36% 8% 2% 1% 1% 14% 2% 


 


Table 61: "Please indicate your agreement with the following statements about the facilities for THIS COURSE -  Parking 
facilities are adequately maintained" 


 Strongly 
Agree Agree Somewhat 


Agree 
Somewhat 
Disagree Disagree Strongly 


Disagree 
Don't 
Know Unknown 


ABE 35% 53% 0% 0% 0% 0% 12% 0% 
AHSDP 41% 41% 9% 1% 1% 1% 5% 2% 
ESL 41% 28% 8% 8% 0% 0% 10% 5% 
Short-Term 
Vocational 40% 40% 5% 2% 0% 1% 12% 1% 
Grand Total 40% 40% 7% 2% 1% 1% 7% 2% 


 


  







32 
 


General Assessment 
 


The final portion of the survey consisted of two open-ended questions that allowed students to address 
topics that the survey may not have captured.  Students were asked to indicate three things that 
MiraCosta College did well, and three things that MiraCosta College needed to improve.  Faculty and the 
support offered to students were the things that students most frequently cited as a strength.  The 
areas of improvement were less focused, though the conditions of the facilities (the evening air 
conditioning in particular) was cited across multiple programs.  The Adult High School program cited the 
Counseling area most frequently as an area of improvement.  


 


 


Table 62: "What are three things that MiraCosta College needs to improve?" 


 ABE AHSDP ESL Short-Term 
Vocational 


#1 MCC Needs to 
Improve 


Offer Child Care 
(1) Counseling (23) Technology (4) Course Offerings 


(14) 
#2 MCC Needs to 
Improve 


Campus Police – 
Parking (1) 


Facilities – 
Conditions (22) 


Facilities – 
Conditions (4) 


Facilities – 
Conditions (6) 


#3 Needs to 
Improve Cost – Parking (1) Course Scheduling 


(19) 
Course Offerings 


(3) 
Campus Police – 


Parking (3) 
 


  


 
 ABE AHSDP ESL Short-Term 


Vocational 
#1 MCC Does Well Support (3) Faculty (103) Faculty (17) Faculty (25) 


#2 MCC Does Well Campus Police – 
Safety (2) Support (75) Support (11) Academic 


Programs (13) 
#3 MCC Does Well Everything (2) Counseling (75) Cost (8) Cost (10) 
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Demographics 
 


Students were also asked about a selected number of demographic characteristics. 


Figure 4:"What is your gender?" 


 


 


 


Table 63: "What is your racial identification?" 


 American Indian/ 
Alaska Native 


Asian/ 
Pacific 


Islander 


Black/ 
African-American Hispanic White 


Other/ 
Decline to 


state 
ABE 0% 0% 0% 76% 12% 12% 
AHSDP 2% 11% 7% 62% 19% 6% 
ESL 0% 13% 3% 59% 21% 3% 
Short-Term 
Vocational 3% 14% 2% 41% 36% 6% 


Grand Total 2% 11% 5% 57% 23% 6% 


29% 


46% 
33% 


43% 


65% 


51% 
64% 


55% 


6% 2% 3% 2% 
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Table 64: "Is English your native language?" 


 Yes No Unknown 
ABE 18% 76% 6% 
AHSDP 43% 56% 2% 
ESL 0% 100% 3% 
Short-Term Vocational 56% 42% 2% 
Grand Total 40% 58% 2% 
 


Table 65: "If not, what is your native language?" 


 ABE AHSDP ESL Short-Term 
Vocational 


#1 Language Spanish (9) Spanish (90) Spanish (20) Spanish (21) 
#2 Language - Tagalog (4) Tagalog (3) Chinese (2) 
#3 Language - Japanese (2) Farsi (2) Arabic (2) 
 


Table 66: "What is your age category?" 


  18 and 
Under 


18 to 
20 


21 to 
24 


25 to 
29 


30 to 
34 


35 to 
39 


40 to 
44 


45 to 
54 


55 to 
64 


65 and 
over Unknown 


ABE 0% 6% 6% 18% 12% 24% 12% 12% 0% 0% 12% 
AHSDP 4% 24% 22% 14% 12% 6% 8% 5% 0% 1% 4% 
ESL 0% 18% 10% 18% 13% 8% 10% 13% 3% 3% 5% 
Short-Term 
Vocational 0% 3% 8% 8% 13% 3% 12% 20% 19% 12% 2% 


Grand Total 2% 18% 17% 13% 12% 6% 9% 9% 4% 4% 4% 
 


 


Table 67: "What is your primary mode of transportation to school?" 


  Personal 
Car 


Public 
Transportation 


Carpool/Ride 
with friend 


Walk/bicycle/
skateboard Other Unknown 


ABE 59% 12% 12% 12% 6% 0% 
AHSDP 65% 14% 6% 6% 7% 2% 
ESL 62% 23% 3% 8% 0% 5% 
Short-Term 
Vocational 81% 7% 2% 5% 5% 0% 


Grand Total 68% 13% 5% 6% 6% 2% 
 


 







35 
 


Table 68: "How many hours per week are you employed?" 


 Not Currently 
Working 


1 to 10 
Hours 


11to 20 
Hours 


21 to 30 
Hours 


31 to 40 
Hours 


More than 40 
Hours per week 


Unknown 


ABE 29% 6% 6% 18% 18% 18% 6% 
AHSDP 48% 4% 4% 10% 19% 11% 4% 
ESL 56% 3% 8% 3% 15% 10% 5% 
Short-Term 
Vocational 


45% 3% 6% 10% 23% 10% 1% 


Grand Total 47% 4% 5% 10% 20% 11% 3% 
 


 


Table 69: "Do you have children who require care in order for you to attend school?" 


  Yes No Unknown 
ABE 24% 76% 0% 
AHSDP 31% 67% 3% 
ESL 26% 69% 5% 
Short-Term Vocational 17% 83% 0% 
Grand Total 27% 71% 2% 


 


 


 


Table 70: "If yes, what time(s) of the day do they need care?" 


  n Morning (Before 
noon) 


Afternoon (Noon - 
4:30pm) 


Evening (After 
4:30pm) 


ABE 4 0% 0% 100% 
AHSDP 77 47% 31% 49% 
ESL 10 40% 60% 60% 
Short-Term 
Vocational 


15 60% 13% 47% 


Grand Total 10
6 46% 30% 52% 
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Appendix A - Challenges Cited by Students  
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Challenges Cited by Students 
ABE 15 


English Language Skills 8 
Write more 1 
Speak little more than when I started. 1 
Speak English very well. 1 
I feel more sure when I speak. 1 
Spelling 1 
Improve English 1 
Better Reader 1 
Read and write in English 1 


Goal Achievement 3 
Become a private detective 1 
Get my high school diploma. 1 
Finish my high school diploma. 1 


Mathematics 1 
Improve Math 1 


Physical Challenges 1 
Learning disability 1 


Retention of Material 1 
Retaining information 1 


Time Management 1 
School hours 1 


AHSDP 408 
Age 1 


I'm 51. 1 
Application of Skills 1 


Used what I learn on my real life. 1 
Be a better student 4 


Smart 2 
To become a smarter student 1 
Be an example for my children. 1 


Books - Misc. 2 
Books are too heavy to carry. 1 
Books 1 


Classroom Anxiety 2 
Overcoming the fear of a big classroom. 1 
Enjoying class 1 


Communicating with Other Students 1 
To share experiences with students 1 


Comprehension of Concepts/Lessons 11 
Understand the units 1 
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Challenges Cited by Students 
Asking questions if I do not understand the material. 1 
Understanding some terms 1 
Fast-paced classes 1 
Understand certain matters. 1 
Not understand 1 
Understanding math, equations, algebra. 1 
Not understanding sometimes terms go too fast. 1 
Understanding some words 1 
There's many questions in homework that is difficult to understand. 1 
To try to understand my teachers. 1 


Cost of Courses/Fees/Books 7 
Money for books 3 
Are having to rent the book, don't have a lot of money. 1 
Paying for books 1 
Buying Books 1 
Finding the money to pay for the books. 1 


Counseling 3 
COUNSELOR! XXXXXXXX XXXXXXXX!  She wouldn't let me take the cllasses that I 


NEEDED! 
1 


XXXXXXXX XXXXXXXX is my challenge! 1 
Counselors need to be more prepared when student comes for help.  Just tell them 


what options they have.  Don't give LIMITED information. 
1 


Course Availability 1 
Not enough classes hours to choose from. 1 


Course Scheduling 5 
How many classes I can take at a time. 1 
Class hours 1 
The schedules because there are less classes 1 
Class schedule not always available. 1 
Class schedules.  I need night time. 1 


English Language Skills 52 
Writing 4 
The language 3 
Learning English 2 
English 2 
To improve my English skills 2 
Language 2 
To be more confident when I have to speak English 1 
Reading - meaning of words (some) are hard for me to understand. 1 
Make my Vocationalabulary bigger 1 
English as a Second Language 1 
Spelling 1 
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Challenges Cited by Students 
Grammar 1 
Learned English 1 
Happy to learn English 1 
Pronunciations 1 
Hard time with writings. 1 
Reading in English 1 
Having English as a second language. 1 
Better grammar 1 
I have poor English skills 1 
Learn everything on English 1 
Improve Basic English 1 
Defining English words to understand sentences. 1 
Improve more English 1 
New Vocationalabulary 1 
Improve my English skills 1 
Punctuation 1 
Improve my reading level skill 1 
Reading English books 1 
Improves English for everything. 1 
Speaking English 1 
Better writing 1 
The English as Second Language 1 
To learn things as a second language. 1 
The new language. 1 
Communication 1 
English 2 1 
Be a better writer 1 
To speak fluently English 1 
Lanugage 1 
Writing properly 1 
Learn a second language 1 
Learn English 1 


Facilities 1 
Bathrooms need's improvement in Science building! 1 


Faculty-Negative 1 
Not good teachers 1 


Family Issues 23 
Kids 3 
Family 3 
Baby sitter 1 
Be a single parent. 1 
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Challenges Cited by Students 
Help my children with school. 1 
Child Care 1 
Teen Parent 1 
Childcare for my kids.  Hard to find a babysitter. 1 
Have kid 1 
Defeating my friends and families disagreement with attendance. 1 
I have kids. 1 
Lack of childcare in the evening. 1 
Being a single mother 1 
My family 1 
Personal life 1 
Family problems 1 
To leave my daughter at home and come to school. 1 
Family responsibilities. 1 
Family time 1 


Financial 12 
Money 4 
Gas to get here 1 
Don't have money 1 
Finances 1 
Job 1 
Financial aid 1 
Paying bills 1 
Finding a job that can be flexible. 1 
Gas prices 1 


Focus/Motivation 14 
Staying focused 3 
Focus 3 
Getting back into the groove of reading and interacting. 1 
Paying attention 1 
Pay attention 1 
Getting gas money. 1 
Focusing 1 
Staying focused in class. 1 
My personal interest. 1 
Motivation 1 


Goal Achievement 28 
High School Diploma 2 
Keeping my grades up. 1 
To go to school every single day 1 
Passing classes 1 
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Challenges Cited by Students 
Finished ESL class 1 
I'm trying to get my credits for my high school diploma as soon as possible so I can 


move on but it's taking a little bit longer than I expected. 
1 


Finishing 1 
Not completing or finishing what I've starte at MiraCosta. 1 
Get a diploma 1 
To come to school. 1 
Get better education 1 
Educated 1 
Earn 6 EU 1 
Get high school diploma 1 
In future - other goals. 1 
Get my High School Diploma 1 
Learn many thing 1 
Get my high school diploma. 1 
Pass the course 1 
Get only (A). 1 
Passing with good grades 1 
Getting my diploma 1 
To get my high school diploma. 1 
Go to college 1 
To reach my goal 1 
Go to college. 1 
Have high school diploma 1 


Homesickness 1 
To stay here far away from my relatives. 1 


Homework Load 12 
Long assignments 1 
Too much homework. 1 
Making time for homework  or studies 1 
Do the homeowrk in the night. 1 
Homework:Test 1 
Doing my homework. 1 
Lots of homework. 1 
Doing the homework. 1 
Too much homework 1 
Dong homework 1 
Do my homework 1 
Getting all the homework done. 1 


Housing 2 
Living indoors. 1 
Keeping a place to live in at the same time. 1 
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Challenges Cited by Students 
Learning 1 


Be able to learn something. 1 
Life 4 


Life itself. 1 
Life 1 
Every single one in the book. 1 
Everyday life 1 


Mathematics 17 
Math 11 
Learning Math 2 
Math Classes 1 
I have poor Math skills 1 
Algebra 1 
Learn more Math 1 


Misc. 9 
Taking high school classes 1 
Not in USA 1 
Courts 1 
Get a correct 1 
Succesful 1 
Good read 1 
The school home. 1 
Good teachers 1 
Listen to Music 1 


Note-Taking 2 
Taking Notes 1 
Notes 1 


Opportunities for Practice 1 
Practice 1 


Parking 1 
Parking 1 


Personal/Professional Improvement 11 
Learning 2 
I try to do my best on anything I do. 1 
To be a better person 1 
Get a work. 1 
LEarn as much as I can. 1 
Get another job. 1 
Learning new things. 1 
Getter better job 1 
 Have a technical career 1 
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Challenges Cited by Students 
I believe more in myself. 1 


Physical Challenges 3 
Health 1 
Learning disability 1 
Illnes 1 


Public Speaking 2 
Speaking on Public 1 
Presentation in front of people 1 


Refresh/Improve Skills (Non-English) 6 
Remembering certain strategies 1 
Remembering Math 1 
Remembering homework. 1 
Relearning old skills 1 
Been out of school for a long time. 1 
Remembering assignments 1 


Skills 4 
Skillful 1 
Skilled 1 
My skills 1 
Penmenship 1 


Skills - Computer 11 
Homework 10 
Homework that I have to do with computer. 1 


Skills - Learning 2 
Intelligent 2 


Skills - Listening 1 
Listening 1 


Skills - Memory 2 
Memorizing things 1 
Memorizing 1 


Sleep 3 
Staying awake 2 
Sleep 1 


Social Interaction 3 
Being a foreign student 1 
Fellow students 1 
Culture difference 1 


Specific Course Challenges 4 
Science 2 
History 2 


Start Over 1 
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Challenges Cited by Students 
To restart my life. 1 


Study Skills 4 
Study 3 
Good study routine. 1 


Studying 3 
Studying 2 
Studying properly for a test. 1 


Tests 5 
Tests 4 
Test taking 1 


Tests (Competence) 3 
Pass all the competencies 1 
The competence test.  If there was more than one way to retake them so we don't have 


to repeat the course. 
1 


The compatances 1 
Time Management 92 


Time 11 
Work 10 
Study time 2 
Attendance 2 
Being on time 2 
Waking up early. 2 
Sometimes missing out when miss class. 1 
Time schedule 1 
The early classes. 1 
Be on time to school (work over time). 1 
Working and going to school. 1 
Being a high school student and a college student 1 
Study high 1 
Attend to school every day 1 
Time between work and school. 1 
Doing homework correctly. 1 
Timing 1 
Finding time 1 
Promptness 1 
Finding time to do my homework 1 
Spent the time well 1 
Finding time to study. 1 
Studying and working same time 1 
Finishing work in a short amount of time. 1 
The time to do homework 1 
Get two class on time. 1 
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Challenges Cited by Students 
Time for homework 1 
Getting things done on time. 1 
Time to can get a job at same time. 1 
Getting to school. 1 
Be on time at my classes 1 
Getting up early 1 
Appointments 1 
Goes to work also - clashes. 1 
Schedule 1 
Have to work and study 1 
Spending time with my family, trying to fit them in my day. 1 
Having time to finish school worlk. 1 
Staying awake because of work schedule. 1 
Hours 1 
Balancing being a parent, school work, and bills. 1 
I also have to work. 1 
Taking more than three classes at a time. 1 
I don't have much time to eat something. 1 
The time to come 1 
I have a full time job. 1 
Balancing school and work. 1 
Lack of time for homework. 1 
Time for class 1 
Making it to class on time. 1 
Time management 1 
Making my schedule according to my ride's time. 1 
Time scheduling. 1 
Turning in homework on time. 1 
Time to do the homework. 1 
Waking up everyday. 1 
To work and study at the same time to support myself, my studies. 1 
Attend school because I need to work. 1 
Work at night. 1 
Making time to finish school 1 
What courses I'm able to take while managing my life. 1 
Managing my work and school schedule.  Coming to MiraCosta College has been a great 


experience so far.  It lets me work with my work schedule and teachers are very 
understandable. 


1 


Work all day and coming to school. 1 
Managing Parenting and school. 1 
Working 1 
Not enough time 1 
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Challenges Cited by Students 
Working and School 1 
On Time 1 
Playing a sport then coming to class 1 


Transferring Academic Records 2 
Transferring my credits for HS from another state 1 
I transfered so my credits don't transfer. 1 


Transportation 27 
Transportation 9 
Transportation. 2 
No car 1 
Coming 1 
The class that I want is in the other campus. 1 
Coming to learn in classes 1 
Travelling to get here. 1 
Distance that I have to drive.  Work in SD, live in SM, school in Oceanside. 1 
Ride 1 
Drive to school 1 
The transportation to come to school. 1 
Finding a ride to school 1 
Transportation to be on time. 1 
Finding a ride. 1 
Transportations 1 
Getting to class (no car) 1 
Car gas 1 
Going to school 1 


ESL 66 
Be a better student 1 


Be a good student 1 
Comprehension of Concepts/Lessons 1 


Make sure that I understand the classes. 1 
English Language Skills 29 


Reading 2 
My writing skills. 1 
Writing 1 
Speaking 1 
English reading 1 
Launguage 1 
English Speaking 1 
Reading Skills 1 
I can right and read English. 1 
The language 1 
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Challenges Cited by Students 
I feel more satisfaction with my English when I talk. 1 
Writing Skills 1 
I got better communications with each others. 1 
My speaking skills. 1 
I know many people with the same problem in English. 1 
English literacy 1 
Read 1 
I want to speak more English. 1 
Speak 1 
Improve English 1 
Speaking Skills 1 
Improve my English reading. 1 
Write 1 
Improve my English speaking. 1 
Writing paragraphs 1 
Improve my English written. 1 
Create idea for my paragraphs. 1 
Language 1 


Family Issues 3 
Child Care 2 
Family 1 


Financial 7 
Money 6 
 Money 1 


Goal Achievement 4 
To come to class regularly. 1 
I want to get a High School Diploma. 1 
Education 1 
I want to get a bachelor's degree in elementary education. 1 


Personal/Professional Improvement 2 
Study a career 1 
I understand education is very important for rich the goals. 1 


Public Speaking 1 
Presenting in front of the class. 1 


Skills - Listening 1 
Listening 1 


Sleep 1 
Don't miss the class even if I'm tired. 1 


Study Skills 1 
Study 1 


Time Management 13 







48 
 


Challenges Cited by Students 
Time 9 
My availability to come. 1 
Work harder 1 
Say "no" to my friends when they invite me to do some programs and I have class. 1 
Schedule 1 


Transportation 2 
Transportation 2 


Short-Term Vocational 128 
Age 2 


Old Age 1 
Age 1 


Application of Skills 1 
Applying learned knowledge real world situations. 1 


Be a better student 2 
To learn more 1 
To better myself 1 


Comprehension of Concepts/Lessons 1 
Understand the people 1 


Cost of Courses/Fees/Books 2 
Prices on Classes 1 
Price of books 1 


Course Activities 1 
Speed of class 1 


Course Availability 1 
Difficulty getting classes - classes fill up quickly. 1 


Course Availabiltiy 1 
College doesn't offer enough course. 1 


Course Scheduling 4 
Saturday class 1 
Need the next section of program. 1 
Classes around the same time frames. 1 
Enrolling in an evening class that doesn't get cancelled becuase of low enrollments. 1 


English Language Skills 12 
Learn English 2 
Speak English 1 
Learning Vocationalabulary 1 
English 1 
Comprehension 1 
I will like to participation in class ESL. 1 
Reading 1 
I'm feeling comfortable to say with I needin English. 1 
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Challenges Cited by Students 
To improve my English 1 
I'm learning English 1 
Improve my English 1 


Family Issues 5 
Childcare 2 
Family responsibilities 1 
To help my family 1 
Children 1 


Financial 14 
Money 4 
Financial 2 
Income 1 
Memory 1 
Job 1 
Better jobs 1 
Finances 1 
No Job 1 
A better job 1 
Funds for class, books, parking. 1 


Focus/Motivation 10 
Paying attention 1 
Motivation 1 
Staying focus once in class - AC is always coming on and it's too cold. 1 
Energy to do everything I need to do. 1 
Passion 1 
Focus 1 
Stay focused 1 
Keep beeing a student as a priority. 1 
Discipline 1 
Less energy after regular work. 1 


Goal Achievement 7 
Continue to learn which help me to be a better citizen. 1 
To get a certificate 1 
Reach my biggest goals. 1 
Continue to learn which me a strange person. 1 
To get a certificate. 1 
I want to reach goals 1 
Learning how to read. 1 


Health Issues 1 
Poor Health 1 


Homework Load 2 
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Challenges Cited by Students 
Managing Assignment Load 1 
Doing the homework 1 


Mathematics 1 
Math 1 


Misc. 2 
Improve 1 
I think is that I have chance to show more of me. 1 


Opportunities for Practice 2 
Practice what I learn. 1 
Practice my English 1 


Parking 1 
Parking - the meter never works! 1 


Personal/Professional Improvement 4 
To be a professional person. 1 
I want to study more 1 
Continue to learn which help me to function my life better. 1 
I want to have my own business. 1 


Physical Challenges 2 
Using a computer without pain in shoulder and hands. 1 
Disabled 1 


Refresh/Improve Skills (Non-English) 4 
To refresh skills 1 
To improve my computer skills 1 
Remembering everything my age. 1 
To brush up on old things. 1 


Retention of Material 1 
Trying to retain at least 50% of all information that is given to us by out teacher. 1 


Skills 2 
Slow learner in computer 1 
Poor Memory 1 


Skills - Computer 10 
Homework 2 
Computer skills 1 
Lacking of Computer Skills 1 
Improve my computer skills 1 
Computers 1 
Learn all computer skills. 1 
Learn Computer 1 
Computer 1 
I'm learning Computer. 1 


Study Skills 1 
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Challenges Cited by Students 
Study Help 1 


Studying 1 
Studying 1 


Tests 1 
Taking Tests 1 


Time Management 24 
Time 6 
Time management 3 
Getting to class 2 
Be here on time 1 
Avoid missing classes due to work. 1 
Time to study off-campus 1 
Making it to class on time since it starts at 8 am. 1 
Be on time to class. 1 
Taking early morning classes 1 
Conflict with Work 1 
Time commitments 1 
Finding time 1 
Time Management - Balance 1 
Finding time to study while working full time. 1 
Available classes 1 
Getting off work to attend class on-time. 1 


Traffic 1 
Traffic 1 


Transportation 5 
No car 2 
Locations of classes 1 
Transportation 1 
Transporation and Other Costs 1 
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Courses Desired 
ABE 4 


Art 2 
Arts 1 
Paint 1 


Massage Therapy 1 
Massage Therapist 1 


Foreign Language - Misc 1 
Different types of languages - not only Spanish, Italian, Chinese, and French. 1 


AHSDP 176 
ESL 19 


Conversation 1 
Conversation classes 2 
Conversational English 1 
English ESL 1 
English Grammar 1 
Grammar 3 1 
I really like if you can offer 802, 803, 820, all the 8s because it will be a lot of help for the 


nonspeak English.  I hope you can offer for the next term. 
1 


I would love can take again the level 7 of ESL but the rule is that I can not.  People like me 
help us more ESL English to get ready for college.  


1 


Learning English 1 
Listening 1 
More classes about conversation.  I need to improve and practice my English.  Improve 


pronunciation. 
1 


Practicing English language 1 
Pronunciation 3 
Pronunciation class 1 
Pronunciation course 1 
We practice there more pronunciation and conversation skills and grammar. 1 


Automotive Technology 13 
Auto 3 
Automechanic course 1 
Automotive 1 
Automotive classes 1 
Automotive electirc 1 
Automotive Mechanics 1 
Automotive technology 1 
Basic auto mechanics 1 
Mechanic Classes 1 
Mechanics 1 
Small Engine Repair 1 


Art 11 
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Courses Desired 
Any art,  1 
Art 7 
Art Classes 1 
Arts 1 
Painter 1 


Computer Skills 8 
Basic computer 1 
CIS 1 
Computer Class 1 
Computer Classes 1 
Computer Competency 1 
Computer Evenings classes 1 
Computer science 1 
How to fix computer and assemble computer. 1 


PE/Fitness 7 
Fitness 1 
PE 2 
Physical Education 1 
Physical Fitness 1 
We need a gym class. 1 
Weight lifting 1 


Misc. 6 
College Classes 1 
Credit classes 1 
Different lounge. 1 
Elective class 1 
Electives 1 
More elective classes. 1 


Business 6 
Business 3 
Business class 1 
Business classes 1 
Business group 1 


Music 6 
Music technology 1 
Musc 1 
Music 1 
Music class 1 
Music Classes!! 1 
Piano playing classes 1 


Nursing 6 
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Courses Desired 
Liscensed Vocational Nurse (LVN) and Certified Nurse Assistance (CNA) 1 
Nurse program 1 
Nursing 3 
Nursing Courses 1 


Culinary Arts 5 
About cooking (bakery) 1 
Bakery 1 
Chef cooking class 1 
Cooking 1 
For electives, a more active class like cooking. 1 


Administration of Justice 5 
Criminal Justice 5 


English 5 
English 1 
English 3 1 
English 802 1 
Reading and writing only. 1 
Writing class 1 


Mathematics 4 
Basic Algebra 1 
College Math 1 
Math 1 
More Math calsses 1 


Child Development 4 
child development 4 


Science 4 
More Science 1 
More science classes. 1 
Science 2 


Accounting 3 
Accounting 2 
Accounting Class 1 


Speech 3 
Speaking 1 
Speech 2 


CPR/First Aid 3 
CPR 1 
CPR/Aid class 1 
CPR/First Aide 1 


Dance 3 
Dance 2 
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Courses Desired 
Dance Classes 1 


Foreign Language - Spanish 3 
Spanish 1 
Spanish class 1 
Spanish classes 1 


History 3 
History 1 
US History 2 1 
World History 1 


Wood Shop 2 
Furniture 1 
Wood shop 1 


Study Skills 2 
 Learning how to study. 1 
Something that can help you get prepared for the big campus. 1 


Drama 2 
Drama 2 


Home Economics 2 
Home Economics 1 
Sewing 1 


Computer Skills - Photoshop 2 
Photoshop 1 
Photoshop & Adobe 1 


Humanities 2 
Humanities 2 


Photography 2 
Photography 2 


Astronomy 2 
Astronomy 2 


BOT 2 
Some office skills training. Please. 1 
Typing classes 1 


Foreign Language - Chinese 2 
Chinese 1 
Chinese as third language. 1 


Foreign Language - French 2 
French 2 


Dental Assisting 1 
Dental Asistant 1 


Botany 1 
Botany 1 
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Courses Desired 
Foreign Language - Misc 1 


Interpret Foreign Language 1 
Graphic Design 1 


Graphic Design 1 
Computer Skills - Programming 1 


Programming computers 1 
Computer Skills - Word or Excel 1 


Microsoft Word and excel.  How to use a spreadsheet. 1 
Psychology 1 


Psychology 1 
Cosmetology 1 


Artifical Nail Classes 1 
Drafting 1 


Computer drafting and designing. 1 
Horticulture 1 


Horticulture 1 
Motorcycle Course 1 


Motorcylce courses that are offered at Palomar College. 1 
Human Behavior 1 


Human Behavior 1 
Video Editing 1 


Video editing. 1 
Accellorated HSDP Program 1 


A class to test out and be done faster. 1 
Abuse Program? 1 


Abuse program 1 
Interior Design 1 


Interior Class 1 
ROP 1 


ROP 1 
Karate 1 


Karate Classes 1 
Sign Language 1 


Sign language 1 
Fashion 1 


Fashion 1 
Glass Blowing 1 


Glass blowing. 1 
Medical Assisting 1 


Medical Assistant 1 
Vocational Classes 1 
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Courses Desired 
Vocational classes 1 


Foreign Language - German 1 
Basic German 1 


X-Ray Technology 1 
X-Ray Technician 1 


Foreign Language - Japanese 1 
Japanese 1 


Foreign Language - Latin 1 
Latin 1 


ESL 34 
ESL 5 


 ESL 803 1 
 ESL 815 1 
ESL 802 1 
ESL 810, ESL 802 1 
ESL Pronunciation 1 


Art 3 
Art 2 
Paint 1 


Nursing 3 
Certified Nursing Assistant 1 
CNA 1 
Nursing classes 1 


Graphic Design 2 
Basic Graphic Design 1 
Design 1 


Foreign Language - Spanish 2 
GDE:Spanish 1 
GED Spanish 1 


Culinary Arts 2 
Cooking Class 1 
Culinary Art 1 


Computer Skills 1 
Computer 1 


Business 1 
Business 1 


Medical Assisting 1 
Medical Assistant 1 


GED 1 
High School Diploma or GED 1 


Comptuer Skills - Misc. 1 
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Courses Desired 
Technical Lanuage for any carrier 1 


Citizenship 1 
Citizenship 1 


Interior Design 1 
Interior Class 1 


Human Physiology 1 
Human Physiology 1 


Drafting 1 
Technological drafting 1 


Literature 1 
Storytelling 1 


Medicine 1 
Medicine 1 


Child Development 1 
Kindergarten teacher 1 


Automotive Technology 1 
Mechanic 1 


Psychology 1 
Pyschology 1 


Wood Shop 1 
Furniture Carving 1 


Foreign Language - French 1 
French 1 


Foreign Language - Italian 1 
Italian 1 


Short-Term Vocational 56 
Computer Skills 13 


Basic Computer Part 2 1 
Cisco CCNP Troubleshooting 1 
Cisco Network Security 1 
CompTia A+ or Cisco 1 
Computer 1 
Computer graphics design 1 
Computers 1 
Continue CCNA Certification (CISCO) 1 
More advanced classes for computer 1 
More advanced computer classes. 1 
More classes about computers. 1 
Network Technology 1 
Open entry Cisco 1 


Business 3 
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Courses Desired 
Business 1 
Business Communication 1 
Business Math 1 


Photography 3 
Photography 3 


Computer Skills - Programming 3 
 Programming 1 
Security, Linux, A+, MS Server 2008 RC2, Win 7 1 
Security+ 1 


Art 2 
Art 2 


Electical Engineering 2 
Electricity 2 


Automotive Technology 2 
Autobody 1 
Automotive 1 


Computer Skills - Quickbooks 2 
Quickbooks 1 
Quicken 1 


ESL 2 
Grammar 1 
Speaking and listening class (advanced) 1 


Misc. 1 
General Studies 1 


BOT  1 
Office classes 1 


Phlebotomy 1 
Phlebotomist 1 


Computer Skills - MS Server 1 
Microsoft Server 2007 1 


Literature 1 
English Literature 1 


Computer Skills - Word or Excel 1 
Intermediate Excel  1 


Nursing 1 
CCNA 1 


Computer Skills - Outlook 1 
Outlook Email 1 


ROP 1 
Some of the ROP learning courses help me to get a job. 1 


English 1 
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Courses Desired 
More creative writing classes 1 


Jewelry making 1 
Jewelry making 1 


Environmental Science 1 
Environmental Science Classes 1 


Mathematics 1 
Math 1 


Speech 1 
Public Speaking/Presenting 1 


Music 1 
Music 1 


Computer Skills - Photoshop 1 
Photoshop 1 


Nutrition 1 
Nutrition 1 


Floral Design 1 
Floral Design 1 


Computer Skills - Powerpoint 1 
Intermediate Power Point 1 


Foreign Language - Arabic 1 
Arabic language 1 


Screen Printing 1 
Screen Printing 1 


Foreign Language - Spanish 1 
Spanish as a Second Language (Conversational) 1 


Graphic Design 1 
Design 1 


First Aid 1 
First Responder 1 
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63 
 


Credit Courses Desired 
ABE 13 
Administration of Justice 1 
        Criminal Justice 1 
Computers - Misc. 2 


Digital Computers 1 
Technical computer 1 


Cosmetology 1 
Barbershop 1 


English 1 
English 1 


ESL 1 
 Grammar 1 


Foreign Languages 1 
Foreign languages 1 


Massage Therapy 1 
Massage Therapist 1 


Mathemathics 2 
Math 2 


Medical Assisting 1 
Medical Assistant 1 


Nursing 1 
Nursing 1 


X-Ray Tech 1 
X-Ray Tech 1 


AHSDP 264 
3D Animation 1 


3D animation 1 
Accounting 7 


Accounting 5 
Accounting 101 1 
Accounting 201 1 


Administration of Justice 12 
Administration of Justice 1 
Administrative Justice 1 
Criminal Justice 9 
Criminal Justice.  Classes that would help me get a Bachelor's degree for that. 1 


Anatomy 1 
Anatomy 1 


Any/All 14 
 Basics 1 
All of them. 1 
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Credit Courses Desired 
Any 1 
Any and all 1 
Any and all! 1 
Any available 1 
Any basic courses 1 
Any courses 1 
Any credit courses that would help me to get to my degree in medicine. 1 
Any that I had interests in. 1 
Anything that can help me make any progress in order to get a college degree. 1 
Anything that might offered. 1 
The courses that we need to complete my education. 1 
To further my education. 1 


Art 7 
Art 7 


Automotive Technology 16 
Auto 5 
Autobody 1 
Auto-Mechanic 1 
Automechanic Technician 1 
Automechanics 1 
Automotive 1 
Automotive technology 1 
Body shop 1 
Mechanic 2 
Mechanic Classes 1 
Mechanics 1 


Biology 3 
Biology 3 


BOT 1 
Typing 1 


BOT  2 
Office skills 1 


         Office Systems 1 
Botany 1 


Botany 1 
Business 24 


 Business 1 
Business 14 
Business Administration 2 
Business Certificate 1 
Business courses 1 
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Credit Courses Desired 
Business Degree 1 
Business Management Degree 1 
Entrepreneur. 1 
Management 1 
Marketing 1 


Chemistry 2 
Chemistry 1 
Chemistry anatomy of the body.  Any course that 1 


Child Development 6 
Child Development 5 
Child development  1 


Communications 2 
Communication 1 
Public Relations 1 


Computers - Excel 1 
Advanced excel 1 


Computers - Misc. 11 
CIS 1 
Computer 1 
Computer course 1 
Computer design 1 
Computer program 1 
Computer Science 1 
Computer tech 1 
Computer upgrade 1 
Computers 3 


Computers - Programming 1 
Programming computers 1 


Cosmetology 4 
Artificial Nail Class 1 
Beautician Classes (Cosmetology) 1 
Beauty receptionist 1 
Cosmetology 1 


CPR/First Aid 1 
CPR/Aid Class 1 


Culinary Arts 3 
Bakery 1 
Cooking class 2 


Drafting 1 
Drafting Design 1 


Education 2 
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Credit Courses Desired 
Teaching 2 


Engineering 2 
Engineering 2 


English 23 
English 19 
English 100 1 
Higher English level classes. 1 
I need 35 credit and that subject you allready have in here but I will like to take all the 802, 


802, 820, 100.  I love this place so I will like to continue come in here to improve in English.  
Thank you for you support. 


1 


More English 1 
ESL 6 


English Grammar 1 
English Practicing class. 1 
Grammar 2 
Listening and Speaking 1 
Pronunciation 1 


Fashion 3 
Fashion designer 3 


Fine Arts 1 
         Fine Arts 1 
Foreign Languages 4 


Foreign Language 1 
Foreign languages 1 
Latin 1 
Tagalog 1 


General Education 2 
General Ed 1 
General Ed. 1 


Graphic Arts 5 
Graphic Communications 1 
Graphic design 4 


History 1 
History 1 


Home Economics 1 
Sewing 1 


Horticulture 2 
Agriculture 1 
Forestry Tech 1 


Mathemathics 20 
Algebra 2 
Calculus Math 1 
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Credit Courses Desired 
College Math 1 
Geometry 1 
Math 13 
Mathematics 2 


Medical Assisting 7 
Medical Assistant 4 
Medical Assistant (Back office) 1 
Medical Classes 1 
Medical Courses 1 


Misc 5 
Administration 1 
Administrative Certificate 1 
Certificate 1 
Editorial Degree 1 
I don't have a clue. 1 


Music 7 
 Music technology 1 
 Music Theory 1 
Music (Guitar and Violin) 1 
Music Courses 1 
Music percussion 1 
Music production 1 
Piano playing classes 1 


Nursing 20 
Anything relating to Bursing Program 1 
CNA 1 
CNA Courses 1 
Courses related with nursing. 1 
LVN 1 
LVN to RN 1 
Nurse 1 
Nurses courses 1 
Nursing 9 
Nursing/Health care 1 
RN 1 
Vocational Bursing 1 


Nutrition 1 
Nutrition 1 


PE/Fitness 1 
Kinesiology 1 


Phlebotomy 1 
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Credit Courses Desired 
Phelobotomy 1 


Photography 1 
        Photography 1 
Photoshop 1 


Photoshop 1 
Political Science 1 


Master Degree Political Science of something equal to that. 1 
Pre-Law 2 


Lawyer 1 
Legal certificates 1 


Psychology 7 
Courses related to Pyschology and Human Behavior 1 
Pscyhology 1 
Psychology 3 
Pyschology 1 
Pyschology classes 1 


Real Estate 2 
Real Estate 2 


Sciences 9 
All Science and Biology 1 
More about science and anatomy. 1 
Optometry 1 
Pharmaceutical 1 
Pharmacy Tech 1 
Science 2 
Science - biology 1 
Science classes 1 


Speech 1 
Speech classes 1 


Surgical Technology 1 
Surgical Tech 1 


Video Editing 1 
Video editing 1 


Vocational 2 
Trade 1 
Vocational courses to help students obtain jobs. 1 


Wood Shop 1 
Wood shops 1 


ESL 38 
Accounting 3 


Accounting 2 
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Credit Courses Desired 
Accountings Course 1 


Administration of Justice 1 
Forensic Information 1 


Adult Basic Ed 1 
ABE 1 


Any/All 1 
Any kind of courses. 1 


BOT 1 
Virtual Assistant 1 


BOT  2 
Office Manager 1 
Office Systems 1 


Business 1 
Entrepreneurship 1 


Child Development 1 
Pre-School Teacher 1 


Computers - Misc. 3 
Computer 1 
Computer Business 1 
Computers 1 


Design 1 
Design 1 


Drafting 1 
Drafting 1 


English 2 
Technical English 1 
Writing 1 


ESL 10 
 ESL 803 1 
 ESL 815 1 
ESL 802 1 
ESL 810 1 
ESL 810, ESL 802 1 
ESL credit classes 2 
Grammar 1 
Reading and Comprehension 1 


         Speaking 1 
Film 1 


Film 1 
Foreign Languages 2 


French 1 
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Credit Courses Desired 
Italian 1 


Interior Design 1 
Interior Decoration course 1 


Medical Assisting 1 
Medical Assistant 1 


Nursing 2 
Nursing 1 
Register Nurse 1 


Psychology 1 
PYSC 100 1 


Real Estate 1 
Real Estate 1 


Speech 1 
Public Speaking 1 


Short-Term Vocational 78 
Any/All 3 


Any 2 
Any courses I needed for my degree that were full or not available at the main campus. 1 


Art 3 
Art 3 


Automotive Technology 6 
Auto classes (mechanic) 1 
Automotive 1 
Automotive courses 1 
Body shop 1 
Brakes 1 
Engine 1 


BOT  1 
Office Applications 1 


Botany 1 
Keyboarding Part 2 1 


Business 3 
Business 1 
Business Communication 1 
Business Math 1 


Child Development 2 
Child Development 2 


Computers - Misc. 17 
Advanced computer classes. 1 
All computer classes. 1 
Basic Computer Part 2 1 
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Credit Courses Desired 
Computer 2 
Computer Basics 1 
Computer graphic design 1 
Computer program 1 
Computer science related 1 
Computer Studies 1 
Computers 3 
Continue the computer class 1 
More computer classes 2 
Networking 1 


Computers - Web Design 1 
Web Design 1 


Cosmetology 2 
Cosmetology 1 
Hair Stylist 1 


Dancing 1 
Dancing 1 


Design 1 
Design 1 


Education 1 
Teaching classes 1 


Electrical Engineering 3 
Electricity 2 
Electronics technician 1 


Engineering 2 
Course for AA in Engineering (EE) 1 
Engineering 1 


English 3 
English 1 


More English 1 
Writing Classes 1 
Environmental Sciences 1 


Environmental Sciences 1 
ESL 3 


ESL 2 
Grammar 1 


First Aid 1 
First Responder 1 


Foreign Languages 1 
Foreign Language 1 


GED 2 
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Credit Courses Desired 
GED 2 


General Education 4 
GE 1 
General Studies 2 
Generel Ed 1 


History 2 
History 2 


Interview Skills 1 
Interview Skills 1 


Literature 3 
English Literature 1 
Literature   1 
Literature courses 1 


Mathemathics 2 
Math 1 
Math  1 


Medical Assisting 1 
Medical Classes 1 


Misc 1 
High School 1 


Music 1 
Music 1 


Nursing 1 
Nursing 1 


Photography 1 
Photography 1 


Political Science 1 
American Government 1 


Psychology 1 
Any pyschology class since that the field I plan to study in grad school. 1 


Real Estate 1 
Real Estate Licensing 1 
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Appendix D - Services Desired 
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Services Desired 
ABE 2 


Request for Classes 1 
Auto Mechanics 1 


Automotive Body Shop 1 
Body Shop 1 


AHSDP 95 
Cafeteria 22 


A cafe or some place where you can get a meal. 1 
A food court.  Something beside vending machines. 1 
A place where I can buy food. 1 
An Actual cafeteria. 1 
Cafeteria 9 
Food selection 1 
Food services, cafeteria. 1 
Have like a dine in. 1 
I would like to have a better snack area or more food services, a cafeteria. 1 
Like a food court of something we could buy food instead of having the snack machine. 1 
Real coffee car with snacks, donuts, sandwiches, etc. 1 
Snack bar 1 
Snacks for sale 1 
Store for buy sandwiches, vegetables. 1 


Request for Classes 20 
Art 1 
Art classes 1 
Arts classes 1 
Astronomy 1 
Automotive 1 
Classes 1 
Classes on the internet. 1 
Computer Class 1 
Computer classes 1 
Computer Knowledge 1 
Cooking classes 1 
Electives 1 
Graphic Design 1 
Idiom class 1 
More classes on weekends. 1 
More English programs 1 
Music classes 1 
Piano Learning Skills 1 
Tradeworking program 1 
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Services Desired 
Typing 1 


Child Care 11 
Child Care 3 
Child care.  It's hard to go to school when you don't have any family to watch your kids or 


no money to pay someone to watch your kids. 
1 


Childcare 3 
Daycare 2 
Daycare or a class were kids can be taken care of at night for the evening courses.  Even if 


they have a fee it would be useful. 
1 


I would have loved to have a child care.  There is most teen not graduating because of 
the lack of babysitters. 


1 


Health Services 6 
First Aid 1 
First Aid Kit 1 
Health 1 
Health Clinic 1 
Nurse 1 
Nurses Service 1 


Library 5 
Libraries 1 
Library 4 


Tutors 4 
Classes that focus on your learning disability and help in the subject, you need help in. 1 
Help in writing English like the basic, how to spell nice and good.  So like when we were 


in Kindergarten. 
1 


More tutors because sometimes they are busy when I need help. 1 
More tutors help with math. 1 


Counseling/Support 3 
 If XXXXXXXX is the counselor, she should have a good attitude.  I go in to talk to 


counselor and she doesn't listen because she's busy in the computer. 
1 


More counselors will do. 1 
More information when the student finished ESL. 1 


Quiet Room/Study Hall 2 
Quiet room.  Very noisy people just go to talk! 1 
Study hall/computer lab too noisy - can't concentrate. 1 


Misc. 2 
A gay club would be nice so they can feel at home. 1 
Transfer copied documents from different countries. 1 


Athletics Facilities 2 
Basketball court 1 
Soccer Field 1 


Transportation 2 
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Services Desired 
Transport 1 
Transportation 1 


Clubs and Activities 2 
Activities to speak with others.  Native students to practice English - they Spanish or 


other language. 
1 


Clubs and Activities 1 
Athletics 2 


Bike sports 1 
Sports 1 


Expanded bike areas 1 
Maybe more bike areas. 1 


Parking 1 
Free Parking 1 


Expanded Bookstore Hours 1 
Bookstore hours 1 


Expanded Computer Lab 1 
Computer lab 1 


Policy 1 
No Ticketing unless the author to pay fine is at both campuses. 1 


Expanded Counseling 1 
I am happy with counseling but we need more visits with them. 1 


Student Services - Misc.  1 
The same services they have at the San Elijo Campus 1 


Metal Shop 1 
Metal Shop 1 


GED Testing 1 
Onsite GED testing 1 


Expanded Distance Ed 1 
ESL Distance Learning Classes Program.  Every educational program will be very much 


appreciated, but I need the ESL Program (Distance classes) with the teacher every one a week 
will be so beneficial. 


1 


Free Food 1 
Free food 1 


Free Wifi 1 
Free Internet 1 


ESL 16 
Cafeteria 5 


Automatic machine to buy fruits, healthy food, and sandwiches. 1 
Healthy food 2 
Healthy Food Vending Machine 1 
Some food 1 


Child Care 2 







77 
 


Services Desired 
Child Care 2 


Athletics 2 
Sport 1 
Sports 1 


Misc. 1 
 Front counter 1 


Tutors 1 
Tutors 1 


Orientation 1 
Orientation 1 


Request for Classes 1 
Listening or Speak English class 1 


Expanded Counseling 1 
Counseling 1 


Library 1 
Librarian 1 


Health Services 1 
Healthy Service 1 


Short-Term Vocational 19 
Request for Classes 5 


Cake decorations 1 
English 1 
More certificate Courses 1 
Proper Spanish Grammar 1 
Punctuation Class 1 


Parking 2 
More parking 2 


Tutors 2 
More one on one tutoring 1 
Tutoring for Learning Conversational Spanish 1 


Child Care 2 
Child Care 2 


Expanded Lab Access 2 
More computer labs 1 
More weekend lab hours 1 


Career Center 2 
Job Placement 1 
Job Placement Assistance 1 


Quiet Room/Study Hall 1 
Quiet area with tutor 1 


Expanded Counseling 1 
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Services Desired 
Help people for reach goals.  Help people for see the opportunity for take classes and be 


better. 
1 


Request for Teachers 1 
More teachers 1 


Misc. 1 
ROP 1 


Grand Total 132 
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Appendix E - Current Club Involvement  & Clubs/Activities Desired 
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Current Club Involvement 


Program Club/Activities 
ABE Chess Club 
AHSDP Classroom Integration•Six networked computers/Internet 


connections/Teacher’s Computer •Computers integrated in writing process all 
day long  •88 Classroom writing ideas in Creating the Early Literacy 
Classroom/Casey 


AHSDP Cooking class;Art class 
AHSDP Dance 
AHSDP Foods Donation 
AHSDP Outside dance classes. 
AHSDP Soccer team;Auto 
AHSDP Student Alliance 
AHSDP Summer classes 
ESL One can of food. 
Short-Term Vocational Car show;Acitivities in class 
Short-Term Vocational Computer 
Short-Term Vocational Soccer 
 


Desired Clubs and Activities 


Desired Clubs/Activities 
ABE 1 


Chess Club 1 
Chess Club 1 


AHSDP 53 
Sports Club 19 


Basketball court 1 
Football 2 
Football, soccer;Anything 1 
Gym (Basketball) 1 
Soccer 1 
Soccer Club;Golf Club 1 
Soccer Team 2 
Soccer teams 1 
Sport fields 1 
Sports 5 
Surfing 1 
Tennis 1 
Yoga 1 


Music Club 7 
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Desired Clubs/Activities 
Music 1 
Music Classes 1 
Music Club 1 
Music club (piano) 1 
Music Clubs;History Clubs 1 
Music; 1 
Music;Band rehearsal;More music 1 


Christian Club 4 
A Christian Club. 1 
Christian Clubs 1 
Christian Groups 1 
Yes.  Christian club where they can preach the word of Jesus Christ and how He's coming 


back. 
1 


Mechanics Club 3 
Mechanics Club 2 
Motorcycle classes 1 


Dance Club 2 
Dance; 1 
Dancing Clubs 1 


Anime Club 2 
An Anima club 1 
Anime Club 1 


Community Support 1 
Fundraising for the less fortunate. 1 


Single Parents Club 1 
Single Parents 1 


Art Club 1 
Art club 1 


Astronomy Club 1 
Astronomy club and class. 1 


Study Club 1 
Study groups;Homework Clubs 1 


Flower Club 1 
Flower Club 1 


Movie Nights 1 
Movie Nights 1 


Foreign Language Club 1 
Spanish class 1 


Photography Club 1 
Photograph 1 


Wood Shop Club 1 
Wood Shop Club 1 
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Desired Clubs/Activities 
Club for Older Students 1 


One for older students. 1 
Job Search Club 1 


Job Search 1 
Video Game Club 1 


Video Game Club 1 
Math Club 1 


A math club where people chill and talk about math. 1 
Business Club 1 


Business Club 1 
Graphic Design Club 1 


Graphic Design 1 
ESL 8 


Sports Club 4 
If we have sports available I would take. 1 
Soccer Club 1 
Sports Clubs 1 
Zumba; 1 


Dance Club 1 
Salsa 1 


Music Club 1 
Music 1 


English Language 1 
English Language Group 1 


Festival Club 1 
Festival Events 1 


Short-Term Vocational 3 
Book Club 1 


I like the Book Exchange carts. 1 
Mechanics Club 1 


Basic Auto 1 
Foreign Language Club 1 


Spanish Club (as a second language) 1 
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Appendix F - Primary Language 
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Language Number of Responses 
ABE 9 


Spanish 9 
AHSDP 106 


Spanish 90 
Tagalog 4 
Japanese 2 
Arabic 1 
Chinese 1 
French 1 
German 1 
Korean 1 
Mongolian 1 
Pashto;Dari;Arabic;Urdo 1 
Samoan 1 
Turkish 1 
Vietnamese 1 


ESL 33 
Spanish 20 
Tagalog 3 
Farsi 2 
Russian 2 
Chinese 1 
Japanese 1 
Portuguese 1 
Romanian 1 
Uzbeck;Russian 1 
Vietnamese 1 


Short-Term Vocational 30 
Spanish 21 
Arabic 2 
Chinese 2 
Ceubano 1 
German 1 
Italian 1 
Korean 1 
Vietnamese 1 
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Appendix G - 3 Things MiraCosta Does Well 
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3 Things MiraCosta Does Well 


ABE 10 
Support 3 


Attend students 1 
Give good information 1 
Help person to reach their goal. 1 


Campus Police - Safety 2 
Give secure all the students. 1 
The building is very secure. 1 


Everything 2 
Everything 2 


Facilities 1 
Give good facilities aspect. 1 


Campus Climate 1 
People are very nice. 1 


Faculty 1 
Teach 1 


AHSDP 419 
Faculty 103 


Comforting and supportive teachers 1 
Food instructors 1 
Friendly Staff and Instructors 1 
Friendly teachers 1 
Friendly welcome to new students. 1 
Good Instructors 2 
Good teacher 1 
Good teachers 9 
Great support services, tutors, teachers, librarian. 1 
Great teachers 5 
Great teachers (staff) 1 
Great teachers. 1 
Have good teachers 3 
Have great teachers 1 
Have nice teacher 1 
Helpful instructors 1 
Hired experienced teachers 1 
Hired good instructors 1 
I have nice experience with some teachers. 1 
Instruct 1 
Instructor 1 
Instructors 3 
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3 Things MiraCosta Does Well 
It has good professors 1 
Maintain faculty 1 
Makes work understandable 1 
Nice teachers 1 
Organized instructor 1 
Outstanding teaching during the class. 1 
Some teachers are good. 1 
Teach 8 
Teach knowledge 1 
Teach well 1 
Teacher 2 
Teacher are really nice 1 
Teachers 8 
Teachers (3 Had) 1 
Teachers are great at helping. 1 
Teachers are great! 1 
Teachers are great. 2 
Teachers are nice. 1 
Teachers are really good teachers.  They are willing to work with you if you have a busy 


schedule. 
1 


Teachers are very friendly and helpful. 1 
Teaches classes well. 1 
Teaches impartiality 1 
Teaches students 1 
Teaching 8 
Teaching English very well. 1 
Teaching students. 1 
The instructors 2 
The instructors donice jobs. 1 
The teachers 1 
The teachers are all respectful and fair. 1 
The teachers are awesome. 1 
The teachers are great. 1 
The teachers are very good. 2 
They hav good teachers 1 
Very good and friendly teachers. 1 
Very good stuff and teachers. 1 
Very good teachers 2 
Wonder teachers 1 


Support 75 
Academic Support 1 
Always support us to success 1 
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3 Things MiraCosta Does Well 
Assist 1 
Believe in you. 1 
Cares about the students. 1 
Communicate and care about what the students need. 1 
Communicate with everyone. 1 
Encourage 1 
Encourages students 1 
Get you out as fast as possible. 1 
Give good advice and input. 1 
Give information. 1 
Give you breaks 1 
Gives motivation 1 
Good opportunities 1 
Good service 1 
Good services 1 
Great support services, tutors, teachers, librarian. 1 
Help 2 
Help achieve students goals 1 
Help assisstance 1 
Help do what they can to get you to be successful. 1 
Help students 2 
Help students to solve any problems related to school. 1 
Help their students 1 
Help you move on to the main campus. 1 
Helpful 1 
Helpfull 1 
Helping 1 
Helping others 1 
Helping people out 1 
Helping people to accomplish their goals. 1 
Helping with questions. 1 
Helps with goals. 1 
Helps you 1 
Helps you plan your future 1 
IT has excellent help 1 
Keep you going to finish what you need to finish to graduate. 1 
Keeping on a steady pace. 1 
Make finish school 1 
Makes it easy 1 
Meets needs of students 1 
Motivate their students to succeed. 1 
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3 Things MiraCosta Does Well 
Motivation to keep study. 1 
Offer different kind of help. 1 
Offer friendly help. 1 
Offers a lot of help. 1 
Offers great services 1 
Provides a service 1 
Provides academic help 1 
Provides all our needs. 1 
Reach student goals. 1 
Student services 1 
Studying enviornment 1 
Support 4 
Support students 4 
Support students in meeting their goal. 1 
Supporting 1 
Supports goals 2 
Supports students 1 
Thanks for MiraCosta College. 1 
the help. 1 
They provide help 1 
To explain the best they can so you can understand. 1 
Transferring student to Main Campus 1 
Work well with students. 1 


Counseling 26 
 Juanita the counselor is realy great.  Proud to have her here. 1 
Counsel 1 
Counseling 10 
Counselor 3 
Counselors 1 
Counselors help students 1 
Couseling 1 
Good Counselor 1 
Great counselors 1 
Having a lot of counselors to work with students 1 
Help with college plan. 1 
Help you find career goal. 1 
Juanita is very great and encouraging! 1 
One one One counseling 1 
Provides good counseling 1 


Facilities 26 
Building 1 
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3 Things MiraCosta Does Well 
Clean 2 
Clean building 1 
Clean campus 2 
Clean classrooms 1 
Clean facilities 2 
Clean school 1 
Facilities are awesome! 1 
Facilitiy 1 
Good campus 1 
Good facility 1 
Have evrything clean 1 
It is clean. 1 
It's clean 1 
It's clean. 1 
Keeping the building neat and clean. 1 
Lounge Room 1 
Maintain 1 
Maintain neatness 1 
Maintained well 1 
Restrooms are clean 1 
Rooms are clean. 1 
The cafeteria is always clean. 1 


Quality Academics 20 
Academics 1 
Class 1 
Classes 4 
Educate 1 
Educate student 1 
Educated 1 
Educates students 1 
Fun classes 1 
Have an easy and fast courses. 1 
I learn something. 1 
Learn 1 
Like classes 1 
Provide great education. 1 
Provide knowledge 1 
Provides education for us. 1 
School work 1 
Some class are not too hard. 1 


Tutoring 20 
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3 Things MiraCosta Does Well 
Good tutoring 1 
Good tutors 1 
Great support services, tutors, teachers, librarian. 1 
Have tutors 1 
Have tutors that is something wonderful. 1 


Help tutoring 1 
Lots of tutoring 1 
The tutors 1 
Tutor 3 
Tutor = ACD 1 
Tutoring 5 
Tutors 3 


Staff 19 
Acquiring friendly staff 1 
Exceptional Staff 1 
Friendly Staff and Instructors 1 
Front Desk 1 
Front Desk Help 1 
Front Office 1 
Great service at front coutnre. 1 
Great staff (so far) 1 
Great support services, tutors, teachers, librarian. 1 
Great teachers (staff) 1 
Has good staff at the front. 1 
Most of its office people are really friendly and nice. 1 
Some front desk 1 
Staff 2 
Staff and Resources 1 
Staff helps a lot when need it. 1 
The front desk 1 
The staff is great. 1 


Campus Climate 19 
Atmosphere 1 
Creat a community 1 
Friendly 4 
Friendly place 1 
Friendly Service 2 
Getting involved 1 
Great Environment 1 
Makes the students feel welcomed 1 
Nice environment 2 
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3 Things MiraCosta Does Well 
Very friendly 1 
Very nice people 1 
Very understanding, flexibility. 1 
Welcome students 1 
Welcome you 1 


Course Scheduling 15 
Flexible hours 2 
Have plenty of courses available. 1 
Many choices 1 
Many classes 1 
Noncredit Courses 1 
Offer adequate stuff to students to support their learning. 1 
Offer classes 1 
Offer new classes every term. 1 
Offering a variety of courses. 1 
Organized courses and classes 1 
Provide classes 1 
Provide high school/GED classes. 1 
Scheduling 1 
Works with our schedule 1 


Campus Police - Safety 14 
Campus police always is taking care of the campus. 1 
Easy to find police if needed. 1 
Having a police officer 1 
It is safe. 1 
Keeps students safe. 1 
Nice, safe environment 1 
Safe 1 
Safe environment 1 
Safe place 1 
Safety place 1 
Secure 1 
Secure environment 1 
Security 2 


Everything 10 
Everything 6 
Everything about MiraCosta is well. 1 
Everything except for XXXXXXXX XXXXXXXX 1 
Good on everything 1 
Overall everything. 1 


Misc. 8 
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3 Things MiraCosta Does Well 
Doing good his work. 1 
Good instalations. 1 
I like the ..eds? 1 
Smart 1 
Speak 1 
Stays involved. 1 
Taking action 1 
To be good 1 


Information 7 
Gives lots of information on events. 1 
Giving information to the students. 1 
Good Information 1 
Inform 1 
Information for students 1 
Lots of info 1 
Provides adequate information 1 


Technology 7 
Available computer lab 1 
Computer Lab 2 
Computer lab to use. 1 
Computer labs 1 
Computers to student 1 
Good computers 1 


Accessibility 6 
Easy access to our needs. 1 
Gives education all people interested on it. 1 
Having enough people at the front desk. 1 
Hours 1 
HS Available day and night for it let's us work without schedule that way we meet our 


goal. 
1 


Possess availabiity 1 
Ease of enrollment 6 


Easy enrolling 1 
Easy learning 1 
Enroll 2 
Enrolling 1 
Enrollment 1 


Academic Program 6 
English Classes 1 
ESL classes 1 
ESL Programs 1 
History 2  Lecture - Williams is the best! 1 
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3 Things MiraCosta Does Well 
Provides a great adult high school program. 1 
Science Department 1 


Cost 5 
Free 1 
Free classes 1 
Free courses 1 
Free! 1 
Prices for furthering studies is reasonable. 1 


Campus Police - Parking 5 
Have big parking space. 1 
Parking is lite up. 1 
Parking lot safe 1 
Parking on campus 1 
Parking spaces 1 


Bookstore 4 
Bookstore 3 
Easy to find bookstore 1 


Organization 3 
Organization 1 
Organize 1 
Organizing 1 


Opportunities 2 
It gives many options to help us continue our education. 1 
Opportunities 1 


Class Scheduling 2 
Class hours 1 
Class schedule very flexible. 1 


Enrollment Processes 2 
It's easy to sign up. 1 
Registration 1 


Resources 1 
Gives awesome resources. 1 


Marketing 1 
Try to promote progrmas 1 


Smoking Policy 1 
No smoking 1 


Library 1 
Library resource = amazing 1 


Class materials 1 
 Provide adequate materials in class. 1 


Location 1 







95 
 


3 Things MiraCosta Does Well 
Good location 1 


Cafeteria 1 
Vending machines 1 


Activities 1 
Activities 1 


Field Trips  1 
Field trips 1 


ESL 78 
Faculty 17 


Easy way to teach. 1 
Faculty 1 
Good teachers 1 
Has excellent teachers. 1 
Have good teachers. 1 
Instructor 1 
Instructors 1 
Teach 1 
Teachers 1 
Teaching 2 
Teaching well 1 
Teachs English well 1 
The instructors very creative. 1 
The instructors very friendly. 1 
The teacher are good. 1 
The teachers are very good. 1 


Support 11 
All services. 1 
Good service 1 
Help to get us goals. 1 
Help to learn well. 1 
Helpful 1 
Make us feel good. 1 
Services 1 
Students Assistant 1 
Support the students. 1 
Support to the students. 1 
There are many services for students. 1 


Cost 8 
Affordable classes 1 
Cost is free! (CLC) 1 
Free 1 
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3 Things MiraCosta Does Well 
Free classes 4 
Free programs like ESL 1 


Course Scheduling 8 
Offer a lot of different classes. 1 
Offer variety 1 
The classes. 1 
The first the good times classes. 1 
The schedules. 1 
Variety 1 
Variety classes 1 
Variety of classes 1 


Location 7 
It's near to the freeway 5. 1 
Location 2 
Proximity to my house 2 
The location is perfect. 1 
This is near to my house (location) 1 


Facilities 6 
Facilities are good! (Cp lab  or something like that.) 1 
Building 1 
Classroom 1 
Classrooms, Buildings, and Labs 1 
Good Building 1 
The build is well. 1 


Staff 4 
Every single staff member is very friendly. 1 
Friendly staff 1 
Good staff 1 
They have a good staff. 1 


Counseling 3 
Advisment 1 
Counseling 2 


Academic Program 3 
Courses 1 
Good programs 1 
Program 1 


Quality Academics 2 
Focus on specific topic. 1 
There are good class. 1 


Technology 2 
Computer Lab 2 
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3 Things MiraCosta Does Well 
Tutoring 2 


Tutoring 1 
Tutors 1 


Campus Police - Safety 1 
Security 1 


Campus Police - Parking 1 
Parking 1 


Ease of enrollment 1 
Environment 1 


Campus Climate 1 
Students are friendly. 1 


Organization 1 
The organization. 1 


Short-Term Vocational 123 
Faculty 25 


Explanations 1 
Good Instructors 1 
Great instructors 1 
Great teachers 1 
Has good instructors. 1 
Helpful instructors 1 
Hires great teachers 1 
Instructors 1 
Instructors are exceptionally prepared and explain subject matter so that novice computer 


users easily understand. 
1 


Instructors are very knowledgeable 1 
Instructors are very responsible. 1 
Instructors great. 1 
Provides knowledge, patient instructors. 1 
Provides wonderful computer instructors. 1 
Selecting good instructors 1 
Teach 2 
Teach Auto 1 
Teaching 1 
Teaching is very good. 1 
Teaching the courses. 1 
The instructor teaching very high quality and friendly. 1 
The teachers that I had are great! 1 
Very friendly and excellent teacher 1 
Very good instructors. 1 


Academic Program 13 
CCNA Programs 1 
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3 Things MiraCosta Does Well 
Computer Class Basic 1 
Computer classes 2 
Computer classes.  I am very happy to be enrolled in Computer Basic class. 1 
Courses for different subjects. 1 
Creative writing classes 1 
English Class 1 
GED programs 1 
Mechanic 1 
Technology Application 1 
The class ESL 1 
The computer class on Saturday 1 


Cost 10 
Classes are free and very helpful. 1 
Economics/affordable free 1 
Give free classes 1 
Give the classes free 1 
Low or no fees 1 
Offers free classes 1 
Offers free noncredit courses 1 
Offers great community service classes 1 
Prices on books 1 
Reasonable cost of courses 1 


Facilities 9 
Building maintenance 1 
Campus is clean! 1 
Campus is very clean 1 
Clean 1 
Cleanliness 1 
Excellent Facilties 1 
Great landscaping! 1 
Nice campus facilities 1 
The buildings are good. 1 


Support 9 
Good service for everyone 1 
Helpful 1 
Lots of service 1 
Offers great support for whatever your needs are. 1 
On time 1 
Services 1 
Support student learning. 1 
They guide to you reach the goals. 1 
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3 Things MiraCosta Does Well 
They guide you to reach your goals. 1 


Campus Climate 7 
A nice place for meeting people and have friends. 1 
Friendly 3 
Good environment 1 
Is a friendly, calm environment. 1 
Offer good learning environment 1 


Accessibility 7 
Accessibility 1 
Accessibility to equipment 1 
Accessible 1 
Easy access 1 
Gives classes for the general public without a lot of "have to's." 1 
Makes college courses accessible to me. 1 
Not crowded 1 


Course Scheduling 6 
Flexible 1 
Good selection of courses 1 
Offer classes 1 
Offered classes 1 
Offers classes and training for all levels. 1 
Wide variety courses 1 


Tutoring 5 
Open lab and tutors 1 
Tutor 2 
Tutoring 1 
Tutor's Office 1 


Quality Academics 4 
Fundamentals 1 
Good classes 1 
Good education 1 
H/W in classroomm 1 


Campus Police - Safety 4 
Keeping area safe and secure 1 
Safe 1 
Safe place 1 
Safety 1 


Class Scheduling 3 
Class enrollment 1 
Class time and schedules. 1 
Good class times 1 
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3 Things MiraCosta Does Well 
Technology 3 


Blackboard is Great 1 
Cisco Lab is Good 1 
Great labs 1 


Information 3 
Giving information 1 
Good access to information @ front desk. 1 
Website Services 1 


Location 2 
Close vicinity 1 
Convenient locations 1 


Marketing 2 
Home flyers advertising. 1 
Reach out to Community 1 


Opportunities 2 
Makes Vocational training available. 1 
Opportunities for learning different subjects 1 


Cafeteria 1 
Cafeteria is excellent!  Great food at a reasonable price. 1 


Student Workers 1 
Hires students to work on campus. 1 


Staff 1 
The front desk people are helpful. 1 


Misc. 1 
I think they do a great job. 1 


Everything 1 
Everything 1 


Field Trips  1 
Good field trips/excursions that are a good value for the money. 1 


Campus Police - Parking 1 
Cheap affordable parking 1 


Ease of enrollment 1 
Environment 1 


Faulty 1 
Best instructors 1 
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Appendix H - 3 Ways MiraCosta College Could Improve  
  







102 
 


3 Areas of Improvement 
ABE 3 


Offer Child Care 1 
 Child Care 1 


Campus Police - Parking 1 
Parking 1 


Cost - Parking 1 
 Parking Cost 1 


AHSDP 211 
Counseling 23 


Counselors 3 
Counseling.  I hear XXXXXXXX is rude sometimes, and with me personally, she has not 


been nice. 
1 


More counselors 1 
I'm not satisfied with the counseling office.  The counselors don't make me feel 


comfortable to ask some questions.  The counseling area needs to be friendly. 
1 


Counselor should be more specific on our credits 1 
More Counselours 1 
More courses at the Community Learning Center. 1 
The counselor XXXXXXXX should be more friendly with student and be more patient. 1 
Counseling 1 
Counselors attitudes 1 
More counseling personal on registration time. 1 
Counselors never enroll you in the right classes. 1 
More counselors at CLC 1 
Counselor's that care about our education , not about their pay. 1 
More courses at Community learning center. 1 
XXXXXXXX XXXXXXXX needs to leave.  She is rude.  XXXXXXXX XXXXXXXX thinks she is 


better than everyone. 
1 


Nice counselors to help the students reach their goals. 1 
XXXXXXXX the counselor needs to go!  She never has a good attitude, always rude.  


She should not be here. 
1 


The counselors need to be more organized.  They need to really look at classes we 
need instead of having us take classes we DON'T need. 


1 


Have better respectful counselor's 1 
Have more counselors 1 


Facilities - Conditions 22 
Bathrooms 2 
The termperature in the rooms because is always so cool. 1 
Air condition 1 
More cleaner 1 
Restrooms in Building C need more maintained. 1 
Temperature of air condition. 1 
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3 Areas of Improvement 
The bathroom cleaning. 1 
Better air conditioning and heating. 1 
AC be able to control it. 1 
Classrooms are really cold after 10 am. 1 
More comfortable place for students. 1 
Clean restrooms 1 
Restrooms need mirrors. 1 
Clean restrooms, need soap! 1 
The air conditioning is killing us. 1 
Cleanliness in restrooms. 1 
The seats in the snackroom. 1 
Cleanliness of restrooms. 1 
Too much air conditioning 1 
Heating system 1 
Maintain clean bathrooms. 1 


Course Scheduling 19 
School on Friday 1 
More time varied classes. 1 
Class hours 1 
Classes on Fridays or weekends should be offered. 1 
Offer more classes in summer. 1 
Classes on weekend.  Add classes. 1 
Summer class hours 1 
Longer terms for classes 1 
More school days 1 
Make better schedules 1 
Moree class during summer 1 
Math 2 Professor night times. 1 
Open more classes in Saturday. 1 
More classes at night 1 
Separate GED-ers 1 
More classes during the summer. 1 
Time schedule 1 
More classes on summer time. 1 
More schedules to choose from. 1 


Course Offerings 17 
More classes 6 
Pronunciation class 1 
New classer 1 
Get more careers in this campus 1 
We want to have C.I.S., automotive technology, and music tech classes here, PLEASE! 1 
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3 Areas of Improvement 
Humanities at the adult community college. 1 
Online classes for independent studies 1 
Medical Assistant classes 1 
Provide more classes. 1 
More advance classes to learn English. 1 
ESL Distance Learning 1 
More clases 1 


Cafeteria/Food 15 
Better food 1 
Probably an eating area to which someone sells food like hotdogs, hamburgers, 


burritos, etc. 
1 


Have place to eat seel food not only snacks. 1 
Better place to eat. 1 
Snacks for sale 1 
Better vending machines 1 
Get a cafe!  Vending machines aren't enough. 1 
Cafeteria 1 
Make a cafeteria 1 
Food 1 
Services of Cafeteria 1 
Food place 1 
Too much junk food from the eating room! 1 
Food Service 1 
Food Services 1 


Tutoring 13 
Tutoring 2 
More Tutors 2 
Tutors 2 
More tutors at CLC 1 
It's help facilities like the tutor room.  There's one man uno can be a bit rude and 


that's why I don't go anymore. 
1 


Hours for tutoring. 1 
Tutors need to have more knowledge to help us. 1 
More help on tutor 1 
Finding more tutors 1 
More time on tutoring 1 


Cost - Books 11 
Book prices 2 
Cheaper books 2 
Need programs that wil help us with low income to buy books. 1 
Bookstore - every terms need to improve the bookstore. 1 
No money for books. 1 







105 
 


3 Areas of Improvement 
Not raising the rental book - keep them low. 1 
Reduce prices on books. 1 
Decrease the cost of books. 1 
Lower the cost of the books 1 


Facilities - Expansion 8 
Sports place. 1 
Bigger parking lot 1 
Better places to play 1 
A bigger hallway 1 
More student lounge room 1 
A bigger parking lot. 1 
A bigger building. 1 
Add more classrooms 1 


Staff 8 
The front desk need to be on top of things. 1 
Some specific office member should be more friendly. 1 
On the Front Desk when it was the first time they need to treat you more kindness. 1 
Front desk 1 
Staff 1 
Front desk manners! 1 
Friendly people in the front desk. 1 
Office personnel more efficient and friendly. 1 


Offer Child Care 7 
Child care 2 
Needs child care! 1 
Evening Childcare 1 
Services for child care would be a plus. 1 
 Childcare we need one here to support our single mothers. 1 
Daycare for kids. 1 


Campus Police - Parking 7 
Parking 3 
Stop parking permits 1 
Parking machines (pay) 1 
More parking spaces. 1 
Have another parking ticket machine. 1 


Classroom Policies 6 
Require less competency for math classes. 1 
Test to pass another level (Not only reading test). 1 
Rules of campus 1 
Less homework 1 
Give feedback to students 1 
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3 Areas of Improvement 
More strict about missing days 1 


Misc 6 
Expand! 1 
School supply 1 
Need to improve at the break. 1 
Anything they see fit to better the campus. 1 
Adjustment time 1 
Effort 1 


Expand  - Faculty 4 
More teachers 2 
Need more teacher to show us to write in English. 1 
More teacher 1 


Faculty 4 
Teaching well so students understand well. 1 
Teachers 1 
Don't get ignorant teachers. 1 
Some teachers 1 


Cost - Parking 4 
No parking fee 1 
Free Parking 1 
 No charge for parking. 1 
Cheaper Parking 1 


Student Discipline 3 
Discipline among students 1 
The kids that are taking their GED tend to disrupt the class easy. 1 
Ensure rules are being followed. 1 


Campus Police - Safety 3 
Drills for fire/earthquake alarms 1 
Keeping a eye closed to the smoking ares.  Too much boys smoking weed. 1 
Keep watching who's smoke weed without prescription. 1 


Enroll/Drop Processes 3 
Dropping students (drop more) 1 
More info about taking classes 1 
Let students pick any class. 1 


Expand Library 3 
 Have complete library 1 
Open a library. 1 
Needs a library to study.  Lab too noisy! 1 


Facilities - Parking 3 
Parking lot 1 
Parking lot visability 1 
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3 Areas of Improvement 
Parking lot meter! 1 


Transportation 2 
Transportation 2 


Accessibility 2 
More wheelchair accessible 1 
Keep open the computer room from 8 am to 9 pm Monday thru Saturday. 1 


Technology 2 
Technicas 1 
better working copy machines 1 


Information 2 
To have better explanation on the programs that MiraCosta offers. 1 
College website easy to understand 1 


Classes 2 
Classes need more activities that students work. 1 
Classes 1 


Student Support - Misc. 2 
Understand student needs. 1 
To be more amiable with the students. 1 


Support - Misc. 1 
Support 1 


Expand - Misc. 1 
More students 1 


Misc.  1 
They have cameras for any accident. 1 


Offer Financial Support 1 
Better financial help. 1 


Wellness Center 1 
Fitness Gym 1 


Marketing 1 
Send catalog regular home 1 


Offer Carpool 1 
Carpool for some students with disabilities. 1 


Expand Classes 1 
Larger classes 1 


Misc. 1 
Time 1 


Student Records 1 
Organizing students files and make sure they're accurate. 1 


ESL 28 
Technology 4 


Provide faster computer 1 







108 
 


3 Areas of Improvement 
Printer 1 
Computer Upgrade 1 
First it's nee more programs of the computer. 1 


Facilities - Conditions 4 
Temperature in the class rooms in the winter (too cold). 1 
Light better parking facilities 1 
Fix the bathrooms. 1 
Furniture in the cafeteria - too heavy, cold, impractical (too many holes). 1 


Course Offerings 3 
Extra classes 1 
More programs for Degrees. 1 
I hope more conversation class and listening at CLC. 1 


Cafeteria/Food 2 
Healthy food in the cafeteria. 1 
Caffetery 1 


Facilities - Expansion 2 
More space for students. 1 
Capacity parking lot. 1 


Counseling 1 
Counseling 1 


Course Scheduling 1 
English class Level 7 in the Saturdays 1 


Misc 1 
I don't know where because in my country we don't have anything that MiraCosta 


does. 
1 


Information 1 
It's need more participation about the class and the others MiraCosta College. 1 


Offer Child Care 1 
Children Care 1 


Classes - Misc. 1 
Their classes. 1 


Cost - Books 1 
Free books 1 


Campus Police - Safety 1 
More security 1 


Orientations 1 
It's need more orientations about the classes. 1 


Campus Police - Parking 1 
Parking permit machine often doesn't work properly. 1 


Tutoring 1 
Tutoring  1 


Staff 1 
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3 Areas of Improvement 
Front Desk Personal 1 


Expand Library 1 
Library 1 


Short-Term Vocational 46 
Course Offerings 14 


More continuing Ed courses. 1 
Need more classes available 1 
Need more class sections available 1 
Continue CCNA classes 1 
Variety of auto classes 1 
Don't repeat the same courses.  Change or more advanced courses. 1 
Must provide more classes. 1 
More business courses. 1 
Need more class selection available 1 
More classes at Learning Center 1 
Offer more courses for the community 1 
More classes should be added to MiraCosta. 1 
Braoder range of classes 1 
More computer courses at nights and weekends. 1 


Facilities - Conditions 6 
Having the air conditioning better regulated to the community center classrooms.  It 


can get really cold. 
1 


Maintain restrooms 1 
Lighting 1 
Fix the paper towel dispenser in men's bathroom. 1 
Bathroom cleanliness 1 
Get rid of the speed bumps 1 


Campus Police - Parking 3 
Parking 1 
The machine parking tickets sometimes doesn't work. 1 
Parking on the main campus 1 


Course Scheduling 3 
More class time 1 
Shorter class time 1 
More night classes 1 


GED Prep 2 
 Help students focus on GED etc. other 1 
 GED Prep: teaching one subject on any given day.  For example, Math on Monday, 


English on Tuesday, Science Wednesday, etc. 
1 


Classroom Policies 2 
Time for homework 1 
Pay too much attention to troubled students with bad attitudes! 1 
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3 Areas of Improvement 
Faculty 2 


Teachers, I hear in ESL is always the same and not good. 1 
Math teachers need to be better.  More teachers of math vs. experience in the work-


force. 
1 


Accessibility 1 
Longer lab hours 1 


Cost - Software 1 
Discounts on software 1 


Cost - Tuition 1 
Lower tuition fee 1 


Information 1 
Signs 1 


Facilities - Expansion 1 
CLC needs a gathers place. 1 


Cost - Student Id 1 
Free student IDs 1 


Support - Misc. 1 
Talk with the students and ask what is your goal in life. 1 


Cost - Parking 1 
Don't understand the need for a parking fee. 1 


Enroll/Drop Processes 1 
Easier way to sign up online - it took about 45 minutes to enroll in two classes! 1 


Misc. 1 
Wasting my time with drama!! 1 


Technology 1 
New Computers 1 


Academic Programs 1 
Actors Academy should be open to all levels of actors including beginning actors. 1 


Student Worker Policies 1 
Less temporary jobs and more placement into permanent positions. 1 


Counseling 1 
More counselors 1 


 





		Executive Summary

		Background & Methodology

		Results

		Academic Backgrounds and Goals

		Student Support

		Course Scheduling and Preferences

		Student Services

		Campus Climate and Activities

		Campus Access to Information

		Facilities

		General Assessment



		Demographics

		Appendix A - Challenges Cited by Students

		Appendix B - Courses Desired in the NC Program

		Appendix C - Credit Courses Requested

		Appendix D - Services Desired

		Appendix E - Current Club Involvement  & Clubs/Activities Desired

		Appendix F - Primary Language

		Appendix G - 3 Things MiraCosta Does Well

		Appendix H - 3 Ways MiraCosta College Could Improve







































 BUDGET & PLANNING COMMITTEE RUBRIC FOR 2011-2012 PROGRAM DEVELOPMENT PLAN FUNDING REQUESTS


Prgm Devel Plan Title: ____________________________________________   Program: _______________________  Requestor: ___________________ Division: _________________


CRITERIA→   
SCORING 


↓  


DISTRICT MISSION 
STATEMENT


INSTITUTIONAL 
PROGRAM REVIEW


INSTITUTIONAL 
OBJECTIVES and 


ACTION PLANS from 
the Strategic Plan 2011-


2014


STUDENT LEARNING 
OUTCOMES (SLOs), 


ADMINISTRATIVE UNIT 
OUTCOMES (AUOs), or 


SERVICE AREA 
OUTCOMES (SAOs)


ASSESSMENT 
MEASURES, 


EVALUATION PLAN


CRITERIA
→   


SCORING 
↓  


50% Law Impact


Legally 
Mandated or 


Regulatory 
Requirem't


CRITERIA
→   


SCORING 
↓  


One-time 
Costs/Ongoing 


Costs


6 pts.


Yes - The proposed 
plan clearly advances 
the District Mission 
Statement.


Yes - The proposed plan 
directly addresses the 
conclusions made during 
the unit's most recent 
Program Review.


Yes - The proposed plan 
clearly advances one or 
more of the 
Institutional Objectives 
and Action Plans.


Yes - the proposed plan 
contains SLO/AUO data 
that are detailed and 
directly support 1) the 
expressed need and 2) 
the plan proposed to 
address the need. 


Yes - The proposed plan 
contains a detailed 
process for assessing 
results and for 
evaluating these results 
against a pre-
established baseline 
measurement.


6 pts.


Positive   Net 
Impact on 50% 
Law (as verified 


through Technical 
Review)


Yes 4 pts.


All Costs are One-
time only  (as 
verified through 


Technical Review)


3 pts.


The proposed plan 
marginally advances 
the District Mission 
Statement.


The proposed plan 
marginally addresses the 
conclusions made during 
the unit's most recent 
Program Review.


The proposed plan 
marginally advances 
one or more of the 
Institutional Objectives 
and Action Plans.


The proposed plan is 
marginally tied to 
SLO/AUO data.


The proposed plan 
contains assessment 
measures that are 
broad but would likely 
provide enough 
information to evaluate 
its success.


3 pts.


Neutral   Net 
Impact on 50% 
law (as verified 


through Technical 
Review)


3 pts.


Costs are 
majority One-


time with some 
Ongoing  (as 


verified through 
Technical Review)


0 pts.


The proposed plan 
does not advance the 
District Mission 
Statement.


The proposed plan does 
not address the 
conclusions made during 
the unit's most recent 
Program Review.


The proposed plan does 
not advance one or 
more of the 
Institutional Objectives 
and Action Plans.


The proposed plan is 
not tied to or 
supported by SLO/AUO 
data.


The proposed plan does 
not contain assessment 
measures. 


0 pts.


Negative Net 
Impact on 50% 
law (as verified 


through Technical 
Review)


No 1 pt.


Costs are 
majority Ongoing 
with some One-
time  (as verified 
through Technical 


Review)


0 pts.


All Costs are 
Ongoing  (as 


verified through 
Technical Review)


Scoring _______ points _______ points  _______ points  _______ points _______ points ____ points ____ points ____ point(s)


TOTAL 
POINTS


______ points Reviewer: ___________________________________________







DIVISIONAL EVALUATION RUBRIC FOR 2011-2012 PROGRAM DEVELOPMENT PLAN FUNDING REQUESTS


Program Development Plan Title: _________________________________________________ Program: ______________________Requestor: _____________________ Division: _____________________


CRITERIA→   
SCORING 


↓  


DISTRICT MISSION 
STATEMENT


INSTITUTIONAL 
PROGRAM REVIEW


INSTITUTIONAL 
OBJECTIVES and ACTION 
PLANS from the Strategic 


Plan 2011-2014


STUDENT LEARNING 
OUTCOMES (SLOs), 


ADMINISTRATIVE UNIT 
OUTCOMES (AUOs), or 


SERVICE AREA 
OUTCOMES (SAOs)


ASSESSMENT 
MEASURES, EVALUATION 


PLAN


CRITERIA
→   


SCORING 
↓  


DIVISIONAL CRITERION 
(Optional)


DIVISIONAL CRITERION 
(Optional)


50% Law Impact
Legally Mandated 


or Regulatory 
Requirem't


6 pts.


Yes - The proposed 
plan clearly advances 
the District Mission 
Statement.


Yes - The proposed plan 
directly addresses the 
conclusions made during 
the unit's most recent 
Program Review.


Yes - The proposed plan 
clearly advances/supports 
one or more of the 
Institutional Objectives 
and Action Plans.


Yes - the proposed plan 
contains SLO/AUO data 
that are detailed and 
directly support 1) the 
expressed need and 2) the 
plan proposed to address 
the need. 


Yes - The proposed plan 
contains a detailed 
process for assessing 
results and for evaluating 
these results against a pre-
established baseline 
measurement. 6 pts. Positive Net Impact on 


50% Law
Yes


3 pts.


The proposed plan 
marginally advances 
the District Mission 
Statement.


The proposed plan 
marginally addresses the 
conclusions made during 
the unit's most recent 
Program Review.


The proposed plan 
marginally 
advances/supports one or 
more of the Institutional 
Objectives and Action 
Plans.


The proposed plan is 
marginally tied to 
SLO/AUO data.


The proposed plan 
contains assessment 
measures that are broad 
but would likely provide 
enough information to 
evaluate its success.


3 pts. Neutral Net Impact on 
50% law


0 pts.


The proposed plan 
does not advance the 
District Mission 
Statement.


The proposed plan does 
not address the 
conclusions made during 
the unit's most recent 
Program Review.


The proposed plan does 
not advance/support one 
or more of the 
Institutional Objectives 
and Action Plans.


The proposed plan is not 
tied to or supported by 
SLO/AUO data.


The proposed plan does 
not contain assessment 
measures. 


0 pts. Negative Net Impact on 
50% law


No


Scoring _______ points _______ points  _______ points _______ points _______ points ____ points ____ points ____ pts. ____ pts.


TOTAL 
POINTS


______ points


Check  
box that 
applies  


→


  All Costs are 
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time Only
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One-time  with some 
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  Costs are majority 
Ongoing with some 


One-time 
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The Budget and Planning Committee begins each cycle of resource allocations by 
reviewing the effectiveness of prior three years’ resource allocations. This 
analysis is a holistic review that includes the effectiveness of resource allocations 
in advancing the district mission statement and institutional objectives. The 
timeline and process described in the chart for “Effectiveness Review of Prior 
Years’ Resource Allocations” is an annual process that will begin in October 2012. 
 
               Source: MiraCosta Community College District 2011 Integrated Planning Manual 


 
 
 
 
 
 
 
 
 
 
 
  


INTRODUCTION  


This Effectiveness Review: 2011-2012 Resource Allocations report was prepared by 
the Office of Institutional Planning, Research, and Grants. It presents the results of 
the assessment of Program Review Plans that were created in Fall 2011, were 
prioritized by their respective divisions for funding consideration, and received 
some level of resource allocation. 
 
We wish to acknowledge and thank the following Budget and Planning Committee 
members who volunteered their assistance: Trudy Fore, Melanie Haynie, Edward 
Pohlert, and Steven Wezniak. The information they gathered from the submitter of 
each Program Review Plan that was assessed was invaluable in contributing to this 
report. 
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 Mission 


 
The MiraCosta Community College District mission is to provide educational 
opportunities and student-support services to a diverse population of learners with a 
focus on their success. MiraCosta offers associate degrees, university-transfer courses, 
career-and-technical education, certificate programs, basic-skills education, and lifelong-
learning opportunities that strengthen the economic, cultural, social, and educational 
well-being of the communities it serves. 
 
 


(Approved by the Board of Trustees September 20, 2011) 
 
 


  


MCCCD MISSION STATEMENT 
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Institutional Goals and Institutional Objectives 


Institutional Goal I. MiraCosta Community College District will become a vanguard educational institution 
committed to innovation and researched best practices, broad access to higher 
education, and environmental sustainability. 


 
Institutional Objective I.1. Increase the diversity of the student population in 
comparison to fall 2010 proportions 


 
Institutional Objective I.2. Develop and  implement environmentally sustainable policies, 
practices, and  systems 


 
Institutional Objective I.3. Secure funding for the facility priorities identified in the 
MiraCosta Community College District 2011 Comprehensive Master Plan 


 
 
Institutional Goal II. MiraCosta Community College District will become the institution where each 


student has a high probability of achieving academic success. 
 


Institutional Objective II.1. Increase successful course completion and  student retention 
in comparison to fall 2010 rates 


 
Institutional Objective II.2. Increase the rate of students who successfully complete 
noncredit English as a Second Language or Adult  High School Diploma Program courses and  
subsequently successfully complete credit courses in comparison to the 2010–2011 rates 


 
Institutional Objective II.3. Increase the rates of students’ successful completion of degrees, 
certificates, and  transfer-readiness in comparison to the 2010–2011 rates 


 
 
Institutional Goal III. MiraCosta Community College District will institutionalize effective planning 


processes through  the systematic use of data  to make decisions. 
 


Institutional Objective III.1. Centralize institutional planning in a planning, research, and  
grants office 


 
Institutional Objective III.2. Design, launch, and  assess a data warehouse to ensure a single 
consistent source of information for reports and  inquires 


 
 
Institutional Goal IV.  MiraCosta Community College District will demonstrate high standards  of 


stewardship and fiscal prudence. 
 


Institutional Objective IV.1. Institute budgeting practices that  will culminate in a 
balanced budget by FY 2012–2013 


 
Institutional Objective IV.2. Institute budgeting practices that  will culminate in 
unqualified audits 


 
 
Institutional Goal V.  MiraCosta Community College District will be a conscientious community partner. 


 
Institutional Objective V.1. Increase the two-year high school capture rate in 
comparison to the fall 2010 rate. 


  


MCCCD INSTITUTIONAL GOALS AND INSTITUTIONAL OBJECTIVES 
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FALL 2011 PROGRAM REVIEW PLANS: 
 


ANALYSIS 
 
 
 
 
 
 
  


FALL 2011 PROGRAM REVIEW PLANS: ANALYSIS 
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FALL 2011 PROGRAM REVIEW PLANS: ANALYSIS 


 


Total Plans Submitted: 173 


Of the Total Submitted, Plans 
Requesting Resources : 134 


Of Those Requesting Resources, 
Plans Requesting Positions: 74 


New or 
Replacement 


Faculty: 20 
Plans New, Conversion, or 


Replacement Staff (52 
plans) & Administrators (2 


plans): 54 Plans 
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Of the total 134 Program Review Plans submitted that required resources, the 
college’s four divisions prioritized plans, submitted by departments within their division, 
determined to be “critical needs.” A total of 39 “critical needs” plans were identified, arrayed 
as follows: 


• President’s Division: 2  
• Student Services Division: 7  
• Instructional Services Division: 24  
• Business & Administrative Services Division: 6  


 
The 39 “critical need” plans were costed out by a subcommittee of BPC. The identified funding 
resources needed for all 39 requests totaled: 


• $10,169,262 in one-time funds 
• $928,413 in ongoing funds 
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$2,000,000


$3,000,000


$4,000,000


$5,000,000


$6,000,000
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One-time
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$55,000 


$178,990 


$6,365,262 


$455,090 


$3,728,500 


$294,333 


$0 


$20,000 


Pres Div
SS
IS
BAS


2011-12 PROGRAM REVIEW PLANS: ANALYSIS 


Total Funding Resources Requested, 
Arrayed by Division and Type 
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Of the 134 Program Review Plans submitted that required resources, in the context 
of this report, each was reviewed against five criteria that were self-reported by plan submitters: 
 


• Addresses one or more Institutional Objectives (Strategic Plan) 
• Addresses the Comprehensive Master Plan/Institutional Goals 
• Is based on data (included or referenced) 
• Includes an assessment target 
• Addresses a safety issue 
• Addresses regulatory compliance 


 
There was no opportunity on the Program Review Plan Form to self-report if a plan advances the 
MCCCD Mission. 
 
Most Program Review Plans addressed more than one of the criteria. Some plans did not address 
any of the criteria. The results of this review appear in the table below. 
 


Criteria Plans Addressing 
the Criteria 


 
Addresses one or more Institutional 
Objectives (Strategic Plan) 
 


 
 


106 


 
Addresses the Comprehensive Master 
Plan/Institutional Goal(s) 
 


 
 


31 


 
Is based on Data (included or referenced) 
 


 
74 


 
Includes an Assessment Target 
 


 
81 


 
Addresses a Safety Issue 
 


 
4 


 
Addresses Regulatory Compliance 
 


 
3 


2011-12 PROGRAM REVIEW PLANS: ANALYSIS 
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FALL 2011 PROGRAM REVIEW PLANS: 
 


RESOURCE ALLOCATION - PROCESS 
 
 
 
 
 
 
  


FALL 2011 PROGRAM REVIEW PLANS: RESOURCE ALLOCATION - PROCESS 
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The MCCCD 2011 Integrated Planning Manual (“The Manual”) states on page 17: 


Resource allocation processes link institutional program reviews and institutional 
objectives to the resources needed to accomplish the institutional goals identified in 
the CMP. 


 
 
Guiding principles for all resource allocation processes (The Manual, page 17) include: 


Priority is given to resource requests that support 
 Achievement of institutional goals and institutional objectives 
 Health, safety, and accessibility 


 
 
The rubric that the Budget and Planning Committee (BPC) will use (The Manual, page 17) is 
defined as: 


The Budget and Planning Committee assesses funding requests based on a rubric that 
requires funding requests to address the link between the request and 
 The district mission statement 
 Institutional program review 
 Institutional objectives and action plans 
 Student learning outcomes, administrative unit outcomes, or service area 


outcomes 
 Assessment measures/evaluation plan 


 
 
 
BPC members developed and approved a division-level rubric and a BPC-level rubric, each 
incorporating the five linkages listed above. 
 
 
 
 
 
 
 
 
 
 
 


FALL 2011 PROGRAM REVIEW PLANS: RESOURCE ALLOCATION - PROCESS 
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DIVISIONAL EVALUATION RUBRIC 
 
 
BPC developed and approved a rubric that each division would use to prioritize its “critical 
need” requests for presentation to BPC (see below).  The five linkages listed in the MCCCD 
2011 Integrated Planning Manual appear in the GREEN section. The BLUE section included 
additional criteria deemed important to be monitored, as well as space for each division to 
incorporate its own internal criteria if desired. 
 
 
 
 


 
 
 


DIVISIONAL EVALUATION RUBRIC FOR 2011-2012 PROGRAM DEVELOPMENT PLAN FUNDING REQUESTS


Program Development Plan Title: _________________________________________________ Program: _____________________Requestor: _____________________ Division: _____________________


CRITERIA
→   


SCORING 
↓  


DISTRICT MISSION 
STATEMENT


INSTITUTIONAL 
PROGRAM REVIEW


INSTITUTIONAL 
OBJECTIVES and ACTION 


PLANS from the 
Strategic Plan 2011-


2014


STUDENT LEARNING 
OUTCOMES (SLOs), 


ADMINISTRATIVE UNIT 
OUTCOMES (AUOs), or 


SERVICE AREA 
OUTCOMES (SAOs)


ASSESSMENT 
MEASURES, 


EVALUATION PLAN


CRITERIA
→   


SCORING 
↓  


DIVISIONAL CRITERION 
(Optional)


DIVISIONAL CRITERION 
(Optional) 50% Law Impact


Legally 
Mandated or 


Regulatory 
Requirem't


6 pts.


Yes - The proposed 
plan clearly 
advances the 
District Mission 
Statement.


Yes - The proposed plan 
directly addresses the 
conclusions made 
during the unit's most 
recent Program Review.


Yes - The proposed plan 
clearly 
advances/supports one 
or more of the 
Institutional Objectives 
and Action Plans.


Yes - the proposed plan 
contains SLO/AUO data 
that are detailed and 
directly support 1) the 
expressed need and 2) 
the plan proposed to 
address the need. 


Yes - The proposed plan 
contains a detailed 
process for assessing 
results and for 
evaluating these results 
against a pre-
established baseline 
measurement.


6 pts. Positive Net Impact on 
50% Law


Yes


3 pts.


The proposed plan 
marginally 
advances the 
District Mission 
Statement.


The proposed plan 
marginally addresses 
the conclusions made 
during the unit's most 
recent Program Review.


The proposed plan 
marginally 
advances/supports one 
or more of the 
Institutional Objectives 
and Action Plans.


The proposed plan is 
marginally tied to 
SLO/AUO data.


The proposed plan 
contains assessment 
measures that are 
broad but would l ikely 
provide enough 
information to evaluate 
its success.


3 pts. Neutral Net Impact on 
50% law


0 pts.


The proposed plan 
does not advance 
the District Mission 
Statement.


The proposed plan does 
not address the 
conclusions made 
during the unit's most 
recent Program Review.


The proposed plan does 
not advance/support 
one or more of the 
Institutional Objectives 
and Action Plans.


The proposed plan is 
not tied to or supported 
by SLO/AUO data.


The proposed plan does 
not contain assessment 
measures. 


0 pts. Negative Net Impact 
on 50% law


No


Scoring _______ points _______ points  _______ points _______ points _______ points ____ points ____ points ____ pts. ____ pts.


TOTAL 
POINTS ______ points


Check  
box that 
applies  


→


  All Costs are 
Ongoing


  All Costs are One-
time Only


  Costs are majority 
One-time  with some 


Ongoing 


  Costs are majority 
Ongoing with some 


One-time 
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BUDGET AND PLANNING COMMITTEE RUBRIC 


 
 
BPC also developed and approved a rubric that BPC members would use to prioritize Program 
Review Plans when creating the BPC funding recommendation to the Vice President, Business 
and Administrative Services, who would then carry its recommendation to the 
Superintendent/President.  
 
This rubric closely mirrored the Divisional Evaluation Rubric, so that BPC would evaluate the 
top-prioritized plans from each division using similar criteria when developing an integrated 
set of prioritizations to recommend to the Superintendent/President. 
 


 
 
 


 BUDGET & PLANNING COMMITTEE RUBRIC FOR 2011-2012 PROGRAM DEVELOPMENT PLAN FUNDING REQUESTS


Prgm Devel Plan Title: ____________________________________________   Program: _______________________  Requestor: ___________________ Division: _________________


CRITERIA
→   


SCORING 
↓  


DISTRICT MISSION 
STATEMENT


INSTITUTIONAL 
PROGRAM REVIEW


INSTITUTIONAL 
OBJECTIVES and 


ACTION PLANS from 
the Strategic Plan 


2011-2014


STUDENT LEARNING 
OUTCOMES (SLOs), 


ADMINISTRATIVE UNIT 
OUTCOMES (AUOs), or 


SERVICE AREA 
OUTCOMES (SAOs)


ASSESSMENT 
MEASURES, 


EVALUATION PLAN


CRITERIA
→   


SCORING 
↓  


50% Law Impact


Legally 
Mandated or 


Regulatory 
Requirem't


CRITERIA
→   


SCORING 
↓  


One-time 
Costs/Ongoing 


Costs


6 pts.


Yes - The proposed 
plan clearly 
advances the 
District Mission 
Statement.


Yes - The proposed plan 
directly addresses the 
conclusions made 
during the unit's most 
recent Program Review.


Yes - The proposed 
plan clearly advances 
one or more of the 
Institutional 
Objectives and Action 
Plans.


Yes - the proposed 
plan contains 
SLO/AUO data that 
are detailed and 
directly support 1) the 
expressed need and 2) 
the plan proposed to 
address the need. 


Yes - The proposed 
plan contains a 
detailed process for 
assessing results and 
for evaluating these 
results against a pre-
established baseline 
measurement.


6 pts.


Positive   Net 
Impact on 50% 
Law (as verified 


through Technical 
Review)


Yes 4 pts.


All Costs are 
One-time only  


(as verified 
through Technical 


Review)


3 pts.


The proposed plan 
marginally 
advances the 
District Mission 
Statement.


The proposed plan 
marginally addresses 
the conclusions made 
during the unit's most 
recent Program Review.


The proposed plan 
marginally advances 
one or more of the 
Institutional 
Objectives and Action 
Plans.


The proposed plan is 
marginally tied to 
SLO/AUO data.


The proposed plan 
contains assessment 
measures that are 
broad but would 
l ikely provide enough 
information to 
evaluate its success.


3 pts.


Neutral   Net 
Impact on 50% 
law (as verified 


through Technical 
Review)


3 pts.


Costs are 
majority One-


time with some 
Ongoing  (as 


verified through 
Technical Review)


0 pts.


The proposed plan 
does not advance 
the District Mission 
Statement.


The proposed plan does 
not address the 
conclusions made 
during the unit's most 
recent Program Review.


The proposed plan 
does not advance one 
or more of the 
Institutional 
Objectives and Action 
Plans.


The proposed plan is 
not tied to or 
supported by 
SLO/AUO data.


The proposed plan 
does not contain 
assessment 
measures. 


0 pts.


Negative Net 
Impact on 50% 
law (as verified 


through Technical 
Review)


No 1 pt.


Costs are 
majority 


Ongoing with 
some One-time  


(as verified 
through Technical 


Review)


0 pts.


All Costs are 
Ongoing  (as 


verified through 
Technical Review)


Scoring _______ points _______ points  _______ points  _______ points _______ points ____ points ____ points ____ point(s)


TOTAL 
POINTS ______ points Reviewer: ___________________________________________
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FUNDING FOR FALL 2011 PROGRAM REVIEW PLANS: REALLOCATIONS 
 
In an environment of financial constraints and budget reductions at MiraCosta College, the 
Budget and Planning Committee (BPC) recommended in February, 2012 that the Preliminary 
Budget carry no budget allocation for funding Program Review Plan requests. 
 
For funding to occur, existing resources would have to be reallocated. 
 
Reallocation of resources was addressed within each division and reported back to BPC. 
 
 
THE BUDGET & PLANNING COMMITTEE’S (BPC’s) FUNDING RECOMMENDATION 
 
On March 30, 2012, BPC developed and approved a Program Review Plans Funding 
Recommendation to the Vice President, Business and Administrative Services, in the form of one 
prioritized list arrayed by division, which included the identification of reallocation funds.  
 
The recommendation was carried by the Director of Fiscal Services (acting in the absence of the 
VP, BAS) to the Superintendent/President. 
 
 
OUTCOME OF THE FUNDING RECOMMENDATION 
 
As the effectiveness review was performed for Fall 2011 Program Review Plan resource 
allocations, it became evident that 7 Program Review Plans identifying partial or full funding 
reallocations to propose new positions, increased-hours of existing positions, or conversion of 
temporary part-time positions to permanent status, were not considered. They were: Facilities 
conversion of Gardener/Grounds with additional funds required, HR conversion of File Clerk with 
no additional funds required, Purchasing Conversion of 3 positions with additional funds required, 
PIO new Campus Aid III Graphic Artist with no additional funds required, Student Services new PT 
Bilingual Counselor with additional funds required, Student Services increase Athletic Director 
hours (now withdrawn due to Athletic Director leaving), and Student Services new Umoja 
Counselor with temporary partial funding only and ongoing funding required. 
 


Process Recommendation: See Page 30  
 
Regarding the remaining Program Review Plans for which internally (within the department or the 
division) reallocated funds were allotted, actions were taken and are included in the next section 
of this report:  “Resource Allocation – Results”. 
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FALL 2011 “CRITICAL NEED” PROGRAM REVIEW PLANS 


FOR WHICH REALLOCATED FUNDS WERE PROVIDED 
 
 


Business and Administrative Services Division 
All plans submitted by departments in the Business and Administrative Services Division that included 
the internal reallocation of partial funds were dependent on additional funds from the district budget in 
order to be fully funded. None of them could proceed on the internal partial funding alone. One plan 
proposed the conversion of a temporary part-time position to permanent ongoing, to be fully funded by 
the department; however, it was one of the plans that was not considered. 
 


 
Instructional Services Division  


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Cost-out Estimated Funds  


 
IS-3 


(also IS-
15) 


 
137 
(see 
also 
37) 


 
Office of 


Instruction (also 
submitted by 
Chemistry) 


Pam 
Deegan 


(also 
subm’d by 
C. Lopez & 
P.  Goueth) 


Comprehensive master 
plan facilities – science 
labs needed OC and 
SEC – (Lopez/Goueth 
plan title: Chemistry 
Offering Growth at SEC) 


Approximately $3M for trailers, 
$122K for technology one-time plus 
ongoing of $30,500 annually to the 
equipment replacement fund. Does 
not include furnishings. 


 PROGRESS.   On 5-22-2012 the Board of Trustees approved funds to purchase and place two 
dedicated modular biology labs with prep space at OC and two dedicated modular chemistry labs with 
prep space at SEC. The biology labs at OC are on target for fall 2013 occupancy. Due to complications 
related to Coastal Commission permitting and soil conditions, the modular labs at SEC have been 
delayed. Current projected occupancy for the SEC labs may be spring 2014. 


 
 
 


SELF-REPORTED LINKS:   CMP Facilities, IO-II.1, IO-II.3     DATA: Referenced, Not Specific      
TARGET:  Labs in place, add 6 wkly SEC lab hrs/semester of chemistry   ASSESSMENT PLAN:  None 


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
IS-5  


 
67  


 
Drama/Film 


Eric 
Bishop, 
Andrew 
Layton, 
Tracy 


Williams  


 
Safety and ADA 
Compliance 


Partial ONE-TIME funds of $11,000 
of the total $91,588 one-time funds 
request, to come from 200-9511 
Equipment Replacement 


 PROGRESS.   The ONE-TIME $11,000 funds were allocated, received, and spent. The ADA lift and tools 
& safety equipment were purchased. This satisfied approximately 15% of the actual need. The 
department intends to resubmit this plan during the next program review cycle in order to replace the 
items that were not funded this time. 


 
 
 


SELF-REPORTED LINKS:   Safety/ADA Compliance     DATA:  Included     TARGET:  Compliance     
ASSESSMENT PLAN:  None 
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Instructional Services Division (continued)  


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
IS-6  


 
27  


 
Biology 


 
Himguari 
Kulkarni, 
Chris 
Harrell 


 
Purchase, repair, 
maintain microscopes 
and anatomy models 
and bones 


Adding to base inventory. $27,690 
in ONE-TIME funds to purchase 
microscopes. $10,000 ONGOING 
requesed for bone repairs and 
maintenance. 


 PROGRESS.   $10,000 was allotted from 101-9511 for bone repair ONE-TIME ONLY from the IS Div. 
Equipment Replacement account. Due to the short timeline for spending these funds, only 30%  of the 
bone sets were repaired, for which only $1,615 of the allotted $10,000 was spent. Microscopes were 
part of the same plan, but no funding was allocated to purchase them. Percentage of Completion: 
Bone Sets 30%, Microscopes 0% 


 
 
 
 


SELF-REPORTED LINKS:   IO-II.3, IO-II.1     DATA: Referenced, Not Specific      TARGET:  Completion of 
purchases/repairs     ASSESSMENT PLAN:  None 


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
IS-7  


 
36  


 
Chemistry 


 
Theresa 
Bolanos, 


Pierre 
Goueth 


 
Laboratory 
Instrumentation 


Adding to base inventory. Partial 
ONE-TIME funds of $16,500 of the 
total $293,800 one-time funds 
requested to come from 200-9511 
Equipment Replacement. 


 PROGRESS.   ONE-TIME funds of $16,500 of the $293,800 one-time funds requested were received 
from 101-9511 and used to purchase an agilent chromatograph (HPLC). The remainder of the 
instruments requested were not funded. The department received  2 Gas Chromatography instruments 
donated by the DEA and intends to resubmit a plan for the remaining instrumentation items during the 
next program review cycle. 


 
 
 


SELF-REPORTED LINKS:   IG-I, IG-II, IO-II.1, IO-II.3     DATA: Referenced, Not Specific      TARGET:  
Completion of purchases/repairs     ASSESSMENT PLAN:  None 


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
IS-8  


 
156  


 
Physics 


 
Erika 


Peters, 
Larry 


Hernandez 


 
Support San Elijo 
Physics 


10 standard config desktop 
computers (one-time $10,000) plus 
$2,500 ongoing for equipment 
replacement were requested. 
$10,000 in ONE-TIME FUNDS from 
the VP IS Holding Account. 


 PROGRESS.   A total of $10,000 in ONE-TIME funding was allocated from101-9812; 10 desktop 
computers were purchased and installed. The remaining request was unfunded. 


 
 
 


SELF-REPORTED LINKS:   IO-II.3        DATA:  Included      TARGET:   Timeline    ASSESSMENT PLAN:  
SLO Assessment Results 
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Instructional Services Division (continued)  


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
IS-17  


 
116  


 
Noncredit Adult 


High School 


 
Julie Cord 


 
AHS/Budget for 
Associate Counselors 


Request that the District 
permanently transfer $36,041 in 
backfill funds it has covered for the 
past three years to pay for PT 
Counseling once matriculations 
funds were eliminated. 


 FULFILLED.   $40,000 was permanently transferred from 400, 460, and 470. This fully funded the plan 
and allowed the department to offer additional counseling services. 


 
 
 


SELF-REPORTED LINKS:   IO-II.2     DATA: Referenced,  Not Specific     TARGET:   None    
ASSESSMENT PLAN:  None 


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
IS-21  


 
13 


 
Art 


 
Dean 


Ramos 


 
Woodshop/Sculpture 
Equipment 


Welding Fume Collector and 
replace Sawdust Collection System 
in the woodshop. Partial ONE-TIME 
funds of $7,000 of the total $23,014 
one-time funds requested to come 
from 200-9511 Equipment 
Replacement. 


 PROGRESS.   The partial ONE-TIME funds were allocated and the Welding Fume Collector (sculpture 
equipment) was purchased.  The Sawdust Collection System was assessed and requires a complete 
replacement or overhaul. It was not funded. The plan is 50% complete. The department intends to 
request replacment of the sawdust collection system during the next program review cycle. 


 
 
 


SELF-REPORTED LINKS:   IO-I.2, Student Safety     DATA:  Included      TARGET:   Purchase completed    
ASSESSMENT PLAN:  None 


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
IS-24  


 
17 


 
Astronomy 


 
Rica 


French 


 
Laptops 


25 laptops ($36K one-time), 6 
charging/storage carts ($6K one-
time), and $9,000 (ongoing) to 
Equipment Replacement fund.  


 PROGRESS.   A total of $39,350 in ONE-TIME funding was allocated from 101-9811 ($7,350), 101-9511 
($20,000), and 200-2314 ($12,000).  The 25 laptops and an additional 2 laptops were purchased. The 
remaining request was unfunded. 


 
 
 


SELF-REPORTED LINKS:   IO-II.1     DATA:  Referenced, Not Specific     TARGET:  Eliminate need for 
scheduling 4612, support 2 additional sections     ASSESSMENT PLAN:  Improved student success 
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Instructional Services Division (continued)  


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
IS-29  


 
12 


 
Art 


 
Dean 


Ramos 


 
Storage, Art Yard, San 
Elijo Work Space 


The Dean, Arts and Letters to 
transfer $5,000 from 300-9811 on a 
permanent/ongoing basis as a 
temporary solution for storage. 


 PROGRESS.   A permanent budget transfer of $5,000 was made for the ongoing cost of providing a 
Conex box on the Oceanside campus as a temporary storage solution, and the funds were spent. The 
plan was partially funded. The department intends to submit the original request during the next 
program review cycle. 


 
 
 
 


SELF-REPORTED LINKS:  IO-I.3, IO-I.2, CMP calling for expansion of art department instructional and 
storage space at OC and SEC      DATA:  Yes (increase in numbers of students served from FY10 to 
FY11)     TARGET:  None     ASSESSMENT PLAN:  None 


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
IS-30  


 
114 


 
Music 


Matt 
Falker, 
Steve 


Torok, Jim 
McKinley 


 
Music Performance 
Instrument Purchase: 
Vibraphone 


The IS Division to pay entire one-
time cost of $6,290 from 101-9812 
VP Holding Account. 


 FULFILLED.   The allocation did occur, and the Vibraphone was purchased. With it the department was 
able to enhance the annual Jazz festival. It also attracts new students, and, in turn, the department is 
able to offer better curriculum.  Students are able to take individual instruction on the Vibraphone. 


 
 
 


SELF-REPORTED LINKS:   IO-V.1, IO-II.1     DATA: Referenced, Not Specific    TARGET:   Purchase Fall, 
2011    ASSESSMENT PLAN:  None 


 
 


Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
IS-32 


 
24 


 
Automotive 
Technology 


Paul 
Katson, 


Steve Vail, 
Arnoldo 
Williams 


 
Hybrid Vehicle Trainer’s 
Training 


IS Division to pay entire one-time 
cost of $6,330 from 101-9812 VP 
Holding Account. 


 FULFILLED.   The funds were received and paid for the tuition of a five-day hands-on hybrid train-the 
trainer for 4 instructors on-site and 5 two-day subscriptions for Toyota Technical Information System 
Diagnostics. Both were completed as part of Level 1. During the next program review cycle the 
department intends to request funding for Level 2. 


 
 
 


SELF-REPORTED LINKS:  IO-I.2, IO-II.3      DATA:  Yes    TARGET:  Complete training, offer course     
ASSESSMENT PLAN:  None 
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President’s Division  
 


Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
PRES-1 


 
152 


 
Office of the 


President 


 
Dr. 


Rodriguez 


 
Dean, Institutional 
Planning, Research, 
Grants 


Using internal funds only, hire the 
position and supply any necessary 
technology. Requesting $20,000 to 
fund new space. 


 PROGRESS.   The position was approved by the superintendent/president and the governing board on 
10/15/2011 and was filled. Funding for new space was not allocated. As a temporary solution, 
occupants of existing offices were shifted to make room for the new dean. 


 
 
 


SELF-REPORTED LINKS:  IG-III, IG-II, IG-1, IO-III.1, IO-III.2, IO-V.1, IO-II.3     DATA:  Yes    TARGET:   Yes    
ASSESSMENT PLAN:  None 


 
 


 
Student Services Division 


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
SS-3 


 
150 


 
Counseling 


 
Dick 


Robertson 


 
Umoja Counselor 


The amount to fund the 50% backfill 
of a full time counselor load (or, 15 
LHE) is $20,023 and will be funded 
within the division on a ONE-YEAR 
TEMPORARY BASIS only. 


 PROGRESS.   Temporary funds on a one-year basis only were used from the Counseling Department, 
EOPS Department, and Financial Aid Department budgets. The Counselor who ran the Summer Bridge 
program had his hours augmented to serve as the Umoja Counselor for this year. The department 
intends to submit a plan during the next program review cycle for a growth position, which will allow a 
50%  counselor assignment to Umoja. 


 
 SELF-REPORTED LINKS:   IO-II.1, IO-II.3    DATA:  None   TARGET:  None   ASSESSMENT PLAN:  None 
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THE EFFECTIVENESS OF PROGRAM REVIEW PLAN RESOURCE ALLOCATIONS 
IN ADVANCING THE MCCCD INSTITUTIONAL GOALS AND INSTITUTIONAL OBJECTIVES 


Self-Reported by Program Review Plan Submitters 
 
 


Institutional Goal I. MiraCosta Community College District will become a vanguard educational institution 
committed to innovation and researched best practices, broad access to higher 
education, and environmental sustainability. 


 
 
 
 
 
 


 
Institutional Objective I.1. Increase the diversity of the student population in 
comparison to fall 2010 proportions 


 
Institutional Objective I.2. Develop and  implement environmentally sustainable policies, 
practices, and  systems 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
Institutional Objective I.3. Secure funding for the facility priorities identified in the 
MiraCosta Community College District 2011 Comprehensive Master Plan 


 
 
 
 
 
 
 
 


EFFECTIVENESS ASSESSMENT - RESULTS 


 An Agilent Chromatograph (HPLC) was purchased for the Chemistry 
Department ($16,500 in one-time reallocated division funds). 


 
 The Dean, Institutional Planning, Research, and Grants position was created 


and filled using existing resources within the President’s Division. 


 A Welding Fume Collector was purchased and installed in the Art 
Department sculpture area ($7,000 in one-time reallocated division funds). 


 
 A permanent, ongoing budget transfer of $5,000 was made from the Dean, 


Arts and Letters’ budget to the Art Department budget to pay the ongoing 
costs of a Conex box to provide temporary storage until a permanent 
solution is identified. 
 


 Reallocated funds from the VP of Instruction’s holding account paid for the 
tuition of a five-day hands-on hybrid train-the trainer course for 4 instructors 
on-site and 5 two-day subscriptions for Toyota Technical Information System 
Diagnostics, which completed Level 1 of an Automotive Technology 
Department training program. 


 A permanent, ongoing budget transfer of $5,000 was made from the Dean, 
Arts and Letters’ budget to the Art Department budget to pay the ongoing 
costs of a Conex box to provide temporary storage until a permanent 
solution is identified. 







 24  


 


 
 
 


 
 
 


Institutional Goal II. MiraCosta Community College District will become the institution where each 
student has a high probability of achieving academic success. 


 
 
 
 
 
 
 
 
 
 


Institutional Objective II.1. Increase successful course completion and  student retention 
in comparison to fall 2010 rates 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


EFFECTIVENESS ASSESSMENT - RESULTS 


 An Agilent Chromatograph (HPLC) was purchased for the Chemistry 
Department ($16,500 in one-time reallocated division funds). 


 
 The Dean, Institutional Planning, Research, and Grants position was created 


and filled using existing resources within the President’s Division. 


 The Office of Instruction and the Chemistry Department submitted Program 
Plans for science labs at OC and SEC. On May 22, 2012, the Board of Trustees 
approved funds to purchase and place two dedicated modular biology labs 
with prep space at OC and two dedicated modular biology labs with prep 
space at SEC. The biology labs at OC are on target for fall 2013 occupancy. 
Due to complications related to Coastal Commission permitting and soil 
conditions, the modular labs at SEC have been delayed. Current projected 
occupancy for the SEC labs may be spring 2014. 


 
 30% of the bone sets have been repaired in the Biology Department ($1,615 


in one-time reallocated division funds). 
 


 An Agilent Chromatograph (HPLC) was purchased for the Chemistry 
Department ($16,500 in one-time reallocated division funds). 
 


 27 laptops were purchased for the Astronomy Department ($39,350 in one-
time reallocated division funds). 
 


 A Vibraphone was purchased for the Music Department ($6,290 in one-time 
reallocated funds from the VP of Instruction’s holding account). 
 


 Temporary funds of $20,023 were reallocated for one year only from the 
Counseling Department, EOPS Department, and Financial Aid Department 
budgets to pay for backfilling a 50% counselor assignment to the Umoja 
program. 
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Institutional Objective II.2. Increase the rate of students who successfully complete 
noncredit English as a Second Language or Adult  High School Diploma Program courses and  
subsequently successfully complete credit courses in comparison to the 2010–2011 rates 
 
 
 
 
 


 
 
Institutional Objective II.3. Increase the rates of students’ successful completion of degrees, 
certificates, and  transfer-readiness in comparison to the 2010–2011 rates 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 


EFFECTIVENESS ASSESSMENT - RESULTS 


 $40,000 was permanently transferred from divisional funds to the Noncredit 
Adult High School budget for associate counselors. This fully funded the 
Program Plan Request and allows the department to offer additional 
counseling services.  


 The Office of Instruction and the Chemistry Department submitted Program 
Plans for science labs at OC and SEC. On May 22, 2012, the Board of Trustees 
approved funds to purchase and place two dedicated modular biology labs 
with prep space at OC and two dedicated modular biology labs with prep 
space at SEC. The biology labs at OC are on target for fall 2013 occupancy. 
Due to complications related to Coastal Commission permitting and soil 
conditions, the modular labs at SEC have been delayed. Current projected 
occupancy for the SEC labs may be spring 2014. 


 
 30% of the bone sets have been repaired in the Biology Department ($1,615 


in one-time reallocated division funds). 
 


 An Agilent Chromatograph (HPLC) was purchased for the Chemistry 
Department ($16,500 in one-time reallocated division funds). 
 


 10 desktop computers were purchased and installed for the Physics 
Department at SEC ($10,000 in one-time reallocated funds from the VP of 
Instruction’s holding account). 
 


 Reallocated funds from the VP of Instruction’s holding account paid for the 
tuition of a five-day hands-on hybrid train-the trainer course for 4 instructors 
on-site and 5 two-day subscriptions for Toyota Technical Information System 
Diagnostics, which completed Level 1 of an Automotive Technology 
Department training program. 


 
 The Dean, Institutional Planning, Research, and Grants position was created 


and filled using existing resources within the President’s Division. 
 


 Temporary funds of $20,023 were reallocated for one year only from the 
Counseling Department, EOPS Department, and Financial Aid Department 
budgets to pay for backfilling a 50% counselor assignment to the Umoja 
program. 
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Institutional Goal III.  MiraCosta Community College District will institutionalize effective planning 
processes through  the systematic use of data  to make decisions. 


 
 
 


 
Institutional Objective III.1. Centralize institutional planning in a planning, research, and  
grants office 
 
 
 


 
Institutional Objective III.2. Design, launch, and  assess a data warehouse to ensure a single 
consistent source of information for reports and  inquires 


 


  
 
 


Institutional Goal IV.  MiraCosta Community College District will demonstrate high standards  of 
stewardship and fiscal prudence. 


 
Institutional Objective IV.1. Institute budgeting practices that  will culminate in a 
balanced budget by FY 2012–2013 


 
Institutional Objective IV.2. Institute budgeting practices that  will culminate in 
unqualified audits 


 
 
Institutional Goal V.  MiraCosta Community College District will be a conscientious community partner. 


 
Institutional Objective V.1. Increase the two-year high school capture rate in 
comparison to the fall 2010 rate. 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


EFFECTIVENESS ASSESSMENT - RESULTS 


 The Dean, Institutional Planning, Research, and Grants position was created 
and filled using existing resources within the President’s Division. 


 The Dean, Institutional Planning, Research, and Grants position was created 
and filled using existing resources within the President’s Division. 


 The Dean, Institutional Planning, Research, and Grants position was created 
and filled using existing resources within the President’s Division. 


 A Vibraphone was purchased for the Music Department ($6,290 in one-time 
reallocated funds from the VP of Instruction’s holding account). 


 
 The Dean, Institutional Planning, Research, and Grants position was created 


and filled using existing resources within the President’s Division. 
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THE EFFECTIVENESS OF PROGRAM REVIEW PLAN RESOURCE ALLOCATIONS 
IN ADDRESSING SAFETY  AND REGULATORY COMPLIANCE ISSUES 


 
 


 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 


EFFECTIVENESS ASSESSMENT - RESULTS 


 An ADA-compliant lift and tools & safety equipment were purchased for the 
Drama/Film Department ($11,000 in one-time reallocated division funds). 


 
 A Welding Fume Collector was purchased and installed in the Art 


Department sculpture area ($7,000 in one-time reallocated division funds). 
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CONCLUSION AND OBSERVATIONS 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


CONCLUSION AND OBSERVATIONS 
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CONCLUDING STATEMENT 
 


This  concludes the report on the Effectiveness Review of 2011-2012 Resource Allocations. Those 
who participated in Program Review are to be commended for their willingness to work with new 
processes and focus on student success. 
 
For this first review and report, which lays the foundation for subsequent annual reviews of Prior 
Years’ Resource Allocations, drawing conclusions may be premature. Therefore, the following 
observations are offered for consideration. 
 
 


OBSERVATIONS 
 
1. PLAN MOTIVATION. It appears that a significant number of Program Review Plans were prepared 


to address pre-identified needs, rather than resulting from the Review/Reflect/Plan segment of 
Program Review, during which new data is analyzed and compared to prior years’ data, and plans 
are developed in response to data trends. This may be due to an evolving shift in focus, combined 
with there being limited sources for funding existing needs. 


 
2. COMPETITION FOR FUNDING. Analyzing the Fall 2011 Program Review Plans, it became evident 


that the district has returned to a one-source funding process that has all types of plan requests 
in direct competition. For instance, 


• microscopes for the classroom, with 
• non-classroom equipment, with 
• needs of an expanding program, with 
• positions (other than classroom faculty), with 
• remedies for safety issues/regulatory compliance, with 
• new or remodeled facilities, with  
• supplies 
• etc. 


 
3. MEANINGFUL LINKAGES. Some Program Review Plan submitters self-identified Program Review 


Plan linkages to Institutional Goals/Objectives that were clear and meaningful, while others 
appeared to have difficulty identifying meaningful linkages or didn’t indicate linkages at all. 


 
• This may be helpful information as the district considers Institutional Objectives and the  


corresponding Action Plans for the next 3-year Strategic Plan cycle. 
 


4. DATA CITATIONS.  There is notable inconsistency in citing the data that prompted a Program 
Review Plan.  
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5. ASSESSMENT PLANS. Of the 10 Program Review Plans that received some type of funding, 8 did 


not include an assessment plan. 
 


6. DIVISIONAL EVALUATION RUBRIC.  There is no evidence that the BPC-approved Divisional 
Evaluation Rubric was used by all four divisions when prioritizing Program Review Plans. 
 


7. BUDGET & PLANNING COMMITTEE RUBRIC.  Because there were no district budget funds 
allocated for funding the Fall 2011 Program Review Plans, divisions sought to reallocate funds 
internally where possible. BPC decided 1) to forego  applying its rubric to the Program Review 
Plans, and 2) not to produce one integrated funding recommendation. 
 
 


RECOMMENDATIONS 
 
 


1.  APPLYING RUBRICS.   
To improve the rubric documents and the scoring abilities of those using them, it is 
recommended that The Divisional Evaluation Rubric and the Budget & Planning Committee 
Rubric be applied during upcoming cycles, even if there are no funds available. By doing so, 
divisions and BPC are able to evaluate scoring, review whether or not the metrics are right, etc. 
When new funds do become available, divisions and BPC have refined their abilities to do things 
better. 


 
2. DELIVERY OF BPC’S FUNDING RECOMMENDATION. (Reference: page 15 of this report.) 


It is recommended that the communication process for presenting BPC’s funding 
recommendation to the Superintendent/President be formalized and a standard operating 
procedure be established. 


CONCLUSION AND OBSERVATIONS 
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Course Student Learning Outcome Form 
 
This form may be used: 
a) for all new course proposals submitted  to Courses & Programs Committee for approval (submit one form for each SLO), or 
b) when requesting a SLO  modification(s) to any existing course (submit one form per SLO modification) 
 
Department:               Course:     (ex: BIO 100) 
What is the designated SLO # that you are modifying (existing course) or creating (for new course)?    
 
Place an X in the appropriate space: 
Is this a new course?      OR a modification to an existing course?  
 
SLO Written (semester & year):        
(If  you are modifying a SLO, this information may be found in TracDat) 
 
When was the current SLO last assessed? (semester & year) (if new course, indicate NA):__________________________
If modifying an SLO prior to assessment, indicate “NA” and in the box below, briefly explain reasons for changing the SLO prior to 


assessment: 
 
  
 
In the table below, use both the left and right columns for modifying a SLO. If this is a new course, use only the right column.   


Old  
Student Learning Outcome (for modification) 


New  
Student Learning Outcome 


 
 
 
 
 


 


Old Means of Assessments New Means of Assessment 
 
 
 
 
 


 


Old Expected Level of Achievement/Baseline New Expected Level of Achievement/Baseline 
(this must be meaningful. e.g. 65% of the students assessed will score 70% or 


above on a graded rubric; etc.) 
  


 
 


Old Related CTE Program Outcomes 
[to which of the following outcomes did this SLO apply? – information 


is available in TracDat (place an X in the box to the left of each 
applicable outcome)] 


Related CTE Program Outcomes 
(to which of the following outcomes does this apply? Place an X in the 


box to the left of each applicable outcome) 


 Application of Discipline Skills 
 Technical Skills 
 Critical Thinking and Problem Solving 
 Communication 
 Professional Behavior 


 


 Application of Discipline Skills 
 Technical Skills 
 Critical Thinking and Problem Solving 
 Communication 
 Professional Behavior 


 


Old Related GE Program Outcomes 
[to which of the following outcomes did this SLO apply? – information 


is available in TracDat (select one or more boxes that apply)] 


Related GE Program Outcomes 
(to which of the following outcomes does this apply?  Select one or 


more boxes that apply) 


 Effective Communication 
 Critical Thinking 
 Global Awareness and Responsible Citizenship 
 Information Literacy 
 Aesthetic Literacy and Appreciation 
 Productive Work Habits 


 


 Effective Communication 
 Critical Thinking 
 Global Awareness and Responsible Citizenship 
 Information Literacy 
 Aesthetic Literacy and Appreciation 
 Productive Work Habits 
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NONCREDIT COURSE OUTLINE


HSENG 21 - ENGLISH 1


Total Hrs Lecture Total Hrs Lab Total Course Hrs 49.50  0.00  49.50


 99.00Total Student Hrs


High School Credits  5.00


COURSE DESCRIPTION


This course helps students improve basic skills in reading, writing, listening, speaking, and grammar. It introduces students 


to the writing process through basic autobiographical and short narrative responses. Class instruction emphasizes 


vocabulary development, reading comprehension and analysis of level-appropriate texts, and a command of Standard 


American English. Students also learn basic MLA formatting and display oral communication competency through basic 


presentation preparation and delivery. This course enables students to establish competency in 1 of 12 English 


competencies required by the Adult High School Diploma Program. English 1 is aligned with the California English 


Language Arts Content Standards for Grade 9 and the CB21 Rubric for ABE/ASE English courses four levels prior to 


transfer. (This course may be repeated once.)


ENROLLMENT RESTRICTIONS


PREREQUISITES COREQUISITES ADVISORIES


Students are advised to have a 


minimum score of 535  on TABE or 


with an approved equivalent and 


through consultation with a noncredit 


counselor to ensure success in the 


course.


OUTLINE OF COURSE CONTENT
The course will address the following topics:


I. Reading: word analysis, fluency, and systematic vocabulary development


A. Literal and figurative meaning of words


B. Word derivations


C. Denotative and connotative meaning of words


D. Word parts and dictionary use


E. Homonyms, antonyms, and synonyms.


II. Reading comprehension


A. Analysis of functional workplace and educational documents


B. Organizational patterns, author’s intent, and credibility


C. Stated main idea


D. Fact versus opinion


E. Context clues and inferences.


III. Literary response and analysis


A. Comparing works representative of universal themes


B. Identifying expressed purposes in literature using structural features


C. Determining main idea, supporting details, and characterization in literature


D. Analyzing and tracing the development of different works through literary devices, voice, person, and plot.


IV. Writing strategies


A. Establishing a coherent topic sentence in a single paragraph response


B. Developing a basic topic sentence within a single paragraph response using appropriate supporting details, transitional 


elements, and other examples


C. Revising writing through self and peer editing as well as workshops to improve logic, coherence, and organization within 


a single paragraph.


V. Writing applications
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A. Producing a biographical or autobiographical response 


B. Producing a single paragraph literary response with a concise topic sentence


C. Describing with concrete sensory details


D. Making effective use of Standard American English


E. Using appropriate conventions for documentation using MLA standards.


VI. Written and oral language conventions: grammar and mechanics of writing


A. Identifying and correctly using clauses, phrases, and mechanics of basic punctuation


B. Understanding proper sentence construction and sentence types


C. Subjects and verbs


D. Fragments and Run-ons.


VII. Listening and speaking: strategies and applications


A. Analyzing delivery of different media genres


B. Choosing a logical pattern of organization for an oral presentation


C. Delivering an oral response to literature using an effective visual aide.


PERFORMANCE OBJECTIVES
Upon successful completion of this course, students will be able to do the following: 


1). Develop and support a detailed, clear, and effective topic sentence for a single paragraph writing response


2). Compose a concise main idea sentence in response to a level-specific reading assignment


3). Produce an autobiographical response in single paragraph form 


4). Communicate a firm grasp of sound grammatical principles and conventions of Standard American English through 


written work


5). Compose a single paragraph narrative response to a universal theme that both displays a sound understanding of 


level-specific literature, organizational patterns, author’s intent, and literary devices and illustrates one’s own ideas in 


response to textual examples


6). Develop and present a focused oral presentation that uses a basic visual aide support.


ASSIGNMENTS
Assignments will be consistent with, but not limited by, the following types and examples:


In-class assignments will be consistent with, but not limited by, the following types and examples:


1). Use a dictionary in addition to context clues to identify meaning for new vocabulary words


2). Analyze popular autobiographical responses


3). Analyze and discuss universal themes and literary devices is short stories, newspaper articles, poetry, and plays


4). Write journal entries in response to a variety of readings from different genres


5). Write multiple single paragraph responses reflecting both personal experiences and literary details


6). Prepare for and deliver an oral presentation with a basic visual aide.


Outside-of-class assignments are necessary to satisfy the Title 5 mandated minimum required hours of combined “lecture, 


study, or laboratory work” (§55154 (h)):


1). Read short fiction, newspaper and magazine articles, and/or websites prior to lecture class discussion


2). Prepare single paragraph and journal responses


3). Complete vocabulary and other workbook assignments


4). Prepare and practice oral presentation and visual aide


5). Edit single paragraph responses in reaction to student workshops.


STUDENT LEARNING OUTCOMES


Learning Outcome Mode of Assessment


1. Students will craft a single paragraph response that 


follows Standard American English conventions in 


sentence construction and punctuation.


1. Students will submit a single paragraph sample from a 


processed piece of writing that will be scored using an 


AHS Single Paragraph Rubric.


2. Given an audience and purpose, students will compose 


a coherent and appropriate topic sentence within a 


single paragraph response.


2. Students will submit a single paragraph sample from a 


processed piece of writing that will be scored using an 


AHS Thesis Sentence Rubric.
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3. Students will be able to identify relevant textual support 


features to display their understanding of new 


vocabulary in addition to the main idea, purpose, point 


of view, credibility, organization, and tone of an author’s 


writing.


3. Students will be provided with a designated reading 


prompt. They will be asked to display their 


understanding of the textual features by answering a 


series of multiple choice questions.


METHODS OF INSTRUCTION
Instructional methodologies will be consistent with, but not limited by, the following types or examples: 


1). Lecture to present new material


2). Small group work to encourage student interaction and participation


3). Dictionary use


4). Reading assignments to expand vocabulary and comprehension skills


5). Handouts, workbook, and other reading assignments


6). Paragraph and journal writing and revision


7). Modeling oral presentation styles to help develop listing and speaking  skills.


METHODS OF EVALUATION
Evaluation methodologies will be consistent with, but not limited by, the following types or examples:


1). Single paragraph responses using the AHS Single Paragraph Rubric


2). Effective topic sentence writing using the AHS Thesis Sentence Rubric


3). Short reading quizzes based on out-of-class reading assignments


4). Initial class assessment tests, unit tests, vocabulary and other exams


5). Student participation in small group assignments


6). Student workshops and peer editing sessions


7). Oral presentations using a basic visual aide.


REQUIRED TEXTBOOKS
Examples of typical textbooks for this course include the following:


1). Flachmann, Kim. Mosaics: Reading and Writing Paragraphs. 5th ed., Pearson Education, 2011. ISBN: 978-0205028009 


2). Cisneros, Sandra. The House on Mango Street. 1st ed., Vintage, 1991. ISBN: 978-0679734772 


3). Goodman, Roger. 75 Short Masterpieces. 1st ed., Bantam, 1985. ISBN: 978-0553251418


4). Literature: Reader’s Choice. 1st ed., McGraw-Hill/Glencoe, 2006. ISBN: 978-0078454820 


5). Other works that feature short stories, autobiographical responses, and famous speeches.


OTHER REQUIRED INSTRUCTIONAL MATERIALS


1). Print card


2). USB drive


COURSE REPEATABILITY


Total Completions Allowed: In Combination With:


2
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Algebra Essentials – HSMTH 20 
Student Learning Outcomes Report 


 
Due to Instructional Division Secretary when grades are also due. 


 
Please complete all shaded areas. 


 
 


Course Number (4 Digits)  
 


Instructor  
 


Term/Year  
 


 
 
SLO 1:   Recognize, read and apply algebraic vocabulary and symbols. 
 
SLO 2:   Apply algebraic operations and properties to real numbers, monomials, and 


polynomials. 
 
SLO 3:   Model real world situations with appropriate mathematical notation and interpret 


solutions. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







 
 
 


2 
 


Assessment 1:  In a quadrilateral two angles are equal. The third angle is equal to the 
sum of the two equal angles. The fourth angle is 60° less than twice the sum of the 
other three angles. Find the measures of the angles in the quadrilateral. 


Week of Assessment #1: 
 
Method of Assessment #1 (i.e. test, report, etc.): 
 
Score #’s of Students Explanation 


5  Exemplary Response.   
Gives a complete response with a clear, coherent, unambiguous and elegant 
explanation; includes a clear and simplified diagram; communicates 
effectively to the identified audience; shows understanding of the open-
ended problem’s mathematical ideas and processes; identifies all the 
important elements of the problem; may include examples and 
counterexamples; presents strong supporting arguments. 


4  Competent Response. 
Gives a fairly complete response with reasonably clear explanations; may 
include an appropriate diagram; communicates effectively to the identified 
audience; shows understanding of the problem’s mathematical ideas and 
processes; identifies the most important elements of the problem; presents 
solid supporting arguments. 


3  Minor Flaws But Satisfactory. 
Completes the problem satisfactorily, but the explanation may be muddled; 
argumentation may be incomplete; diagram may be inappropriate or 
unclear; understands the underlying mathematical ideas; uses 
mathematical ideas effectively. 


2  Serious Flaws But Nearly Satisfactory. 
Begins the problem appropriately but may fail to complete or may omit 
significant parts of the problem; may fail to show full understanding of 
mathematical ideas and processes; may make major computational errors; 
may misuse or fail to use mathematical terms; response may reflect an 
inappropriate strategy for solving the problem. 


1  Begins, But Fails to Complete Problem.  
Explanation is not understandable; diagram may be unclear; shows no 
understanding of the problem situation; may make major computational 
errors. 


0  Unable to Begin Effectively. 
Words do not reflect the problem; drawings misrepresent the problem 
situation; copies parts of the problem but without attempting a solution; 
fails to indicate which information is appropriate to the problem. 


  TOTAL NUMBER OF STUDENTS TESTED 
 
 
 
 
 







 
 
 


3 
 


Have 70% of the students earned a passing score?  _____ YES     _____ NO 
Comments: 
 
 
 
 
 
 
 
 
 
Faculty observations and/or recommendations regarding student learning outcomes and 
assessments: 
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Assessment 2:  Find the dimensions of a rectangle whose area is 16542 −− xx . 


Week of Assessment #2: 
 
Method of Assessment #2 (i.e. test, report, etc.): 
 
Score #’s of Students Explanation 


5  Exemplary Response.   
Gives a complete response with a clear, coherent, unambiguous and elegant 
explanation; includes a clear and simplified diagram; communicates 
effectively to the identified audience; shows understanding of the open-
ended problem’s mathematical ideas and processes; identifies all the 
important elements of the problem; may include examples and 
counterexamples; presents strong supporting arguments. 
 


4  Competent Response. 
Gives a fairly complete response with reasonably clear explanations; may 
include an appropriate diagram; communicates effectively to the identified 
audience; shows understanding of the problem’s mathematical ideas and 
processes; identifies the most important elements of the problem; presents 
solid supporting arguments. 
 


3  Minor Flaws But Satisfactory. 
Completes the problem satisfactorily, but the explanation may be muddled; 
argumentation may be incomplete; diagram may be inappropriate or 
unclear; understands the underlying mathematical ideas; uses 
mathematical ideas effectively. 
 


2  Serious Flaws But Nearly Satisfactory. 
Begins the problem appropriately but may fail to complete or may omit 
significant parts of the problem; may fail to show full understanding of 
mathematical ideas and processes; may make major computational errors; 
may misuse or fail to use mathematical terms; response may reflect an 
inappropriate strategy for solving the problem. 
 


1  Begins, But Fails to Complete Problem.  
Explanation is not understandable; diagram may be unclear; shows no 
understanding of the problem situation; may make major computational 
errors. 
 


0  Unable to Begin Effectively. 
Words do not reflect the problem; drawings misrepresent the problem 
situation; copies parts of the problem but without attempting a solution; 
fails to indicate which information is appropriate to the problem. 
 


  TOTAL NUMBER OF STUDENTS TESTED 
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Have 70% of the students earned a passing score?  _____ YES     _____ NO 
Comments: 
 
 
 
 
 
 
 
 
Faculty observations and/or recommendations regarding student learning outcomes and 
assessments: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







 
 
 


6 
 


Assessment 3:  The high school soccer team had a Saturday car wash.  They charged 
$3.50 for large cars and $3.00 for small cars.  They had a successful day, washed a 
total of 124 cars, and made $403.50.    


How many large cars and how many small cars did they wash? 


 
Week of Assessment #3: 
 
Method of Assessment #3 (i.e. test, report, etc.): 
 
Score #’s of Students Explanation 


5  Exemplary Response.   
Gives a complete response with a clear, coherent, unambiguous and elegant 
explanation; includes a clear and simplified diagram; communicates 
effectively to the identified audience; shows understanding of the open-
ended problem’s mathematical ideas and processes; identifies all the 
important elements of the problem; may include examples and 
counterexamples; presents strong supporting arguments. 


4  Competent Response. 
Gives a fairly complete response with reasonably clear explanations; may 
include an appropriate diagram; communicates effectively to the identified 
audience; shows understanding of the problem’s mathematical ideas and 
processes; identifies the most important elements of the problem; presents 
solid supporting arguments. 


3  Minor Flaws But Satisfactory. 
Completes the problem satisfactorily, but the explanation may be muddled; 
argumentation may be incomplete; diagram may be inappropriate or 
unclear; understands the underlying mathematical ideas; uses 
mathematical ideas effectively. 


2  Serious Flaws But Nearly Satisfactory. 
Begins the problem appropriately but may fail to complete or may omit 
significant parts of the problem; may fail to show full understanding of 
mathematical ideas and processes; may make major computational errors; 
may misuse or fail to use mathematical terms; response may reflect an 
inappropriate strategy for solving the problem. 


1  Begins, But Fails to Complete Problem.  
Explanation is not understandable; diagram may be unclear; shows no 
understanding of the problem situation; may make major computational 
errors. 


0  Unable to Begin Effectively. 
Words do not reflect the problem; drawings misrepresent the problem 
situation; copies parts of the problem but without attempting a solution; 
fails to indicate which information is appropriate to the problem. 


  TOTAL NUMBER OF STUDENTS TESTED 
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Have 70% of the students earned a passing score?  _____ YES     _____ NO 
Comments: 
 
 
 
 
 
 
 
Faculty observations and/or recommendations regarding student learning outcomes and 
assessments: 
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MiraCosta College GO Survey Results – 
September 2010 


Methodology 
In order to assess satisfaction with the college’s new governance process, an online survey was 
distributed electronically to all college administrators, faculty and staff.  The survey was available from 
September 22nd through October 1st and generated 223 responses. 


Results 
The survey results show a disproportionately large response from full-time faculty.  Since the invitation 
and reminders came from the Academic Senate President, it is likely that Classified staff believed that 
the survey was designed for the faculty.     


The survey was re-opened and Classified Senate were encouraged to participate, the result was an 
additional twenty-two responses1.   


Figure 1: Responses by Employee Type 


 


 


                                                           
1 Of the 22 responses, a member of the full-time faculty, a member of the associate faculty and one individual who 
failed to identify his/her employee group also responded. 
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Question 1: The current governance structure is easy to understand. 
 


 # % 
Strongly Agree 6 2% 
Agree 66 27% 
Slightly Agree 71 29% 
Slightly Disagree 29 12% 
Disagree 46 19% 
Strongly Disagree 15 6% 
Don't Know 14 6% 
Grand Total 247  


 


 


 Administrator Associate Faculty Classified Staff Full-time Faculty Total2 
Strongly Agree 8% 3% 0% 4% 2% 
Agree 8% 16% 24% 35% 27% 
Slightly Agree 69% 30% 31% 21% 28% 
Slightly Disagree 8% 3% 14% 14% 12% 
Disagree 8% 22% 18% 20% 19% 
Strongly Disagree 0% 11% 6% 5% 6% 
Don't Know 0% 16% 7% 2% 6% 


                                                           
2 While 247 responses were collected,  two responders failed to indicate their employee group. 
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Total 13 37 84 111 245 
 


Question 1: Comments 
 
Approval processes are unclear. 
beats me 
Because I have been involved in ASC. 
I am involved in governance at a number of levels, and we have had to fill in the gaps as we go to a 
very large degree.  I have been careful to keep up with this, but there are still aspects where I don't 
quite get it. 
I believe the existing structure has lots of potential while not as easy to understand as one would 
hope.  I think part of the confusion lies with miracostan's not know where to start of know where an 
otem should go. 
I get emails about regular meetings but no highlights or discussion points before or after. 
I have been involved for a time and am getting a better understanding, but  our GO is still being 
somewhat modified. I imagine for someone not involved, it would be very confusing. 
I t is easy to diagram hard to actually follow it. 
I'm new to all of this 
It is simplified, but I am not sure I completely understand it. 
It is still unclear to me how it all ties together and how matters once they leave the committee and 
travel up to the councils are handled, enacted, and the college community informed of any actions.  
For instance, last year C&P forwarded the updated disciplines +FSA by course list to ASC.  There is no 
record in their minutes that they reviewed or acted on it (although I was at the meeting and know that 
it was on the Dec 11 agenda of ASC).  Moreover, there is no record that this document went forward 
to the board (as required in board policy) for approval last year. 
It seems like the current governance structure keeps changing. 
It semmes like an improvement but still has some bugs; we'll be able to evaluate more clearly as the 
issues arise--how we resolve issues will be the telltale sign. 
Lack of literature, notice, distribution and time have translated to insufficient understanding of the 
current structure. 
never been offered a flow chart that explains governance at this institution 
Not used to it yet! 
on paper it is very easy to understand. in day to day functioning it is not too easy. some of this has to 
be because we were all just figuring out a new system 
Since the Accreditation, the governing process has changed considerably in ways that have not been 
clearly explained. 
The current structure appears too cumbersome & time-intensive, and provides extremely limited 
ability to move issues along the often complicated pathway(s). 
The flow chart is sort of easy to follow but the committees are so broad that it's hard to understand 
where to send an issue. 
The hierarchy of committees and responsibilities is still not clear. 
the role of the GO and steering committees are unclear 
the workshops explaining how the structure works have been very helpful. 
There has been so much confusion since the implementation of the current structure, but it's unclear 
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whether that means the structure is hard to understand or other issues have caused the confusion. 
Very few people, if any, understand it.  I don't know whether it just hasn't been explained or if it 
doesn't make any sense even with explanation. 
What do the steering and governance committees do? How does that overlap with each other and 
with counsel as well as other committees. 
while function of committees is easy to understand, the routing of items is unclear. 
You are kidding, right? 
 


Question 2: In the current governance structure, I know where to take my 
issues for consideration. 
 


 # % 
Strongly Agree 26 11% 
Agree 60 24% 
Slightly Agree 59 24% 
Slightly Disagree 32 13% 
Disagree 45 18% 
Strongly Disagree 8 3% 
Don't Know 17 7% 
Grand Total 247  
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 Administrator Associate Faculty Classified Staff Full-time Faculty Total 
Strongly Agree 15% 3% 10% 14% 11% 
Agree 38% 8% 24% 29% 24% 
Slightly Agree 38% 24% 29% 19% 24% 
Slightly Disagree 8% 19% 10% 14% 13% 
Disagree 0% 19% 18% 20% 18% 
Strongly Disagree 0% 11% 4% 1% 3% 
Don't Know 0% 16% 7% 5% 7% 
Total 13 37 84 111 245 
 


Question 2: Comments 
 
Apparently I have NO DEPARTMENT Chair!! No support, no one that can answer questions about 
concerns about my students,classes, structure, scheduling etc... 
but i know  i can easily find out 
Even in our new structure it still feels very political as far as whose issues are addressed. There is little 
communication between Classified Staff and the Senators. There is still a feeling of concerns not being 
heard. 
Haven't personally had a governance issue to bring forward. 
I assume I would take my issues to the associates who are on the senate? 
I could find out! 
I don't know whether as an individual faculty member I go to Steering, to my rep, or to a committee. 
I have expressed concerns about things in the past but have never been directed to a committee. 
I know where issues should go but I'd say most of my colleagues do not.  It's like Greek. 
I know where to go, only because I am involved with the GO structure on a number of levels. 
I understand the basic structure, it's the subcommittees i'm a bit unclear on.  For example, Dept. 
Chairs, how do we know if something is supposed to go in front of Dept. Chairs?  Same question for 
Deans. 
If I don't know where to take issues, I have confidence that I can find out. 
If it is unclear where an issue is currently housed, the Steering Committee is always the obvious point 
of entry. 
I'm thinking the Group that routes the issues 
My guess: start with the Steering Committee 
My rep? 
no idea 
Nope. Why where all the existing committees just eliminated??   They could have been restructured 
and then the redundant bodies could ahve been absorbed by a larger commmittee or abolished. 
not really 
Not sure we know where to go. 
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Since the Classified Senate remains in place, one would assume to go directly to a Senator/Officer of 
the Senate.  Otherwise, if there are more succinct and appropriate avenues to pursue, knowledge of 
this is almost nonexistent. 
Steering committee, but that's well-known 
There is much confusion about which committee handles what, who has purview of what, and how 
issues with cross-departmental/cross-divisional implications are handled. 
this has been confusing, I've seen people bounced around, gone in circles, only to end up where they 
started. again, probably becuase it's all new, but their has been some of the not my problem game. 
This is becoming clearer, but the organization needs an operations manual. 
this is still unclear as issues are directly taken to committees instead of the steering council. 
What is unclear is WHAT issues have to be taken to Steering Council.  There has been a lot of 
confusion about what are operational issues versus governance issues. 
Yes, sort of 
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Question 3: Using the current governance structure, issues are resolved in a 
timely manner. 
 


 # % 
Strongly Agree 7 3% 
Agree 24 10% 
Slightly Agree 44 18% 
Slightly Disagree 26 11% 
Disagree 22 9% 
Strongly Disagree 18 7% 
Don't Know 104 42% 
Grand Total 245  


 


 


 
 Administrator Associate Faculty Classified Staff Full-time Faculty Total 
Strongly Agree 0% 0% 2% 5% 3% 
Agree 8% 14% 2% 14% 10% 
Slightly Agree 15% 8% 20% 20% 18% 
Slightly Disagree 46% 11% 14% 4% 11% 
Disagree 15% 5% 7% 11% 9% 
Strongly Disagree 8% 8% 4% 10% 7% 
Don't Know 8% 54% 50% 37% 42% 
Total 13 37 84 111 245 
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Question 3: Comments 
 
communication is better than last year but still sketchy 
Despite best intentions, issues take an inordinate amount of time to travel through the maze and 
come to resolution. 
Given that committees meet once or twice a month - and that to come to a committee, an issue 
typically must be routed to it through the Steering committee - which meets twice a month - the 
process is slow. 
I do not have any examples to draw upon for this question 
I don't have enough data yet. 
I don't know what issues are being addressed, when they were presented, or when they were 
resolved. 
I think this question is premature and ignores the culture of the college. It's my experience that most 
folks do the best they can, but timeliness here is relative. 
I wouldn't say there is much indication to the casual observer as to the time it takes to resolve most 
issues---be it timely or not. There doesn't seem to be very much in the  way of tracking problem to 
solution. 
It is not always clear if issues are resolved or addressed appropriately.  Personnel issues are 
confidential, Grievances are confidential and as of recently, the Classified Senate no longer has official 
minutes.  The waters continue remain muddied, in one form or another. 
It is still early.  We don't have that many examples to point to. 
I've only submittted one issue that was batted around for awhile between different committees.  I 
don't know what the resolution was. 
oftentimes, expediency is primary, not careful deliberation (i.e. AP/BP policies) 
Some are, but most are not.  If people understood the structure I think resolution would be easier and 
quicker to reach. 
sometimes too fast, to meet with arbitrary deadlines; others, not fast enough to make the positive 
changes necessary to respond to immediate needs. 
Still waiting to heasr about team teaching. 
The practice of routing decisions/approval to primary councils makes sense.  But it has become 
unweldy to have to send ALL those matters to all other councils for "information only".  Last year that 
did not happen as a matter of course, and doing so this year is extremely time consuming and has 
questionable benefits.  Depending on the issue, it might suffice to allow members of the other 
councils to see information in the minutes of other council meetings. 
There is doubt. 
They could be, perhaps, if agenda items weren't lost or ignored when sent to ASC.  This seems to be 
better this year, but last year it was an ongoing disaster. 
Timely? I don't think so... 
Too many levels for this to happen.  We've built in a bureaucracy of check the box and go here, go 
there before anyone can substantively deal with the issue. It's exhausting and discourages 
participation since resolution takes so long. 
Too many levels of committees to review.  Things get lost in the transition from one committee to the 
next. 
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Question 4: Using the current governance structure, issues are resolved in an 
effective manner. 
 


 # % 
Strongly Agree 8 3% 
Agree 56 23% 
Slightly Agree 42 17% 
Slightly Disagree 16 7% 
Disagree 23 9% 
Strongly Disagree 9 4% 
Don't Know 91 37% 
Grand Total 245  


 


 


 Administrator Associate Faculty Classified Staff Full-time Faculty Total 
Strongly Agree 0% 0% 2% 5% 3% 
Agree 38% 14% 19% 27% 23% 
Slightly Agree 38% 14% 18% 15% 17% 
Slightly Disagree 8% 0% 5% 10% 7% 
Disagree 15% 11% 7% 10% 9% 
Strongly Disagree 0% 8% 2% 4% 4% 
Don't Know 0% 54% 46% 29% 37% 
Total 13 37 84 111 245 
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Question 4: Comments 
 
Associate faculty have no way to address difficult questions without fear of losing their job. 
Despite best intentions, issues take an inordinate amount of time to travel through the maze and 
come to resolution. Often the right hand does not know what the left hand is doing, and this begs the 
question, "Was the resolution adopted the actual best resolution available?" as well as, "what are the 
true repercussions of the resolution adopted?" Often we won't know this until very far down the road 
(when it's too late). 
don't know because minutes of committee meetings are not made public and who knows what is 
effective? 
I do not have any examples to draw upon for this question 
i hope so 
I would say that MCC governance is effective. I think there is a feeling of confidence that we, as a 
college, are going to weather the the current financial crisis rather well. 
if matters are vetted with ample discussion, issues have an outcome that satisfies collegial governance 
intent. 
Just as effective as the past structure. 
Need to post progress on items somewhere.  More communication is important so people know what 
is going on. 
No way has there been enough time to answer this. 
Not in my experience - too much change, too fast to be effective.  The Steering Committee seemed 
overwhelmed to say the least. 
Same as above:  It is not always clear if issues are resolved or addressed appropriately.  Personnel 
issues are confidential, Grievances are confidential and as of recently, the Classified Senate no longer 
has official minutes.  The waters continue remain muddied, in one form or another. 
The status chart of where an item is the the process is not conveyed and there doesnt seem to be a 
way to see the flow easily.  Not communicated clearly. 
There is a facade of openness about processes but most of the time I hear about things after the fact; 
once a decision has already been made. 
Too many levels for this to happen.  We've built in a bureaucracy of check the box and go here, go 
there before anyone can substantively deal with the issue. It's exhausting and discourages 
participation since resolution takes so long. 
When they are resolved they are usually resolved effectively. 
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Question 5: The current governance structure clearly distinguishes advisory 
from decision making bodies. 
 


 # % 
Strongly Agree 12 5% 
Agree 56 23% 
Slightly Agree 42 17% 
Slightly Disagree 37 15% 
Disagree 37 15% 
Strongly Disagree 10 4% 
Don't Know 51 21% 
Grand Total 245  


 


 


 


 Administrator Associate Faculty Classified Staff Full-time Faculty Total 
Strongly Agree 8% 0% 4% 7% 5% 
Agree 23% 14% 20% 28% 23% 
Slightly Agree 0% 19% 21% 15% 17% 
Slightly Disagree 31% 5% 15% 16% 15% 
Disagree 31% 19% 10% 16% 15% 
Strongly Disagree 0% 3% 2% 6% 4% 
Don't Know 8% 41% 27% 11% 21% 
Total 13 37 84 111 245 
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Question 5: Comments 
 
Agreed, though I don't think the array falling within each designation is either effective or advisable. 
As a member of one of the GO committees, I'm still confused. Sometimes we "make decisions" and 
other times we make recommendations. It's muddled. 
I guess.  It still looks like musical committees  - the same group of people move from meeting to 
meeting. 
I sat on one committee that thought it was decicion making for an entire year before being told, no, 
you all are advisory only... that was demoralizing more than anything else. 
I think a bit of confusion still occurs here.  Many are not yet that familiar with the new system and 
what represents advisory versus decision-making entities. 
I'm not even sure of the delineation here. 
It doesn't.  It seems to me that lots of committee work is actually administration work or for the office 
of instruction with advice from the committees yet the workload is shunted to committees when they 
do not have the ultimate decision making authority. 
it seems that some of the committees such as campus make decisions without going through the 
governance groups but maybe they are decsions that can't wait for that part of the process. 
It's not as clean-cut as it could be, but the distinction might be artificial in the first place.  Councils 
make decisions, except where they are advisory to the president or board.  Committees advise 
councils, but sometimes advise an administrator, and sometimes seem to make decisions (like who 
gets a scholarship). 
let me ask my ouija board 
Not sure that this is true - are advisory groups listed on the flow chart? 
this is unclear as committees think decisions are made at that level. 
While the governance structure may be in place as required by Accreditation, the succinct details or 
each committee and how they function is not widely known.  Clarification of this would be greatly 
appreciated. 


 


Question 6: The current governance structure maintains MiraCosta's tradition 
of collegial governance. 
 


 # % 
Strongly Agree 32 13% 
Agree 90 37% 
Slightly Agree 36 15% 
Slightly Disagree 22 9% 
Disagree 14 6% 
Strongly Disagree 16 7% 
Don't Know 35 14% 
Grand Total 245  
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 Administrator Associate Faculty Classified Staff Full-time Faculty Total 
Strongly Agree 31% 3% 8% 18% 13% 
Agree 62% 16% 43% 36% 37% 
Slightly Agree 0% 19% 11% 18% 15% 
Slightly Disagree 8% 11% 10% 8% 9% 
Disagree 0% 11% 6% 5% 6% 
Strongly Disagree 0% 11% 4% 8% 7% 
Don't Know 0% 30% 19% 7% 14% 
Total 13 37 84 111 245 
 


 


Question 6: Comments 
 
Associate faculty learned the hard way that there was not truly collegial governance. As a reaction it 
seems better now but how much? 
Attemping to! 
Collegial ???  You've got to be kidding!  People are really rude and disrespectful to others at 
MiraCosta. 
I believe the tide has turned for the worse with regard to collegial governance at MiraCosta as we 
once knew and practiced it. 
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I know there have been changes though don't exactly know what they are. 
I worry about this.  Fewer people in fewer forums with less inout making big (and often overly hasty) 
decisions.  That's not collegial. 
If the people selected for the governance committees show up and do the work, the process is very 
representative of constituecies and preserves collegiality. 
Is this a tradition? In our current reorganization it feels like something that has been at the forefront 
of discussion, but it does not feel traditional. It feels more like we've made a shift in the direction of 
"collegiality." There are rumblings, and the jury is still out as far as the true depth of MCC collegiality. 
It is too early to accurately determine whether the "appearance" of collegial governance is what has 
actually occurred.  It remains to be seen if true collegial governance perseveres. 
It often feels like we sit in 2 hour meetings every other week just to have recommendations ignored. 
Seems like a waste of time and that collegial governance is now only for show for accreditation. 
It tries.  I don't know if every part of that tradition is good or should be maintained. It maintains the 
idea of involving administrators in what should be faculty decisions (curriculum). 
Not for me.  I'm an employee with over twenty years here and I'm not so inclined to involve myself in 
this new cycle of procedures. 
Slight elitism remains from the first implementation of GO, but under new Academic prez it seems to 
returning back to collegialty 
So much so that at times, it stifles progress and takes much too long to achieve results. 
The faculty have given up primacy on a number of issues. 
There has been a definite change in the way decisions are made. 
There might be "collegiality" among faculty, but collegiality with the rest of the district hardly exists 
anymore. Faculty run the show and make all the decisions, regardless of a "GO" committee. 
things have changed so much in such a short time. 5-6 years ago, MiraCosta was a much better 
environment to work in. Now it is just like every other college. Everyone wants to come here because 
it is "special," then they get here, and try their hardest to turn it into where they came from... why? 
Go back to where you came from if it worked so well there, stop messing up a college that WAS 
working well!! 
This has not been  without some struggles.  With all due respect, some members of the faculty have 
been trying to argue that they have primacy over EVERYTHING by citing the 10+1.  The law does not 
give them the right to run the college in all matters, and these claims have caused concern among 
other employee groups.  This has the potential to cause great divisions and cause a loss of collegiality.  
There seems to often be a double standard and some people act as if you are not being collegial just 
because you disagree with the stance of another employee group. 
this is a joke. Adjunct faculty pay structure can be altered at will with absolutely no input from the 
adjuncts. We are at the mercy of the senate. 
To me this is a myth.  I never felt like the college has/had collegial governance. 
while all constituent groups are represented on the big 6 commitees - I find the ratios very skewed.  
Heavy faculty numbers on all of the committees - even those without faculty purvue 
While I agree with fair representation on committees, its often administrators who dominate 
discussion and tend to try to steer groups in a particular direction. 
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Question 7: The current governance structure is sufficiently comprehensive to 
address existing college-wide governance issues. 
 


 # % 
Strongly Agree 22 9% 
Agree 78 32% 
Slightly Agree 41 17% 
Slightly Disagree 16 7% 
Disagree 17 7% 
Strongly Disagree 14 6% 
Don't Know 57 23% 
Grand Total 245  
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 Administrator Associate Faculty Classified Staff Full-time Faculty Total 
Strongly Agree 8% 0% 5% 15% 9% 
Agree 54% 24% 35% 30% 32% 
Slightly Agree 23% 14% 15% 18% 17% 
Slightly Disagree 0% 11% 5% 7% 7% 
Disagree 15% 3% 4% 10% 7% 
Strongly Disagree 0% 14% 6% 4% 6% 
Don't Know 0% 35% 31% 16% 23% 
Total 13 37 84 111 245 
 


Question 7: Comments 
 
Diversity and equity is a college-wide governance issue, but is broken into various committees.  If we 
have this as a core value, then it should be a college-wide committee.  Program review and student 
learning outcomes are college-wide, but there is no committee to address these.  Efforts on program 
review and student learning outcomes are divided between several committees and individuals with 
no one group accountable for them.  This is where we have trouble with the accrediting commission, 
and I can see why.  Sustainability issues don't fit neatly into any committee, but are supposed to be of 
concern college-wide. 
I believe this is true but I don't believe its been utilized effectively. 
I this is being worked on so I am waiting to see the outcome of that work. 
I'm really not sure. 
In theory, this model can work. However, the practice of collegiality must allow for time, deliberation, 
consensus building. 
It appears that the structure is thought-through and comprehensive in nature but detailed knowledge 
is not clear and sufficiently understood. 
That is also means that additional committees/groups like DECQ are probably not necessary or should 
pass a very high threshold of necessity. 
The addition of a group that takes care of equity issues and possible grievances would be helpful. 
The governance structure as in existence last year had glaring gaps in coverage.  For example, the 
equivalency committee did not exist. 
Things get left out or put into committees because they have no where to go.  What's wrong with a 
free standing committee outside the structure?  This seems overly rigid to me. 
Too complex, too adversely weighted. Some administrators have the idea that our classified 
colleagues "come from behind" in perception in order to be seen as equals at the table. This is 
unfortunate, and a first in MCC history. 
Too many large cumbersome committees. Should be smaller and without overlap. 
We need a program review committee 
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Question 8: All constituencies are encouraged to have broad and constructive 
participation in the current governance structure. 
 


 # % 
Strongly Agree 48 20% 
Agree 79 32% 
Slightly Agree 44 18% 
Slightly Disagree 19 8% 
Disagree 21 9% 
Strongly Disagree 13 5% 
Don't Know 21 9% 
Grand Total 245  
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 Administrator Associate Faculty Classified Staff Full-time Faculty Total 
Strongly Agree 23% 14% 17% 23% 20% 
Agree 31% 14% 33% 38% 32% 
Slightly Agree 38% 19% 21% 13% 18% 
Slightly Disagree 0% 5% 8% 9% 8% 
Disagree 8% 11% 7% 9% 9% 
Strongly Disagree 0% 11% 4% 5% 5% 
Don't Know 0% 27% 10% 3% 9% 
Total 13 37 84 111 245 
 


Question 8: Comments 
 
Actually, faculty are trying to change it so that classified staff do not have voting rights in committees. 
Associate faculty and classified administrators are treated as less important.  Associate faculty 
members are not on any college-wide governance committees.  Students are given a place, but no 
incentive for participation. 
Associate Faculty teach approx half the classes at this college, yet they are barely represented on 
many committees and esp not well represented on the governing committees. 
but they don't know how 
Classified staff are at a definite disadvantage because of each job/supervisor allowing different levels 
of participation.  I would like to see some sort of rotation happen in departments where it is more 
difficult 
Encouraged, yes, but there is a question if this participation is actively sought, genuinely valued, and 
broadly considered. There is evidence that suggests such participation is sought after decisions have 
been made, or after a process has progressed beyond the point where input gathered would change a 
direction or make a difference. 
Even though Classified and students serve on committees, I've seen them shut down/dismissed by 
faculty when they've expressed an opinion or view point. 
I agree based on the original makeup of committees, however I have heard rumblings of the desire on 
the part of some faculty to remove classified from some committees. 
I am unsure what "encouraged" means here.  There doesn't seem to be any real commitment or 
"teeth" to participation on these committees.  Individuals from each constituency are appointed, but 
after that, there is no carrot or stick for active participation.  If members choose to slack off, not 
attend, not do the work, it doesnt seem to matter in any way.  While the idea of diverse membership, 
representation of all constituencies, active participation is there, the reality of requiring or even 
"encouraging" it is not. 
I have come to realize that "encouragement" is not universal across departments. There are rumors 
that some departments are not as encouraging where governance is concerned. In some cases to the 
point where individuals are not given the option. 
I have seen voluntary participation made available within and throughout the current structure.  I am 
looking forward to having the Classified Senate meetings broadcast live as with the Board of Trustee 
meetings.  The supporting nature of Classified positions requires a physical presence within their 
assigned locations thus the listening to live broadcasts would be exceptionally beneficial.  This would 
also in my opinion, encourage and facilitate more in-depth understanding and participation within the 
District's governance structure. 







19 
 


I just got unionized and don't fell I have much of a say now! 
I'm sure this might get better with time, but valid groups were left out of the formation of some of the 
big committees at the beginning. It was a huge oversight, and when it was pointed out at the time, the 
reasons given were insulting. 
Main problem from last year: Decisions were being made without broad input.  Faculty weren't even 
aware certain major items were up for consideration, and there was no real effort to let them know, 
or to have a forum or discussion.  Changing summer, final exams week come to mind.  Although they 
didn't pass, it would have caused an uproar.  The problem is that the GO allows for a few people to 
vote on these, not getting wide support first. 
Maybe too much.  A lot of these are faculty issues. 
Not sure about that. A bad example has been exemplified by the August 2009 Non-credit meeting and 
by the following Board meeting where half members themselves ignored what the "District" had 
decided. 
Sure for whatever good it will do in this new scheme of things - do I sound jaded?  Maybe so, but I'm 
really getting tired of sweeping changesjsut for the sake of showing that we're changing.  It seems the 
current administration, all of whom were so happy to be here, have spent there time making things 
look & feel just like where they came from. 
This is a real problem. 
This is the perception I have, gathered from talking to colleagues and from the emails I have received. 
While there is encouragement to participate, it is  left to the director to make the determination if a 
staff member can participate. Since most aspects of the governance committees are during business 
hours, certain departments can not participate. How can you get a fair cross section in this governance 
model if some of the departments are not allowed to participate? 
Yes, we are all encouraged but many of us rarely have the time to take part in meetings. Some people 
hesitate asking for time away to be part of a committee for fear that the boss will think they don't 
have enough work to keep them busy or  some people have to ask someone else to cover while they 
are away, for example front counter jobs. 
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Question 9: Committee composition is appropriate to the tasks of each 
governance committee. 
 


 # % 
Strongly Agree 22 9% 
Agree 76 31% 
Slightly Agree 35 14% 
Slightly Disagree 24 10% 
Disagree 19 8% 
Strongly Disagree 10 4% 
Don't Know 59 24% 
Grand Total 245  
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 Administrator Associate Faculty Classified Staff Full-time Faculty Total 
Strongly Agree 23% 5% 6% 11% 9% 
Agree 31% 22% 33% 32% 31% 
Slightly Agree 15% 11% 11% 18% 14% 
Slightly Disagree 23% 3% 10% 11% 10% 
Disagree 0% 3% 6% 12% 8% 
Strongly Disagree 8% 11% 0% 5% 4% 
Don't Know 0% 46% 35% 12% 24% 
Total 13 37 84 111 245 
 


Question 9: Comments 
 
Courses and programs should be an AS committee, with faculty as the only voting members, because 
curriculum is clearly an area of AS primacy.  There is also an unnecessary consistency in the ratios of 
faculty/staff/admin/students on some committees (especially campus and student affairs).  Also, most 
(if not all) of what campus and community relations, and maybe even student affairs, do should be 
done by advisory committees, not by college governance committees. 
Each committee's structure should depend on its tasks. Each committee dealing with instructor needs 
representatives from the various campuses, online, labs, etc. 
I believe that C and P should have non-faculty membes in advisory positions and non-voting.  Non-
faculty expertise is needed to clarify and inform, but faculty have primacy over curriculum and should 
be the only voters on curriculum. 
I do believe there is fair representation on the committees. 
I don't think this statement is accurate and the definition of 'tasks and  purpose' for each committee is 
still being defined - members are even confused as to their purpose and what they're supposed to do. 
I understand that faculty have primacy on many issues in the realm of governance, but I've seen 
representatives from other groups get their opinions and recommendations trampled by the large 
faculty majority on most committees. 
I'm not sure this is true. I think people were and are still assigned based on friendships and not 
necessarily based on skills or experience. I look aorund the room of the big committee I'm on and see 
a lot of people who are just there to fill a seat because they either want to be in on the action, or want 
to fill a slot on their tenure file. 
It can always be better and directed, but for the most part I think individual who serve on committees 
are well suited, and have adequate interest in outcomes, to be effective. 
It seems as though the same people get on committees, perhaps because they can get the time off to 
participate. 
Many committee members don't have sufficient expertise/training to fulfill their roles and/or soon 
realize the time and energy commitment involve and begin zoning out, offering little in the way of 
input and representation during committee meetings. 
Needs more associate faculty involvement. 
Not always.  For example, I am not sure why untenured faculty members who are not considered to 
be "in good standing" are allowed to be Lodestars.  Quite frankly, they should be the last people who 
are mentoring new faculty members. 
Not really, some should have lots more faculty.  These are often faculty issues- period. 
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Some are too large to function effectively.  Courses and programs should not have voting members 
that are not faculty members.  Curriculum is an AB 1725 academic and professional matter.  It should 
return to being an Academic Senate committee.  Academic affairs duplicates work that should be 
department chairs work.  Student affairs duplicates work that should be student services council work.  
Community relations and campus committees are very large for no purpose.  Cheryl Broom and Tom 
Macias could use small focus groups to do the same work more efficiently. 
Some committess appear to be very overworked 
While Classified are allowed to participate within governance according to Board policy, the 
practicality of realizing this prevents a large proportion of employees from actually doing this, thus the 
reality of two results:  lack of participation (not due to lack of interest) and repeat participants (those 
who have positions and/or supervisors who support this effort.)  More cross-divisional, multi-site 
Classified participation would be greatly beneficial to the entire governance structure. 
Why are students and classified staff voting members of C&P? 
With many new members, the sorting out of tasks relevant to expertise is not matched. Volunteering 
is more prevalent with committee members so participation and education are positive outcomes. 
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Question 10: The current governance structure generates a reasonable 
amount of workload. 
 


 # % 
Strongly Agree 9 4% 
Agree 70 29% 
Slightly Agree 36 15% 
Slightly Disagree 22 9% 
Disagree 24 10% 
Strongly Disagree 12 5% 
Don't Know 72 29% 
Grand Total 245  
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 Administrator Associate Faculty Classified Staff Full-time Faculty Total 
Strongly Agree 0% 3% 5% 4% 4% 
Agree 46% 14% 21% 37% 29% 
Slightly Agree 31% 5% 11% 19% 15% 
Slightly Disagree 8% 5% 8% 11% 9% 
Disagree 0% 5% 10% 13% 10% 
Strongly Disagree 8% 3% 2% 7% 5% 
Don't Know 8% 65% 43% 10% 29% 
Total 13 37 84 111 245 


 


 


Question 10: Comments 
 
A considerable amount of work continues to fall on the few. 
By strongly agreeing, I actually mean the workload is cumbersome for some committees and often 
prohibits thorough participation by many committee members. 
Courses and Programs is probably unrealistic, but for a faculty member it's the work is worthwhile. 
For those people not on committees, it's a reasonable amount of workload, but for people on the 
committees its generating way too much work. We've managed to take the same amount of work that 
we used to do and spread it among less people 
From the looks of it it's quite a bit more work. 
I agree I think when LHE got implemented I saw a few people put in  some extra time that I don't know 
if it was part of their reasonalbe workload! 
I believe certain committees such as C&P seems to have a heavy workload whereas Community 
relations doesnt seem to have much at all. 
I can't speak for Faculty, but for Classified, it can at times be overwhelming. Most of our days are full, 
to beyond full, from our general duties, so governance becomes added responsibility. For many, it is 
more than they simply have time for, which is unfortunate. There is no time built into Classified 
contracts that gives us incentive to be involved. Classified Senate is given release time, but there is not 
much equity in the fact that Faculty is required to do a certain amount of committee time, and is paid 
as part of their job. Where as Classified we are forced to get permission and squeeze it in to an already 
increasingly overwhelming amount of everyday work. 
If you are not partricipating on one of the few committees there is no way to identify the scope of the 
committees activity. 
It is now onerous to be on a committee as a small group is expected to do a great deal of work while 
many have no way to participate (if not on a committee or tapped by a committe to help). 
Many FT Faculty members often work far beyond the MCC policy designated 5 hours per week to fulfill 
our many time-sensitive committee duties. 
Not right now, because we are working on the Educational Master Plan which is being pushed by 
accreditation deadlines. 
Participation within governance is largely voluntary and the commitment to managing workload and 
committee tasks is a continual balance wherein some committees have more intensive, detailed tasks 
and others are more general in nature.  When governance duties are time-intensive or requires 
additional assistance, I have personally observed positive administrative support for the successful 
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balance, participation and completion of governance tasks. 
Redundant question - same as #9 
Some committees have too little, others too much...and the work is spread across a subset of the 
faculty rather than the entire senate 
Some committees more so than others. 
Sometimes it is fine, others it is waaaay too much work. Also in my experience, the workload tends to 
be carried by a few, not the entire committee. 
There's a tremendous amount of workload that is present. Due to an absence of key committees that 
were sunsetted with the implementation of this new model, certain campus wide issues are not 
addressed. 
These committees are HUGE! 
This will be more true when issues which are truly operational to a department are program are not 
required to be handled by governance committees as sometimes happened in the first year. 
 


 


Question 11: The workload generated by the current governance structure is 
equitably distributed. 
 


 # % 
Strongly Agree 6 2% 
Agree 40 16% 
Slightly Agree 30 12% 
Slightly Disagree 25 10% 
Disagree 31 13% 
Strongly Disagree 21 9% 
Don't Know 92 38% 
Grand Total 245  
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 Administrator Associate Faculty Classified Staff Full-time Faculty Total 
Strongly Agree 0% 3% 2% 3% 2% 
Agree 31% 8% 12% 21% 16% 
Slightly Agree 23% 3% 11% 15% 12% 
Slightly Disagree 8% 0% 11% 14% 10% 
Disagree 15% 3% 6% 21% 13% 
Strongly Disagree 15% 5% 4% 13% 9% 
Don't Know 8% 78% 55% 14% 38% 
Total 13 37 84 111 245 
 


Question 11: Comments 
 
Absolutely, definitely not. 
Again, you would only know if the workload was appropriately distributed if you were on the 
committee and had history to reflect on. 
But this might be more a function of the retio of FT faculty to committee slots available. 
Committees are too large in size for adequate debate and deliberation. 
Courses and Programs bears a very large work burden and committees like Student Affairs bear too 
little a burden of work. 
I know this is something that has already been addressed, but there seems to be a pretty big swing in 
the variation of workload from committee to committee. 
Is equitable distribution of workload a worthy goal? 
It is now onerous to be on a committee as a small group is expected to do a great deal of work while 
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many have no way to participate (if not on a committee or tapped by a committe to help). 
It will never be equitably distributed and I dont understand why this should be a goal.  Planning and 
Budgeting, C&P will always be a high workload committee while others may not.  To equate the 
workload of committees that must meet numerous times per month to those that meet once per 
month is disingenuous and false.  What purpose does it serve to try and say these are equitable?  Why 
do they have to be? 
No, again because of the number of faculty members that have not been assigned to committees. 
see above 
see above 
some committees have more work than others so perhaps they need to add members 
Some committees seem to have a lot more to do than others, but that might just be the nature of 
their work... And then on the committeess themselves, a few individuals are left doing the bulk of the 
work, while some just sit back and offer their criticism without offering to step up and pitch in... it's 
maddening. I never thought I would see that at MiraCosta. But I see it a lot now. No one wants to put 
their name as head of a work group or subcommittee for fear they will be the next lightening rod of 
criticism. 
Some faculty are asked to serve on more than one committee while there are faculty who serve on 
none - definitely not equitable. 
That was not my experience... 
The distribution of workload should not be a major consideration.  Some committee, by the nature of 
the matters considered by them (i.e. Courses & Programs), will absolutely be more time consuming.  
Their work should not be fractured just to make the load "equitable" to the work of another 
committee.  Committees with heavy workloads should perhaps contain more members than others so 
that no one individual member of the committee has to shoulder a heavy load by themselves, but 
instead it might be able to be shared among several representatives of an employee group. 
This ebbs and flows. 
This is defintely not the case.  Oftentimes due to the nature of different issues within governance, 
certain officials (for example, Senate Presidents) cannot seek administrative assistance due to 
confidential activities.  Also, many constituents are generally not aware of the historical balance which 
must be sought and pursued as an essential component of accurate decisionmaking, overall 
comprehension of processes and activities, and balance for the future direction of shared governance 
at MiraCosta. 
 


Additional Comments 
 
1) There needs to be a way to evaluate the committee chairs, especially for being effective in leading 
large groups.  2) We have too many big inefficient committees. I think smaller is better, large group 
think doesn't mean a better end product. 
9 and 10 appear to be the same question so I didn't answer 10 
A big concern for me is the idea of "collegiality," and beyond that "equity." It really has yet to be 
determined how most of the Classifieds feel about the idea of collegiality.   The ideas of equity and 
fairness are going to push more into the forefront as MCC's financial situation clarifies itself. It is 
concerning to me that Faculty is pointing to the reduction in sabbaticals and growth as part of what 
they are willing to give. Then in turn, asking what Classified is willing to equitably contribute, when 
Classified has no option of sabbaticals to begin with, and is not in charge of their own growth, or lack 
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thereof. That is controlled by Faculty Administrators and Administration---and is in place to support 
Faculty. So, the idea of equity as to what constituencies are willing to give in this economic downturn 
is not  on a level playing field from the start.  I guess you could say that it doesn't feel very "collegial."   
That is not to say that I don't think that MiraCosta is a wonderful place. No doubt And, I don't have 
any misconceptions that Classified carry the primacy of Faculty. But, it does not go unnoticed that 
Faculty has perks that Classified does not. 
Are we going to see a survey asking us about how each committee functions? How we think each is 
performing its tasks? Whether we think that their missions are appropriate?  I know that some 
committees last year conducted internal surveys, and some (PG&E) conducted full surveys, but what 
about the rest?  Where do we get to offer feedback on how we, as the general college public, get to 
comment on the effectiveness and functioning of the other committees? 
Associate  Faculty is well represented.   And now, finally, the non-credit AF is represented too.   
Although we are a diminishing segment of the MiraCosta family. 
Committees are too big and not mediated well. Discussion becomes unproductive. There should be 
time limits on how long someone can talk and a time certain to close comments. 
Curriculum is identified (#1) as an area of Academic Senate primacy.  As a result I am not sure why 
Courses and Programs (effectively the curriculum committee) exists as a Governance committee.  I 
think it should be returned to the AS with voting members being exclusively faculty.  All other 
members, though welcome and providing  potentially important input, should be non-voting 
members. 
Done! 
First of all, I don't think the "GO" has the broad informative communication with the Classified as 
individual; the Classified is not being kept in the loop of the whole structure, and the most 
disappointment I have is that I don't think our Classified has the overall adequate representation in 
this "GO" structure (we used to have a high participatory roll in our district governance, which I no 
longer feel in the same way).  And because the due process of the communication from "GO",  I can't 
provide any opinion base on the limited knowledge I have; and I no longer feel that the "equality" is 
given in term of the representation of Classified. 
For a new person, It doesn't seem like there is a good place to go to understand how the governance 
works.  It was nice to see the Governance section on the portal, but I thought I would go there and get 
a better explanation of what each one does (some have no summary, most just a sentance). I do not 
know how they relate to one another.  I'm sure I've been told at some point, but i wanted to prepare 
for this survey and I didn't find enough information for a 'refresher' to honestly take the survey.  I'm 
sure this is mostly my fault for not paying attention.  I think the governance section just needs a bit 
more summary information to help with the big picture. 
For me, the governance structure is confusing. It's still not clear where I should take issues and how 
they get routed and resolved. I haven't had to bring an issue forward so maybe the confusion would 
dissipate once I did. I do appreciate all the work that is going into this and that shared governance is 
still the goal to strive for and that it is deemed important and of value. Thank you for seeking 
feedback! 
Give this structure a chance.  MiraCosta really did not have a collegial governance structure.  Prior to 
"GO" faculty, staff, and administration did not have a collegial governance structure and certainly 
decisions were not made in a collegial manner.  The college really needs to follow this model that is 
much closer to defining roles of faculty, staff, and administrators in a collegial environment. 
How about giving the adjuncts a vote on whether or not they wanted to change to LHE salary 
designation. According to my pay stub, I now make one half of what I was making.  That information is 
not correct and may not even be legal unless there are some tax loopholes that were taken advantage 
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of by the people who arbitraily changed the language and designation of my salary. 
I am an associate faculty member and do not have a lot of involvment in the governance process.  I do 
expect  that if something is important to me I can ask around and find out what I need to know or do 
to have my concerns and suggestions heard, although I do feel that at times  the associate faculty are 
treated as second class citizens by some of the full time faculty. 
I am sorry...but I am really not familiar with the issues addressed in your survey since I am not directly 
involved with governance at MCC. 
I appreciate the emails that inform all faculty about meetings, agendas and outcomes, I see a lot of 
effort here. When I aproach anyone in person about questions I have, there are no answers. After 
being yelled at by a Dean that said that I do not understand how things are "now" (witnesssed by 
another instructor working in a teachers lounge area) I have decided that by bringing any questions or 
inconsistencies to anyones attention, I may find my job in jeopardy. I believe it is best to say nothing 
and just do what I am told. Is Government Structure clear and available to lend any support? Not that I 
am aware of. It is a confusing time at MiraCosta College. 
I believe the GO structure answers the very important issue of who is involved with decision making 
and how to have an issue addressed.  I would like to see better representation of students in the 
decision-making bodies of our governence structure.  A tall task, I realize, but worth the effort to 
improve the connection between our college and community we serve. 
I like that funding requests will now be connected directly to program review. 
I liked the idea of reducing the total number of committees from 40 something the under 10, but this 
change was hard for the first year or so, especially when there were established procedures. We are 
adapting well, but I really miss the whole "TCO" program! 
I really do not know how things work around here; what the purpose of the committees are, and what 
their functions are as related to the institution. I think an organizational chart of committees might be 
helpful; where they are in the governance structure and who they report to or advise.  I have never 
felt like I was part of the  current governance structure, or any governance structure here. 
I think in our rush to appease a non mandated issue in the accreditation report we dismantled a 
system that could have just been massaged back into place.  Where it went in terms of what Benno 
did not like was a reaction to the problems during the Richart era.  I truly felt the baby was thrown out 
with the bath water unnecessarily.  I hope that culture of MCC takes over and makes GO go back to a 
more inclusive effort.  I see movement in that direction this year than last. 
I think it would be a mistake to remove classified from any committees.  Faculty primacy will not be an 
issue as long as faculty do their part to participate in their respective committees.  It's not the fault of 
any other constituent group if there are faculty members who do not participate. 
I think that there are two keys issues that need to be addressed. First, in my opinion, this process is 
not easily understood by the majority of faculty and secondly, there needs to be a more equitable 
distribution of the workload. 
I think we might have "thrown the baby out with the bath water" when we eliminated so many 
committees and advisory groups. However, I worry that we are now starting the proliferation of 
unneccsary committees and advisory groups again, which could cause the same old problem of "too 
much talk and too little accomplished for it" that caused the revision to the governance structure in 
the first place. 
I thought the GO structure was meant to reduce the number of committees on campus, but now it 
seems like there are even more committees and subcommittees, many of which do not include or 
encourage classified participation. 
I was skeptical at first and worried that decision-making would be diminished among those most able 
to make informed decisions (i.e., at the "local" level).  I still feel that subcommittee cross-over service 
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should be permitted and probably even encouraged. 
If only supervisors were more supportive of staff being involved in committee work..... 
I'm usually not such a negative person; in fact, I enjoy analyzing systems and looking for positive 
changes.  Howvever, this new governance structurre was slammed together very quickly in response 
the the dreaded AACJC and Queen Beano's decree.  It was sheparded along by people who were either 
interims or brand new to MCC.  We were very quick to throw out the baby with the bathwater and I 
don't think the results have garnered us much in the way of increased input into or understanding of 
our collegial governance structure.  A structure that is imposed and that does not evolve from the 
exsiting community may look good on a flowchart but doesn't necessarily serve the community.  I 
agree that the old structure was outdated and it was not easy to determine who was the authorizing 
and who was the approving (recommending) body.  However, if we chose not to understand our past 
we are determined to repeat it. 
in regard to question 11, some folks aren't doing shit. Not that it's worse now than before--that's just 
the way things are and will always be, I guess. 
It crazy to think that by being on one committee you are now on 3 to 5 other subcommittees.  Why 
can't faculty each be on one committee?  Knowing that you have to kill yourself for 2 years and then 
have 2 years of nothing does not make me want to volunteer to be on any committee.  Why can't 
different faculty serve on subcomittees as long as they report back to the main committee?  Spreading 
out the workload makes a lot more common sense and life easier to live. 
It seems to me that the current structure and make up of some of the committees is weighted 
towards faculty and perhaps also administration. Classified need to be given equal opportunity for 
representation even if it means giving us additional members on a committee. The new structure and 
operation of committees seems as if it has stifled our voices. 
it takes too long to get action, particularly when it crosses committees. 
It would be nice to get regular updates about what each committee is working on and timelines for 
decision making. 
It's not organized, and hard to find info.  Starting with the emails which often have the same subject to 
where the agendas and minutes are kept...hard to find easily.  Needs to be easy to see what's 
happening without searching all over the place. 
I've had concerns that some of the issues previously addressed by committees such as TAP and SPIT 
had little place in the new governance structure, but am pleased to see the emergence of MOE. 
I've heard faculty discussing both their satisfaction & dissatisfaction, especilly their frustrations, 
concenring the new GO.  While we may have shifted bodies & changed names, we are still grappling 
with the volume of to-do tasks that at times seem questionable, ill-advised and beyond labor-
intensive.  On the plus side, some folks feel the new committee reorganization has been beneficial; on 
the downside, some folks (myself included) have found that the committee structure have been half-
successful, as we grapple with task after task without much breathing room.  Perhaps most 
importantly, whether we have a spirit and atmosphere fostering true collegiality and communication 
is still in debate.  Ture, not everyone can be pleased in a given moment, but because there are enough 
people who discuss college affairs in hushed tones, the question remains whether we do have open 
channels of communication or whether we have the appearance, while the big decisions are 
dteremined in smaller, select circles. 
Keep working on it, new power core. 
Many of our committees seem to have the same names of people who serve on them. 
Many of the changes that have already been made in the summer and fall of 2010 are helping 
immensely.  There is a much broader representation on each committee; the new academic senate 
president did an excellent job of working with committee chairs to have a diverse group on each 
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committee.  The new academic senate president has looked closely at procedures that need to be 
fine-tuned, so there will be more consistency in agendas, minutes, communication with all governance 
bodies, etc.  There is a great deal of tweaking that needs to be done, but that process has already 
been started this fall.  The overall structure has much potential, and with the new leadership most of 
the problems that existed last year are in the process of being fixed. 
May I suggest that review of  both Human Resources' and Risk Management's practices, policies and 
procedures, as they relate to our governance structure.  This is no way suggests or reflects adversely 
upon staff within these offices. 
Most committees seem to have the same people serving on them. 
New to MCC, so not sure on a lot of above statements. 
No new committees! 
Observing events, behaviors, finances, the elimination of classes since the LHE implementation there 
is a general lack of trust that pervades Miracosta now. Some activities seem more transparent yet 
something has been broken for the associate faculty that will take time to heal.  Do we trust our US 
government? It is the same with Miracosta. As longer as education is second to money and powers at 
play there is no structure/governance that can truly be trusted or represent all parties. 
Obviously, I know very little about the GO structure. With the  increase in enrollment, my focus and 
energy is reserved for meeting the needs of our students. The academic Senate has provided many 
opportunities and forums seeking input and answering questions, but I feel my time is better spent 
serving students. I appreciate the dedication and hard work many faculty members have contributed 
to the new structure, and I hope to take the time to educate myself and offer input in the future. 
Our governance structure can work, however it needs to pay attention to inclusion of many voices. 
How do chairs set up meeting structures that invite participation in large or small groups? If issues are 
urgent and time driven, Can those be identified, given at least two meetings to work through, and 
properly facilitated.   With additional ad hoc committees this year, we have the ability to address 
issues left off of task driven agendas. There must be dialogues that allow for ideas, shared best 
practices, innovation, and community building. Being collegial is not limited to task driven agendas. 
We must change our roles to be a more inclusive community.   Thank you. 
Overall, our governance structure works well. One thing that is done particularly well is that faculty 
are given a many opportunities to participate and have their voices heard. It seems that each 
committee varies widely in how much work committee members are expected to do; however, that 
seems inevitable given that each committee is designed to address different issues. 
Sadly, I don't think people care. 
Specific comments about committees.  Student affairs decisions are made at student services council.  
Might as well just let student services council become student affairs.  Academic affairs has a huge set 
of different duties that used to be done by other committees that were more specialized or by 
department chairs.  The specialized committees were more efficient.  Often the specialized 
committees were Academic Senate committees.  Giving those duties over to a huge, apathetic 
committee weakens the Academic Senate, and that could have been the intention.  Community 
relations and campus committees handle things that should be handled by small advisory committees.  
You don't need 20 or more people from every group on campus to make decisions about speed bumps 
at San Elijo.  Community relations is one person's job, and you don't need 20 or more people to tell 
her how to do her job.  Courses and programs should be an Academic Senate committee again.  
Curriculum is a major, defining area of academic senate primacy.  To give that up to the college-wide 
governance process is wrong.  Curriculum development and approval are the purview of faculty.  It 
doesn't matter whether you have one voting administrator or ten voting classified staff members, 
curriculum development and approval are areas of academi senate responsibility.  Budget and 
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planning, like PBC before it, is appropriate as a college-wide governance committee.  It struggled with 
prioritization of budget requests last year.  I hope that situation will be improved this year.  
Governance structure overall.  Some things are core values or just really big, college-wide issues that 
the governance structure is inadequate to address.  Those would be Diversity and Equity, program 
review and student learning outcomes, and sustainability.  These are addressed in little pockets or not 
addressed at all.  If something is a core value of the institution, that value should be visible in the 
governance structure.  Budget and planning can't take on all of program review in addition to budget 
and master plan issues.  Academic affairs can't take on all of academic program review and student 
learning outcomes.  Giving one person the outcomes assessment coordinator role and not giving that 
person a role on any governance committee makes it easy to shove outcomes assessment off to one 
side when its supposed to be a college-wide initiative. 
The change made to have the Steering Committee co-chaired by the college President is a good one. 
The committee structure is still not clear with governing committees and sub committees.  Above the 
term advisory was used?  What are the advisory committees?  Do they have influence in the process? 
The current governance structure is not perfect, but it does comply with recommendations from 
ACCJC to streamline our processes, utilize fewer committees, provide a means for central intelligence, 
and integrates program review with budget and planning. Courses and Programs is by far the most 
intensive workload committee, but it was when it was AP&P too. 
The dilemma now is to add or not add more advisory groups and committees. If too many new 
committees are added, we will wind up where we were before, with way too many committees and 
long delays between the germination of an idea and the realization of it. Current committees, to some 
extent duplicate the work of groups like the Department Chairs and the Student Services Council. 
Mergers may be wise. Committee and Council approved ideas may wind up competing with program 
review ideas and then the clear path from program review to funding as part of a cohesive strategic 
plan could be compromised. We do need to sort this all out and make the Governance Organization 
structure and processes simple enough for people to understand and streamlined enough to actually 
get things accomplished. 
The new ship in which we are all sailing sometimes seems to be riding in rough seas, but I suspect as 
time passes and all staff becomes more familiar with the new vessel, smooth sailing will be is just 
around the corner. 
The only concern was about the work performed during summer months. While one can see the time-
savings as a meritorious approach, the lack of transparency (due to non-presence of many during 
summer), could be put forward as a demerit. 
The workload is not evenly distributed, with some committees having a disproportionate amount of 
work, such as C&P.  Why is C&P a governance committee rather than a Senate committee?  Is service 
on all committees "counted" equally?  How do we account for time we need to work on 
department/program issues when we're allotted only 5 hours for governance and departmental work 
and some among us are expected to work more than 5 hours on our committee work, alone, while 
being equally pressured to do work for our departments/discipines? 
There is no clear process on who handles carrying items approved from the main committees (C&P, 
Academic Affairs, Campus, etc) to the Councils and then on to the Board.  Last year important items 
fell through the cracks when they were sent from the main committee to the Academic Senate. The 
items were late or even worse didn't make it to the Board.  In some instances it doesn't make sense to 
have certain items vetted by all four Councils.  Also, sigh, supposedly with having less committees, 
people only have to serve on one committee. No problem there.  The problem I have seen is that 
certain people while assigned to a committee, don't show up for meetings and don't participate, or 
when they do show up they are unprepared and then waste the committee's time by complaining 
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about how overworked they are.  This is no longer an exception but seems to be the rule. 
There is no equality among the different constituencies! 
This college relies HEAVILY on the services of associate faculty, expecting high quality, professional 
standards in the classroom.  We are not compensated accordingly (pro rata) for our work, nor are we 
represented properly in the governance of the college.  If we are good enough to teach your students, 
we should have equal voice in decision making and governance. 
This new process is cumbersome and feels very disjointed.  There was a very well understood process 
that existed in the past with PBC, TCO and the various committees that were in place.  The size of 
committees has grown to a size that just puts the same amount of people on less committees.   To 
have just thrown perfectly sound processes away as if they added no value is a terrble slap in the face 
to all of us who were instrumental in creating and sustaining these processes.  While a tie to planning 
and budget needed to be accomplished, it sure feels like this could have been done much more easily 
by process flow diagramming the current process and correcting/improving what was already in place 
Tho old convoluted way of doing things was less convoluted than the new convoluted way of doing 
things. 
To be honest - I did not even know what governance was so I looked it up. What I read about 
governance made a lot of sense, but I still do not know what MCC governance is, probably because I 
am a a part-time person. I am sure I am effected by the way the governance works - so I should try to 
understand it.   Selecting Board Governance on the MiraCosta website brings up an enormous list of 
links, but no simple definition. Perhaps a clearly defined thought near the top of the page would help 
and also give some guidance to where to look for information in the list below.   Thanks! 
We have too few people working on too  many things.  Some of the committees which were 
subsumed in the new proceess are in the process of being reinstated (DEC) others should be 
considered. 
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Results of the Governance Organization Satisfaction 
Survey 


 


Executive Summary 
 


During the fall 2011 semester, MiraCosta College conducted the second evaluation of its governance 
structure.  An online survey was sent to all employees and the executive council of the student 
government.  The survey was identical to the one conducted in the fall of 2010.   


Two hundred and fifty nine faculty, staff and students responded to the 2011 survey.  Results are 
presented in the aggregate as well as by constituent group.  In every case there were indications of 
improved satisfaction with the governance structure over the prior year.   The positive findings included 
the following:  


 The majority of 2011 respondents now register agreement with 10 of the 11 questions, 
compared to only 6 out of 11 in the 2010 survey. 
 


 In 8 of 11 questions there was a level of agreement at or exceeding 60%. 
 


 The biggest increase was in the percentage of constituents who felt that issues are resolved in a 
timely manner, increasing from 31% in 2010 to 59% in 2011. 
 


 Several questions showed a level of agreement that increased by 20 or more percentage points: 
 ease of understanding (20 percentage points), know where to take issues (21 percentage 
points), issues resolved in a timely manner (28 percentage points), and issues resolved 
effectively (22 percentage points)  
 


 Five additional questions showed a level of agreement that increased by 10 or more percentage 
points, we could also include: distinguishes advisory from decision making bodies (up 19 
percentage points), is sufficiently comprehensive (up 17 percentage points), encourages all 
constituents to have broad and constructive participation (up 10 percentage points), committee 







composition is appropriate to each task (up 14 percentage points), and generates an equitable 
workload (up 16 percentage points). 
 


 When organized from strongest to weakest,  the levels of agreement were as follows:   
Knowledge of where to take issues and constituents are encouraged to have broad and 
constructive participation (80%);  Process is easy to understand (78%);  Structure is sufficiently 
comprehensive (75%); Process preserves tradition of collegial governance (73%);  Committee 
composition is appropriate to tasks (68%); Issues resolved effectively (65%);  Clearly 
distinguishes advisory from decision making bodies (64%);  Issues resolved in a timely manner 
(59%); Generates a reasonable workload (57%); and Generates an equitable load (46%).    


The MiraCosta College governance structure is maturing and evolving into a stable and comprehensive 
system supported by the campus community.  MiraCosta will continue to annually assess the structure 
and make adjustments as warranted. 


 


 


 


Background 
 


As a part of its efforts to continuously assess and improve its processes, the Governance Organization in 
collaboration with the Office of Institutional Research and Grants disseminated a survey amongst all 
college administrators, faculty, staff and Associated Student Government Executive Council.  The survey 
was conducted in an online format, and initially ran from October 18th through the 31st, 2011.  At that 
time the number of responses was roughly half of what it had been in the prior year.  For this reason the 
survey was extended to November 11th and the entire survey generated 259 responses.  


The makeup of responses across constituent groups was almost identical between 2010 and 2011.  
There was a disproportionately large response from full-time faculty, and a disproportionately small 
response from the classified staff.  


The comparisons between 2010 and 2011 show a greater understanding of and satisfaction with the 
new structure.   


 


 


 


 


 


 







Responses by Constituent Group 


 


                   Note:  There were two responses from students, resulting in a response of less than 1%. 


 


Percentage of Responses by Constituent Group 


 Responses Constituency Percent Responded 
Administrator - Both Educational and Classified 20 28 71% 
Associate Faculty 26 5001 5%  
Classified Staff 83 263 32% 
Full-Time Faculty 128 178 72% 
Student 2 9 22% 
Grand Total 259 978 26% 


 


 


 


 


 
  
                                                           
1 This figure is an estimate as the number of Associate Faculty varies from semester to semester, and not all are likely to respond in a semester 
in which they are not teaching.  
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Comparisons to 2011 
 


Question 1: The current governance structure is easy to understand. 
In 2010, 58% of respondents felt that the structure was easy to understand, compared with 78% of 
respondents in 2011. 


 


 
 


Question 2: In the current governance structure, I know where to take my 
issues for consideration. 
In 2010, 59% of respondents felt that they knew where to take their issues compared with 80% of 
respondents in 2011. 
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Question 3: Using the current governance structure, issues are resolved in a 
timely manner. 
In 2010, 31% of respondents felt that issues were resolved in a timely manner compared with 59% of 
respondents in 2011. 


 


 


Question 4: Using the current governance structure, issues are resolved in an 
effective manner. 
In 2010, 43% of respondents felt that issues were resolved in an effective manner compared with 65% of 
respondents in 2011. 
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Question 5: The current governance structure clearly distinguishes advisory 
from decision making bodies. 
In 2010, 45% of respondents felt that the governance structure clearly distinguishes advisory from 
decision-making bodies compared with 64% of respondents in 2011. 


 


 


Question 6: The current governance structure maintains MiraCosta's tradition 
of collegial governance. 
In 2010, 65% of respondents felt that the governance structure maintains MiraCosta’s tradition of 
collegial governance compared with 73% of respondents in 2011. 
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Question 7: The current governance structure is sufficiently comprehensive to 
address existing college-wide governance issues. 
In 2010, 58% of respondents felt that the governance structure is sufficiently comprehensive to address 
existing college-wide governance issues compared with 75% of respondents in 2011. 


 


 


 


Question 8: All constituencies are encouraged to have broad and constructive 
participation in the current governance structure. 
In 2010, 70% of respondents felt that the governance structure allowed for broad and constructive 
participation compared with 80% of respondents in 2011. 
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Question 9: Committee composition is appropriate to the tasks of each 
governance committee. 
In 2010, 54% of respondents felt that committee composition was appropriate compared with 68% of 
respondents in 2011. 


 


 


 


Question 10: The current governance structure generates a reasonable 
amount of workload. 
In 2010, 48% of respondents felt that the structure generated a reasonable amount of workload 
compared with 57% of respondents in 2011. 
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Question 11: The workload generated by the current governance structure is 
equitably distributed. 
 


In 2010, 30% of respondents felt that the workload was equitably distributed compared with 46% of 
respondents in 2011. 
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2011 Responses by Constituent Group 


Question 1: The current governance structure is easy to understand. 
 


 # % 
Strongly Agree 31 13% 
Agree 109 41% 
Slightly Agree 58 24% 
Slightly Disagree 18 7% 
Disagree 24 10% 
Strongly Disagree 8 3% 
Don’t Know 10 3% 
Grand Total 258 100% 


 


 


 Administrator - 
Both Educational 


and Classified 


Associate 
Faculty 


Classified 
Staff 


Full-Time 
Faculty 


Student 


Strongly Agree 17% 16% 8% 15% 0% 
Agree 46% 39% 37% 43% 0% 
Slightly Agree 28% 14% 32% 23% 50% 
Slightly Disagree 0% 7% 8% 6% 50% 
Disagree 3% 16% 6% 11% 0% 
Strongly Disagree 6% 2% 3% 3% 0% 
Don’t Know 0% 6% 7% 0% 0% 
Grand Total 100% 100% 100% 100% 100% 
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Question 1: Comments 
 


Although the flowcharts appear complicated, the basic decision flow from Steering Council to 
Governance Committees to Governance Councils to the S/P is fairly straightforward. 


As a new employee, it can be confusing at first unless you take the time to read and understand it. 
associate faculty need a flow chart with explanations included in every semester packet. we are 


bombarded with meeting agendas full of inexplicable acronyms. 
Everything is shifting too much.  Committees are being formed and then determined not to be part of 


the governance structure but instead advisory committees (e.g., the Campus Committee).  Once the 
dust settles, I think there needs to be more education. 


For those who are involved in the governance processes on a regular basis I think the structure makes 
a lot of sense.  But I hear from those who are not already involved, that it can be a bit daunting. 


I agree with this only because I have been a part of the governance structure, serving and even 
chairing councils. I would most likely answer differently if I had not done so.  On page 9 in the manual, 
you need to reference page 50 so that people who don't know what all those acronyms mean know 
where to look. The chart makes sense to me because I know what AAC, SIC, BPC, etc. means. For those 
who don't this chart would make zero sense.  


I am not clear on the role of the Steering council or how to contact the chair and get suggestions 
heard.  


I am very new to MCC and this document is much appreciated. Still, the layers and nuances of the 
governance structure are complex. I don't know that it could ever be ""easy to understand."" It will take 
time to really get comfortable with all of it. 


I don't generally use the GO structure for anything.   
I find the new sructure to be very easy to understand and I agree with it's principle and purpose. 
I get the basic concept, but a simple flow chart distributed once more to all faculty would be very 


helpful. 
I have no idea how it works.  I just know they have meeting and go out of town on the tax payers 


dime.  I think it is silly.  They should do some real work. 
I have only a basic understanding of the structure.     
I hear and read about the governance structure, but still I am confused as to how I participate.      


Louisa's emails are informative and well-written; however, with such a wide variety of issues, it is 
difficult to know exactly which issues apply to me personally. 


I know I risk my job with these comments, but the fact remains that associate faculty are treated very 
badly on this  and all campuses.   We are the bottom of the barrel, treated like that and we know it.  We 
can spend time and money preparing a class and preparing to do a good job, only to have the class taken 
from us on the day before the class begins.  That is not just in any language. 


I must admit that it's a bit difficult to understand the structure ... even with the flow charts.  I can't 
help but wonder whether non-MiraCostan would find it very difficult to understand with all the 
acronyms and elaborate arrows.   


I think that people still don't understand the difference between advisory and decision-making bodies 
or the route that issues have to take. 


I was going to review the manual, but it's 52 pages and I'm pressed for time. 
If you're involved in the process, it's relatively easy to understand, but having talked to those not 


involved, it seems foreign to them. There are many steps to the process and people outside get lost.  
I'm still trying to understand the new structure.   
It is convoluted with too many layers; seems to convey mistrust. 
It is not.   There is no clear manual or training.  We are encouraged to ask a lot.  Seriously?  How about 


a manual?  A flow chart?  A table of definitions?  TRANSPARENCY. 
It is too cumbersome-too many layers of decision making that make decison making by faculty at 







thelower level of the spectrum, meaningless. 
It makes sense when you see the ""overview chart.""  However, the chart does not account for the 


variety of situations/variables that have come up over the last couple of years.   
It seems to change an a near daily basis. 
I've come to understand it this second year. 
No class or workshop explaining mcc gov structure 
NO one ever asks for the opinions of part time teachers nor are our ideas ever considered as valuable 


ideas. Our role in governance is not explained, encouraged or communicated. I have been teacher here 
for 22 years and I have never read a document about governance, my department does not involve part 
timers in the ideas of governance or the notion that we have anything to add to the dialog of 
governance. 


Not really; too many committees, to much administration to comprehend who really does what  at 
MCC 


Originally, the GO structure was missing many elements, and some of the issues seemed muddy, but 
now the necessary advisory committees have been re-created and it is easier to see where each issue 
goes.  Also, after the evaluation and review last year, and the changes in the governance committees 
that resulted (change in Courses and Programs concerning curriculum review and approval, creation of 
IPRC, and conversion of two committees from governance to advisory), the GO structure is MUCH easier 
to navigate and understand. 


Read a 50 page document about the Governance Structure and then answer the questions? Well, 
after reading a 50 page document on the Governance structure, I *guess* it's now ""easy"" to 
understand. 


Recent improvements (reorganization of some committees, elimination of some, etc) have mode this 
much more understandable. 


Takes time to navigate through the handbook but the info is certainly there 
The charts are easy to understand 
The current structure of governance is incomprehensible. The distinctions between different types of 


committees is not intuitive, difficult to learn and pointless to apply. Jargon is everywhere, but meaning 
does not follow.  Things made more sense when there were Senate committees and District 
committees.  You could usually tell which was which and why, but even when the divisions were 
somewhat arbitrary, they were more sensible than what we have today. The current organizational 
chart is an illusion of order.  Maybe that satisfies the accrediting commission, but it does not serve the 
college well.  


The governance structure has been evaluated and changes have been made to make it more clear to 
faculty, staff, and students. 


The individual components and committees are easy to *know* but the **structure** is most 
definitely not easy to understand. It is unclear how they fit together. Even after reading the manual, 
there is no clear indicator of the structure. There are too many details and words and complicated 
diagrams with too much information on them to understand exactly how anything is supposed to fit 
together. 


The jprocess has been streamlined in the past year and is much easier to understand now.  The 
current Academic Senate President has done a phenomenal job of helping all faculty understand both 
the structure and the process, and has worked tirelessly to make the structure she inherited functional. 


There has not been enough information presented at meetings to enable all faculty to understand the 
organization.  A new concept map would be beneficial.   


There have been so many changes, it is hard to keep up.  One year, we have only a handful of 
committees, the next year we are back to dozens.  While change is good, so is continuity.   


There is still uncertainty about the way issues move through the Governance structure. There is not a 
clear follow-up to issues ""farmed out"" by the Steering Council, so people are often uncertain about the 
status of an issue. 







There's still not a concrete system in place (handbook/manual) that describes the reporting process, 
and how items that need multiple level approvals are handled and who's responsible for the oversight.  
There are workflow charts, but they don't tell you who is responsible for seeing the items through at 
each level. Does the initial committee chair walk the item through the levels and finally to the Board? Or 
does one chair pass the item onto the next chair and that chair in turn forwards the item once it's been 
approved? Or, in some instances an item is approved by the initial committee, then onto the next but 
then the responsibility of submitting it to the Board falls under the VP of the division.  The fact that this 
is not clear and not documented creates confusion and allows for items to fall through the cracks. 


Things are still evolving and in a clarifying mode.  However, with the recent adjustments of last spring 
(removal of some GO committees to advisory status; creation of new GO committees deemed necessary 
for ongoing function) the governance system seems to be finding a more permanent and negotiable 
shape. 


Things have been changing so rapidly.  Every year we have a new process for one thing or another -- 
it's hard to keep track of what is the same and what's different. 


Using the manual it looks pretty easy to follow. 
When the GO structure was originally set up, my understanding (and I could be wrong) was that it was 


set up partially to pare down the number of committees, subcommittees, and ad-hoc committees that 
were a part of the MiraCosta culture. But my opinion is that the current Academic Senate President 
didn't like how the GO structure was initially set up, and thus added more committees.  


Why doesn't someone take a few minutes and put a legend on the governance & decision making 
flowcharts on the website that explain what all the initials/acroynms are for the various committees?  
(This is one of the things that makes it confusing for new employees -- people who have been here for a 
while know what SIC or MCCCDAAA stand for, but for a new employee, looking at these flowcharts can 
make your eyes glaze over, and the PDF showing ""Common Acronyms Used By MiraCostans"" does not 
include all of the labels that appear on the flowcharts.)  


With the constant changes it can be difficult to understand the structure. 
Yes, all the information is available to everyone. 


 


 


 


 


 


 


 


 


 


 


 







Question 2: In the current governance structure, I know where to take my 
issues for consideration. 
 


 # % 
Strongly Agree 49 20% 
Agree 104 40% 
Slightly Agree 49 20% 
Slightly Disagree 19 8% 
Disagree 17 7% 
Strongly Disagree 7 3% 
Don’t Know 8 2% 
Grand Total 253 100% 
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Strongly Agree 15% 24% 17% 22% 0% 
Agree 62% 46% 31% 43% 0% 
Slightly Agree 18% 2% 33% 16% 100% 
Slightly Disagree 0% 12% 7% 9% 0% 
Disagree 6% 7% 3% 9% 0% 
Strongly Disagree 0% 9% 2% 2% 0% 
Don’t Know 0% 0% 7% 0% 0% 
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Question 2: Comments 
 


Actually I would not who to speak with other than my union president only because as a union you 
have to work under that structure. But I have no sense that I could speak with my Dean bout issues 
within the department for example because in the end any relationship the school has with part timers 
now has to be outlined in the union contract. In fact I actually fear speaking up to anyone in authority in 
my department about anything having to do with teaching at the school. My dept. does not even 
communicate with me about my teaching schedule. I found when and what I was teaching when I 
received my contract offer in the mail over the summer. I was not asked nor informed what class I was 
offered until after the schedule was made.  


After the evaluation and review last year, and the changes in the governance committees that 
resulted, it is now much easier to figure out where to take my issues. 


As far as I know, I can still go to my AS Faculty Rep, but if I really want to get things done, I go to my 
Dean or my own personal networking. 


don't really know, but as a classified staff person I would probably go to classified senate. 
Even if I am not sure, I have strong senate representatives that can advise me and now, I can also 


consult the Making Decisions manual if I have questions 
For some issues, yes. Others, no. And after one experience at one committee, it's clear that the 


committees themselves also do not know where certain issues belong. 
Frankly I do not know who to take my issues to, becuase I really do not know who I can trust. So 


basically I grin and bear it, keep my mouth shut, and just be happy I have a good job. 
I am not sure yet but am learning.  
I did, but that has changed along with the creation of many, many new committees over the last year. 
I do but only because I've been highly involved.  I think most people would not. 
I don't always, but I can figure it out by asking someone who knows more about the governance 


structure than I do. 
I don't understand the structure enough to say. 
I have a representative, when I have questions about where to take an issue, I turn to them for 


guidance and they are quick to respond. 
I think it can be confusing knowing where to begin. 
I think it's the Steering Committee.  
If I am not sure where to take my issue I contact my ASC Rep ask her. 
If I had issues, I would have very little trouble finding where to take them. 
I'm sure if I took the time to read the manual, I would be able to figure it out. or ask around.  
It is difficult to know what each committee is tasked with, particularly on overlapping issues. 
It is not clear where things go, or where the ultimately end up 
It's unclear to me which items are routine and are handled through administrative offices and which 


items need to go through governance committee(s).  
Most issues are already routed, and the committees make sense.  It's easy to see that issues about 


courses and programs go to C&P, issues about budgets and planning go to BPC, issues about program 
review go to IPRC, etc. 


most of the time.   
Mostly I know where *not* to take my issues. 
No, I don't.  There is no clear manual or training.  We are encouraged to ask a lot.  Seriously?  How 


about a manual?  A flow chart?  A table of definitions?  TRANSPARENCY. 
only the committees that haven't changed much in recent years. 







Routing document provided to Steering Council (not sure if this is posted/public elsewhere) makes it 
very clear what committees handle what BPs, APs 


Sometimes there is confusion because an issue or item may fall under the purview of more than one 
committee. 


The prevailing thought is that the Academic Senate runs the college. So if you aren't part of the 
Academic Senate, you might as well kiss your issue good-bye. If there is anywhere else I can go to take 
an issue for consideration, I don't where that is. Academic Senate pretends to be ""collegial"" by sharing 
information with Classified, but it's all for show. They don't listen.  


The routing of issues makes it clear where to take things. 
The routing tables created by the current Academic Senate President are outstanding.  They clearly 


show where each issue, including all board policies and administrative procedures, is routed, so it is easy 
to see where someone should go for each issue.  In addition, all faculty seem to be aware that new 
issues are routed through the steering council.  This is a major change from the first year of confusion 
and chaos. 


The steering council idea is still problematic, taking issues directly to one of the super committees is 
more efficient. Consultation with an AcSen council member can precede this move for clarity of routing.  


There are several ""committees,"" but I am not sure how they handle individual issues.  How does a 
faculty member go about bringing an issue to a committee?  For example, if a faculty member wanted 
information about load and LHE concerning a certain class, how would he/she give input to the Load 
Committee?    


They do that???? 
V.P. of Instruction almost has no point of contact with the instructors.   Don't know where to go with 


issues regarding a Dean when the V.P. of Instruction is so difficult to communicate with. Seems almost 
aloof and merely a figure-head which makes the Dean the only place to go to resolve issues.  When the 
Dean cannot solve an issue, the only route to take is to move directly to addressing a committee or a 
college operations office which is then frowned upon because it ""breaks rank.""  The current structure 
leaves no other route for issue resolution except seeing a Dean which sometimes can become counter-
productive and lose the original intent of presenting the issue. 


Ver detailed oriented and easy to understand 
When some committees were removed from the Governance process, where issues go became 


somewhat confusing.  
Wherever it seems that an issue should go, is wrong.  The Steering Council is a rabbit hole in a 


governance system that could have been written by Lewis Carroll. Until the governance reorganization 
three years ago, you could take any issue into any committee that seemed like it might be appropriate 
and in short order either your issue was addressed or you would be steered to a more appropriate 
place.  Alternatively, a faculty member could always have brought a concern to Academic Senate Council 
from where it would be steered to appropriate places. You used to be able to enter the governance 
system through any door and get to where you needed to be.  Now there are many fewer doors and 
they are either locked or go nowhere. 
 


 


 


 


 
  







Question 3: Using the current governance structure, issues are resolved in a 
timely manner. 
 


 # % 
Strongly Agree 17 8% 
Agree 80 32% 
Slightly Agree 52 19% 
Slightly Disagree 24 9% 
Disagree 21 7% 
Strongly Disagree 12 4% 
Don’t Know 48 21% 
Grand Total 254 100% 
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Strongly Agree 0% 11% 3% 10% 0% 
Agree 25% 42% 24% 35% 0% 
Slightly Agree 36% 5% 24% 19% 0% 
Slightly Disagree 28% 7% 10% 8% 0% 
Disagree 11% 0% 6% 8% 0% 
Strongly Disagree 0% 6% 3% 4% 100% 
Don’t Know 0% 29% 30% 16% 0% 
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Question 3: Comments 
 


As timely as Brown Act compliance allows. 
Because of the timing of meetings, it can take quite a long time to get started on something.  For 


example, classified senate council only meets once a month and so if you just miss one meeting, there is 
a long delay before the next one. 


Clear definitions related to governance vs. administrative vs. operational decision making are still not 
clear.  MiraCosta seems to confuse governance with administrative and operational decision making.  
Lines between responsibility of faculty, staff and administration are still unclear.  In fact only governance 
related issues should be defined via the ""making decisions at MiraCosta"" handbook.  The current 
version includes faculty (only) working conditions and outline greater than the AB 1725/10 + 1.  Not sure 
if that is appropriate since no other governing/professional groups are represented in that way. 


Collegiality is a necessity but can be a hindrance when a chair or other figurehead is unwilling to make 
the difficult decisions, especially when they might be unpopular. It's a rediculous timeline in many cases. 


Due to the changes over the last five years, decisions that had been made resolving facilities / 
infrastructure needs were never followed through on.    


From my experience on the Campus Committee (not pointing a finger at the Chair or any of the 
members since everyone was very committed) it felt like issues kept bouncing back to the Steering 
Committee.  


Given the amount of governace work, over the last year I think the Committee is working at a good 
pace. 


Haven't been here long enough to say. 
Haven't brought any issues before the academic senate in the new structure yet...and am honestly 


not even sure if issues are brought directly to them or to the steering council first?? 
I don't believe the current governance structure lends itself well to speedy resolution of issues. 
I guess if they did we wouldn't be in the mess we are in. 
I have no idea- it's all a big mystery.  It seems to me that the office of instruction and the president 


should be deciding more (albeit with faculty input) and then advising the college about the processes 
put in place.  Instead, under a bizarre interpretation of collegiality, certain faculty insert themselves into 
decisions that should be advisory only- if that.  They then waste an inordinant amount of time 
""debating"" the merits of issues that are not really up to debate (ie. passing time, vacation days, how 
many -or if- we should do SLO's).  Why is this collegial?  For most of us, it is a waste of time because we 
do SLO's, want to follow statutes about passing time and don't put our own vacation schedule ahead of 
the best interests of students.  I frankly do not know why the administration does not stand up more to 
the shenanigans (and I'm a faculty!) except out of fear of being called (gasp!) ""uncollegial"".  That word 
seems more a threat everyday from the very people who can't seem to take adequate time to survey 
their own senate members to get a sense of where the majority is on issues before acting. 


I see where it has taken more than a year in some instances to move policies & procedures through 
the system.  Not very timely. 


If this were true, would we be on probation now? 
In most cases I think they are.  However, when an advisory hasn't been accepted, recommendations 


seem to bounce back and forth from cabinet, to other decision-making bodies, to committees, without 
resolution or transparency.  Sometimes it seems as though if things are purposely being stalled so they 
will get adopted when they are off the committee's radar. 


It depends on who you are and your standing. The higher up you are, the faster your issues are 
resolved. 


It is better now.  Decisions are made in a timely manner. 
It still takes way too long to get from identifying an issue to resolution.  
Items sometimes ""stall"" before all steps are completed. 







My issues remain unsolved & unaddressed. 
New to Miracosta 
Not always! 
Not being involved in the decision making structure, I do not know whether or not issues are resolved 


in a timely manner.   
not qualified to answer -- I've never followed an issue from beginning to resolution  
Not really, an item is approved by a committee such as BP or C&P, and then it is sent to ASC which in 


turn requires two meetings before it is approved, and then it goes to Cabinet, and eventually makes it to 
the Board (in some instances).  It can take a couple of months before an issue finally makes it to the 
Board. 


nothing gets done timely 
On committees I have served on, issues were resolved by the committee rapidly but then going to all 


the various councils, and waiting for meeting times has been very slow.  Also, we don't really know what 
is going on in the councils, what decisions have been made, since we don't serve on all the councils 
(unless you are a VP). I would suggest that the college get a monthly ""governance"" report, sent out via 
e-mail, that reports back any actions taken in terms of governance. This could be brief, bullet points 
even, with references to where people can find additional information. Perhaps whoever does minutes 
at Steering Council could do a monthly report out, don' t the various committees report their action 
back to Steering Council?  


Only if the Academic Senate are involved. 
Prior to the governance reorganization three years ago, the college was a much more nimble 


institution.  Significant issues could be broadly considered and resolved in a matter of months, 
sometimes even weeks. Now, everything seems to take many months or, more likely, years to be 
considered by fewer people, only to end up with partial (half-baked?) resolution. 


Process takes time, but at least I can track where things are and where they should be going.  Only a 
few things get backed up now, as opposed to a few years ago when it seemed like we never resolved 
anything because we didn't know where to take it. 


seems like every single person on campus has to touch an issue before it moves forward. I'm all for 
letting your voice be heard, but does each and every person have to be solicited for their opinion? 


Still seems to be a lengthy approval process, but perhaps that is inherent in any collaborative process 
the amount of time it takes for an issue to make it through the process is way too long.  issues usually 


that were solvable usually fester up into into a serious problem.  
The bureaucracy is stifling.  
The culture of MCC works against this. Every meeting is lengthy and tiring, because people don't do 


their homework, so half the time is taken up bringing people up to speed. It's unprofessional. 
The current Academic Senate President created a routing table that clearly shows the routing for each 


issue, committee, and council.  With the change in sending the committee recommendations just to the 
appropriate council (instead of taking every recommendation to every council) the process is 
streamlined and much more effective.   


The gears of change are slow. 
The GO structure is finally becoming efficient enough to really get things done.  Details of how task 


forces and subcommittees are formed, what constitutes governance and what constitutes operations, 
etc., have been worked out, making it all work better and faster. 


The governance structure is in name only. The VP and the Deans make all the decisions on campus, 
and ignore input from faculty and staff. 


The pace of governance at MiraCosta has always a volatile issue.  Some say that we are too bogged 
down with procedure and thus too slow to resolve matters of governance in a timely fashion.   While it is 
true that we are at times slow to move forward, in the absence of collective bargaining, long discussion 
and extended procedure are our tradition and culture.  If it maintains our sense of collegiality, timeliness 







becomes less of an issue.  
There are times when things seem to be pushed through so fast no one has time to consider things. 
There is less redundancy of effort. 
Things take forever to move through the process or they are rushed through without giving people 


time to really look at things. 
Things take longer when an issue has to be brought up to all teh senates and councils and when they 


are done simultaneously, it is hard to figure out which one is the current version.  
This varies depending on the committees involved. If communication between the different levels is 


unclear, it can slow the process down. 
Timely enough for me. I don't think the measure of effective governance should be speed, but rather 


good decision making. 
timely yes, as long as proposals don't carry surprises and/or non-consultative processes. 
Timoing continues to be an issueas the collegial goveranance process takes time to go through 


channels - the is NOT a bad thing just time consuming but tat is the proce to pay for participatory 
gover5nance. 
 


 
  







Question 4: Using the current governance structure, issues are resolved in an 
effective manner. 
 


 # % 
Strongly Agree 24 10% 
Agree 97 38% 
Slightly Agree 45 17% 
Slightly Disagree 20 8% 
Disagree 12 4% 
Strongly Disagree 7 3% 
Don’t Know 46 20% 
Grand Total 251 100% 
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Agree 32% 38% 24% 46% 0% 
Slightly Agree 21% 8% 28% 13% 100% 
Slightly Disagree 30% 5% 8% 8% 0% 
Disagree 0% 4% 5% 3% 0% 
Strongly Disagree 0% 7% 1% 3% 0% 
Don’t Know 0% 27% 28% 16% 0% 
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Question 4: Comments 
 


Often times, things are rushed through and the council works more like a formality than offering a 
space for thoughtful discussion. Of course, with the Vice President of Instruction there, most people are 
fearful of speaking their minds least they be bullied into submission, and therefore, discussion is usually 
pretty mundane.   Also, if issues are resolved by other councils in an effective manner, there is no way 
for the campus community to know since there is no reporting out. 


Once we finally get to resolution, it does seem to be effective. 
Since matters are steered to all 4 councils concurrently, whether for information or action, there isn't 


a clear way for one council to receive feedback or input from another council(s) in a timely manner.  The 
lack of a sequence can be problematic.  Could/should  the council who makes the decision consider the 
matter AFTER the other 3 councils weigh in? 


This is complicated by having a board who appears to managing day-to-day operations of the college. 
I don't know, but I am guessing not. There are so many different levels of bureaucratic organizations 


on campus, it probably takes ages to get anything done. 
The department chairs and deans have full power.  Associate faculty have no recourse except to a 


higher administrator, and the administrator is, of course, going to side with the chair or dean.  
Otherwise, the administrator appears to be a poor manager.   Unfortunately, some Dept Chairs and 
Deans make capricious and uneducated decisions, and associate faculty members have no way to 
resolve these issues.   


Who knows - by whose standards? effective for whom and for what purpose? 
Absolutely - input is provided from various consyiuent group s and vetted as such. 
Depends on one's definition of ""effective.""  
Depends on who you are, how well you are liked, and done as a reaction. 
i sometimes wonder if enough people are being made aware of decisions. 
not qualified to answer -- I've never followed an issue from beginning to resolution  
Only if the Academic Senate are involved. 
See number 3. 
Seems like some branches of the governance structure have more influence on the outcome of 


decisions even if something is routed to more than one Council. 
We certainly hope!!! 
A few things get stalled too long at the cabinet or board levels, but they move through the other 


levels effectively. 
Complexity and detail have displaced clarity of purpose.  The governance structure is cumbersome 


and ineffective and it is making our work reflect such a model.  We are very short on success stories 
these last three years. 


Decisions are made quickly, without due consideration (or due process), by the VP and the Deans. 
This is sometimes effective, but has lead to tension. 


Due to the changes over the last five years, decisions that had been made resolving facilities / 
infrastructure needs were reversed or not followed through on.   


Haven't been here long enough to say. 
I don't think the issue is with the governance structure itself, but the fact that sometimes unilateral 


decisions are made by administration without consultation or discussion. 
I have no idea- it's all a big mystery.  It seems to me that the office of instruction and the president 


should be deciding more (albeit with faculty input) and then advising the college about the processes 







put in place.  Instead, under a bizarre interpretation of collegiality, certain faculty insert themselves into 
decisions that should be advisory only- if that.  They then waste an inordinant amount of time 
""debating"" the merits of issues that are not really up to debate (ie. passing time, vacation days, how 
many -or if- we should do SLO's).  Why is this collegial?  For most of us, it is a waste of time because we 
do SLO's, want to follow statutes about passing time and don't put our own vacation schedule ahead of 
the best interests of students.  I frankly do not know why the administration does not stand up more to 
the shenanigans (and I'm a faculty!) except out of fear of being called (gasp!) ""uncollegial"".  That word 
seems more a threat everyday from the very people who can't seem to take adequate time to survey 
their own senate members to get a sense of where the majority is on issues before acting. 


I have ongoing impression that faculty votes to approve somthing, and that is followed by unilateral 
changes by the administration.  frustrating and unfair - that is why many faculty are demoralized. 


I think some of the clunkiness has been streamlined. 
Issues move through channels/committees in a logical manner.  
it depends on what you mean by effective 
It is a mystery to me.  That being said, I have not researched it thoroughly.  But in my defense, I 


haven't had time to look it up. Faculty members have been absolutely slammed with administrative 
work since mid-August.  More than I can remember in my 10 plus years here. 


It seems that there is broad participation and outcomes/decisions are achieved 
It seems that things bounce around too much, and if one of the groups doesn't agree, then changes 


have to be made and more time is delayed. 
Just one example, Percy and what has replaced it.  Percy was not perfect, but we agreed to it as a 


work in progress. We should have committed to it for at least two or three years and than assesed it. 
The same can be said for other changes. We're constantly recreating new things before we've evaluated 
the most recent change.  


New to Miracosta 
Not all issues are heard fully or understood by other level of governance that end up being the 


decison maker. There is a time delay the background information is not given full consideration. 
Not always.  When committee recommendations leave ASC or CSC and are not accepted, there should 


be more transparent dialogue. 
Same comments as ""timely"". Taking too long is, by definition, ineffective. 
see #3 above. 
the importance of some issues gets lost in procedure and the chain of resolution. 
With the exception of when Cabinet tries to make major changes in recommendations that have been 


approved at both the committee and council level, all issues are resolved effectively. 
 


 


  







Question 5: The current governance structure clearly distinguishes advisory 
from decision making bodies. 
 


 # % 
Strongly Agree 40 15% 
Agree 96 37% 
Slightly Agree 33 12% 
Slightly Disagree 22 10% 
Disagree 20 8% 
Strongly Disagree 7 2% 
Don’t Know 38 17% 
Grand Total 256 100% 
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Strongly Agree 12% 12% 8% 21% 0% 
Agree 56% 32% 35% 38% 50% 
Slightly Agree 14% 9% 11% 13% 0% 
Slightly Disagree 14% 6% 8% 11% 0% 
Disagree 1% 6% 12% 6% 50% 
Strongly Disagree 3% 2% 1% 2% 0% 
Don’t Know 0% 34% 25% 9% 0% 
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Question 5: Comments 
 
Academic Senate makes all the decisions. There are no other decision-making bodies, except for maybe 
the President who does whatever they say. 
Could be clearer. 
Despite everyone's best efforts, people are still confused about which group decides and which group 
recommends, and whether or not everything is only a recommendation to the 
superintendent/president. 
Every committee seems advisory except for Courses and Programs. All decisions are now made by 
somebody higher up than whoever used to make those decisions. 
For those who participate a lot in governance, the distinction is probably clear; for those who don't, it 
may be less clear. 
I agree that this is true on paper; I do not know yet if it is really true in practice. 
I believe this is the case but some kssues are still being confirmed as whether they are governance 
oradvisory. 
I disagree, but not because it is a function of information dissemination on the part of decision-making 
bodies or the ASC, I think it's more a reflection of the significant changes that have been occurring these 
past few years. 
I guess that you should let us know who is advisory and who is decision making.   
I have seen eveidence which does not support this statement! 
I still think some confusion amongst the user groups remains here. 
I think it does but I don't think people understand it 
I was on a ""decision-making"" committee that I thought really should be advisory in nature, and indeed, 
within a short time, it was changed to an advisory body. 
I'm confident that was a goal in the document. 
It seems that committees are set up to work on certain issues, yet, in the end, a highly paid consultant 
makes the final decision. 
Maybe it does - too many chiefs and not enough Indians as the saying goes. In the end, the power is 
with who controls the money. Is the schools job to serve the community or to fulfill 'outcomes'? The 
community pays the bill.  
Most faculty I associate with have no clue which are which. If you read the manual, you see the 
difference and see which are listed as which. But even the committees themselves are sometimes 
unclear on their own purview. 
No it seems like there are some groups that have more authority than others. They okie dokie you, and 
then do what they want. 
See comment attached to number 3.  This is further complicated by having a board who appears to 
managing day-to-day operations of the college. 
Still confused about this.  Why do we have some committees listed as advisory, when they deal directly 
or indirectly  with curricular issues and faculty have primacy over curriculum? 
The advisory committees are working well, and the governance committees all know that their 
recommendations are advisory to the council where they're routed. 
The advisory role of committees and the decision-making roles of the governance councils and the S/P 
are clearly separated. However, some governance committee chairs need to be better trained to 
understand that their role is advisory, not decision-making. 
The first year or more, this was not true, but it is true now. 
The issue that has been confusing to many people is when an advisory committee is appropriate to 
handle issue(s) versus governance committees.  But I think the decisions which have been made in the 







last year (i.e. the EEO advisory committee) have been appropriate. 
The VP apparently makes all decisions. Advisory bodies do not seem to influence her decisions. 
This distinction remains unclear for me. 
This is a major change.  The current Academic Senate President has done a good job of educating faculty 
about the role of committees in making recommendations to the councils. 
This is not clear- especially to those on committees who are continually surprised to learn how little final 
say they have.  In fact, there is no training on this extremely important distinction and the lack of clarity 
causes great consternation.  The talk of collegiality tends to obfuscate the fact that most faculty roles 
are advisory only.  Most faculty are unaware of this and harbor lots of anger at the administration and 
board when the role itself necessitates that the administration and board decide- not faculty.  It seems 
as though the cart has gotten well behind the horse.  We need lots more clarity about definitons of 
duties and roles and job descriptions before asking college members to understand what their 
assignments vis a vis committees should be. 
This is not clear to me. 
This is still fuzzy. Can be better articulated by work-shopping something on all college day in small 
groups.  
Very clearly defined now. 
Why vote on things if it is only advisory? 
would need to look at chart again to understand thins. 
Yes, but it's never been difficult to know that a committee is advisory since we've always called them 
advisory committees! 
Yes, I sit on both types of committees and the distinction is clear. 
Yes, the administration has made that crystal clear.  I agree that it should be that way, but there needs 
to be more transparency regarding rationale when recommendations are not accepted, especially once 
they have been accepted by CSC and ASC. 
Yes, the section on page 27 lays this out clearly, but the chart on page 9 does not contain any reference 
to advisory committees, so it's unclear if these are part of the governance structure. I'm assuming they 
are not, since they are not referenced in the overall structure.  
 


  







Question 6: The current governance structure maintains MiraCosta's tradition 
of collegial governance. 
 


 # % 
Strongly Agree 41 16% 
Agree 105 41% 
Slightly Agree 32 16% 
Slightly Disagree 18 6% 
Disagree 20 7% 
Strongly Disagree 8 4% 
Don’t Know 28 11% 
Grand Total 252 100% 
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Question 6: Comments 
 


Administration overrides what has been approved. 
Again, the structure is built to adhere to the collegial governance tradition that has made MiraCosta a 


unique and effective institution; however, a shift to delete ""collegiality"" from processes and 
documents on the administrative side is what is threatening it. 
Classified Staff 


Classified/Student input was removed from Curriculum. 
Collegial governance is not clearly defined at MiraCosta College.  Shared governance is defined in AB 


1725.  Collegial governance at MiraCosta seems to mean we have a ""class"" structure and, from my 
vantage point, results in lack of trust among constituent groups and between those same groups.  This is 
further complicated by having a board who appears to managing day-to-day operations of the college. 


Collegiality remains one of our most valued traditions and strengths.  Regardless of the governance 
model adopted collegiality is something that requires continual work by everyone involved, based upon 
a foundation of mutual trust.  In this regard I am not sure whether the governance structure actively 
maintains an atmosphere of collegiality or if collegiality drives the potential success of the governance 
structure installed. 


I agree that it preserves the following tradition: MCC collegial governance = too much discussion and 
not enough action. 


I agree, but certainly not BECAUSE of the structure. As we 'grow up' as a college, we have to find ways 
continue the spirit of collegial governance.  


I am new to the campus so don't know the history 
I beleive that the Chair positon for all committees should be rotated on a two year basis.  Having 


some committees have a Chair positon that is not rotated, leads to what was trying to be prevented, 
that is more power for some individuals because of their position.  


I believe there was more opportunity for ""collegial"" governance under the old structure.   
I don't believe it is the governance structure that maintains the tradition of collegial governance but 


the people involved in the process. Only time will tell if the key players at MCC want to maintain that 
tradition and work to preserve it. 


I don't think so!! 
I have had the privilege of teaching at MCC for several years. A few years ago,  collegiality existed at 


MCC.  The MCC culture really emphasized the needs of the students (not just in lip service).   At that 
time there was no need for elaborate public relations.  MCC was simply the best academically and 
culturally, and there was visionary leadership for the future.  In the past several years, the culture has 
changed.  It appears that our priority is to impress others by what we are or are not doing.  Are we 
impressing only ourselves?  We are already sold on MCC.  We are at or over student capacity, so why are 
we trying to sell ourselves?       It appears now that governance is from the top down.  We have had a 
bottom-up decision making process where all employees (associates, classified, tenured) have been 
involved in brainstorming and decision-making processes.  One would expect communication (listening 
and speaking) and mutual respect for ALL colleagues in a truly collegial atmosphere.  Since LHE came 
into effect, collegiality has gone by the wayside. 


I slightly agree with this statement because on the one hand faculty are still intimately involved in the 
process of governance. However, having only a subset of the faculty involved rather than the entire AS 
means that many voices/opinions are not heard and many faculty do not participate.  


I strongly agree.  The basic priciples of how MCC goverance operates is identified inthe new structure 
I think in some essence it's really a just a cover to make us look collegial.  I don't think classified have 


an equal say and have read emails sent out by the ASC President that will casually mention that if the 
faculty must sacrifice (lose sabbatical/overload/reassigned time) then due to the 50% law classified WILL 
take the hit first. I didn't find that to be collegial and took it as a mild threat.  Why? Because there's been 







plenty of talk about getting rid of classified or making cuts to classified benefits before faculty take any. 
In a true collegial process all four parties (classified, associate faculty, fulltime faculty, and 
administrators) would discuss how to save money as a whole where all four parties would 
contribute/sacrifice to save money. (This is just an example.) Another example would be how the 
different governance committees will agree on a recommendation and forward to the Board, only to 
find that it has been overturned by the President.   


If collegiality means fair participation by all, then the fact that most Governance Committees are top 
heavy with faculty would make it a stretch to say the process honors the collegial tradition at MiraCosta. 


It can if we want it to; I'm currently questioning if the powers that be want it to. 
it can't anymore - there is too much pressure on faculty 
It does not.  We have lost this in all the rush to streamline.  We do not have efficient processes.  


Instead we have long time faculty who ""handle"" everything and then we all learn of it after the fact.  
There is no dialogue.  Recent examples would include the change in flex and changes in the program 
review process.  Both changes were not required by a reviewing agency and there was no reason to rush 
decisions.  The decisions were made, nevertheless, by a small group on the Senate without feedback 
from the larger faculty.  It is not leadership to dictate and then advise.  I see no evidence of the Senate 
putting in processes that slow down and incorporate dialogue before instituting changes.  Some things, 
like SLO's, require swift action- understood- others, like the two just mentioned do not.  I also note that 
there is a very small group of overactive faculty making all the decisions.  They do so in a spirit of ""no 
one else will"".  In fact, if they slowed down and stopped talking and acting long enough they would 
hear many quieter voices, many of them newer but just as relevant.  Collegiality requires listening and 
time.  It cannot be rushed.  It cannot be an afterthought and a spirit of martyrdom in leaders kills it.   


It seems like they fight all the time.  They seem like nice people.   
It seems that things aren't as collegial as they used to be; I sense more tension between (and 


sometimes among) the constituent groups now than I think there used to be. 
It's a good structure for getting things done at our college; that said, I think when some adminstrators 


want something done their way, it will happen, no matter what. There is more heavy handedness here 
at MiraCosta than I have ever seen in the past decade. It creates a distrust in the process being 
authentic, that everyone's input and work may not be truly valued. I feel a collective tension and 
uneasiness in meetings, you can see some people are afraid to speak up, others steamroll. It's often 
divisive, rather than inclusive (how it used to feel). 


NO! There is only ""collegial"" governance in amongst the Academic Senate. But they don't show 
collegiality to any other group.  


No, because in the final analysis, collegiality is really a caste system in a bureaucracy. The bottom line 
is that you know your place, and you do not venture out if you value your job. 


Not as much as it used to. 
Perhaps too much. 
The *structure* looks collegial. What actually occurs might so be so collegial. 
the deans have too much say in the resolution of issues. 
The governance structure may seek to maintain it, but I don't think all parties have a mutual 


understanding of what collegial means to faculty, particularly our administrators and members of the 
Board. 


The opportunity for input from the appropriate constituent groups is always provided.  So while the 
governance structure is different, I do think the best of the previous traditions have been maintained. 


The role of governance councils is key in preserving collegial governance at MiraCosta. 
This is difficult to maintain in an atmosphere where new administrators are coming in all of the time 


who don't share our appreciation and understanding of the tradition. 
tired of that term and the way it's used as an insinuation or threat or banner cry and seems to have a 


hidden but loaded meaning of which I am unaware -- like insider lingo 







Until three years ago, collegiality meant a flat administrative structure where decisions were best 
made by people closest to the relevant process.  Administrators, faculty and staff were colleagues with 
common purpose and respect for each other's jobs.  The accountability of administrators and faculty to 
each other was mutual.  No longer.  On practically a daily basis, the college is becoming more 
hierarchical and vertically structured to the detriment of the quality of our decision making and our 
ability to meet the college mission.  Our collegiality has devolved into the more typical sort of collegiality 
as politeness found at most other ""collegial"" colleges, rather than the far more democratic, 
consultative collegiality that once made MiraCosta genuinely special. 


We still need to define collegiality and realize it does not mean every constituency needs a say in 
every matter, but overall the process is now much more collegial. 


what tradition? as a part timer i have been personally insulted by full time members. I have been told 
that i have nothing to say about anything and absolutely no rights what so ever. 


When classified agreed to the structure they were welcomed into committees. The tone of late has 
been to separate the rolls of faculty from the rolls of administration and staff. As a result, staff feels left 
out of the process and especially unwelcome by faculty leadership. 


While we still have a spirit of this concept, we all apply/define ""collegiality"" different. Decisions are 
made and come into the room before discussion/debate. Disagreement is still frowned upon or not 
accepted tacitly. Our climate within faculty, staff, admin. constituent groups is cordial, yet between 
there's a wide divide of differences that really do not get aired out. How we agree to disagree and still 
respect each other is the key to any sustained ""collegiality"". A majority of the faculty check out or are 
passive due to an aversion to the politics of ""collegiality"".   This concept/philosophy has haunted us 
since the foundation was shaken with the palm tree scandal. We have not recovered, will not recover, 
until we all deal with the left-over issues attached to that scandal.  


Yes, but administration keeps trying to stifle it. 
Yes, I do feel like all constituency groups are included. 


 


  







Question 7: The current governance structure is sufficiently comprehensive to 
address existing college-wide governance issues. 
 


 # % 
Strongly Agree 44 16% 
Agree 116 46% 
Slightly Agree 33 13% 
Slightly Disagree 5 2% 
Disagree 13 5% 
Strongly Disagree 8 3% 
Don’t Know 37 16% 
Grand Total 256 100% 
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Question 7: Comments 
 


""college wide governance issues""  Associate faculty are at the mercy of the administration. There is 
no ""governance"" for associate facult 


At present, there is less and less feedback.  Since so few are involved there are fewer and fewer 
actually making decisions.  Many faculty have no idea what is going on and those who do would have a 
full time job educating the rest of us.  That's the problem with having very few involved for a long period 
of time. 


Clear definitions of faculty, administration and classified staff need to be developed then 
incorporated into the decision making structure.    This is further complicated by having a board who 
appears to managing day-to-day operations of the college. 


Definitely. There is a committee for everything and a few that seem to have no function. 
I beieve it is 
I really do not know 
I think so, as long as the Steering Council does its job well. 
I would agree with this if the question pertained only to tenured faculty.  There are 


procedures/policies in place to address their issues.   I remember a MCC when there was no difference 
in the goal of full-time and part-time faculty.  We were all here to teach the students.  The attitude now 
is that full-time faculty are the 'real' teachers.  Many full-time faculty consider part-time faculty  
""freeway flyers,"" second-class employees, or worse.  It is ironic that part-time faculty outnumber 
tenured faculty 4:1; yet, the voting ratio in the Academic Senate is something like 1:4.  While  full-time 
faculty votes are correlated one person to one vote, part-time faculty count as a fraction of a vote.  It 
takes 3 or 4 part-time faculty members to equal one full-time faculty vote, which doesn't even jive with 
the 67% law. 


If by ""sufficiently comprehensive"" you also mean ""sufficiently complex"" then, yes. It does seem 
that there is, in principle at least, a plan to address pretty much every type of issue. It's figuring out 
*how* to address it and which bodies have purview that's the problem. 


It depends.  Do you mean address college-wide issues SUCCESSFULLY?  Comprehensiveness or lack 
thereof is probably not significant in this regard. 


It has too many layers, resembles a bureaucratic structure that is ineffective. 
It should be at that length and detail. 
It works for now. We need goals/objectives on how to improve it. 
New to the system so don't know  
No 
Not sure it does! 
One very good thing about the Governance structure is the fact that there are fewer committees and 


task forces and the way issues are addressed is clearer than it used to be. 
Same as above. 
Technology issues are still not handled at the college-wide level.  The only hole we still seem to have 


is in this area, especially technology planning and the planning to budget process for technology 
requests.  Because we have little that addresses this, we are still unclear about where decisions about 
technology are made, ranging from replacement cycles, programming requests, desktop technology 
options, cybercosta homepage, rules about online education, to student portal or electronic education 
planning options. 


The challenge seems to be that the College implemented a new structure that would have less 
committees (and a less convoluted system of checks and balances) and yet we find ourselves now 
creating advisory committees and ad hoc committees whenever we come upon an issue that wasn't 







thought about during the implementation phase of the new structure.  
The current structure does address college-wide governance issues, but that doesn't mean those 


issues are being addressed effectively or in a timely manner = there may be more efficient models of 
shared governance. 


The structure is very comprehensive. 
We have just the right number of governing bodies right now, no more are needed. 


 


 


  







Question 8: All constituencies are encouraged to have broad and constructive 
participation in the current governance structure. 
 


 # % 
Strongly Agree 73 28% 
Agree 100 41% 
Slightly Agree 28 11% 
Slightly Disagree 13 4% 
Disagree 16 6% 
Strongly Disagree 11 3% 
Don’t Know 15 7% 
Grand Total 256 100% 
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Question 8: Comments 
 


All committees have representation from all constituencies. Councils from all constituent groups have 
final recommending authority. 


Although there are many opportunities for classified to participate, very few classified supervisors 
allow participation.  There should be some sort of rotation within really busy departments, so that all 
can truly be a part of collegial governance. 


Ample opportunities through communication are made to get involved. Senate members must be 
encouraged more to participate in other than business/task activities. People enjoy community building, 
thus a climate of learning and social networking in person can bring culture, ideas, vision together.  


Committee and council compositions are a clear example of how this is not the case. 
Definitely true of faculty, but less so for staff. 
Encouraged, yes.  Yet participation seems to be quite varied. 
Faculty participation is strong; the other constituencies less so. 
I get more regular emails and information about governance and Academic Senate issues, more than 


ever before (which is fine), and the information is presented well. 
I think I have said this already. I have been told to shut up and not speak up by full time tenured 


teachers. I have been told to my face by high level administrators that I would never work enough to get 
health benefits. 


In a very general sense there is a lot of talk about everyone beng welcome.  As a practical matter 
however, since the structure and roles are unclear, it is in fact not apparent who should or should not be 
involved. 


it doesn't matter what associate faculty want, they get what they are given. This survey is a joke. 
It is and has been apparent for a great many years that associate faculty are not welcome on 


governance committees. This is changing very slowly. Other districts allow and encourage associates to 
enter governance. This only makes sense as associates want to be involved and it creates a more loyal 
employee. 


It used to be not uncommon for departments to bring issues to Academic Senate Council which might 
go much further from there.  Departments seem to have disappeared as governance constituencies. The 
new, highly fragmented departmental structure has made it worse.  Also, it used to be much easier for 
new constituencies to develop around new issues and organize to make themselves be heard. 


It would seem that whenever there is an invite to do so, it would be accompanied by a reference of 
sorts to help people make informed decisions such as, does employment policy allow it during my work 
hours? how much of a time committment would this mean?, what's involved? etc...  


Just because a variety of constituences are present, it doesn't mean that they fully participate.  Some 
committees are too administrator heavy and this can be intimidating to some, especially newer 
classified hires and untenured faculty. 


maybe too much participation based on my previous experience 
My ASC reps views are superceded by the ASC's president's views. While the ASC president sends out 


comprehensive reviews and notes, this was not why I voted for a representative. It's his/her role to 
inform me and help me understand what's going on from a perspective I won't get from others. I also 
think that isn some ways, faculty have treated classified colleagues disrespectfully. Case in point, 
suggesting that third party views on C &P are of little value since classified colleagues are not discipline 
experts and don't have to write course proposals.  


Participation - yes; decision-making - no. 
participation does not mean the same thing as successful conclusions 
See notifications of up coming meetings and the results through e-mail  







several committees are being used by administration to rubber-stamps things, and so aren't able to 
get as much done if they try to resist 


The Associated Student Government is not represented adequately. While this may be a result of 
efficacy, meaning their realm of influence is relatively minor, they still are a governing body and should 
be treated as such. 


The governance structure gives the *appearance* of Classified involvement with Governance.  
There is a lot of encouragement, but does it result in actual participation?  I have heard that the 


classified senate works very well. 
There's a lot of talk about all constituencies participating, but it also seems like all the constituencies 


may not have an equal place at the governance table. 
They are - but whether or not they choose to is a different matter 
Those who aren't on a committee are not involved at all in governance. Also, since 


agendas/minutes/report outs are not communicated to the campus, it's impossible to know what is 
really going on. 


To the point of slowing down the process of deicsion making 
We can participate but it may mean absolutely nothing. 
Where appropriate 
with some reservations! 
With the recent inclusion of associate faculty representation, it seems that we truly have included all 


stakeholders 
Without interacting with numerous members of the other constituencies on a regular basis, there is 


no way for us to know this. I do interact with members of the other constituencies but not that 
frequently or regularly and certainly not in a manner that would permit me to evaluate whether they 
are encouraged to participate in the various governance procedures. 


yes, but there is always one group that has the final say. We go through the motions and pretend we 
are democratic, but really we are not. 


Yes, we are encouraged, we participate, but we aren't being heard by the final decision-makers.   
 


  







Question 9: Committee composition is appropriate to the tasks of each 
governance committee. 
 


 # % 
Strongly Agree 40 15% 
Agree 97 38% 
Slightly Agree 34 14% 
Slightly Disagree 17 6% 
Disagree 13 4% 
Strongly Disagree 6 2% 
Don’t Know 47 20% 
Grand Total 254 100% 
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Question 9: Comments 
 


a great deal of work and cooperation is done in picking committee members and those members tend 
to work very hard on the committees they serve. 


Bigger is not always better. 
Committees are large yet functional. The business is getting done through sub-committee work. The 


joy of seeing colleagues is limited to business meetings. We must build a collective responsibility to build 
community in all constituent groups (faculty, staff, admin.) 


Course and Programs was odd, but seems to be getting better as it gets more internally complex. 
did not read them 
Don't know what ""committee composition"" refers to in this question.  Does it refer to the 


proportional representation by faculty, classified staff, students and administrators, or does it refer to 
the levels of ability of the individuals on various committees based on their experience, knowledge and 
commitment? 


Each committee dealing with instruction needs to have representatives who understand online 
teaching. 


Having served for many years under the old structure, I have noticed that new structure with 
representation from all constituencies has often repressed rich brainstorming and discussions within 
certain constituency groups.  Having several administrations on one committee can be intimidating, and 
it is obvious that untenured faculty members tend to stay quiet and don't readily offer ideas and 
opinions.  This is unfortunate, since they were hired based upon what they bring to MCC, both to the 
classroom and outside of the classroom.  I've also noticed that classified staff typically keep out of 
discussions on academic issues.  In closing, I think the new governance system does not encourage 
creativity nor the type of dialogue that leads to new ideas. Representation from all constituencies has 
not improved the system and may have hindered it. 


I agree that attempts are made to have diverse representation on each committee.   
I agree. 
I can only speak to the committees I have served on, and those I have visited, and served on in the 


past 2 years. Most seem diverse in representation, and a good number of staff, faculty, pt faculty, 
administrators, and student reps. From what I see, everyone has a voice, most bring a level of expertise 
that is useful. 


I donot know, because there are so many committees, how does the work actually get done? 
I don't understand some of the committee composition- for example, why would there be classified 


representation on Courses and Program Committee? Other committees seem administratively heavy. I 
suppose that is because we are top heavy with administrators and they need something to do. 


If you look at the composition of the committees the number of faculty participants is signifigantly 
higher than the number of classified participants. 


In the first year or two of the new GO structure this was NOT true, but it is now. 
It appears to me that the same people participate in these committees. 
It is not clear to most faculty what their role is on the committees.  It is therefore very difficult to 


evaluate composition.   
It seems that some committees are more powerful than others. 
It's hard to answer this question unless you are on every committee, but this statement is true for the 


committees that I am on. 
On occasion, both VP's should contribute to a committee discussion. We just saw the result of 


disjointed representation at ASC when a hiring discussion was revisited because both VP's didn't 
participate simultaneously. 







Overall committee structure seems to be working. Creating numerous sub-committees from the 
larger committees has put a heavier burden upon some people. At the same time some faculty have had 
a difficult time actually joining a committee at all. Not sure how one might make this situation more 
equitable. 


Removing Classified from Curriculum was not necessary and only reinforces the separation of faculty 
and classified.   


Seems as if the Student Interests Committee ought to be comprised of a majority of students. Then 
include the necessary employee positions. Having only two students seems to not be representative of 
the interests of the students. I doubt those two students can represent the majority adequately 
(through no fault of their own); the students should be separated into constituent groups and 
adequately represented. 


Smaller committees are much more effective than the 20+ major GO committees.  True dialiogue 
cannot take place when a committee is too large or too formal. 


Some committee members feel that just because they sit on a committee that they are now experts 
in the subject. An example is the curriculum committee requiring inappropriate changes to curricula 
without trusting in the final word of the subject experts. Thus some curriculum committee meetings 
become pleading sessions to justify what has been submitted by the author. Focus becomes on 
presentation details of grammar rather than on the core. Secretaries do not exist to edit punctuation 
etc. thus causing too much committee time spent on minutia.   Other committees have similar issues, 
thus not seeing the forest for the trees. 


Some committees are way too big due to the desire to have faculty dominance. 
Some committees may need tweaking based on past experience, but overall the compositions are 


carefully thought out. 
Some governance committees could be smaller, most likely. 
There is a tendency to have more faculty than any other group in almost all committees. Somehow it 


can be seen as distrust of coming to an agreement if the number are even. 
This is a Yes, and No answer: Why I would say No: Courses and Programs contains several voting 


members that are not as intimately involved in curriculum development and delivery as instructors 
(such as counselors). Their opinions are valued and important. However, when it comes to making 
decisions that directly impact the quality of the curriculum that is passed on to our students, I think that 
a committee comprised of a much greater proportion of faculty across many disciplines would be more 
effective.  Why I would say Yes: Flex committee is comprised of a great diversity of folks from many 
academic disciplines as well as staff from a variety of areas, so its composition is appropriate.  


Too many faculty in most committees 
Way too many faculty on committees. Committees are too large and, therefore, unwieldy. Less faculty 


and current levels of administrators, classified staff, and students, would make more sense. 
Yes; the restructuring of the curriculum committee is appropriate to the tasks of the committee 


 


 
  







Question 10: The current governance structure generates a reasonable 
amount of workload. 
 


 # % 
Strongly Agree 20 7% 
Agree 100 39% 
Slightly Agree 29 11% 
Slightly Disagree 24 9% 
Disagree 16 6% 
Strongly Disagree 11 4% 
Don’t Know 56 24% 
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Question 10: Comments 
 


In general, I agree. However, the Courses and Programs Committee seems to carry a huge amount of 
the committee workload.  


Last year, two academic senate representatives were responsible for 400 part-time faculty members.  
At least now there are three reps for 400 faculty.   


The full time has much more work to do that could be alleviated by associates carrying governance 
workload. 


A year ago I would have said yes. Now it is a bloated structure much like the one it replaced. 
Depends on what committee you are on, and oh yeah, if your fellow committee members actually 


participate and do their fair share of the work. 
Depends on who you talk to. 
Depends upon the person(s) involved. Some work harder than others. Some take credit for work 


others have done. However, this is human nature and not a function of the governance structure. 
In some cases, it probably generates way too much work; in other cases maybe it's not unreasonable.  


(I'm not familiar with the workload generated by every committee over time, so am unable to answer 
intelligently.) 


It seems to generate the equivalent several full-time jobs 
This does not affect me so I cannot give an answer 
Again, I don't think this is really a governance structure issue as much as it is the issue of 


faculty/dean/president communication and negotiation. 
Based on the amount of work I see my Chair doing it seems very heavy 
For some faculty the workload is very low, however there are several faculty that have very difficult 


workloads. As long as I see that these conditions remain, I will not choose to lead committees at this 
institution.  


For some yes, others seem to be overloaded. 
For those seriously involved, this is a tremendous amount of work.  I continue to expect the workload 


to stabilize or even lessen.  It has not.  Once again, this appears to be the ""MiraCosta way"".  
have no comparision  
Haven't been here long enough to say. 
I can only speak for the work load on my current committee. It is substantial...a bit on the heavy 


side..but I enjoy it.   
I do not believe the current method of having faculty work extremely hard for 2 years and then do 


nothing at all for 2 years is realistic.  To begin with, who wants to work so hard (be on one super 
committee then 1-2 more subcomittees from that), that they get burnt out?  No one will want to 
volunteer for comittees.    The way our LHEs are structured means that we have to do committee work 
each week.    It seems like everyone is volunteering for at least one committee anyway as the faculty 
does want to contribute to the college. 


It feels like more work is being generated for various reasons:  From a need to feel more substantive 
to the need for more evidence. 


It generates a reasonable amount for most people and an exorbitant amount for others (and very 
little for others) but that's the way most any governance structure works. 


lately it's been kind of appalling  
My current committee is an important one, and I'm still learning my responsibilities. I think the chair 


is doing a good job keeping committee members informed and offering assistance. It is relief to not be 
on multiple governance committees and to focus time and attention on doing a good job for one strong 
group. 


My impression is that after a committee ""settles in"" (ie some time after it is formed and establishes 
its procedures) this seems to be true. 







Some are heavier than others, but I don't think that's a problem, since people usually know what they 
are signing up for. 


Some committees and subcommittees just are going to have more work than others. And some 
committee members are more helpful/productive than others. That is always going to be a reality for us. 


Sometimes...  Creating numerous sub-committees from the larger committees has put a heavier 
burden upon the members of that larger committee. At the same time some faculty/staff have had a 
difficult time actually joining a committee at all. Not sure how one might make this situation more 
equitable. 


The goal of the new structure was to be streamlined and have fewer people appointed. Seems like the 
number of committees have grown and so have the appointments; hence, the work has increased.  


The work load in the governance structure would be fine, but for the past 3 years has been very heavy 
at every level and in departments since we have been on warnings and probation.  


The workload has been unreasonable the past two years. 
The workload has continued to rise at a geometric rate. Yet release time, deadlines, etc. continue to 


be reduced to unreasonable amounts and times. 
The workload is either burdensome and overwhelming for the few who are serving or nonexistent for 


others. 
The workload of our structure is higher, but that is because faculty are very vested in the college. 
The workload varies too widely to be able to answer this question accurately. 
There has been a great deal of work this year because of all of the Accreditation issues we had to 


address. I think next year the workload will be more reasonable. 
This varies from committee to committee. Some committees have especially heavy workloads (such 


as Courses and Programs). 
Those with the heaviest workload receive some reassigned time, but overall it would be helpful to 


reduce everyone's workload.  This should happen as the process continues to be streamlined and all 
processes are put into place. 


Too much work is placed on a few members. 
We have made more work for ourselves to accomplish less.  The goals of governance should be 


thought through better in terms of the college mission. 
Within the context of accreditation, the workload has been skewed to overwhelming. We must 


become a leaner institution with less meetings, yet more organization.  
 


  







Question 11: The workload generated by the current governance structure is 
equitably distributed. 
 


 # % 
Strongly Agree 10 4% 
Agree 72 25% 
Slightly Agree 37 17% 
Slightly Disagree 27 10% 
Disagree 26 9% 
Strongly Disagree 15 6% 
Don’t Know 68 29% 
Grand Total 255 100% 
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Strongly Agree 0% 6% 2% 5% 0% 
Agree 52% 24% 23% 25% 0% 
Slightly Agree 25% 11% 11% 21% 0% 
Slightly Disagree 15% 0% 6% 14% 50% 
Disagree 6% 5% 5% 12% 50% 
Strongly Disagree 0% 4% 2% 9% 0% 
Don’t Know 2% 50% 52% 12% 0% 







 


Question 11: Comments 
 


as far as I can tell... 
Courses and Programs has a bigger responsibility than any of the other committees. 
For the most part 
Haven't been here long enough to say. I can see that people in key roles have A LOT on their plates. 


Whether they receive sufficient release time from other duties, I'm not sure. 
I doubt it -- how often does that happen??? 
I have heard from others that some committees barely meet or have not distributed the work to all 


members. Also that new members were left out of the initial meetings due to poor planning. 
I think I have a reasonable workload, but I hesitate to speak for others. 
I wonder about the work load of those who do not serve on committees...and my past experience on 


academic affairs has taught me that such a large committee does not have an even distribution of the 
work load. Rather, some members take on the majority of the work while others relax.  


It is only equitably distributed if we look at it in the long-term.  For example, a committee like C&P 
takes considerable work in terms of both effort and hours, yet relatively few folks serve on C&P at any 
one time.  Consequently, should we look at 6-year cycles (affording lots of folks time to serve on lots of 
the task heavy committees), then yes, things are equitable.  Yet, if we are to just look at the year-to-year 
breakdown then I would say no, as many folks don't even serve on committees for a couple years at a 
time.  


It is understandable that some committees have more work than others. I am not sure why it is 
important to have a structure where the workload is equitable. Are we worried that one person is 
working more than the other? So what?  


It seems to be some people's full-time job 
New to MiraCosta 
Not always 
Of course not. 
only committed faculty do the work and it is not proportionate 
Part timers out number full timers by 4 to 1 - committee complexion should represent this same ratio. 
Plenty of faculty members do very little beyond his/her classroom duties and an occasional 


committee meeting. The bulk of the work always rests on a handful of people and is quite unequitably 
distributed. 


See above. 
See above. 
Seriously?  There are clearly committees that have a heavier workload.  Just take a look at the 


meeting schedules.  I think people sign up for committees with a clear understanding of what is 
expected of members. 


Since only some faculty are now needed for committee work, the others are left with a very light load 
of committee work if any at all.  Those serving on the committees are slammed and for at least a 2-3 
year period.   


Some committees definitely have a higher workload (C&P, Budget & Planning) than others (Campus, 
Community Relations).  


Some committees do way more, workload wise.  Although I do understand that the nature of some 
committees lends itself to unequal distribution. 


Some committees have a heavier workload than others.  
Some committees require more work time. 







Some instructors work too many hours beyond their classroom-contact time. Too much time has to 
spent on operational matters, etc. because nothing exists in the government structure to insulate the 
instructor from day to day details.   Examples are:  Classroom space utilization is skewed in the wrong 
direction. For example, the college operator almost seems bothered to connect you to an extension.  
The Receiving Department asks for ""appreciation"" to deliver something in a timely manner. Obtaining 
classroom computer tech support can become a monumental task.  These types of details generate an 
inordinate amount of work for instructors because the current governance structure sometimes fails to 
work for the relationship of teacher-student rather than the operational detail of the college.  


Some work more than others. 
The few, the proud, the small number of faculty moving forth the business.  
The problem is inherent with the issue that the college has not clearly defined the roles and 


responsibilities related to decision making for faculty, administration and classified staff.  All groups 
seem to think they are equal parties to all decision making.  That is just not or should not be the case.  
Those three entities should have clearly defined roles and responsibilities as defined in ed code, Title 5, 
employment laws etc.   


The workload is distributed equally throughout the different committees. 
The workloads have evened out a bit, especially due to changes in Courses and Programs, and the 


addition of IPRC, but there are still a few people who end up doing a lot more than others (and I am not 
talking about those with reassigned time). 


There will always be slackers.  I'm not sure this should our goal, anyway. 
This has always been problematic.  Some people do a lot more, some people do a lot less.  The 


current system is much better than it was the year immediately following the governance 
reorganization. 


This is an ideal, but it's impossible for workload to be equitably distributed. I think a better survey 
question would be if the current governance structure affords a more equitable distribution of work 
than the one before. To that question the answer would be ""strongly agree"". 


We need to see fresh faces, especially the more newly hired, step up and get involved. 
 


Additional Comments 
 


Better communication is needed.  
I have included this comment throughout:  ""This is further complicated by having a board who 


appears to managing day-to-day operations of the college.""  Boards should be policy makers not day-
to-day managers.  Until the Board understands its role and works through a president the best of 
governance structures, handbooks, etc. are not going to be successful.   


The Governance structure is a work in progress. It has helped make things work better at MiraCosta, 
but it needs to be reviewed and refined each year. 


I think I have said enough, but thanks for asking!  (I took the suggestion to write comments seriously.) 
none 
The entire governance structure is dysfunctional. It has created a culture where almost everyone is 


overpaid, yet not very accountable for their productivity.  Our accreditation problems are a direct 
symptom of a bad governance structure and poor leadership.  We have the best resources in the state, 
and we rank in the lowest 5% of student success. 


The Organizational Structure and Governance at Mira Costa is impressive and does an effective and 
superior job at campus-wide communication and outreach.  


To me, this school is run off of part time teachers. The percentage of classes taught by PT is about half 
the classes and the the last time I saw the numbers of teachers, it was about a 4 to 1 ratio. Therefore, if 
a committee is made up of 12 teachers, the ratio should be 4 part timer for every one FT teacher. 







Otherwise there is no incentive for FT staff to consult with, listen or otherwise consider the issues 
important to PT staff unless they are forced by the union contract with the school. There is no collegial 
relation between FT, Admin & PT staff.  This is wrong.  I think that the state is trying to get the money 
that this district has. It can dissolve the district by taking away its accreditation. Palomar would take 
over and the money would wind up at the state. I think this is what is behind the current probationary 
standing with the state. 


52 pages? 
Maybe our governance structure is like our criminal justice system:  people complain about it's 


inefficiencies and inequities, but most people probably still think it's the best system in the world.  I 
have no idea if there's a more efficient way of structuring our governance system, but despite recent 
efforts to streamline things, it still seems extremely cumbersome.   


Please put a moratorium on adding committees! All the additions have allowed a small group of 
leaders to dramatically change something that we all voted on. If it's going to change it should happen 
not bit by bit, but thoughtfully and with full participation. 


Sorry, fairly new to Mira Costa so my answers may not be very helpful. 
We shoudl go union. 
You have got to know it's not ""easy"" to understand if you need a 50 page document to describe it.  
As of last year, it is way better than it was the first year.  I'm glad to see transparency. 
As someone new to MCC (and coming from a different segment of higher ed), the structure is 


daunting with all of its components, and I understand that it will take time to truly grasp both the 
mechanics and the underlying raison(s) d'etre of the system. I do think that the attention to clarity in 
this document will be valuable to many.  


At some point I would like to see the composition of committee members reevaluated.  
Administrators are present on the committe level, on advisories, in cabinet, on the executive 
management team, on other decision-making bodies, etc.  There is no place for faculty and classified 
groups to have a free exchange of ideas and opinions as it relates to governance without the presence of 
an administrator(s).  In the long run, I think the college would benefit from a reduced administravite 
presence on the committee level.  I think appropriate administrators can be invited to certain meetings 
on a time certain basis, but their presence as it stands is a bit overwhelming. 


Before the governance reorganization, we had a complex system that was fairly effective and highly 
collegial.  We then moved for a year to a system that was much simpler, although less effective and 
collegial.  Now we have a system that is much more complex than it ever was, while it is far less collegial 
not very effective.  This is not progress! 


Governance seems to take a lot of faculty time and attention compared to the other two higher ed 
places I have worked.  


I hope that from the outside our system looks more transparent and in compliance with the statues, 
etc. for the accreditation representatives, but from the inside it doesn't seem like it has really changed 
that much. My apologies for saying this as I know that many of my colleagues have spent a great deal of 
time on this restructuring.  


I think MiraCosta has made great progress in refining our governance structure, from where we were 
4-5 years ago. Everyone has put in a lot of hard work and cares deeply about the college functioning 
well.  


I think the AS President is doing a great job.  I think the ASC is dedicated.  I think there are other issues 
that may be beyond their collective ability to solve, but I also think it is important they continue the 
discussion. 


I'm looking forward to normalizing our pace. We burn out talented people who have 100% 
commitment. It's time to invoke a community mindset for all to plug into at every level. Take heed and 
survey the faculty through focus groups during flex week. Turn All college day into a day of 
acknowledgement, fun, and validation of educational and teaching success with qualitative aspects of 
our reality.  







It is difficult to see what the function is of the V.P. of Instruction.  The faculty and staff evaluation 
process fails to correctly assess performance and assist in job performance.   Too much emphasis is 
placed on the skew of illegitimate data such as student and constituent surveys rather than on an 
evaluation based on an observation of long-term performance.  The result being the person being 
evaluated must now focus on a remedial plan that does not help the person to perform their job.   The 
evaluation committee has no qualifications in the interpretation of data which is flawed in the first 
place.  The resultant prescription of the committee all too often misses its mark with ""advice"" or 
""assistance plans.""  This makes the evaluation process become a critique by the unqualified rather 
than being of any assistance.  The end result becomes a climate of fear, apprehension and distrust.   


Major changes this past 18 months have made the governance structure more inclusive, more 
effective, and more rewarding. 


Much has changed in the governance structure at MiraCosta over the past couple years. It will take a 
while for the campus community to fully digest all the changes, but I think we are on the right track 
towards a simplified, effective, and inclusive (collegial) structure.  


Quite frankly, I don't get it. 
Slow down, bring in more people, begin to mentor new people again.  Commit to transparency, 


educating your people about basic definitions and roles and re-commit to listening.  Your newest people 
aften have wonderful ideas from other organizations.  They can easily tell you what is unclear- that is 
incredibly valuable.  Listen- that is the heart of collegiality- not debating and protecting interests.   


The Academic Affairs Committee is functioning efficiently. 
The evaluation and revision of the GO structure last year has really made a big difference--everything 


is more clear and usable, and the committee structure makes more sense. 
The governance structure has been overhauled over the last few years and I believe we are finding a 


system that will work well and be sustainable for the college. 
The governance structure has greatly improved.  
The governance Structure is adequate...still don't like the Program Review format. The process is ok, 


but nowhere near enough space to adequately address each field in the reflect section. Could not do my 
program justice with that limited a space. 


The new governance structure is coming in to its own. Now let's stick with it for a while...  
The one disagreement I have is that this structure does not distribute the work equitably. Everyone 


used to be involved, now fewer do more. In the long run, that might prove a good model. For now, I can 
see that a few are doing most of the work and that does not seem sustainable nor prudent. 


too many committees many people invest work that goes nowhere campus administrators 
deliberately undermine and manipulate the governance process--this is especially true of the vice 
presidents 


When we first went to this governance structure it was very confusing, left out a lot decisions that 
used to be made by committees and a lot of committees I valued, and was very ineffective.  Most 
meetings were disastrous.  We all felt that it was unfixable and we should just blow it up and start over.  
I had no hope that we could make it any better.  I'm happy to have been proven wrong.  The way it's 
structured now makes sense and works.  If I want to change something, I know how to approach it.  
Even if decisions still take a while, they make progress I can track and identify.  We're not still working 
on the same decisions and not knowing how to complete them.  I'm sure it could be better in terms of 
technology decisions, but I believe we've made a successful transition. 


While the governance structure is sometimes not easy to understand, I have always felt like my 
concerns get addressed, and that communication about what other committees are doing is easy to 
access.  I am always aware of the issues and concerns facing our institution. 


the ASG is always the last council to hear about any news at MCC. This is quite troubling since the ASG 
is the school's main tool to connect to the students.   
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AAC Internal Committee Survey - Spring 2012


Thank you for responding to the questions below.  All questions are required,  though
the comment boxes are optional. 


1. The number of members of this committee is appropriate and effective to the mission of the
committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 1 comments:


2. The representation of this committee is appropriate and effective to the mission of the committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 2 comments:







3. The information provided in the AAC portal site has proven to be helpful to me in the performance of
my duties on this committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 3 comments:


4. Adequate information and communication have been provided to me to support my work on this
committee during the year. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 4 Comments:







5. Faculty ONLY (mark "Not Applicable" if not faculty) The workload of this committee is appropriate
and is within the district-wide expectation of five hours per week of collegial governance work. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 5 comments:


6. Non-faculty ONLY (mark "Not Applicable" if faculty) My workload on this committee is appropriate
for my job classification. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 6 comments:







7. Effective measures are utilized to equitably distribute the workload with respect to all committee
members. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 7 comments:


8. Effective measures are utilized to equitably distribute the workload with respect to the calendar year.
*


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 8 comments:







9. The number and duration of meetings of this committee effectively support the workload of this
committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 9 comments:


10. The tasks assigned to and performed by this committee are appropriate and relevant within the
context of the governance structure. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 10 comments:







11. The tasks assigned to and performed by the subcommittees I have been part of have been clearly
defined, appropriate and relevant within the context of the AAC structure and functions. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 11 comments:


12. Leadership of this committee is appropriate and effective. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 12 comments:







13. Adequate and appropriate support personnel are assigned to this committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 13 comments:


Thank You!


Thank you for taking our survey. Your response is very important to us.







BPC Internal Governance Survey - Spring 2012


Please respond to the following questions regarding your experiences on this committee.
(Note: In this survey you are not evaluating, at a global level, the reorganized governance
structure itself.)


I. Committee Membership


A. The number of members on this committee is appropriate and effective to the mission of the
committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


B. The representation on this committee in terms of balance (faculty, staff, admin, student) is
appropriate and effective to the mission of the committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Comments on Membership:


II. Training and Support







A. The introduction and training I have received for working on this committee were appropriate and
have proven to be helpful to me in the performance of my duties on this committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


B. Adequate information and communication have been provided to me to support my work on this
committee during the year. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Comments on Training and Support:


III. Workload


A-1. Faculty ONLY (mark "Not Applicable" if not faculty): The workload of this committee is appropriate
and within the college-wide expectation of 5 hours per week of collegial governance. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


A-2. Non-faculty ONLY (mark "Not Applicable" if faculty): My workload on this committee is appropriate
for my job classification. *


Strongly Strongly Not







disagree Disagree Neutral Agree agree Applicable


B. Effective measures are utilized to equitably distribute the workload with respect to all committee
members. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


C. Effective measures are utilized to equitably distribute the workload with respect to the calendar
year. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


D. The number and duration of meetings of this committee effectively support the workload of this
committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


E. The tasks assigned to, and performed by, this committee are appropriate and relevant within the
context of the governance structure. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


F. The tasks assigned to, and performed by, the subcommittees and/or task forces I have been part of
have been clearly defined, appropriate and relevant within the context of the BPC and GO structure
and functions. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Comments on Workload:







IV. Leadership and Institutional Support


A. Leadership of this committee is appropriate and effective. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


B. The co-chairs have worked well together in making the committee work, including meetings,
efficient and effective. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


C. The co-chairs have provided a balanced perspective for the work of this committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


D. Adequate and appropriate support personnel are assigned to this committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Comments on Leadership and Institutional Support:







V. Other comments:


Please enter any additional comments you may have about the governance structure of BPC:


Thank You!


Thank you for your feedback. Jim Austin and Mark Yeager, Co-chairs of BPC







Courses and Program Internal Committee
Survey - Spring 2012


Thank you for responding to the questions below.  All questions are required,  though
the comment boxes are optional. 


1. The number of members of the full C&P committee is appropriate and effective to the mission of the
committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 1 comments:


2. The representation of the full C&P committee is appropriate and effective to the mission of the
committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 2 comments:







3. CPCC MEMBERS ONLY: The number of members of the Curriculum subcommittee is appropriate
and effective to the mission of the committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 3 comments:


4. CPCC MEMBERS ONLY: The representation on the Curriculum subcommittee is appropriate and
effective to the mission of the committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 4 Comments:







5. The orientation training that I received during flex week was appropriate and has proven helpful to
me in the performance of my duties on this committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 5 comments:


6. Adequate and appropriate information and communication have been provided to me to support
my work on this committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 6 comments:







7. FACULTY ONLY: The workload of this committee is appropriate and is within the district-wide
expectation of five hours per week of collegial governance work. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 7 comments:


8. NONFACULTY ONLY: The workload on this committee is appropriate for me as a member
representing my constituency group in collegial governance. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 8 comments:







9. Effective measures are utilized to appropriately and equitably distribute the workload with respect to
the full and CPCC subcommittee and all committee members. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 9 comments:


10. Effective measures are utilized to equitably distribute the workload with respect to the calendar
year. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 10 comments:







11. The number and duration of meetings of this committee effectively support the workload of the full
C&P committee and CPCC subcommittee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 11 comments:


12. The tasks assigned to, and performed by, the subcommittees and/or task forces of this committee
have been clearly defined, appropriate, and relevant within the context of the C&P committee and the
governance structure. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 12 comments:







13. Leadership of this committee is appropriate and effective. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 13 comments:


14. Adequate and appropriate support personnel are assigned to this committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 14 comments:







Thank You!


Thank you for taking our survey. Your response is very important to us.







IPRC Internal Governance Survey


Thank you for responding to the questions below.  All questions are required,  though
the comment boxes are optional. 


If you are NOT faculty,  mark "Not Applicable" to question 4.  If you are faculty,  mark
"Not Applicable" to question 5.


1. The number of members of this committee is appropriate and effective to the mission of the
committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 1 comments:


2. The representation of this committee is appropriate and effective to the mission of the committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 2 comments:







3. Adequate information and communication have been provided to me to support my work on this
committee during the year. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 3 comments:


4. Faculty ONLY: The workload of this committee is appropriate and is within the district-wide
expectation of five hours per week of collegial governance work. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 4 comments:







5. Non-faculty ONLY: My workload on this committee is appropriate for my job classification. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 5 comments:


6. Effective measures are utilized to equitably distribute the workload with respect to all committee
members. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 6 comments:







7. The number and duration of meetings of this committee effectively support the workload of this
committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 7 comments:


8. The tasks assigned to and performed by this committee are appropriate and relevant within the
context of the governance structure. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 8 comments:







9. Leadership of this committee is appropriate and effective. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 9 comments:


10. The co-chairs have worked well together in making the committee work, including meetings,
efficient and effective. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 10 comments:







11. The co-chairs have provided a balanced perspective for the work of this committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 11 comments:


Thank You!


Thank you for taking our survey. Your response is very important to us.







Governance Committee Internal Survey -
Student Interests Committee
Page 1


1. Please select which category that best fits your job classification.


2. Please select your level of agreement and provide commentary where appropriate.


Level of Agreement *


Strongly
Disagree


Disagree Neutral Agree
Strongly
Agree


Not
Applicable


1. The number of
members of this
committee is
appropriate and
effective.


2. The representation of
this committee is
appropriate.


3. Adequate and
appropriate resource
material (reference
documents, web links,
etc.) are available to
support my work on this
committee.


4. My workload on this


Faculty


Classified Staff


Student







4. My workload on this
committee is
appropriate for my job
classification
(Fac/Classified/Student).


5. Effective measures
are utilized to equitably
distribute the workload
with respect to all
committee members.


6. The number and
duration of meetings of
this committee
effectively support the
workload of this
committee.


7. The tasks assigned
to and performed by
this committee are
appropriate and
relevant within the
context of the
governance structure.


8. The tasks assigned
to and performed by the
subcommittee are
appropriate and
relevant within the
context of the
governance structure.


9. Leadership of this
committee is
appropriate and
effective.


Thank You!


Thank you for taking our survey. Your response is very important to us.
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DRAFT 
MiraCosta College 


Governance Organization Committee 
 


Meeting Minutes 


March 9, 2012 


Members Present:  Catherine Halmay, Christina Hata, Melanie Haynie, Donna Davis, Alketa Wojcik (for Pam 


Deegan), Louisa Moon, Sheri Wright, Beth Powell, Francisco Rodriguez, Sasha Tangherian, Bruce Hoskins, and 


Dick Robertson 


Guests Present: Jim Austin, Gail Baughman, Sandy Comstock, Jim Julius, Catherine Halmay, Penny Skemp, Dana 


Smith, Jim Sullivan, Mario Valente, Mark Yeager 


The meeting began at 3:02 p.m. 


I. Internal Committee Reviews and Recommendations 
The following are committee reviews and comments: 
 
Academic Affairs Committee (AAC) 
Survey results very strong, especially on leadership.  Committee noted that while it had no 
recommendations for changes to committee structure, it would prefer not to do the hundreds of hours 
of work to prioritize faculty positions if in the end we are going to freeze hiring.  Requested that the 
decision of whether to hire growth and replacement positions and how many to hire be made 
definitively before the committee begins to prioritize.   
 
Budget and Planning Committee (BPC)  
Survey results really nice, good endorsements of leadership. There was a recommendation to change 
the number of members from twenty-seven (27) to twenty (20), as follows:  reduce from 12 faculty 
members to 9, reduce from 7 classified staff members to 5, reduce from 7 administrators to 5, and 
maintain 1 student.  Reasons given were that the group was too big and hard to get into a circle facing 
one another; many initially joined to work on the master plan – now that is finished and some have 
less interest in budgeting aspects.   
 
The group also discussed the following:  


 Issue of the classified ratio and why there are still proportionally more faculty included, if 
we're not engaged in planning.  It was pointed out that both budget development process and 
institutional planning process are in the 10+1 areas of faculty primary responsibility in AB 
1725. 


 BPC is both a governance committee and an advisory committee 


 The addition of resource people to the committee and whether they can vote or not, and take 
part in the discussion outside of public comments.  GO pointed out that there are no non-
voting resource members of governance committees appointed by GO, so any resource 
members an individual council would like to appoint to attend would not be officially on the 
committee according to GO, but a council should feel free to ask any of its members to attend 
meetings of a particular committee (e.g. Dr. Rodriguez attends BPC regularly but is not a 
member). 







 
Dick Robertson made a motion to approve the recommendation for BPC to change the number of 
voting members from twenty-seven to twenty (reduce from 12 to 9 faculty members, from 7 to 5 
classified staff members, from 7 to 5 administrators, and maintain the 1 student).   Christina Hata 
seconded the motion.   
 
Seven Aye, Three Abstained, One Nay.  


 
Courses & Programs (C&P) 
Survey results excellent on leadership and functioning of the committee, in particular.  No 


 recommendations. 
 
Institutional Program Review Committee (IPRC)   
Survey very positive.  Faculty co-chairs' contributions very much appreciated. No recommendations. 
 
Student Interest Committee (SIC) 
Survey positive but low response rate.  No recommendations. 


 
II. General College Survey 


Survey shows significant improvement over Fall 2010 survey in all areas, especially timely and effective 
decision making processes.  Only question below 50% was on equitable distribution of workload.   It 
was speculated that two factors contributed:  a) difference in collegial governance duties of full and 
part-time faculty, classified staff, and administrators (so equitable distribution would not be 
appropriate), and b) full-time faculty perception that people who weren't on governance committees 
had significantly less governance work than those who were. 
 


III. Proposals for New Committees 
Technology Committee  
The group received a proposal to establish a Technology Committee (TeC) and discussed the pros and 
cons, as well as what its purpose and composition. The following comments were made: 
 


 Whether a task force needs to look at this, to separate what is operational and what is 
governance, and suggest more about the nature and composition of the committee 


 No classified in proposed composition 


 Large committees don’t work well - so composition should be changed within the number 
proposed 


 Need method to bring information together from disparate groups that are now functioning 
officially or unofficially around technology issues 


 Faculty members currently have nowhere to go when a problem arises with technology that 
directly impacts pedagogy in the classroom or online  


 Not sure that a technology committee comprised of all faculty will work, so the committee 
will need other stakeholders 


 Should have classified rep on this committee – as we move to more online education we have 
to provide more support for students  


 A lot of the problem seems to be due to a lack of communication between groups vs. need to 
create another group 


 MOE is an ad hoc Academic Senate committee that could be disbanded if this is approved – 
this would take its place (transform into this) – so this is  not an additional committee. 


 the college clearly has governance and pedagogy issues related to technology 







 Before you can define members of the committee – what is technical, what is advisory, what 
is governance side?  What is the direction?  We’re not there yet.   


 Faculty frustrated with technology – complete disconnect.  People are walking away from AIS 
and using/bringing in their own equipment, programs . . .  Get faculty, administrators, and 
staff at the table to work together that models and authentic engagement. 


 


Composition of FITS:* 


7 members (one of the faculty members will be chair of FITS and faculty co-chair of TeC 


 The Faculty Director of Online Education (FDOE) 


 Five full-time faculty with online, hybrid or educational technology experience (with appropriate 
representation from library, CTE, and GE areas) 


 One additional faculty members 
 


Composition of TeC:* 


14 members, with faculty and administrative co-chairs 


 The 7 FITS members 


 One instructional dean as appointed by the VP of Instruction, or designee 


 Two administrators, one of whom is the Dean of AIS (ex officio) or designee 


 Three classified staff members, with experience working in a technical area 


 One student appointed who is currently enrolled in, or has previously matriculated in, a distance 
education course here at MiraCosta College 


 


[All members are chosen by their respective chair or president, with confirmation by their councils, if required 


according to council procedure] 


*Committee composition as revised by GO Committee on 3-9-2012 


 
Christine Hata made a motion to approve the creation of a technology committee as amended with 
the  addition of three (3) experienced classified employees being added to the committee, and a 
reduction of one faculty, bringing the total number of members to fourteen (14).    Bruce Hoskins 
seconded the motion.  All in favor.  The motion carried. 


 
IV. G.O. Change Recommendations for Improvements Based on Evaluation Results & Proposals  


Bruce Hoskins made a motion to change G.O. from an ad hoc committee to a standing evaluation 
committee that meets once a year.  Christine Hata seconded the motion.  All in favor. One abstained.  
The motion carried 


 
The meeting adjourned at 4:23 p.m. 
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MIRACOSTA COMMUNITY COLLEGE DISTRICT


ONE BARNARD DRIVE — OCEANSIDE, CA


MINUTES OF REGULAR MEETING August 21, 2012
(Approved September 11, 2012)


I. CALL TO ORDER


The Board of Trustees of the MiraCosta Community College District met in a regular
meeting on Tuesday, August 21, 2012, in the John MacDonald Board Room,
Oceanside Campus. President Gloria Carranza called the meeting to order at 3 p.m.


II. FLAG SALUTE / ROLL CALL


Board members present:
David Broad Ron Ruud


Gloria Carranza Jeanne Shannon


William Fischer Jacqueline Simon
George McNeil Ryan Beltran, Student Trustee


Francisco C. Rodriguez, Superintendent/President


III. APPROVE MEETING MINUTES


A. Minutes of Regular Meeting of July 10, 2012
B. Minutes of Regular Meeting/Workshop of August 2, 2012
C. Minutes of Regular Meeting of August 7, 2012
By motion of Trustee McNeil, seconded by Trustee Broad, the minutes of the
Regular Meeting of July 10, 2012, the regular meeting/workshop of August 2, 2012,
and the regular meeting of August 7, 2012, were approved. The motion carried
unanimously. Student advisory vote: aye.


IV. PUBLIC COMMENTS ON ITEMS ON AND NOT ON THE AGENDA
Three associate faculty members spoke regarding issues of concern for associate
faculty.


V. CHANGES IN AGENDA ORDER


None.


VI. PRESENTATIONS


A. Recognition of Latino Film Series
School Relations Outreach Assistant Lisa Montes noted the inaugural Latino Film
Series was presented on the San Elijo Campus and commended Kirk Whisler,
publisher of Latino Print Network in Carlsbad, for his assistance with the film series.
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B. MiraCosta College Foundation Update
Executive Director Linda Fogerson noted the vision of the foundation is to ensure no
person is denied access to higher education becauseoffinancial aid and resources.
Private support in the last year was $1.3 million-a 31-percent, year-over-year
increase. More than $360,000 was given in scholarships last year. The number of
students assisted was about 1,760. The FY 2012/13 goals include raising at least
$910,000 and focusing on a campaign for North County youth, especially those in
the GEAR UP Program.
C. Continuing Conversation on Student Success: 2012 Accountability


Report for the Community Colleges (ARCC)
Director of Institutional Research Kim Coutts reviewed highlights of the ARCC
report, the annual evaluation of institutional performance in meeting statewide
educational priorities. Dean of Institutional Research Bob Pacheco noted that in
2012/13 institutional effectiveness will focus on accreditation measures of students'
success, ARCC metrics, and locally created measures tied to the district's mission.
D. Strategic Plan 2011-2014: 2012 Progress Report
Dean of Institutional Research Bob Pacheco and Budget and Planning Committee
Member Gail Shirley presented a report on the first-year progress ofthe Strategic
Plan and reviewed strategies to better use data to inform planning decisions and
resource allocation during 2012/13.


VII. CONSENT ITEMS
A. Approve Academic Personnel Report #2-12/13
B. Approve Classified Personnel Report #3-12/13
C. RatifyContracts and Approve Purchase Orders - June 1 through


July 31, 2012
D. Ratify Agreement with Dolinka Group, LLC for Negotiations Services


Related to the Contracts with Bond Underwriters for a November 2012
General Obligation Bond


E. Approve Annual Purchase of Desktop Computers for Classroom Labs
F. Approve Renewal of Oracle Software Update License and Technical


Support Services Agreement
G. Adopt Resolution No. 3-12/13 - Approve and Authorize Execution of a


Joint Exercise of Powers Agreement with the San Diego County Office
of Education for the "K-12 Public School Districts and Community
Colleges Facility Authority" (FACJPA)


H. Approve New Community Services Classes for Fall 2012
I. Approve 2012 Soccer Schedules
J. Repeal Board Policy and Administrative Procedure 5550-Speech:


Place, Time, and Manner, Previously Replaced on March 13, 2012, by
Board Policy and Administrative Procedure 3900-Speech: Place, Time,
and Manner


Items D. and H. were pulled for discussion.


By motion of Trustee Simon, seconded by Trustee McNeil, consent agenda items A,
B, C, E, F, G, I, and J were approved, as amended by editing the Classified
Personnel Report to read administrative secretary rather than administrative
assistant. The motion carried unanimously. Student advisory vote: aye.
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By motion of Trustee McNeil, seconded by Trustee Fischer, agenda item D, Ratify
Agreement with Dolinka Group, LLC for Negotiations Services Related to the
Contracts with Bond Underwriters for a November 2012 General Obligation Bond
was approved. Ayes-Broad, Fischer, McNeil, Ruud, Shannon, Simon;
abstain-Carranza. The motion carried unanimously. Student advisory vote: aye.


By motion of Trustee McNeil, seconded by Trustee Shannon, agenda item H was
approved. The motion carried unanimously. Student advisory vote: aye.


VIII. SECOND READING AND ADOPTION — BOARD POLICIES


A. BP 2510 - Collegial Governance and Participation in Local Decision
Making


By motion of Trustee McNeil, seconded by Trustee Shannon, Board Policy 2510
was adopted, and Board Policy I.C, Collegial Governance, Board Policy II.B,
Standing Committees, and Administrative Procedure II.B.01, Formation of Standing
Committees, were repealed. Ayes-Broad, Carranza, Fischer, McNeil, Shannon,
Simon; abstain-Ruud. Student advisory vote: aye.


IX. INFORMATION


A. MCCCD Irrevocable Trust Investment Board Report
The annua! report to the board was presented for information. Vice President Jim
Austin noted this liability is the future cost of health-and-welfare plans for retirees,
and that the annual district audit must include this liability and a plan to fund it over
no more than thirty years. Districts are not required to set aside funds for the liability,
however MiraCosta Community College District is setting aside funds.
B. Proposition 30 - Sales and Income Tax Increase (2012)
A resolution of support for the Governor's tax initiative will be drafted for board
consideration.


C. SB 1456 (Lowenthal) - Community Colleges: Seymour-Campbell
Student Success Act of 2012


Information on the status of the Student Success Act of 2012 was presented. The
district has sent a letter of support for the measure.
D. AB 852 (Fong) - Community Colleges: Temporary Faculty
Information on the status of the bill was presented.


X. COLLEGE-RELATED REPORTS


A. Trustees Activities


B. Students


Student Trustee Ryan Beltran thanked the board for the opportunity to attend the
student trustee workshop in San Francisco.
C. Classified Employees
Classified Senate Council President Tim Dow thanked past Classified Senate
President Melanie Haynie for all of her hard work during the past year and wished
her luck in her new position. He noted a written report is included in the agenda.
D. Faculty
Academic Senate Council President Mark Yeager also thanked past Classified
Senate Council President Melanie Haynie and stated that she was wonderful to
work with.
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Vice Presidents


1. Instructional Services


Vice President Mary Benard noted that fall semester began yesterday with a
current fill rate of 96 percent and 827 wait-listed students.
2. Student Services


Vice President Dick Robertson noted that enrollment is up about two percent
from last year. He also praised Campus Police for their hard work with the
parking situation, and thanked facilities for the beautiful shape that the
grounds are in for the start of school. He stated that a written report of
activities is included in the agenda.
3. Business and Administrative Services


Vice President Jim Austin noted a written report of activities is included in the
agenda.
Superintendent/President
Funding the Comprehensive Master Pian.
Dr. Rodriguez reported that signatures for the Proposition EE bond Argument
are currently being received for filing with the county.


XI. FUTURE AGENDA ITEMS AND ANNOUNCEMENTS


None.


XII. DECLARE NEED FOR CLOSED SESSION PURSUANT TO GOVERNMENT


CODE §95957.7
At 6:30 p.m., the board declared the need to enter closed session to discuss the
following:
A. Public Employee Performance Evaluation


(Pursuant to Government Code §54957)
Title: Superintendent/President


XIII. RECONVENE IN OPEN SESSION - REPORT ACTION FROM CLOSED SESSION
At 7:38 p.m., the board returned to open session to report the following:
A. Public Employee Performance Evaluation


(Pursuant to Government Code §54957)
Title: Superintendent/President
Discussion. No action taken.


XIV. ADJOURNMENT


The meeting adjourned at 7:40 p.m.


MINUTES APPROVAL:


/?* <Z-2Z>u*S~^.
Gloria Carranza7


j*. ' Board President
Rodriguez,
nt/Presideiiit


Ph.D.
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Appendix EE - 2014 Preliminary Budget 5 Year Plan Information


FY14
Board Workshop CAUTION - ALL AMOUNTS SUBJECT TO CHANGE!!!!!


Budget Projected Projected Projected Projected Projected
FY-2013 FY-2014 FY-2015 FY-2016 FY-2017 FY-2018


Line # 7/1/12-6/30/13 7/1/13-6/30/14 7/1/14-6/30/15 7/1/15-6/30/16 7/1/16-6/30/17 7/1/17-6/30/18


1 BEGINNING BALANCE 13,330,316 -12.01% 13,732,615 3.02% 13,967,943 1.71% 14,317,530 2.50% 14,790,197 3.30% 15,299,515 3.44%
2 Adjustment to Beginning Balance 0 0 0 0 0 0
3 ADJUSTED BEGINNING BALANCE 13,330,316 -12.01% 13,732,615 3.02% 13,967,943 1.71% 14,317,530 2.50% 14,790,197 3.30% 15,299,515 3.44%


4   Unavailable: General and Emergency Reserves 8,278,625 1.36% 8,536,162 3.11% 8,773,667 2.78% 9,059,799 3.26% 9,326,005 2.94% 9,645,779 3.43%
5 BEGINNING BALANCE AFTER RESERVES 5,051,691 -27.65% 5,196,453 5,194,276 5,257,731 1.22% 5,464,192 5,653,737


INCOME


6 Federal Sources 1 0.00% 1 0.00% 1 0.00% 1 0.00% 1 0.00% 1 0.00%
7 State Sources 2,995,312 3.88% 3,495,312 16.69% 3,495,312 0.00% 3,495,312 0.00% 2,995,312 -14.30% 2,995,312 0.00%
8 Local Sources


9 Local Property Taxes 74,848,404 2.37% 77,093,856 3.00% 79,792,141 3.50% 82,983,827 4.00% 86,303,180 4.00% 89,755,307 4.00%
10 Enrollment Fees 7,004,696 21.34% 7,039,719 0.50% 7,074,918 0.50% 7,110,293 0.50% 7,145,844 0.50% 7,181,573 0.50%
11 Nonresident Tuition 1,660,416 4.82% 1,660,416 0.00% 1,660,416 0.00% 1,660,416 0.00% 1,660,416 0.00% 1,660,416 0.00%
12 Other Local Sources 3,643,672 1.59% 3,680,109 1.00% 3,680,109 0.00% 3,680,109 0.00% 3,680,109 0.00% 3,680,109 0.00%
13   Subtotal, Other Income Sources 87,157,188 3.69% 89,474,100 2.66% 92,207,584 3.06% 95,434,644 3.50% 98,789,549 3.52% 102,277,405 3.53%
14 TOTAL UNRESTRICTED INCOME 90,152,501 3.69% 92,969,413 3.12% 95,702,897 2.94% 98,929,957 3.37% 101,784,862 2.89% 105,272,718 3.43%


EXPENSES


15 Academic Salaries * 36,654,566 0.07% 37,637,698 2.68% 38,504,594 2.30% 39,083,396 1.50% 40,188,486 2.83% 41,419,877 3.06%
16 Classified Salaries* 20,956,801 0.89% 21,274,455 1.52% 21,455,288 0.85% 21,659,114 0.95% 21,875,705 1.00% 22,094,462 1.00%
17 Staff Benefits 17,401,337 0.53% 17,501,337 0.57% 17,621,337 0.69% 17,761,337 0.79% 17,921,337 0.90% 18,121,337 1.12%
18 Retiree health benefits 1,125,000 0.00% 1,125,000 0.00% 1,125,000 0.00% 2,500,000 122.22% 2,750,000 10.00% 2,750,000 0.00%
19 Supplies, Printing, Copy Charges 1,773,247 47.59% 1,782,113 0.50% 1,791,024 0.50% 1,799,979 0.50% 1,808,979 0.50% 1,818,024 0.50%
20 Other Operating 7,753,115 7.49% 7,791,881 0.50% 7,830,840 0.50% 7,869,994 0.50% 7,909,344 0.50% 7,948,891 0.50%
21 BPC emergency repair/replacement 100,000 150,000 50.00% 200,000 33.33% 200,000 0.00% 200,000 0.00% 200,000 0.00%


22 Program Review & Strategic Planning Initiatives (URGF) 0 500,000 1,000,000 100.00% 1,000,000 0.00% 1,500,000 50.00% 2,000,000 33.33%
23 Growth positions -                   -                   500,000          600,000           20.00% 700,000          16.67%
24   Subtotal of Program Expenses 85,764,066 1.80% 87,762,485 2.33% 89,528,083 2.01% 92,373,820 3.18% 94,753,851 2.58% 97,052,591 2.43%
25 Capital Outlay 1,219,412 -21.55% 1,231,606 1.00% 1,243,922 1.00% 1,256,361 1.00% 1,268,925 1.00% 1,281,614 1.00%
26 Student Aid 16,000 -79.40% 66,000 312.50% 66,000 0.00% 66,000 0.00% 66,000 0.00% 66,000 0.00%
27 Transfers Out 2,750,724 -4.47% 3,673,995 33.56% 4,515,304 22.90% 4,761,109 5.44% 5,186,767 8.94% 6,410,845 23.60%
28   Subtotal of Other Outgo 3,986,136 -11.65% 4,971,601 24.72% 5,825,226 17.17% 6,083,470 4.43% 6,521,692 7.20% 7,758,459 18.96%
29 TOTAL UNRESTRICTED EXPENSES 89,750,202 1.12% 92,734,086 3.32% 95,353,310 2.82% 98,457,290 3.26% 101,275,543 2.86% 104,811,050 3.49%


31


OPERATING BALANCE (Revenues - 
Expenses) 402,299 235,328 349,587 472,667 509,319 461,668
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32


ENDING BALANCE (Adj Beg Bal +/- 
Operating Balance) 13,732,615 13,967,943 14,317,530 14,790,197 15,299,515 15,761,183


33        Fund Balance % 15.30% 15.06% 15.02% 15.02% 15.11% 15.04%


CAUTION - ALL AMOUNTS SUBJECT TO CHANGE!!!!!
Board Workshop


Budget Projected Projected Projected Projected Projected
FY-2013 Notes FY-2014 Notes FY-2015 FY-2016 FY-2017 FY-2018


Line # 7/1/12-6/30/13 7/1/13-6/30/14 7/1/14-6/30/15 7/1/15-6/30/16 7/1/16-6/30/17 7/1/17-6/30/18


Transfers Out include the following projects:
34 Transfer: Info-tech five-year plan 1,491,777 1,491,777 1,491,777 1,491,777 1,491,777 1,491,777


35


Transfer: Smart Classroom upgrades; 
staff* 72,598 72,598 72,598 72,598 72,598 72,598


36 Transfer: Student Center Cafeteria 65,000 80,000 80,000 80,000 80,000 80,000
37 Transfer: Debt Service 600,000 600,000 600,000 600,000 600,000 600,000
38 Transfer: Self-Insurance 0 50,000 50,000 50,000 50,000 50,000
39 Transfer: Financial Aid 50,000 0 0 0 0 0


40 Transfer: Futures Reserve (**See Line 43) 471,349 579,620 620,929 666,734 692,392 716,470
42 Transfer: Capital Projects Holding ** 0 800,000 1,600,000 1,800,000 2,200,000 3,400,000


Transfer: ARRA Federal Funds 0 0 0 0 0 0
Total 2,750,724 3,673,995 4,515,304 4,761,109 5,186,767 6,410,845


43 Futures Reserve Beginning Balance 0 471,349 1,050,969 1,671,898 2,338,632 3,031,024


44


  Transfer from General Fund ** (From Line 
40) 471,349 579,620 620,929 666,734 692,392 716,470


45 Futures Reserve Ending Balance 471,349 1,050,969 1,671,898 2,338,632 3,031,024        3,747,494       


Construction Reserves Beginning Balance 0 800,000 2,400,000 4,200,000 6,400,000


46


  Transfer from General Fund  **(From Line 
42) 0 800,000 1,600,000 1,800,000 2,200,000 3,400,000


47   Master Plan Implementation 0
48   Capital Projects Holding 0 800,000 1,600,000 1,800,000 2,200,000 3,400,000
50    Preliminary Bond Expenses 0 0 0 0 0 0
51 Construction Reserves Ending Balance 0 800,000 2,400,000 4,200,000 6,400,000 9,800,000







3/14/2013 5 Year Fiscal Plan Assumptions


Appendix EE - 2014 Preliminary Budget Assumptions


5 Year Plan General Specific Specific Specific Specific Specific Specific
Line Number Title Assumption FY13 fy14 fy15 fy16 fy17 fy18


Funding for FTES growth increase (1/2 of 1%)  .5% each year 0.5% 0.5% 0.5% 0.5% 0.5%


7 State Sources  Prop. 30 one-time funds for 4 calendar years ($100/FTES) 500,000 1,000,000 1,000,000 1,000,000 500,000 0


9 Local property tax increases 2.37% 3.00% 3.50% 4.00% 4.00% 5.00%


10 Enrollment fees .5% growth 0.5% 0.5% 0.5% 0.5% 0.5%


11 Nonresident fees No increase in any year 0 0 0 0 0


15 Academic & Admin. Salaries
Step & column 400,000 420,000 450,000 475,000 500,000
Increase to associate line item for growth, 1/2% yearly 0.5% 0.5% 0.5% 0.5% 0.5%


Replacement FTE positions, disciplines to be determined  4 @ $80k net  4 @ $80k net
Additional FTE? see lines 22 and 23 for potential source for more 
hires if on-going funds


16 Classified Salaries
Steps and .5% increase to hourly budgets 167,654 180,833 203,825 216,591 218,757
Additional FTE? see lines 22 and 23 for potential source for more 
hires if on-going funds


17 Staff Benefits
small increases assumed due to additional staff, no increases to 
district contribution 0.53% 0.57% 0.69% 0.79% 0.90% 1.12%


18 Retiree Health Benefits Transfer to irrevocable trust (GASB) increased 1,125,000      1,125,000             1,125,000             2,500,000       2,750,000       2,750,000       


19 Supplies, Printing…… Increased .5% yearly 0.5% 0.5% 0.5% 0.5% 0.5%


20 Other operating Increased .5% yearly 0.5% 0.5% 0.5% 0.5% 0.5%


21 BPC emergency replacement Increased due to aging infrastructure and failure of EE 100,000         150,000                200,000                200,000          200,000          200,000          


22 Program Review & Strategic Planning Initiatives
Amounts are plugged-in so that actual distribution, if available, 
can be determined later 500,000                1,000,000             1,000,000       1,500,000       2,000,000       


23 Growth positions
Additional positions would come from line 22 or new on-going 
funds -                         0 500,000          600,000          700,000          


31 Operating Balance This line must be positive 235,328                                 349,587 472,667          509,319          461,668          


32 Fund Balance 13,967,943 14,317,530 14,790,197 15,299,515 15,761,183


33 Fund Balance % Maintain 15%, (BP requires 8% minimum) 15.06% 15.02% 15.02% 15.11% 15.04%


42 Transfer to Capital Projects


Due to the failure of Prop. EE funds are accumulated to fund 
potential capital projects, including equipment and technology; 
amounts are backed into based upon positive operating balance 
and over 15% ending balance 800,000 1,600,000 1,800,000 2,200,000 3,400,000
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DIStRICt SIteS &  
teLePHone nUMBeRS


o C e A n S I D e  C A M P U S


760.757.2121
1 Barnard Drive, Oceanside, CA 92056 


PoLICe DePARtMent:
760.795.6640 


(on-campus emergencies: 
x6911 or red button on district phone)


HoURS :
 7 a.m.–11 p.m., Monday–Friday
 7 a.m.–3 p.m., Saturday


S A n  e L I J o  C A M P U S


760.944.4449
3333 Manchester Avenue, Cardiff, CA 92007


PoLICe DePARtMent: 
760.795.6640 


(on-campus emergencies: 
x6911 or red button on district phone)


HoURS :
 8 a.m.–10 p.m., Monday–Friday
 8 a.m.–5 p.m., Saturday


C o M M U n I t Y  L e A R n I n G  C e n t e R  ( C L C )


760.795.8710
1831 Mission Avenue, Oceanside, CA 92058


PoLICe DePARtMent: 
760.795.6640 


(on-campus emergencies: 
x6911 or red button on district phone)


HoURS :
 7 a.m.–10 p.m., Monday–Thursday
 7 a.m.–3 p.m., Friday–Saturday


For further information please visit our website:


www.miracosta.edu/police


	







CAMPUS PoLICe
It is the policy of the MiraCosta College District Board of Trustees to protect all members 
of the college and the property of the district. Under the direction of the vice president 
of Student Services, the college’s Police and Safety Department ensures that reasonable 
protection is provided by using methods that fit within and contribute to the educational 
philosophy and processes of the institution. The MiraCosta College District Police and 
Safety Department is a P.O.S.T.–certified department, and officers have peace-officer 
authority pursuant to the California Penal Code section 830.32(a) and Education Code 
72330; as such, MiraCosta College police officers have the power to make arrests and issue 
citations. All sworn officers have completed Peace Officers Standards and Training (P.O.S.T.) 
mandated training and comply with Government Code section 1031 requirements. 
College police officers receive reports on violations occurring on campus and are 
responsible for investigating crime. Local law enforcement officials will be summoned 
when necessary. MiraCosta College has formal Memoranda of Understanding with local 
law enforcement agencies which detail specific crimes that the MiraCosta College District 
Police and Safety Department will handle. The MiraCosta College District Police and Safety 
Department works closely with local, state, and federal police agencies and has direct 
radio communication with local law enforcement agencies via a regional radio network. 
MiraCosta College does not have any off-campus student organizations and does not 
monitor off-campus student criminal activity.


The college also employs students with training specific to general security, and they 
provide security patrols, parking enforcement, and escorts to those requesting the service. 
District Police and Safety employs community service officers who provide security services 
on district property outside of regular operating hours.


CRIMe RePoRtInG PRoCeDUReS
No community can be totally risk-free in today’s environment; however, students, staff, 
faculty and visitors can work together to create an atmosphere that is safe and conducive 
to learning. An important part of this is reporting any crime that occurs on MiraCosta 
Community College District property. Faculty, staff and students are encouraged to 
promptly and accurately report crimes and other emergencies directly to the District Police 
and Safety Department, but they may also report these incidents to designated campus 
officials (including, but not limited to, counselors, athletic directors and police). To report a 
crime or other public safety issue, dial 6911 from any college phone, contact Campus Police 
from any emergency call box located in parking lots and on campus at Oceanside and  
San Elijo locations, or dial 760.795.6640. Crimes at the Oceanside Campus and the 
Community Learning Center may also be reported to City of Oceanside Police at  
760.435.4911 and crimes at San Elijo to the Sheriff’s Department at 858.565.5200.  
An individual who reports a crime may remain anonymous if he or she desires. College 
counselors are encouraged to inform clients of voluntary, confidential crime reporting 
procedures when appropriate. MiraCosta College District Police and Safety, Counseling 
Services and Health Services will accept confidential and anonymous reports of crimes  
for inclusion in the annual statistical report and timely warning notifications.


CALL BoXeS
At the Oceanside Campus, yellow emergency call boxes are located in parking lots 3A, 3C, 
4C and 5A and within campus at buildings 1000, 2000, 2200, 3200, 3400, 3600, 4500, 4800, 
7000 and 8000. At the San Elijo Campus, call boxes are located in the (southwest) parking 
lot 2 and within campus at the 300 and 500 buildings. Emergency phones connect directly 
to District Police and Safety. Call box hours of operation are 7 a.m.–11 p.m., Monday–Friday; 
and 7 a.m.–3 p.m., Saturday. After hours the call box phones are transferred to 911 and 


answered by the local law enforcement agency. District Police and Safety may also be 
reached by dialing 1.866.795.6640 from any pay phone on campus or by pushing the  
“red” emergency button on any district phone.


tIMeLY WARnInG & eMeRGenCY notIFICAtIon PoLICY 
On occasion you will see timely warning notices describing dangerous incidents or recent 
crime trends that may threaten personal safety. In an effort to keep the college community 
aware of such incidents, it is our policy to disseminate these notices via campus email, 
posting notices at bulletin boards and other campus buildings, distributing hard copies to 
faculty secretaries, and posting the information on the District Police and Safety webpage. 
Once all pertinent information relative to the incident is obtained, notices will typically 
be posted within 48 hours. After a collaborative effort, timely warnings are authorized 
and issued by the chief of police. In the event of a significant emergency or dangerous 
situation involving an immediate threat to the health or safety of student or employees 
occurring on the campus, the chief of police will, without delay, and taking into the 
account the safety of the community, determine the content of the notification and initiate 
the notification system. Key components for this notification system consist of the direct PA 
announcement of the emergency and the appropriate action to be taken, broadcasted 
inside the classrooms and alerts sent to all district phones. The second key component 
would be, in conjunction with the OES (Office of Emergency Services), to broadcast the 
same information in direct communication to all students, faculty, and staff using voice, 
text messaging and e-mails. The third key component is our new Campus Outdoor Warning 
System. This outdoor public address system would start with a loud warning tone, then 
broadcast the situation and provide instruction with appropriate action to be taken. This 
system is primarily focused on those outdoors and moving about  
on campus.


PoLICY FoR PRePARInG tHe AnnUAL DISCLoSURe 
oF CRIMe StAtIStICS
The MiraCosta College District Police and Safety Department prepares this report in 
compliance with the Jeanne Clery Disclosure of Campus Security Policy and Crime Statistics 
Act. This report is available at any District Police and Safety Office, Human Resources, 
Admissions and Records, and the Library and Information hubs. It is also located on the 
college’s website at www.miracosta.edu/safetyreport. This report is prepared in cooperation 
with health services, counseling services, student activities, and law enforcement agencies 
having jurisdiction in the areas surrounding the campus and non-campus locations.


Each year, all enrolled students, faculty and staff are mailed a postcard notification containing 
a brief description of this report, the website address to access this report online, and a 
statement detailing the locations where they may pick up a copy of this report. Prospective 
students and employees are notified of the availability of this report in district applications.


ACCeSS to CAMPUS FACILItIeS
Most buildings at district locations are open from 7 a.m.–10 p.m. Students and staff have 
been issued identification cards, which they may be asked to display if there is a question 
concerning their authorized access to a facility. Many campus buildings are protected by 
intrusion alarms and should be entered only during scheduled work hours. For their own 
protection, persons should not be on campus more than 30 minutes before or after the 
hours when college offices are scheduled to be open.


Keys are issued to individual staff members on a need-to-enter basis. Lost keys must be 
reported immediately to the employee’s supervisor and the facilities director. Keys should 
never be loaned to anyone.
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RePoRteD CRIMeS: 2009–2011


Reported in accordance with the Uniform Crime Reporting Procedures and the Jeanne Clery Disclosure of Campus Security Policy and Campus Crime Statistics Act.


A copy of this report is also available at www.miracosta.edu/safetyreport.


For a more comprehensive list of daily crime activity, please visit any District Police and Safety Department during operating hours and ask to view the Daily Crime Log. This incident log is updated 
regularly and includes information on ALL reported crimes that occur on district property. Contact District Police and Safety for more information.


MiraCosta College campuses include buildings and property owned or controlled by the college within the same contiguous geographic area and used in direct support of the college’s educational or institutional purposes. Non-campus building or property 
includes those owned or controlled by the college and are used in direct support of educational purposes, used frequently by students, and are not within the same contiguous geographic area as the campus. Public property includes city thoroughfares, 
streets, sidewalks and parking facilities that are within or immediately adjacent to any of the college campuses.


	 	 	 Community	 Non-Campus	
Arrests/referrals	reported	for:	 Oceanside	Campus	 San	Elijo	Campus	 Learning	Center	 Locations	 Public	Property	 Totals


Offense	Type	(Including	attempts)	 2009	 2010	 2011	 2009	 2010	 2011	 2009	 2010	 2011	 2009	 2010	 2011	 2009	 2010	 2011	 2009	 2010	 2011


Murder 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Manslaughter 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Forcible sex offenses 1 0 1 0 0 0 0 0 0 0 0 0 0 0 0 1 0 1
Non-forcible sex offenses 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Robbery 1 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 0 0
Aggravated Assault 0 0 0 0 0 0 1 0 0 0 0 0 0 0 0 1 0 0
Burglary 0 0 0 2 2 0 1 0 0 0 0 0 0 0 0 3 2 0
Arson 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Stolen vehicles 1 1 2 0 0 0 1 0 0 0 0 0 0 0 0 2 1 2
	 	 Crimes	listed	above	or	other	crimes	of	bodily	injury	classified	as	hate	crimes,	listed	below	by	category	of	prejudice.


Race
Gender
Religion
Sexual Orientation               


There were no reported hate crimes for the years 2009, 2010 or 2011.


Ethnicity
Disability


Arrests/referrals	reported	for:
Offense	Type	(Including	attempts)	 2009	 2010	 2011	 2009	 2010	 2011	 2009	 2010	 2011	 2009	 2010	 2011	 2009	 2010	 2011	 2009	 2010	 2011


Liquor	Law	Violations
Referral 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Arrest 1 3 0 0 0 0 0 0 0 0 0 0 0 0 0 1 3 0
Drug	Law	Violations
Referral 0 0 1 0 0 3 1 0 0 0 0 0 0 0 0 1 0 4
Arrest 3 4 5 1 2 1 1 2 0 0 0 0 0 0 0 5 8 6
Weapons	Violations
Referral 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Arrests 1 0 1 3 0 0 0 0 0 0 0 0 0 0 0 4 0 1
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MAIntenAnCe oF DIStRICt PRoPeRtY
The director of facilities works closely with the MiraCosta District Police and Safety 
Department to consider safety in the maintenance of district facilities. Lighting surveys 
are conducted bi-annually by a team of staff, students, and District Police and Safety 
Department personnel. Officers perform building, lighting and parking lot safety inspections 
as necessary and report any problems to the Facilities Department for correction. Campus 
Police evaluates new buildings and parking lots, adding emergency call boxes as needed.


CRIMe PReVentIon
One of the essential ingredients of any successful crime prevention program is an informed 
public. It is the intent of the MiraCosta Community College District to inform students 
and staff of criminal activity or security problems that may be a reasonable threat to 
their physical safety. Such information will normally be distributed to students through this 
brochure and through student publications, memos, and staff newsletters or publications. 
All effective crime prevention programs include people watching out for one another; all 
staff and students are asked to be alert, security-conscious and involved. Call Campus 
Police to report suspicious behavior. For additional questions regarding crime prevention, 
contact the department directly at 760.795.6640.


CRIMe PReVentIon PReSentAtIonS
As part of the department’s community-oriented policing philosophy, MiraCosta District 
Police and Safety offers crime prevention presentations each semester to classrooms, campus 
clubs and student groups as requested. Topics of these presentations include personal 
safety awareness, Rape Aggression Defense (R.A.D.) and property protection strategies. 
The department also hosts an annual safety fair and a bi-annual child fingerprinting events. 
Anyone interested in having a campus police officer speak to his or her classroom or group 
should contact the main District Police and Safety Office at 760.795.6640.


oFF-CAMPUS CRIMe
Local police departments furnish crime data to the college on any crimes committed 
on or near district property, including off-campus facilities used by MiraCosta College 
for educational purposes. This information is disclosed in this report and is available at 
MiraCosta College’s District Police and Safety Department offices at all campuses.


SUBStAnCe ABUSe
In accordance with Public Law 101-226 Drug-free Schools and Community Act Amendment 
of 1989, the Board of Trustees of the MiraCosta Community College District prohibits 
the unlawful possession, use, or distribution of illicit drugs and alcohol by students and 
employees on district property or as part of any district-sanctioned activity. Any student 
or employee in violation of this policy is subject to disciplinary action up to and including 
expulsion from the college or termination from employment for violations of the standards 
of conduct. The authority to take disciplinary action in any instance rests with the Board 
of Trustees after consideration of the recommendation of the superintendent/president of 
MiraCosta Community College District.


The possession, use and sale of alcoholic beverages by anyone on district property is a 
violation of the California Business and Professions Code 25608, and a violation of the 
student standards of conduct and employment standards and policies. The use, sale or 
possession of any illegal drug is a violation of state law, and any person found in violation 


may be subject to arrest by federal, state, local or campus law enforcement authorities. 
Criminal prosecution is separate from any administrative discipline that may be imposed by 
the MiraCosta Community College District (Health & Safety Code 11357, 11377).


Campus Police takes an active role in drug and alcohol use education. As a member of the 
North County Law Enforcement Traffic Safety Council, campus police officers participate in 
numerous D.U.I. checkpoints and safety fairs held throughout the county. Additionally, the 
Health Services Department has an outreach program to educate students on substance 
abuse issues. Information on drug and alcohol abuse is available at both Health Services 
and District Police and Safety offices.


SeXUAL ASSAULt PoLICY


If you become a victim of a sexual assault:


• Get to a safe place.


• Contact Campus Police or local police if off campus.


•  Don’t shower, douche, change or dispose of clothing or any other items present  
after/during the assault.


• Don’t straighten up the area where the assault occurred.


• Seek medical attention.


• Seek support from a local rape crisis center.


How to report a rape or sexual assault on campus
Report the rape or sexual assault to the college’s District Police and Safety Department 
by pushing the “red” emergency button on any district phone, or by calling campus 
police, x6640 or Health Services, x6675. You may also call 911. Campus officials will assist in 
contacting law enforcement and/or seeking medical treatment. Victims will be advised of 
counseling and mental health options that exist and of the willingness of campus officials to 
help. The Women’s Resource Center in Oceanside has a 24-hour rape/sexual assault crisis 
hotline. Telephone number: 760.757.3500.


Campus disciplinary procedures
In addition to reporting suspected sex crimes to the local police, the district will investigate 
incidents for the purposes of instituting disciplinary proceedings through the college as 
appropriate. Campus sanctions, following campus disciplinary procedures, depend on the 
outcome of the investigation and may range from suspension to expulsion. The accuser 
and the accused are entitled to the same opportunities to have others present during 
campus disciplinary proceedings and shall be informed of the outcome of the proceeding. 
Student victims have the option to change their academic situation after an alleged 
sexual assault, if such changes are reasonably available.


Rape/sexual assault prevention
The Campus Police Department offers comprehensive self-defense training to women 
through the Rape Aggression Defense System. This training focuses on realistic self-defense 
tactics and techniques, risk awareness, avoidance, recognition and reduction, and 
teaches the basics of hands-on self-defense training. Students are given the opportunity 
to use the skills that they learn in a full-contact simulated assault scenario conducted at 
the end of the 12-hour course. Classes are offered at no cost to members of the college 
community during the spring and fall semesters. For more information, contact the District 
Police and Safety Department at 760.795.6640.


Campus Police has rape prevention brochures on hand and will distribute them free of 
charge to those who wish to have one. The brochures are also available at the Student 
Services Office, Student Activities offices, and Health Services offices.


98







How to reduce the risk of rape and sexual assault on campus:


1. Avoid isolated or dark areas; use sidewalks.


2.  Be aware of your surroundings, know that rapes/sexual assaults occur during the day  
as well as during evening hours.


3. Walk with friends.


4. Keep your car doors locked at all times.


5.  If you are being followed or you are not comfortable with your safety, go to a  
populated area.


The MiraCosta Community College District is committed to creating and maintaining  
an environment that promotes safety and mutual respect for all members of the campus 
community. The MiraCosta Community College District is further committed to doing 
everything in its power to prevent rapes and sexual assaults, to apprehend assailants,  
and to provide compassionate services to students or staff who are victims of rape or 
sexual assault. 


Resources for victims of sexual assault


on CAMPUS


Campus Police	. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 760.795.6640 


Student Health Services. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .760.795.6675


Counseling	. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .760.795.6670


oFF CAMPUS


Center for Community Solutions	. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 858.272.1767


District Attorney’s Office	. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .760.806.4004


Oceanside Police Department	. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 760.435.4900


San Diego Sheriff’s Department	. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .858.565.5200


Victim/Witness Assistance	. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 760.806.4079


Women’s Resource Center	. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .760.757.3500


SAFetY eSCoRt SeRVICe InFoRMAtIon
Anyone may request an escort through MiraCosta College’s District Police and Safety 
Department. The service is provided during all regular operating hours at each campus. For 
more information, or to schedule an escort, contact District Police and Safety at 760.795.6640.


ReGISteReD SeX oFFenDeR InFoRMAtIon
Pursuant to Section 290 of the California Penal Code, convicted sex offenders are required 
by law to register within five days of changing residence locations (every 60 days if they do 
not have a permanent residence), starting school and ending school, becoming employed 
at a school, or within five days of each birthday. Offender’s campus involvement will be 
listed as a secondary registration location. 


Section 290.45(b) of the California Penal Code authorizes law enforcement agencies 
throughout the state to inform the public of a high-risk sex offender’s presence when 
the release of such information is deemed necessary to ensure public safety. Campus 
Police does not maintain a public database of registrants at MiraCosta College. Public 
information on local high-risk sex offenders, including names, addresses and photos, is 
available online at www.meganslaw.ca.gov. 


Information on registered sex offenders is also available at the San Diego County Sheriff’s 
Department at 325 South Melrose Drive in Vista. For more information on Megan’s Law and 
registered sex offenders, request a brochure from District Police and Safety, or visit the 
California Department of Justice website at the address listed on the previous page.


MiraCosta College eMeRGenCY ReSPonSe 
& eVACUAtIon PRoCeDUReS
There is no absolute way to respond to every type of emergency situation but here are 
some recommendations for several types of incidents:


If a shooting on campus occurs outside and you are inside a classroom  
or building:


• Remain inside the building.


• Using a key, lock the door from the outside and close it.


• Close all blinds and stay away from windows.


• Turn off all lights.


• Stay down on the ground, do not move or peek to see what is happening.


• Wait and listen for directions from police.


If a shooting occurs while you are outside:


•  Move or crawl away from the shooter or gunfire; utilize any obstructions between  
you and the gunfire. Try to get inside or behind a building and stay down.


• Wait and listen for directions from police.


If a fire, earthquake, bomb threat, chemical or biological emergency occurs:


•  Leave the affected area and close the door behind you. (For earthquakes it is 
recommended that you seek cover under a table or in a doorway for a few minutes  
for probable aftershock, close the door and evacuate the building.)


•  Do not touch any suspected bomb, and do not use your cell phone anywhere near  
a suspected bomb. Do not attempt to clean up any possible chemical spill. 


•  Go directly to your assigned assembly meeting location (all are in open space areas). 
Red signs are posted in all classrooms indicating assembly meeting areas. Your 
assigned area may also be found by accessing the Campus Police website at  
www.miracosta.edu/police. Look for evacuation information for your site.


•  Do not re-enter the classroom or other space from which you exited until you have 
been told it is okay to do so by fire or police personnel.


The Emergency Preparation Team will be conducting annual training drills of the 
emergency response and evacuation procedures with at least one test per year. 


Remember that you can always reach MiraCosta College Campus Police in an emergency 
by dialing 6911 or 6640 or by pushing the “red” emergency button on any district phone. 
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MiraCosta College is committed to providing equal education and employment  


opportunities to all persons regardless of, but not limited to, race, color, religion,  


national origin, gender, marital or parental status, disability, age, sexual orientation  


or status as a Vietnam-era veteran.








 
 


 


 


Adult High School Diploma Program 
Detailed Profile 


 


Part 1 - Program Demographics 


2011-2012 AHSDP Student Residency 


City Count Percent 
of Total 


Oceanside 474 64% 
Vista 100 14% 
Carlsbad 62 8% 
Camp Pendleton 37 5% 
Fallbrook 16 2% 
Encinitas 14 2% 
San Marcos 10 1% 
Escondido 8 1% 
Cardiff 3 0% 
Bonsall 2 0% 
Temecula 2 0% 
Cardiff by the Sea 2 0% 
Solana Beach 2 0% 
Chula Vista 1 0% 
Winchester 1 0% 
Rancho Santa Fe 1 0% 
La Mesa 1 0% 
Lake Forest 1 0% 
Unknown 3 0% 
Total 740 100% 


 







 
 


 


Student Residency Based on Service Area 


 
 


Student Enrollment at AHSDP versus Service Area 


 


   


              AHSDP                                    Service Area 


 
 
 
 


Asian/Pac 
Island 9% 


Black 6% 


Hispanic 
64% 


Other  5% 


White 
17% 


Asian/Pac 
Island 


7% 
Black 


3% 


Hispanic 
26% 


Other 
5% 


White 
59% 







 
 


 


AHSDP Personnel 
 


Assignment Men Women 


Administration 0 1 


Faculty 6 14 


Counselors 0 4 


Staff 3 6 


Librarian 1 2 


Total 10 27 


 


Map of Service Area 


 







 
 


 


Part 2 – Program Demand and Efficiency 
 


Weekly Student Contact Hours – WSCH 


Weekly student contact hours are the total number of hours students spend in class. 


 WSCH 
Fall 2009 


WSCH 
Fall 2010 


WSCH Fall 
2011 


CMP Target 
WSCH Fall 


2015 


CMP Target 
WSCH Fall 


2020 
Fall WSCH 3,729 3,045 2,613   


College-wide 
WSCH 17,178 12,135 10,334   


Note: Not all programs were assigned a specific WSCH target as a part of the master planning process.  If those cells are empty, no data was 
available at the time of this report. 


 


Annual WSCH 


 2009-2010 2010-2011 2011-2012 
Annual WSCH 7,218 6,258 5,643 


College-wide WSCH 33,210 23,931 20,526 
 


Full-Time Equivalent Students – FTES 


Full-time equivalent students refer to the number of WSCH generated to equal a full-time student.  1 FTES 
= 525 hours. 


 2009-2010 2010-2011 2011-2012 


FTES 240.60 208.60 188.10 


College-wide FTES 1,107.00 797.70 684.20 
 


Full-Time Equivalent Faculty – FTEF 


Full-time equivalent faculty refer to the number of faculty required to staff your program offerings.  15 
LHE = 1 FTEF 


 
Fall 2009 Spring 


2010 


2009-
2010 
Total 


Fall 2010 Spring 
2011 


2010-
2011 
Total 


Fall 2011 Spring 
2012 


2011-
2012 
Total 


FTEF 
Generated 12.50 3.33 15.83 11.67 11.50 23.17 10.67 10.83 21.50 
Annualized 


FTEF   7.92   11.59   10.75 







 
 


 


Weekly Faculty Contact Hours (WFCH) 


Weekly faculty contact hours are the total number of in-class hours (face-time) 


 2009-2010 2010-2011 2011-2012 
WFCH 465.00 417.00 387.00 


College-wide WFCH 1872.50 1602.75 1319.40 
 


Untenured Faculty 


 Total Faculty Untenured Faculty % Untenured 
2009-2010 2 0 0% 
2010-2011 2 0 0% 
2011-2012 3 1 33% 
  


Full-Time to Part-Time Faculty Ratio – Reassigned Time Excluded 
 


 2009-2010 2010-2011 2011-2012 


 Full-
Time 


Part-
Time 


% Part 
Time 


Full-
Time 


Part-
Time 


% Part 
Time 


Full-
Time 


Part-
Time 


% Part 
Time 


FTEF 2 5.92 75% 2 9.59 83% 3 8.59 74% 
 


Full-Time to Part-Time Faculty Ratio with an Additional Full Time Hire 


The table below shows what the full-time ratio would be if the program received an additional hire. 


            Proposed 2012-2013 Ratio 
 Full-Time Faculty  Part-Time Faculty  % Part Time 


FTEF 4 7.59 65% 
 


Weekly Student Contact Hours to Full-Time Equivalent Faculty 


This measures program efficiency. The statewide load standard is 525.   
 


 WSCH/FTEF 
Fall 2009 


WSCH/FTEF 
Fall 2010 


WSCH/FTEF 
Fall 2011 


CMP Target 
WSCH/FTEF  


 Fall 2015 


CMP Target 
WSCH/FTEF 


 Fall 2020 
 Fall 


WSCH/FTEF 298 261 245   


College-wide 
WSCH/FTEF 366 294 303   


 







 
 


 


Full-Time Equivalent Students to Weekly Faculty Contact Hours 


 2009-2010 2010-2011 2011-2012 
FTES/WFCH 0.52 0.50 0.49 
College-wide 
FTES/WFCH 0.59 0.50 0.52 


 


Total Reassigned Time 


 2009-2010 2010-2011 2011-2012 
Reassigned Time 1.51 0.93 0.40 


 


FT to Part-Time Ratio – Reassigned Time Considered 


 2009-2010 2010-2011 2011-2012 


 Full-
Time 


Part-
Time 


% Part 
Time 


Full-
Time 


Part-
Time 


% Part 
Time 


Full-
Time 


Part-
Time 


% Part 
Time 


FTEF 0.49 7.43 94% 1.07 10.52 91% 2.6 8.15 76% 
 


Unduplicated Student Headcount 


 2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 2011-2012 
Unduplicated 


Headcount 689 724 787 830 757 650 


College-Wide 
Unduplicated 


Headcount 
5,126 5,161 5,066 5,659 4,479 3,282 


 


 


 


 


 


 


 


 


 


 







 
 


 


Unduplicated Student Headcount 


 


 


Total Course Enrollments 


 2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 2011-2012 
Course 


Enrollments 1,916 2,117 2,344 2,540 2,472 2,073 


College-wide 
Enrollments 10,671 11,043 11,275 12,897 10,602 7,552 


 


  


0


100


200


300


400


500


600


700


800


900


2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 2011-2012







 
 


 


Fill Rate 


 Fill Rate  
Fall 2009 


Fill Rate  
Fall 2010 


Fill Rate 
Fall 2011 


CMP Target 
Fill Rate 
Fall 2015 


CMP Target 
Fill Rate 
Fall 2020 


 Fall Fill Rate 74% 78% 65%   
College-wide Fill 


Rate 85% 93% 87%   
Note: Not all programs were assigned a specific fill-rate target as a part of the master planning process.  If those cells are empty, no data was 
available at the time of this report. 


 


 Fill Rate 
2009-2010 


Fill Rate  
2010-2011 


Fill Rate 
2011-2012 


Annual Fill Rate 71% 80% 75% 
College-wide Annual Fill 


Rate 86% 89% 88% 


 


Average Enrollments Per Section 


 2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 2011-2012 
Average Enrollments 


per Section 13.99 17.50 19.06 20.99 20.43 20.73 


Average Enrollments 
per Section  


College-wide 
17.49 17.81 18.76 25.44 25.06 21.39 
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Course Offerings per Academic Year 


This is an unduplicated number of courses offered over the course of a given year.   


 2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 2011-2012 
Course Offerings 


per Academic Year 25 27 27 29 25 25 


Course Offerings 
College-wide 102 111 118 104 87 84 


 


Number of Course Sections Per Academic Year 


 2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 2011-2012 
Course Sections 


per Academic Year 137 121 123 121 121 100 


Course Sections 
College-wide 610 620 601 507 423 353 


 


AHSDP Average Student Course Load over Five Years 
 


 Fall 
2007 


Fall 
2008 


Fall 
2009 


Fall 
2010 


Fall 
2011 


Average number of courses enrolled  2.33 2.49 2.49 2.61 2.47 
Maximum classes enrolled by any one student in 
a semester 9 9 11 9 9 


 
 


 


 


 


 


  







 
 


 


Part 3 – Student Achievement 


 


Successful Course Completion 


         
Within the credit program, successful course completion is the percentage of students who complete a 
course with a grade of “C” or better.  In the Adult High School program, it is based on those students who 
complete a course with a grade of “D” or better.  


 


 2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 2011-2012 
Successful 


Course 
Completion 


64% 65% 66% 64% 62% 63% 
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Retention 


 2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 2011-2012 
Student  


Retention 81% 81% 83% 76% 81% 82% 
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Grade Distribution by Course – 2011-2012 


  A  B  C  D  F  P  NP  W n 
HSAGT10 23% 23% 24% 9% 11% 0% 0% 10% 144 
HSECN10 18% 13% 17% 16% 16% 0% 0% 19% 141 
HSENG13 33% 0% 0% 0% 17% 0% 0% 50% 6 
HSENG15 11% 20% 20% 6% 19% 0% 0% 23% 206 
HSENG16 23% 28% 13% 6% 12% 0% 3% 14% 163 
HSENG21 4% 13% 16% 15% 28% 0% 7% 16% 165 
HSENG22 14% 29% 17% 7% 13% 0% 5% 13% 187 
HSENG23 7% 23% 27% 3% 23% 0% 7% 10% 30 
HSIFA11 43% 19% 5% 5% 5% 0% 0% 24% 21 
HSIFA12 32% 21% 4% 6% 17% 0% 0% 19% 47 
HSIFA13 36% 14% 7% 0% 14% 0% 0% 29% 14 
HSMTH11 18% 19% 10% 9% 25% 0% 0% 19% 212 
HSMTH12 17% 15% 18% 10% 18% 0% 3% 18% 195 
HSMTH20 12% 17% 15% 14% 25% 0% 2% 15% 59 
HSMTH30 19% 26% 15% 9% 6% 0% 0% 26% 47 
HSMTH42 42% 0% 17% 0% 25% 0% 0% 17% 12 
HSSCI11 5% 18% 33% 5% 18% 0% 0% 21% 39 
HSSCI12 0% 17% 42% 25% 0% 0% 0% 17% 12 
HSSCI21 6% 10% 23% 23% 19% 0% 0% 19% 48 
HSSCI22 7% 11% 24% 11% 24% 0% 0% 22% 45 
HSUSH11 13% 20% 21% 8% 19% 0% 0% 18% 89 
HSUSH12 29% 21% 11% 3% 15% 0% 0% 21% 103 
HSWFP11 36% 0% 8% 16% 20% 0% 0% 20% 25 
HSWHG11 19% 37% 12% 5% 7% 0% 0% 21% 43 
HSWHG12 36% 20% 14% 2% 12% 0% 0% 17% 59 


 


 


 


 


 


 


 


 







 
 


 


Student Equity – Age, Gender & Ethnicity 


Success Percentages by Age 


 
Success In Progress Fail Withdrew Total 


 n % n % n % n % n % 


 1,334 63% 0 0% 402 19% 377 18% 2,113 100% 
17 and 
Under 191 58% 0 0% 72 22% 67 20% 330 100% 


18-24 613 57% 0 0% 249 23% 208 19% 1,070 100% 
25-29 153 71% 0 0% 24 11% 39 18% 216 100% 
30-34 149 77% 0 0% 24 12% 20 10% 193 100% 
35-39 46 79% 0 0% 2 3% 10 17% 58 100% 
40-44 75 76% 0 0% 9 9% 15 15% 99 100% 
45-54 89 79% 0 0% 15 13% 8 7% 112 100% 
55-64 14 70% 0 0% 3 15% 3 15% 20 100% 
65 and 
Over 4 50% 0 0% 2 25% 2 25% 8 100% 


 


Success Percentages by Gender 


 Success In Progress Fail Withdrew Total 
 n % n % n % n % n % 
 1,334 63% 0 0% 402 19% 377 18% 2,113 100% 
Female 689 66% 0 0% 170 16% 188 18% 1,047 100% 
Male 645 61% 0 0% 230 22% 184 17% 1,059 100% 


 


Success Percentages by Ethnicity 


 Success In Progress Fail Withdrew Total 
 n % n % n % n % n % 
 1,334 63% 0 0% 402 19% 377 18% 2,113 100% 
African 
American/Black 69 51% 0 0% 27 20% 39 29% 135 100% 


American Indian/ 
Alaskan Native 8 47% 0 0% 4 24% 5 29% 17 100% 


Asian/Pac Island 8 47% 0 0% 4 24% 5 29% 17 100% 
Hispanic 782 63% 0 0% 254 21% 202 16% 1,238 100% 
Multiple 104 71% 0 0% 21 14% 22 15% 147 100% 
Other Non-White/ 
Unknown 41 71% 0 0% 10 17% 7 12% 58 100% 


White 189 61% 0 0% 46 15% 75 24% 310 100% 
 







 
 


 


Student Demographics 


Student Enrollment Status 


 Discipline Noncredit Programs 
First-Time College Student 36% 39% 
Continuing MiraCosta Student 47% 45% 
College Student New to MiraCosta  0%  2% 
MiraCosta Student Returning after 1 or 
more semesters 15% 14% 


High School Student Concurrently 
Enrolled at MiraCosta  2%   1% 


 


Student Enrollment Status 
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Student Goal Orientation 


    Discipline   Noncredit   
Programs 


Obtain an associate degree and transfer to a 4-year 
institution 0% 0% 


Transfer to a 4-year institution WITHOUT  an 
associate’s degree 0% 0% 


Obtain a two-year associate’s degree WITHOUT 
transfer 0% 0% 


Obtain a two-year vocational degree WITHOUT 
transfer 0% 0% 


Earn a vocational certificate WITHOUT transfer 0% 0% 
Discover/formulate career interests, plans, goals 4% 3% 
Prepare for a new career 4% 4% 
Advance in current job/career (update job skills) 2% 8% 
Maintain certificate or license (e.g. Nursing/Real Estate) 0% 3% 
Educational Development (intellectual, cultural) 8% 25% 
Improve basic skills in English, reading or math 12% 17% 
Complete credits for high school diploma or GED 64% 28% 
Undecided 6% 9% 
To move from noncredit coursework to credit 
coursework 0% 3% 


4-year college student taking courses to meet 4 year 
college requirements 0% 0% 


Unknown 0% 0% 
 


 


Student Ethnicity 


 Discipline Noncredit Programs 
African-American/Black 6% 3% 
American Indian/Alaska 
Native 0% 0% 


Asian/Pacific Islander 8% 8% 
Hispanic 60% 41% 
White 16% 39% 
Multi-Ethnic 8% 5% 
Other/Unknown 2% 3% 
 


 


 


 


 







 
 


 


Student Ethnicity 
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Student Gender 


 Discipline Noncredit Programs 
Female 50% 64% 
Male 50% 36% 
 


 


 


 


 


 


 


Student Gender 


 


 


Student Age 


 Discipline Noncredit Programs 
17 and Under 15% 3% 
18-20 29% 13% 
21-24 21% 13% 
25-29 13% 11% 
30-34 9% 9% 
35-39 3% 7% 
40-44 4% 7% 
45-54 5% 10% 
55-64 1% 8% 
65 and Older 1% 19% 
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Student Education Attainment Level 


 Discipline Noncredit Programs 
Not a graduate of, and no longer 
enrolled in high school 73% 53% 


Special Admit student currently 
enrolled in K-12 12% 4% 


Currently enrolled in Adult School 7% 2% 
Received High School Diploma 3% 14% 
GED or Received a High School 
Certificate of Equivalency/ 
Completion 


0% 3% 


Received a Certificate of California 
High School Proficiency 0% 0% 


Foreign Secondary School 
Diploma/Certificate of Graduation 3% 6% 


Received an Associate’s Degree 0% 4% 
Received a Bachelor’s degree or 
Higher 2% 12% 


Unknown 0% 0% 
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AHSDP Success by Discipline 


 2007-08 2008-09 2009-10 2010-11 2011-12 


High School American Government 76% 70% 74% 72% 81% 


High School Economics 70% 66% 62% 64% 67% 


High School English 66% 72% 64% 63% 61% 


High School Introduction to Fine Arts 82% 83% 65% 75% 66% 


High School Math 54% 62% 56% 56% 59% 


High School Science 66% 59% 71% 62% 61% 


High School U.S. History 67% 66% 68% 62% 63% 


High School World History and Geography 76% 66% 64% 74% 72% 


Grand Total 65% 68% 63% 63% 63% 


 


High School Diplomas Awarded by Academic Year 
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AHSDP Students Receiving a High School Diploma Within Five Years 


 


 


AHSDP Students Enrolled in MiraCosta Credit Courses 


 


  


20% 


18% 


15% 


12% 
14% 


16% 
14% 


16% 


13% 


16% 
18% 


0%


5%


10%


15%


20%


25%


0%


10%


20%


30%


40%


50%


60%


Non-Diploma Holders Diploma Holders







 
 


 


Part 3 – Population Projections 


Five and Ten-Year Population Projections  


 


 


Age and Gender Pyramid for the ADHSP Service Area – 2010 


 


City 2010 Pop 2015 Pop 2020 Pop 5-yr 
Growth


5-yr  % 
Growth


10-yr 
Growth


10-yr  % 
Growth


Oceanside 158,771 161,962 163,632 3,191 2.00% 4,861 3.10%
Carlsbad 99,576 101,519 102,879 1,943 2.00% 3,303 3.30%
Encinitas 49,250 49,517 49,795 267 0.50% 545 1.10%
San Diego (Carmel Valley) 42,969 42,957 43,149 -12 0.00% 180 0.40%
Camp Pendleton 35,268 36,572 37,030 1,304 3.70% 1,762 5.00%
Del Mar 14,220 14,345 14,433 125 0.90% 213 1.50%
Rancho Santa Fe 13,282 13,315 13,430 33 0.20% 148 1.10%
Solana Beach 13,233 13,481 13,664 248 1.90% 431 3.30%
Cardiff by the Sea 10,610 10,694 10,727 84 0.80% 117 1.10%
North Section 236,053 241,469 244,160 5,416 2.30% 8,107 3.40%
South Section 201,126 202,893 204,580 1,767 0.90% 3,454 1.70%


Five and Ten-Year Population Projections 
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Age and Gender Pyramid for the ADHSP Service Area – 2030 
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Contact Information 
  


If you have questions relating to the tenure process that concern deadlines or other technical 


issues, please contact Lori Babbitt at 6931. Questions related to issues requiring clarification or 


interpretation, please contact your Tenure Coordinator. 
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I. Overview of the Tenure Review Process 


The Professional Growth and Evaluation Committee 


At MiraCosta College, the Professional Growth and Evaluation Committee (PG&E) plays a 


central role in devising and overseeing the process of tenure review for probationary faculty 


members known at MiraCosta as “Tenure Candidates.” The functions of this committee include: 


1. Developing processes and procedures for tenure review and submitting these to the 


Academic Senate for approval; 


2. Reviewing and revising procedures outlined in the handbooks, based on input solicited 


from participants in the process; 


3. Interpreting established PG&E processes and procedures; 


4. Ensuring clarity, equity, and fairness in the process. 


The Process 


In each year of tenure review, Tenure Candidates (probationary faculty) will be evaluated 


according to the Criteria for Evaluation by a group of peers and a dean who, together with a 


Tenure Coordinator, comprise the Candidate’s Tenure Review Committee (TRC). The TRC is 


comprised primarily of members from the Candidate’s department or work group.  


In the first evaluation cycle (which is completed at the end of the fall semester of the Candidate’s 


first year), the process for all Candidates involves the same activities including observations, 


student surveys, and the compilation of an Evaluation Packet. Using the information found in the 


packet, members of the TRC work collaboratively with the Candidate to devise a Tenure Plan 


that will guide the Candidate through the second evaluation cycle. This cycle, and all subsequent 


cycles, runs from the spring through the fall semester. At the end of each evaluation cycle, a new 


Tenure Plan is devised that includes a prescribed number of observations and student surveys, 


along with the creation of a new Evaluation Packet. If concerns arise, TRCs may add 


requirements to the Tenure Plan. In doing so, TRCs are able to shape Tenure Plans to address the 


needs of individual Candidates.  


Ensuring Clarity, Fairness, and Equity 


In this process, “Tenure Coordinators” play an important role by serving as “process advocates” 


on each TRC. These non-evaluating and non-voting members of TRCs are present to provide the 


opportunity for immediate intervention when possible violations of process arise. The California 


Education Code requires that tenure review procedures be “clear, fair, and equitable.” As such, 


the role of Coordinators is to ensure that both PG&E and TRCs provide clarity in their 


directions, fairness in evaluation, and equity throughout the process. 
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The training that Coordinators receive, along with their membership on PG&E and on several 


TRCs, gives them the broad perspective necessary to provide this oversight. However, it is not 


expected that Coordinators make decisions independent of others. If they detect a problem, they 


are to consult with members of the TRC, and possibly members of PG&E, to seek a mutually 


acceptable resolution to a problem.  


As members of PG&E, Coordinators will meet periodically for discussion and to address 


concerns that arise within the TRCs to which they belong. When necessary, they will also meet 


with Tenure Candidates to provide them with guidance and to ensure that Candidates maintain a 


key role in shaping their Tenure Plans. 


The California Education Code states that faculty must be evaluated on a regular cycle, and gives 


this responsibility to the local Board of Trustees.  At MiraCosta, The Board of Trustees has 


(given) this responsibility to the Academic Senate to develop and administer a fair and equitable 


process. 


 


The Academic Senate has preferred that the evaluation of faculty remain within the Office of 


Instruction. Portfolios and records are maintained in the Office of Instruction, which also 


furnishes administrative support.  The Administrative Support consists of a Dean designated for 


Faculty Evaluations and secretarial support for the timelines and portfolio integrity. 


 


The Dean of Evaluation administers the overall process in coordination with the PG&E Chair 


and members of PG&E.  The Dean of Evaluation serves to link the state requirements and 


administrative concerns with the PG&E process.  This dean serves as an advisor to the PG&E 


Chair, as a member of the Interpretation Committee, and as an ex-Officio member of PG&E. 


Commonly Used Acronyms 


1. TRC:  Tenure Review Committee 


2. D/WG: Department or Work Group 


3. PG&E: Professional Growth and Evaluation Committee 


4. ASC:  Academic Senate Council 


5. IS:  Office of Instructional Services 


Evaluation Cycles 


 First Evaluation Cycle: Fall semester of the first year. 


 Subsequent Evaluation Cycles: Spring semester (beginning spring of the first year) to end 


of fall semester. 
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Tenure Candidate Timeline Overview 


 


Fall Semester First through Fourth Year Evaluation Cycle Candidates 


Flex week 
All new candidates, TRC and ASC members must go through 


a complete training process  


1 Week Prior to FLEX 


until Week 9 of the 


fall semester 


 


 Administration of point-of-service Student Survey of Non-


Classroom Faculty.  Non-classroom Tenure Candidates must 


send copies of the Survey Options Report to Instructional 


Services one week before the first survey is distributed. 


Weeks 1-4 


 


 First year Introductory meeting held 


 All Candidates complete Survey Options Report for Fall 


Semester. 


 All Candidates complete Observation Schedule Report for 


Fall Semester. 


 TRC and Candidate observations scheduled by Candidate as 


per existing Tenure Plan. 


 TRC Chair schedules end of fall Tenure Review Meeting. 


By Week 9 


 


 Student Surveys completed and sent to Office of Instruction 


by end of week nine. 


 Faculty/Staff Survey of Non-Classroom Faculty completed 


and sent to Office of Instruction by end of week nine. 


 All Observation and Discussion Reports sent by Observer to 


Coordinator by end of week nine.  


 Candidate submits Professional Growth and Activities Report to 


TRC Chair (2
nd


 through 4
th


 year only). 


By Week 11 


 


 All student survey results provided to Candidates no later than 


end of week eleven. 


 All Observation and Discussion Reports delivered to 


Candidates by Coordinators no later than end of week eleven. 


 All Faculty/Staff Survey of Non-Classroom Faculty results 


provided to Candidates no later than end of week eleven. 


D/WG Responsibilities Observation Report (optional), 


completed by TRC Chair and sent, along with Candidate’s 
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Professional Growth and Activities Report, to Coordinator. 


 Dean’s Report on Classroom Management, if appropriate, 


sent to Coordinator for review by end of week eleven. 


By Week 12 


 


 D/WG Responsibilities Observation Report reviewed by 


Coordinator and sent to Candidate. 


 Dean’s Report on Classroom Management, if appropriate, 


delivered to Candidates by Coordinators no later that week 


twelve. 


Week 13 


 


 Candidates submit Evaluation Packets to Office of 


Instructional Services by Friday of week thirteen. 


Weeks 14-16  Fall Tenure Review Meetings followed by Tenure Evaluation 


Meetings. 


Week 17  The TRC Chair submits TRC Report to Tenure Coordinator 


and the Tenure Coordinator reviews and forwards TRC 


Report to the Office of Instruction 


 


Spring Semester  


1 Week Prior to FLEX 


until Week 15 of the 


fall semester 


 Administration of point-of-service Student Survey of Non-


Classroom Faculty.  Non-classroom Tenure Candidates must 


send copies of the Survey Options Report to Instructional 


Services one week before the first survey is distributed. 


Week 1  All Candidates must sign TRC Reports by end of week one. 


 Appeals by Candidates submitted by end of week one. 


 


Week 2 


 


 When tenure plans call for Spring student surveys, a Survey 


Options Report must be submitted. 


 When tenure plans call for Spring observations, an 


Observation Schedule Report must be submitted 
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Week 3  PG&E completes appeals process by end of week three 


Week 4  Academic Senate Council makes final recommendations on 


all Candidates. 


Weeks 6-8  Board of Trustees makes final decisions. 


Weeks 8-14 


(Following March 15 


deadline) 


 Complete any TRC Observations assigned to spring semester 


according to timeline prescribed in Tenure Plan. 


By Week 15  TRC Observation and Discussion Reports submitted to 


Coordinator by end of week fifteen. 


 Student Surveys completed and sent to Office of Instruction 


by end of week fifteen. 


 Faculty/Staff Survey of Non-Classroom Faculty completed 


and sent to Office of Instruction by end of week fifteen. 


By Week 17  After review, Coordinator forwards Observation Reports to 


Candidate by end of week seventeen. 


 All Student Survey results provided to Candidates no later 


than the end of week seventeen. 


 All Faculty/Staff Survey of Non-Classroom Faculty results 


provided to Candidates no later than end of week seventeen. 


II. Criteria for Evaluation 
 


1. Demonstrated skill in classroom teaching, non-classroom  roles, and other responsibilities 


specifically listed in the employment job announcement. These may include: 


a. Currency and depth of knowledge in the primary areas of responsibility; 


b. Use of effective communication, written and oral; 


c. Careful attention to effective organizational skill in the classroom and/or other 


worksite(s); 


d. Commitment to program/discipline development and enrichment; 


e. Creativity and innovation; 
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f. Leadership skills. 


 


2. Respect for students’ rights and needs by: 


a. Demonstrating patience, fairness, and promptness in the evaluation and discussion 


of student work; 


b. Sensitivity and responsiveness to the needs of individual students and their special 


circumstances, when appropriate; 


c. Maintaining contractual obligation to teaching and worksite hours and, if 


appropriate, to regular and timely office hours; 


d. Demonstrating sensitivity to human diversity; 


e. Acknowledging and defending the free inquiry of students in the exchange of 


criticism and ideas; 


f. Recognizing the opinions of others. 


3. Respect for colleagues and the educational professions by: 


a. Acknowledging and defending the free inquiry of colleagues in the exchange of 


criticism and ideas; 


b. Recognizing the opinions of others; 


c. Acknowledging sources, when appropriate; 


d. Striving to be objective in their professional judgment of colleagues; 


e. Acting in accordance with the ethics of the profession and with a sense of 


personal integrity; 


f. Working in a spirit of timely cooperation to develop and maintain a collegial 


atmosphere. 


4. Continued professional growth, which may be demonstrated by: 


a. Increasing participation in self-initiated professional activities such as 


coursework, attendance at workshops, seminars, or professional meetings; 


b. Developing new curriculum, programs, or services; 


c. Conducting discipline, programmatic, or pedagogical research; 


d. Contributing to written publications, artistic exhibits, or conference presentations; 


e. Involvement in professional organizations, community partnerships, or other 


activities; 


f. Service in student organizations and activities. 
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5. Participation in collegial governance by: 


(a) Active involvement in a fair share of committee work (e.g.,  governance councils, 


advisory committees, ad hoc committees, task forces, and standards groups);  


(b) Active involvement in department or program functioning (e.g., sub-committee work, 


program review, and participation in Student Learning Outcomes assessment processes*). 


 


*Results of Student Learning Outcomes assessments shall not be a factor in faculty evaluation. 


III. Tenure Candidates 


Overview 


Newly hired, probationary faculty members (Tenure Candidates) are eligible for tenure after 


successfully completing a four-year review process. In some instances, Candidates who have 


previously received tenure at another college may be eligible for early tenure. (See “Early 


Tenure Option” section.) 


Responsibilities 


First Evaluation Cycle 


In the first semester of tenure review, the responsibilities of the Tenure Candidate include the 


following: 


 Attending PG&E tenure candidate training session. 


o Attending their fall TRC Introductory Meeting during which the Candidate will: 


Arrange TRC observations (along with pre- and post-observations) with each of the 


evaluating members of the TRC. 


o Arrange Candidate observations of two MiraCosta faculty members (preferably, 


members of the TRC).Candidates will reflect on their observations of colleagues in 


the scope of their Self-Study. 


 Completing and submitting an Evaluation Packet to the Office of Instructional Services by 


the published deadline. 


 Attending Tenure Review Meeting during the period published in the timeline during which 


a Tenure Plan is created for the second evaluation period. 


 Participating in the development of an appropriate tenure plan for the second year. 


Off Cycle Hires 


Occasionally a faculty member will be hired to start at MCC during the spring semester.  


Education Code states that 70% of an academic year must be completed for it to count and the 
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code defines the academic year beginning the first day of the fall semester.  Therefore, it is not 


permissible to begin the formal evaluation of a new hire in the spring. A faculty member in this 


situation is given a full-time contract for their first spring and will begin the formal evaluation 


process the next fall, following the published criteria and timelines through four full review 


cycles unless granted early tenure. 


Second through Fourth Evaluation Cycles 


Following the first semester of tenure review, Candidates will follow a Tenure Plan created 


during the Tenure Review Meeting. These cycles begin the spring semester with a planning 


meeting and end at the next fall semester with a Tenure Review Meeting. 


IV. Tenure Review Committees (TRCs) 


Overview 


The composition of TRCs will be determined by the end of the semester prior to the arrival of a 


new Tenure Candidate. 


Composition and Responsibilities 


1. Tenure Coordinator  


A Tenure Coordinator is a tenured member of the Professional Growth and Evaluation 


Committee (PG&E). Coordinators serve as advocates for the tenure review process. Their 


role is to help ensure clarity, fairness, and equity in the process. In cases where the 


Coordinator believes a procedural violation may have occurred, the Coordinator first 


attempts to mediate the matter directly with the TRC or responsible TRC member. If such 


mediation fails, the Coordinator refers the matter to the PG&E Chair. 


The PG&E Chair will assign Coordinators to TRCs after consultation with the 


appropriate TRC Chair. For information purposes, the PG&E Chair will send a list of all 


Coordinator assignments to the Academic Senate President. The Coordinator is not a 


member of the same department or work group as the Candidate and, whenever possible, 


is not under the direct supervision of the Dean assigned to the TRC. The reassignment of 


Coordinators is at the discretion of the PG&E Chair. 


Coordinators are non-evaluating members of the TRC and, therefore, do not conduct 


observations of the Candidate.  


Responsibilities include: 


 Helping to ensure clarity, equity, and fairness in the process. 


 Assisting TRC Chair in leading all Tenure Review and Evaluation Meetings. 


 Keeping a chronological record of all meetings. 
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 Reviewing Observation & Discussion Reports for clarity and fairness and 


adherence to Handbook guidelines before forwarding them to the Candidate. 


 Reviewing TRC Reports and Tenure Plans for accuracy, clarity and fairness 


and adherence to Handbook guidelines before forwarding them to the 


Candidate. 


 Maintaining copies of all Observation Schedules, Survey Options Reports, 


Observation & Discussion Reports, TRC Reports, Tenure Plans, and other 


related and essential documents. 


 Considering changes to TRC composition. 


 Facilitating appeals before PG&E. 


 Reading and signing the Evaluation packet before the TRC meeting. 


 


2. Tenure Review Committee (TRC) Chair 


The chair, of the department or work group to which the Candidate belongs or a 


discipline expert will serve as the chair of the TRC. In a timely fashion, the PG&E Chair 


in consultation with the AS President and the appropriate Dean(s) forms a work group for 


any Candidate who is not a member of a department or work group. The goal is to create 


consistency, so it is desirable that the TRC Chair remain with the process throughout.  In 


the event a new TRC chair must be designated, due to department election or a leave 


granted, then these responsibilities are passed to the next TRC chair.   


Responsibilities include: 


 Setting the TRC meeting agenda and sharing it with all members of the TRC 


and the Candidate before the meeting. 


 Leading all TRC meetings (Facilitating the discussion of the Evaluation 


Packet). 


 Observing Candidate in the first and all subsequent evaluation cycles as 


directed by the Tenure Plan. 


 Completing his/her Observation & Discussion Reports and filing them with 


the Tenure Coordinator. 


 Coordinating the collective writing of Tenure Plans and Tenure Review 


Committee Reports. (If all TRC members agree, this responsibility may be 


deferred to another member of the TRC.) 


 Reviewing and approving changes to Survey Options Reports. 


 Completing the optional D/WG Responsibilities Observation Report and 


sending it, along with Candidate’s Professional Growth and Activities Report, 


to Coordinator 
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 Scheduling Tenure Review and Evaluation meetings. 


 


3. Department or Work Group Peer (D/WG Choice) 


Full-time department or work group members select one tenured member to serve on the 


TRC. Whenever possible, it is expected that the individual will have served on the 


Candidate’s selection (hiring) committee. The peer should be from the Candidate’s 


discipline or a discipline closely related to that of the Candidate. If the Candidate has no 


tenured discipline peers at MCC, the TRC Chair and the Dean may decide to utilize a 


discipline consultant (an expert in the discipline from outside MCC). Continuity is 


desired. However, if extenuating circumstances exist, replacement of this member may be 


permitted with the consent of the department or work group and approval of the 


Coordinator.  


Responsibilities include: 


 Attending all TRC meetings. 


 Observing Candidate in the first and all evaluation cycles as directed by the 


Tenure Plan. 


 Completing their Observation & Discussion Reports and filing them with the 


Tenure Coordinator. 


 


4. Department or Work Group Peer (Candidate’s Choice) 


In the initial year of Tenure Candidacy, an additional tenured member of the department 


or work group is chosen by the TRC Chair in consultation with the PG&E Chair to serve 


for the first evaluation period (ending with the Tenure Evaluation Meeting). In 


departments or work groups with fewer than five tenured members, the peer may be a 


member of the Candidate's department or work group or a tenured member of a closely 


related discipline in another D/WG.  


After the first Tenure Evaluation Meeting, the Candidate, in consultation with the 


Coordinator, selects a member of his/her department or work group to replace this peer. 


Once the chosen faculty member accepts, the Coordinator informs the TRC of the 


change.  


Continuity is desired. However, if extenuating circumstances exist, replacement of this 


member may be permitted with consent of the Candidate and approval of the 


Coordinator.  


Responsibilities include: 


 Attending all TRC meetings. 


 Observing Candidate in the first and all subsequent evaluation cycles as 


directed by the Tenure Plan. 
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 Completing his/her Observation & Discussion Reports and filing them with 


the Tenure Coordinator. 


 


5. Appropriate Dean 


If the Candidate’s position falls under the purview of multiple Deans, the Dean of 


Evaluation will choose one Dean to serve.  


Responsibilities include: 


 Attending all TRC and Tenure Review and Evaluation meetings.  


 Observing Candidate in the first and subsequent evaluation cycles as directed 


by the Tenure Plan. 


 Completing his/her Observation & Discussion Reports and filing them with 


the Tenure Coordinator. 


 When appropriate, completing Dean’s Report on Classroom Management (to 


address issues such as meeting deadlines for completing census data and 


completing grade reports). 


All members of the candidate’s committee will observe the first cycle as directed by the Tenure 


Plan. 


Changes to TRC Composition 


Although consistency of TRC Composition is a goal, Candidate peer replacements, leaves, 


changes in Department Chair, and/or removal of TRC Members may necessitate changes to TRC 


Composition.  Outgoing TRC members should not be scheduled or allowed to conduct 


observations if they will not be present at the Tenure Evaluation Meeting. Candidates in their 


fourth evaluation cycle who have been recommended for tenure may become TRC members. 


V. Student Surveys 


Overview 


Student surveys for Candidates must be completed by the week indicated on the timeline:  For 


Candidates in their second through fourth evaluation cycle, student surveys may be conducted in 


either the spring or fall of the evaluation cycle as described in the Tenure Plan. The 


determination of when surveys will be conducted should be made at the Tenure Review Meeting 


and included in the Tenure Plan. It is not necessary to specify exact dates at the time the Tenure 


Plan is created; the specification of a range of weeks is sufficient. Student Surveys should be 


administered and sent to the Office of Instructional Services no later than the end of week fifteen 


of either semester to allow time for processing. 
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Classroom Faculty 


The Student Survey of Instruction will be administered in four courses or 80% of a Candidate’s 


teaching load (whichever is greater) during each evaluation cycle of tenure review. Situations in 


which a Candidate teaches fewer than four class sections mandate that all sections are surveyed.  


In consultation with the TRC Chair, the Candidate completes the Survey Options Report. On this 


form, the Candidate indicates which survey option(s) he /she will use. For Candidates in their 


first evaluation cycle, Survey Options Reports are completed during the TRC Introductory 


Meeting held early in the fall semester. For Candidates in their second through fourth evaluation 


cycle, these reports are completed along with the Tenure Plan in the early spring. Upon 


completion, the Candidate sends copies of the form to Instructional Services, the TRC Chair, and 


Tenure Coordinator. The Candidate places the original(s) into their Evaluation Packet. Changes 


to Survey Options Reports require approval of the TRC Chair and the Tenure Coordinator should 


be informed of changes.  


At the discretion of the TRC Chair, surveys for classroom faculty may be conducted by using 


one or more of the following methods: 


1) Student Proctor Method 


The Candidate designates a responsible student to conduct the survey before leaving the 


classroom for the entire process. The student reads the directions aloud, distributes, collects, 


and delivers the surveys to Instructional Services.   


2) TRC Member Method 


Surveys may be conducted at the conclusion of a classroom observation. The Candidate 


departs the classroom for the entire process. The TRC member then reads the directions 


aloud, distributes, collects, and delivers the surveys to Instructional Services. 


3) Electronic Method 


If online or self-paced open-entry classes are part of the Tenure Candidate’s contract load, 


they can be surveyed. Directions for deploying these surveys will be provided by 


Instructional Services. Instructions will be provided on how to electronically format the list 


of students to be surveyed.  


Non-Classroom Faculty 


The Tenure Candidate should seek a minimum of thirty-five responses from surveys: the Student 


Survey of Non-Classroom Faculty and, if appropriate, the Student Survey of Instruction. 


Optional surveys must be noted in the Tenure Plan. They include: the Student Survey of 


Instruction, the Faculty/Staff Survey of Non-Classroom Faculty, and any individually tailored 


constituent surveys.  


In consultation with the TRC Chair, the Candidate completes the Survey Options Report. On this 


form, the Candidate indicates which survey option(s) he or she will use. For Candidates in their 


first evaluation cycle, Survey Options Reports are completed during the TRC Introductory 
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Meeting held early in the fall semester. For Candidates in their second through fourth evaluation 


cycle, these reports are completed along with the Tenure Plan. Upon completion, the Candidate 


sends copies of the form to IS, the TRC Chair, and Tenure Coordinator. The Candidate places 


the original(s) into his or her Evaluation Packet. Changes to Survey Options Reports require 


approval of the TRC Chair. At the discretion of the TRC Chair surveys for non-classroom faculty 


may be conducted by using one or more of the following methods: 


1) Student Survey of Non-Classroom Faculty 


a)  Point-of-Service Method 


Student surveys are administered and collected by a person or persons (“distributor(s)”) 


approved by the TRC Chair.  


 Student Survey of Individual Contacts 


Substantive student contacts are surveyed during the time period agreed upon by the 


Candidate and his/her TRC Chair. The Candidate requests the appropriate number of surveys 


and preaddressed envelopes from IS. The distributor provides the student with the survey 


form and envelope, either immediately before or after the relevant contact, depending on 


local setting and circumstance. Following the contact, the student completes the survey form, 


seals it in the envelope, and gives it to the distributor, who returns the completed surveys to 


IS. Candidates must not administer or collect their own student surveys. 


 Student Survey of Group Contacts (orientations, presentations, workshops) 


Candidates must request the appropriate number of surveys and preaddressed envelopes from 


IS. The distributor hands out and collects the surveys, places them in the envelope, and sends 


it to IS. Candidates must not administer or collect their own student surveys. 


b) Electronic Method 


After receiving directions from IS on how to format the list of students to be surveyed, 


the Candidate obtains his or her TRC Chair’s pre-approval signature for the list before 


forwarding it to IS. If the Candidate wishes, he or she prepares, in consultation with 


his/her TRC Chair, a cover letter to accompany the surveys; otherwise, IS sends a generic 


cover letter. IS deploys the student surveys electronically. The Candidate places the 


original list and, if appropriate, the cover letter(s) into his or her Evaluation Packet.   


2) Student Survey of Instruction  


a) Split-assignment Tenure Candidates use this survey (paper version) for their contractual 


load-based traditional, captured classroom assignments. The procedures outlined for 


classroom faculty must be followed. Other non-classroom faculty may use this survey, if 


appropriate, after consultation with his or her TRC Chair.  


b) If online or self-paced open-entry classes are part of the non-classroom Tenure 


Candidate’s contract load, they can be surveyed. In these cases, the Student Survey of 


Instruction is utilized as appropriate. Instructions will be provided on how to 


electronically format the list of students to be surveyed.  
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3)   Faculty/Staff Survey of Non-Classroom Faculty 


a) Generally, this survey will be employed for non-classroom faculty members not receiving 


student survey results. For a non-classroom faculty member receiving student survey 


results, this survey may be utilized as an optional component in a Tenure Plan. For 


atypical non-classroom faculty roles, uniquely designed surveys for constituents within or 


outside the college are permitted with the TRC Chair’s and Dean’s approval. The 


Candidate places the originals and, if appropriate, the cover letter(s) into his or her 


Evaluation Packet. 


VI. TRC Observations 


Overview 


There are two basic types of TRC observations: observations of primary job responsibilities and 


observations of D/WG or program responsibilities.  


Observations of Primary Job Responsibilities 


These observations are conducted by the evaluating members of the TRC and are intended to 


provide critical evaluation of the Candidate’s completing his or her primary job 


responsibilities.  


Evaluation Cycle One: Classroom Faculty 


Classroom observations will be conducted for four courses or 80% of a Candidate’s 


teaching load (whichever is greater) during the first fall semester of tenure review. For 


instances in which a Candidate teaches fewer than four class sections, more than one 


TRC member may visit the same class section. Otherwise, no two members of the TRC 


may visit the same class section in the first evaluation cycle unless extenuating 


circumstances exist and the Coordinator grants approval.   


Evaluation Cycle One: Non-Classroom Faculty 


The Candidate schedules each member of the TRC to at least one selected activity during 


the first fall semester of tenure review. No two members of the TRC should observe the 


same activity unless extenuating circumstances exist and the Coordinator grants approval.   


Evaluation Cycles Two through Four: Classroom Faculty 


Three classroom observations or a number of observations equal to 60% of a Candidate’s 


teaching load (whichever is greater) are conducted during the second through fourth 


evaluation cycles. TRCs may wish to schedule more than one observation of a single 


class section. This decision should be considered during the Tenure Review Meeting and 


entered into the Tenure Plan. While it is mandatory that only three members of the TRC 


observe the Candidate in evaluation cycles two through four, it is ultimately the TRC as a 
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whole that decides which members, if any, will not conduct an observation in any of the 


second through fourth evaluation cycles.    


Evaluation Cycles Two through Four: Non-Classroom Faculty 


The Candidate invites three of the four evaluating members of the TRC to conduct an 


observation of an activity during each evaluation cycle, as assigned in the Tenure Plan. 


TRCs may wish to schedule more than one observation of a single activity. This decision 


should be considered during the Tenure Review Meeting and entered into the Tenure 


Plan. While it is mandatory that only three members of the TRC observe the Candidate in 


evaluation cycles two through four, it is ultimately the TRC as a whole that decides 


which members, if any, will not conduct an observation in any of the evaluation cycles 


two through four.    


Scheduling 


Tenure Candidates arrange observations with evaluating members of the TRC. In the first 


evaluation cycle, this may be done at the TRC Introductory meeting. This schedule is 


completed according to the timeline.  Once a schedule is set, the Candidate sends a copy 


of the Observation Schedule Report to the Coordinator who maintains a record. Pre-


observation discussions are scheduled in consultation between the evaluating member of 


the TRC and the Candidate and held prior to the observation. Post-observation 


discussions should take place within one week of the observation. 


Pre-Observation Discussions 


The evaluating member of the TRC and the Candidate may meet in person, talk by 


phone, or communicate by email in satisfying this requirement. Prior to the meeting, the 


observer may request syllabi, sample exams, or other media. For non-classroom 


Candidates, samples of job-related projects and activities may be requested. It is the 


responsibility of the observer requesting the materials to keep any such items for later 


reference.  


During this discussion, the Candidate informs the observer of course/activity goals as 


well as the specific objectives the Candidate will address at the class/activity to be 


observed. If the Candidate wants the observer to participate in any way other than as an 


observer, the request will be made at this time.  


Post-Observation Discussions 


During the post-observation discussion, the observer provides oral feedback in an 


informal dialogue concerning his/her observations as they relate to the Criteria for 


Evaluation that appears in this handbook. Prior to the meeting, the observer may request 


syllabi, sample exams, or other media. The observer, with the Candidate's approval, 


may also elect to share with the Candidate a draft of the observation report. 
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Online Observations 


Observation of online classes may take place, if these classes are a part of assigned 


contract load and are scheduled for observation on the Tenure Plan or in the Introductory 


Meeting. The Candidate shall designate the following elements of observation for each 


online class: 


 one example of content instruction or information delivery (one lecture, an 


instructional animation, assignments which teach content, etc.) 


 a sample of student interaction (equivalent to a week’s worth of electronic 


discussion, or attendance at one half-hour of synchronous chat session) 


 the syllabus 


The Candidate will authorize student-level access to the observer for the purpose of 


evaluating these elements of the class. While it is acknowledged that it would not be 


possible to block the observer from access to other areas of the class, only these elements 


are to be assessed in order to provide equivalency with a one-hour on-site classroom visit. 


Observation and Discussion Reports 


Upon completion of the post-observation discussion, observers complete an Observation 


and Discussion Report. Any documents supplied to the TRC member by the Candidate 


that raise concerns discussed in the Observation and Discussion Report are attached. 


Only those documents provided to the TRC Member during the pre- or post-observation 


discussion or during the observation and referenced in the Observation and Discussion 


Report may be attached to the Report and submitted to the Coordinator for review and 


subsequent inclusion in the Evaluation Packet.  The Observation and Discussion Report 


(and any materials referenced therein) is sent to the Tenure Coordinator for review. The 


Coordinator maintains a copy of the report and any attached materials before sending the 


original documents to the Candidate for inclusion in the Evaluation Packet. 


However, if the Coordinator detects significant problems with the report, he or she may 


ask the observer to make changes before forwarding it to the Candidate. Such requests 


are made only when a report is perceived to lack clarity, fairness, and/or equity or when a 


document referenced was not obtained during the pre- or post-discussion or observation 


or is not attached to the Observation and Discussion Report, and should be made only 


after consultation with the observer. If agreement cannot be reached, the Coordinator 


consults the PG&E Chair who may render a decision or choose to refer the matter to the 


PG&E Committee. It is intended that Coordinators intervene sparingly and only when 


clearly identified problems with the observer’s report exist. 


Response to Observation and Discussion Reports 


Though not necessary, Candidates may complete a Response to Observation and 


Discussion Report. 
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Modifications 


In most cases, when a TRC member (not including the Candidate) must cancel an 


observation, it will be rescheduled. However, in cases where the cancellation presents 


difficulties in completing requirements in timely fashion, the Tenure Coordinator will 


consult with the Dean of Evaluation and the Candidate to determine which of the 


following options is most appropriate: rescheduling, substitution of another TRC 


member, or cancellation of the observation. The Coordinator records any changes to the 


schedule. 


Additional Observations 


These may be assigned when clearly identified concerns exist or at the request of the 


Candidate. This must be done as part of an annual Tenure Plan. 


D/WG Responsibilities Observation Report (Optional: second through fourth evaluation 


cycle Candidates only) 


Overview 


The decision to include this report is made by the TRC at the Tenure Review or Tenure 


Evaluation Meeting and included in the Tenure Plan. All evaluating members of the TRC 


may provide input to this report, although completion of the report on the proper form is 


the sole responsibility of the TRC Chair. 


Section A 


All information contained in this section of the report should be first-hand information 


observed by members of the TRC in appropriate venues. These venues are limited to 


formal department or work group meetings and department or work group duties and 


activities in which the full membership of the department or work is expected to 


participate.  


Section B  


Additionally, the TRC Chair may use section B of this report to verify information 


provided in the Professional Growth and Activities Report. (The Professional Growth and 


Activities Report is submitted to the TRC Chair according to the timeline during the fall 


semester.) The TRC Chair may verify information by interviewing members of the 


department or work group who have first-hand information on activities described in the 


Professional Growth and Activities Report. If this option is chosen, the TRC Chair must 


provide the opportunity for all members of the department to offer input. The name of the 


department or work group member(s) interviewed and the substance of the information 


received must be documented and included in the report. 
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Submission of Report 


The appropriate form must be submitted to the Tenure Coordinator, along with the 


Candidate’s completed Professional Growth and Activities Report for review according 


to the timeline during the fall semester.  If the Coordinator detects no significant 


problems, he or she returns the original forms to the Candidate for inclusion in the 


Evaluation Packet.   


Failure to complete this form and submit it to the Coordinator by the deadline voids 


discussion of this information by the TRC at the Tenure Evaluation Meeting.   


Review by Coordinator 


If in reviewing the report the Coordinator detects significant problems, he or she may ask 


the TRC Chair to make changes before forwarding it to the Candidate for inclusion in the 


Evaluation Packet. Such requests are made only when a report is perceived to lack clarity, 


fairness, and/or equity and should be made only after consultation with the TRC Chair. If 


agreement cannot be reached, the Coordinator consults the PG&E Chair who may render 


a decision or choose to refer the matter to the PG&E Committee. It is intended that 


Coordinators intervene sparingly and only when clearly identified problems with the 


report exist. 


VII. Candidate Observations 


Overview 


Each year Candidates will observe faculty performing their primary job function (instructor, 


librarian, counselor, director, coordinator). Completion of observations will be documented in 


the Tenure Plan; no formal report is completed. 


Scheduling 


During the first evaluation cycle, two Candidate observations of TRC members will be 


conducted in the fall semester. Thereafter, a minimum of one observation is conducted each year, 


either in the spring or fall of the evaluation cycle. In the second through fourth evaluation cycles, 


observations are not limited to TRC members and may include faculty at other institutions or 


professionals at work in a closely related discipline.  


For Candidates in their first evaluation cycle, the determination of who will be observed and 


when the observation will occur is to be made collaboratively by the Candidate and the TRC at 


the TRC Introductory Meeting.  


In evaluation cycles two through four, the determination of who is to be observed is generally 


made by the Candidate. If specific concerns exist, the TRC may choose to make the 
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determination. In either case, the information is included in the Tenure Plan, along with a general 


time frame for conducting the observations.  


In all evaluation cycles, the Candidate schedules the observation(s) according to the timeline 


during the semester in which it is conducted and records completion of the observation in the 


Professional Growth and Activities Report. The Candidate should inform the Coordinator when 


the observations have been completed, so he or she can indicate such on the Observation 


Schedule Report. 


VIII. Evaluation Packets 


Overview 


The Candidate, Coordinator, and the Office of Instructional Services keep copies of all relevant 


documents on file. The Candidate compiles an Evaluation Packet and places it on file with the 


Office of Instructional Services. In the event the Candidate fails to complete the packet in time 


for the Tenure Review Meeting, the Tenure Coordinator assembles it so that the evaluation can 


proceed. A record of the Candidate’s failure to meet the deadline is documented in the Tenure 


Report. All individuals involved in this process should be aware that these documents are 


personnel records and, therefore, must be treated and stored as confidential. 


Timeline Considerations 


All Candidates must complete and file their packets by Friday of the thirteenth week of the fall 


semester.  Note:  It is the responsibility of the Candidate to notify the members of the TRC that 


the Evaluation Packet has been submitted to the Office of Instruction. 


Contents 


1. Copy of Job Announcement 


2. Statement of Intent  for Early Tenure form (1
st
 year qualifying Candidates only—see 


section on Early Tenure) 


3. Statement of application for early tenure and accompanying documentation. (2
nd


 year 


qualifying Candidates who have previously  submitted a Statement of Intent for Early 


Tenure only—see section on Early Tenure) 


4. For classroom faculty, a list of courses taught 


5. Survey Options Report 


6. Survey results 


7. Observation Schedule Report 


8. TRC Observation and Discussion Reports 
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9. Professional Growth and Activities Report (second through fourth evaluation cycles only) 


10. D/WG Responsibilities Observation Report (optional) 


11. Dean’s Report on Classroom Management (optional) 


12. Candidates’ Response(s) to Reports (optional) 


13. Self-Study and Reflection 


14. Revised materials (optional) 


15. Tenure Review Committee Report from previous evaluation (not applicable for 


Candidates in their first evaluation cycle) 


16. Response to Tenure Review Committee Report (optional)  


17. Tenure Plan from previous evaluation (not applicable for year one) 


Professional Growth and Activities Report 


This report describes the Candidate’s involvement in collegial governance, all participation in 


department or work group or program functioning, and participation in professional activities.  


Beginning in second evaluation cycle, the report is submitted to the TRC Chair according to the 


timeline during the fall semester so that information contained in this report may be verified by 


the TRC Chair. The original is then sent to the Coordinator, who signs it, maintains a copy, and 


forwards the original to the Candidate for inclusion in the Evaluation Packet.  If the Department 


Chair has also completed an optional D/WG Responsibilities Observation Report, both reports 


are to be forwarded to the Coordinator for review prior to being forwarded by the Coordinator to 


the Candidate for inclusion in the Evaluation Packet. 


Department/Work Group Responsibilities Observation Report (Optional) 


Completion of the report on the proper form is the responsibility of the TRC Chair. The report is 


related to the Candidate’s contribution to formal department or work group or program functions. 


Inclusion of this report is at the discretion of the TRC. If the TRC Chair has also completed the 


D/WG Responsibilities Observation Report, it is to be forwarded with the Professional Growth 


and Activities Report to the Coordinator for review prior to being forwarded by the Coordinator 


to the Candidate for inclusion in the Evaluation Packet. 


Dean’s Report on Classroom Management Report (Optional) 


Completion of the report is the responsibility of the Dean. The report is related to the 


Candidate’s classroom management.  The following items provide examples of what may be 


included: promptness in evaluation of student work; adherence to timelines and due dates of 


administrative duties (e.g. grades, submission of census rosters); maintaining contractual 


obligation to teaching and worksite hours as related to classroom management (e.g. maintaining 


schedule of classes and office hours).  It is to be forwarded to the Tenure Coordinator for review 
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prior to being forwarded by the Coordinator to the Candidate for inclusion in the Evaluation 


Packet. 


Self-Study  


In this succinct, three to five page reflection, Candidates should address all concerns reported in 


Observation and Discussion Reports and respond to any substantial issues raised in student 


surveys. Candidates should also propose specific strategies for resolving those issues and 


concerns during the next evaluation cycle.  


 


In addition, if concerns were documented in the previous TRC Report, Candidates should 


analyze the effectiveness of their strategic responses to those concerns.  


 


  Tenure Candidates should also address their participation in Student Learning Outcomes (SLO) 


development and/or assessment processes and may also elect to assess their professional growth 


and/or establish future goals. 


Response Reports (Optional) 


Candidates may include responses to any Observation and Discussion, TRC, D/WG 


Responsibilities Observation Report or Dean’s Reports. In the case of responses to TRC and 


Dean’s Reports, responses may be placed in the Evaluation Packet prior to any PG&E appeal 


hearing or review. 


Revised Materials (Optional) 


Though not essential, Candidates may include material they have revised in response to student 


surveys and/or TRC member Observation and Discussion Reports. 







   


26 


IX. Tenure Committee Meetings 


Overview 


Tenure meetings are generally conducted with all TRC members present. However, if 


extenuating circumstances exist, a single TRC member may be absent. Under unusual 


circumstances, it is permissible also for a member of the TRC to participate in a meeting by 


phone or teleconference. In either case, the approval of the PG&E Chair, in consultation with the 


Dean of Evaluation, is required before such exceptions are allowed. 


TRC Introductory Meeting (first evaluation cycle only) 


This is an informal meeting held sometime during weeks one through four of the fall semester in 


which TRC members meet each other and the Candidate. Scheduling of first evaluation cycle 


(fall) observations takes place. 


 TRC Chair schedules and leads the meeting.  (Sample agenda available from IS.) 


 All members of the TRC should attend.  


 Scheduling of observations takes place. 


 Tenure Review and Tenure Evaluation meetings are generally scheduled. 


Tenure Review Meeting 


The purpose of this meeting is to review the Evaluation Packet, and to formulate a Tenure Plan 


(except in the fourth evaluation cycle). It includes the Candidate. 


All Candidates  


This meeting is held at some point during weeks fourteen, fifteen, or sixteen of each fall 


semester as scheduled by the TRC Chair early in the fall semester.  


 TRC Chair schedules the meeting. 


 TRC Chair leads the meeting.  


 All members of the TRC should attend.  


 Contents of the Evaluation Packet are discussed. 


 Previous Tenure Plans are assessed (except in first year). 


 Tenure Plans are formulated (except in year four). 


Tenure Evaluation Meetings 


This meeting is held to make a recommendation on the status of the Candidate and approve the 


Tenure Plan. Decisions may be made by consensus or vote, as determined by the evaluating 
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members of the TRC. In all cases, decisions must be based solely upon factors related to the 


Criteria for Evaluation. All information considered in making the decision must be present in the 


Evaluation Packet. Information received from individuals outside of the TRC may not be 


considered (except as part of the D/WG Responsibilities Observation Report). Tenure Plans must 


be approved by the TRC at this meeting; however, clarifying details may be added to the Plan 


after the meeting. Such details are finalized within three working days of the meeting. It does not 


include the Candidate and is held shortly after the Tenure Review Meeting.  


For all Candidates, this meeting occurs during weeks fourteen, fifteen, or sixteen of the fall 


semester.  


 TRC Chair schedules the meeting.  


 The TRC Chair leads the meeting with assistance from the Coordinator. 


 All members of the TRC should attend.  


 The Tenure Candidate does not attend. 


 The TRC determines a tenure-track recommendation. 


 The TRC finalizes the Tenure Plan (except in year four). 


X. Deficient Evaluations 


Tenure Review Committee Reports 


At the conclusion of each Tenure Evaluation Meeting, the TRC evaluates the Candidate on each 


of the five Criteria for Evaluation and completes a Tenure Review Committee Report. 


Ordinarily, it is recommended that the TRC address concerns raised during evaluation by 


identifying specifically its concerns in the Tenure Plan and by adding options to the Plan. 


However, if a Candidate does not meet the committee’s expectations in relation to one or more 


of the Criteria for Evaluation, the evaluating members of the TRC create a Corrective Action 


Plan. Ordinarily, the responsibility of writing all reports rests with the TRC Chair. However, if 


consensus exists among TRC members, another member of the TRC may be designated. 


The TRC Chair provides the original Tenure Plan and TRC Report to the Tenure Coordinator 


within three working days of the TRC meeting.  Within three working days, the Tenure 


Coordinator reviews each, and, if no changes are to be made, signs, makes a copy for his or her 


records, sends each TRC member and the Tenure Candidate a copy of the Tenure Plan, and 


forwards both originals to the Office of Instruction.  


Whenever possible, decisions of the TRC should be reached through consensus. Lacking 


consensus, a vote of the evaluating members of the TRC should be taken and recorded by the 


TRC Chair. In the case of tie votes, the Tenure Coordinator refers the decision to PG&E, and a 


hearing is scheduled. 







   


28 


What Constitutes “Not Meeting Expectations” 


In determining whether or not a Candidate has failed to meet the TRC’s expectations, it must be 


determined that a substantial deficiency exists in relation to one or more of the Criteria for 


Evaluation, that the deficiency represents a major barrier to seeking tenure, and that the 


deficiency is not likely to be remedied during the probationary period through the addition of 


options to the Tenure Plan. Additionally, the deficiency must be substantiated by more than one 


of the evaluating members of the TRC.  


Corrective Action Plans 


Corrective Action Plans provide an indication of the existing barriers to tenure along with steps 


to be taken to resolve the issues. As well, they provide a timeline by which the committee’s 


expectations are to be met. Failure by the Candidate to fully correct the concerns expressed in a 


Corrective Action Plan in the time allotted by the TRC may result in a recommendation to not 


offer further contracts or to deny tenure. Corrective Action Plans are an option for TRCs that 


have identified a correctible concern. Though recommended, it is not essential that one be 


enacted before the denial of a contract or tenure. 


Review of Corrective Action Plans 


All Corrective Action Plans are reviewed by PG&E before implementation. PG&E may augment 


or eliminate Corrective Action Plans. In cases where PG&E eliminates a Corrective Action Plan, 


a written rationale must be provided on the appropriate form, and valid concerns expressed by 


the TRC must be incorporated in a Tenure Plan. In cases of augmentation, PG&E must provide 


substantial rationale on the appropriate form, and the PG&E Chair must provide the TRC with 


specific written instructions for augmentation of the plan. 


XI. Tenure Plans 


Overview 


A Tenure Plan is shaped in a collaborative fashion during the Tenure Review Meeting. The 


Tenure Plan includes required elements and may also include optional elements. Although 


clarifying details may be added to the Plan after the meeting, such details are finalized within 


three working days of the meeting. Ordinarily, the responsibility of writing the Tenure Plan rests 


with the TRC Chair. However, if consensus exists among TRC members, another member of the 


TRC may be designated to write the plan. 


The completed Tenure Plan and Tenure Review Committee Report are to be sent to the 


Coordinator for review within three working days of the Tenure Evaluation Meeting.  If no 


changes are requested or required, the Tenure Coordinator will maintain a copy for his/her 


records and, within three working days, forward copies to the Candidate and members of the 
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TRC and the original to the Office of Instructional Services for inclusion in the Evaluation 


Packet. 


The Tenure Candidate should sign off on his/her Tenure Plan and Tenure Review Committee 


Report within three working days after its submission to the Office of Instructional Services. 


In creating the Plan, the Coordinator provides input to the TRC. If, after consultation with the 


TRC, the Coordinator remains unsatisfied that the Plan is clear, fair, and equitable, he or she 


refers the matter to PG&E for a hearing.  


Required Elements 


In order to ensure fairness and equity for all Tenure Candidates, and to ensure that all Candidates 


are held to the same high standards MiraCosta College expects of its faculty members, the 


following minimum elements are required of each Tenure Plan.  


First Evaluation Cycle: 


During the initial evaluation cycle of Tenure Review (fall of year one), no Tenure Plan 


exists. Therefore, all elements of tenure review are prescribed and include the following 


for each Tenure Candidate: 


 Student Surveys. (See section on Student Surveys for details.) 


 Four TRC Observations. 


 Two Candidate Observations (observations conducted by the Candidate). 


 Participation in all required department, program, or work group functions. 


 Submission of an Evaluation Packet. 


Evaluation Cycles Two Through Four: 


Tenure Plans guide the tenure review process over the course of the spring and 


subsequent fall semester. A new Tenure Plan is devised for evaluation cycles two and 


three. In these evaluation cycles, the minimum required elements include: 


 Student Surveys. (See section on Student Surveys for details.) 


 Three TRC Observations. 


 One Candidate Observation. 


 Participation in all required department, program, or work group functions. 


 Participation in collegial governance and/or departmental initiatives 


 Submission of an Evaluation Packet. 
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Optional Elements  


Optional elements are intended to provide the Candidate with a degree of flexibility within the 


tenure review process. Recognizing that Candidates come to MCC with diverse backgrounds, 


Candidates are encouraged to select elements most suited to their particular interests and needs.  


It is intended that the Candidate will be primarily responsible for choosing the elements in this 


category. Exceptions will occur when clearly identified concerns exist. In these cases, TRC 


members may choose only options that are linked to the particular concerns identified in the 


Tenure Plan. These options need not substitute for other choices the Candidate may wish to 


pursue. 


Following is a list of optional elements meant to be suggestive rather than all-inclusive. 


Therefore, Candidates should feel free to explore alternate pathways to individual growth and 


evaluation. 


 Additional TRC observations 


 Additional candidate observations 


 Additional surveys (students, colleagues) 


 Flex activity attendance or leadership 


 Conference attendance 


 Consultation with discipline/subject expert(s) 


 Small Group Instructional Diagnosis (SGID—see Tenure Coordinator for details) 


 Establishing community links 


 Other                                             _    


XII. Exceptions and Appeals 


Timelines 


Meeting the scheduled timelines is an important part of the tenure review process. In the event 


that a Candidate or TRC anticipates missing a deadline, the Candidate or TRC Chair (as 


appropriate) should inform the Tenure Coordinator immediately. If extenuating circumstances 


exist, an appeal to the PG&E Chair and the Dean of Evaluation for an extension may be made. 


However, all Candidates should be aware that the March 15 statutory deadline leaves very little 


flexibility in the spring schedule, and missing deadlines seriously jeopardizes their candidacy for 


tenure.  


Tenure Meetings 


Tenure meetings are generally conducted with all TRC members present. However, if 


extenuating circumstances exist, TRC members may be replaced with agreement between the 
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PG&E Chair and the appropriate Tenure Coordinator and TRC Chair. Under unusual 


circumstances, it is permissible also for a member of the TRC to participate in a meeting by 


phone or teleconference. In either case, the approval of the PG&E Chair in consultation with the 


Dean of Evaluation is required before such exceptions are allowed. 


Appeals 


It is the intent of PG&E that problems materializing in the tenure review process be addressed in 


a timely manner. Written appeals may be made to PG&E and a hearing requested. The 


appropriate form should be completed by the individual Coordinator, Candidate, or TRC Chair 


and forwarded to the PG&E Chair. Individuals who wish to appeal a decision should do so 


within two weeks of the action or decision that generated the appeal. The appeal must be made 


by the end of the third week of the spring semester for all Candidates.  


Hearings will be called when agreed upon by a Tenure Coordinator and the PG&E Chair or in 


any case in which a TRC is deadlocked on a vote, a Candidate is recommended for a Corrective 


Action Plan, not recommended for further contract, or not recommended for tenure. In the case 


of appeals made by a Candidate, a hearing shall allow for the Candidate to present all necessary 


information in support of his or her position.  


All appeals resulting in hearings will take place at the next scheduled PG&E meeting. In cases 


when the schedule does not permit timely resolution of the conflict, a special session of PG&E 


may be called. By statute, the failure of any party to complete the appeal process in a timely 


fashion does not extend the timeline for reporting to Board of Trustees.  


In making decisions, PG&E gives due consideration to the recommendations of the TRC. In 


reviewing decisions made by a TRC, each TRC member’s input will be afforded equal 


consideration. Accordingly, PG&E may not consider the opinions of the TRC Chair, Dean, or 


any faculty peer as more or less important than that of other TRC members. PG&E should strive 


for consensus in reaching decisions. When consensus is lacking, a vote should be taken and 


recorded. The PG&E Chair will maintain a record of appeals and decisions in a confidential file 


that will be kept in the same storage location as all Candidate packets, in the Office of 


Instruction. 


Replacement of Coordinator 


TRC Chairs may issue an appeal to request the replacement of a Tenure Coordinator at any time 


in the tenure review process. Such a request may only be granted once during the four years of 


tenure review. Such appeals should be made to the PG&E Chair and the Academic Senate 


President, who must both agree to the replacement. The PG&E Chair, after consultation with the 


TRC Chair, decides upon an appropriate replacement for the Coordinator. 


Challenges to Coordinators 


In cases where the TRC Chair questions a decision or action by the Coordinator, the Chair may 


appeal the decision or action to the PG&E Chair no later than the end of week four of the spring 
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semester for Candidates in their first evaluation cycle, or week seventeen of the fall semester for 


Candidates in their second through fourth evaluation cycles. In such cases, the appeal should be 


made no more than two weeks after the occurrence of the decision or action being appealed. 


XIII. Early Tenure Option 
The ASC does not support exercising the option to grant tenure at the end of year one. 


Tenure candidates may be eligible for early tenure only if  


 


A) they were granted or have been recommended for tenure in a similar position at an institution 


of higher education with a defined review process and 


 


B) they have demonstrated  meeting to an extraordinary degree each of MiraCosta's five criteria 


for evaluating Candidates. 


 


 


Candidates interested in applying for early tenure must place the Statement of Intent for Early 


Tenure form in their 1
st
 cycle Evaluation Packet.   


 


The appropriate box should be checked on the 2nd cycle Tenure Plan. 


 


In the 2
nd


 cycle Evaluation Packet, a statement of application for early tenure and all 


accompanying documentation must be placed in a separate section at the front of the Evaluation 


Packet.  


The recommendation for early tenure must be made by the TRC, reviewed and approved by 


PG&E and the ASC before it is taken to the Board of Trustees for approval. 


XIV. The Professional Growth and Evaluation Committee 


Mission 


The mission of PG&E is to promote the professional growth of faculty members and to provide 


for their evaluation as required in Education Code. Additionally, it is the responsibility of PG&E 


members to ensure that all Tenure Candidates are treated with equity and fairness while 


undergoing tenure review.  


Functions 


1) Developing proposed procedures for the PG&E process; 


2) Reviewing and revising procedures outlined in the handbooks based on input solicited 


from participants in the process; 
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3) Interpreting established PG&E procedures by acting in an advisory position to those 


undergoing evaluations; 


4) Assuring clarity, equity, and fairness in the tenure review process; 


5) Reaching consensus when possible through discussion, giving due consideration to the 


recommendations of the Tenure Review Committee; 


6) Voting and sending recommendations to the Academic Senate Council; 


7) Requiring the elimination or augmentation of Corrective Action Plans as appropriate; 


8) Reviewing and acting on any appeals in matters related to evaluation of Tenure 


Candidates; 


9) The PG&E members through the Chair will provide thoughtful and descriptive rationale 


for the committee’s decisions on all matters of appeal decisions.  The purpose is to 


provide a historical record of the decisions made regarding said appeals.  This rationale is 


to be stored in a PG&E folder kept with the evaluation packets within the Office of 


Instruction.  


Composition 


1) Two Vice-Presidents (ex-officio) 


 One from Student Services and one from Instructional Services. 


2) Eleven Tenured Faculty Members (minimum, not including Chair) 


 Appointed by the Academic Senate President and confirmed by the Academic 


Senate Council, with representation from the diverse programs of the college.  


 At least two members must be non-classroom faculty.  


 No more than two members from the same department may serve on the 


committee. 


 All tenured members, except the Chair, serve as Tenure Coordinators. 


3) Chair 


 Tenured faculty member who has a minimum of one year’s service on PG&E. 


 Does not serve as a Tenure Coordinator. 


 Does not serve as a TRC Chair 


4) Two Tenure Candidates 


 Must be in third or fourth year of tenure review. 


 Do not serve as Tenure Coordinators. 


5) Dean of Faculty Evaluation (ex-officio) 
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Committee Responsibilities 


1) Fully understanding the Tenure Candidate Handbook;  


2) Attending training sessions, which will be conducted by the PG&E Chair and the Dean 


of Faculty Evaluation; 


3) Assuring clarity, equity, and fairness in the tenure review process;   


4) When appropriate, serving as Tenure Coordinators; 


5) Attending PG&E meetings, including those held in closed session in accordance with 


the Brown Act.  


a) Discussing appeals brought forth.  


b) Hearing all cases in which a TRC is deadlocked, a contract, tenure or early 


tenure is denied, or a Corrective Action Plan is assigned. 


c) If appropriate, in a separate motion, directing the TRC to eliminate or augment a 


Corrective Action Plan.  


Vice President Responsibilities 


1) Participating in the responsibilities assigned to the PG&E Committee (see above). 


2) Reading Evaluation Packets of all Candidates in his or her division prior to the PG&E 


meeting. (See timeline for availability of Packets.) 


3) Discussing concerns at the PG&E meeting regarding contents of those packets, which 


have been identified by the Vice President as meeting all of the following criteria: 


a. A substantial deficiency exists in relation to one or more of the Criteria for 


Evaluation; 


b. The deficiency could represent a significant barrier to achieving tenure; 


c. The deficiency is not likely to be remedied during the probationary period through 


options found in the Tenure Plan; 


d. The deficiency is documented by at least two of the evaluating members of the 


TRC. 


PG&E Chair Responsibilities 


1) In conjunction with the Dean of Faculty Evaluation, providing training to new PG&E 


members.  


2) In conjunction with the Dean of Faculty Evaluation and members of PG&E, providing 


training to TRC members, members of the Academic Senate Council, and Tenure 


Candidates.  
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3) Consulting with individual Tenure Coordinators throughout the year whenever 


concerns relating to procedural clarity, equity, or fairness arise. 


4) Attending TRC meetings when invited by Tenure Coordinators who feel the 


involvement of the PG&E Chair could be beneficial. In such cases, the PG&E Chair 


attends to ensure clarity, equity, and fairness in the process but does not vote. 


5) Calling and keeping a chronological record of all closed session meetings.  


6) Completing any PG&E Appeals Reports and the annual PG&E Recommendations 


Report to the ASC.  The PG&E Chair will maintain a record of appeals and decisions in 


a confidential file that will be kept in the same storage location as all Candidate 


packets. 


7) Sending to IS for inclusion in the PG&E file a brief summary report of decisions made 


in closed session meetings, including a copy of the annual Recommendation Reports 


for Candidates from PG&E to the ASC. 


8) Upon invitation from the ASC, attending a closed session of the ASC when the 


recommendations for tenure advancement/re-employment appear on the agenda as old 


business. The PG&E Chair is present to clarify procedural matters. Discussion should 


be based only on written information found in Evaluation Packets.  


9) Receiving complaints about any Tenure Coordinators or TRC members who fail to 


meet their responsibilities in the tenure review process and taking necessary action, in 


consultation with AS President and Dean of Evaluation, including removal of TRC 


Members or reassignment of Tenure Coordinators, when appropriate.  The PG&E Chair 


will maintain a record of any necessary actions in a confidential file that will be kept in 


the same storage location as all Candidate packets. 


10) Whenever practical, consulting with other PG&E members prior to making decisions.  


The PG&E Chair will appoint a subcommittee from within PG&E to advise the PG&E 


Chair on interpretation of rules and procedures, .  This interpretations subcommittee 


shall consist of at least four members, one of whom will be the Dean of Evaluation and 


one the PG&E Chair.  This subcommittee will be consulted on interpretation decisions 


whenever time permits, and their advice shall be given due consideration prior to the 


Chair’s rendering interpretations that are not time sensitive.  The PG&E Chair will 


maintain a record of all interpretation decisions and pass along that record to 


subsequent PG&E Chairs and members of the Interpretations Subcommittee. 


XV. Academic Senate Council (ASC) Responsibilities 


Council Responsibilities  


The ASC, as the legal representative of the faculty in academic and professional matters, has the 


primary responsibility to make a final recommendation regarding re-employment or tenure and 
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send it through the Superintendent/President to the Board of Trustees. Thus, the ASC receives 


and reviews in closed session (in accordance with the Brown Act) the Lists of Recommendations 


for Candidates from PG&E to the ASC. The ASC members access the packets in IS, if 


necessary. When the PG&E recommendation lists appear on the ASC agenda, the ASC may 


request that the chair of PG&E attend the meeting (discussed under PG&E Chair Responsibilities 


in this handbook). Giving due consideration to the recommendations of the TRCs and PG&E, the 


ASC votes and then sends a final recommendation through the Superintendent/President to the 


Board of Trustees. The individual votes of ASC members are made public in accordance with the 


Brown Act. In any case where the ASC votes to overturn a PG&E recommendation, the ASC 


provides its rationale in writing. This written documentation is filed with the Dean of Faculty 


Evaluation, to be included in the Candidate’s Evaluation Packet. 


AS President Responsibilities 


1) Completing the annual Lists of Recommendations for Candidates from the ASC to the 


Board. Sends these lists through Superintendent/President to the Board of Trustees for 


action. Requests that the Superintendent/President place this item on the Board agenda 


for action prior to March 15; 


2) Filing reports (if any) that present the ASC's reasoning for overturning any PG&E 


recommendations with the Dean of Faculty Evaluation, to be included in the 


Candidate’s packet; 


3) Appointing faculty members to PG&E; 


4) Designating a chair of PG&E, preferably a committee member who is in his/her second 


(or greater) year of service; 


5) Receiving complaints about the PG&E Chair and taking necessary action, including 


removal if necessary;  


6) Suggesting to the PG&E Chair future PDP activities of value to faculty undergoing 


evaluation. 


XVI. Board of Trustees Responsibilities 
 


1) Receives ASC recommendations through the Superintendent/President. The 


administration reserves the right to present a dissenting recommendation in writing if it 


deems appropriate. The Superintendent/President sends this dissenting recommendation 


to Instructional Services to be included in the packet. The Board may access the 


Evaluation Packets, as necessary. 


2) Makes re-employment decisions, relying primarily upon the judgment and advice of the 


ASC. If the ASC’s recommendation is not accepted, the Board or its designee 


communicates its reasons in writing to the ASC, sending the original to Instructional 


Services to be included in the Evaluation Packet. 








                                                                                                                               


 


 


 


                                                                                                                                                                                                                                                                                                                                        


 


                                                                                                                                                                                                                                             


 


 


 


 


 


 


 


 


                                                                                                                         


   


1831 Mission Avenue 
Oceanside, CA  92058 
Phone: 760.795.8710 
Fax: 760.795.8730 


www.miracosta.edu/ahsdp 


7 Reasons to Join Our Program 
Today! 


1. It's Tuition FREE! 


2. We offer both day and night 
classes. 


3. Choose one or more classes - 
YOU set your pace! 


4. You can do anything for 8 weeks 
at a time! 


5. AHS students are also MiraCosta 
College Students. 


6. Many of our classes are similar to 
college credit classes. 


7. It's never too late to get a fresh 
start on your education! 


 


 


   


Our Students MiraCosta College Adult 
High School Diploma 


Program 


MiraCosta Adult High 
School Program 


Are you: 


An adult seeking your high school 
diploma? 
 


 A high school student, 17 years 
or older, who needs credits? 


 A college student who needs to 
brush up on your academic 
skills? 


 A minor no longer enrolled in 
high school? 


 A working adult interested in 
improving your skills? 
 


 If you answered yes to one or more of 
these questions, this is the program for 
you 


                AHSDP Mission 


MiraCosta College’s Adult High 
School Diploma Program 
prepares adults for higher 
education and increased 


employability in a supportive, 
challenging, accessible 


environment that respects and 
honors diversity. 


  







  


Our Enrollment 


Each year, AHSDP serves over 650 
students. While the program serves the 
Oceanside and Carlsbad area, students 
come from over 15 local cities. 
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Class Size 


Our personalized, face-to-face instruction 
gives students the chance to get to know 
and interact with the faculty. 


20


Average Class Size


 


Our Students 


Diversity 


Gender 


About half of the students who attend 
the AHSDP are women. 


 


Ethnicity  


The AHSDP has a diverse student 
body. 


Age 


Students attending the program range 
from 17 to over 70 years old. 


 


Our Graduates  


Students attend the AHSDP for many reasons, 
but the program awards over 100 high school 
diplomas each year. 
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