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PREAMBLE 
 
The Institutional Program Review Committee (IPRC) of MiraCosta Community College District developed a collegial 
program review process that was guided by the following philosophical pillars: 


1. Meaningful Review – As a critical driver of planning and budget/resource allocation, in addition to other college 
processes, the committee recognized the need for a process that encouraged meaningful review of relevant 
data that appropriately reflects fulfillment of stated standards. Given sufficient reflection on the comparison of 
data against program standards, the process encourages robust planning to improve, expand, or maintain 
programs. To this end, the program review process can be summarized as following a format of Review -> 
Reflect -> Plan. 


2. Data integrity – For all programs, this process strives to document appropriate measures (quantitative and 
qualitative) that demonstrate achievement of program standards. For instructional programs, institutional 
infrastructure already exists so that these programs will be provided with the appropriate data to assess their 
programs with no action on the part of the program review authors. For support programs and hybrids of the 
two, this process will drive the standardization of data for their respective programs and develop the 
appropriate means to generate, store, and report relevant data.  


3. Scalable – In order to make Program Review scalable – as meaningful on a college-wide level as a smaller scope– 
there needs to be a measure of standardization. An expected structure is needed and, within that, consistent 
application of standards to the diversity of programs present at the college. Further, this necessitates succinct 
reviews of program performance to allow for adequate consideration of budget and resource allocation, among 
other college needs, across all programs. 


4. Clear Expectations -- With an annual frequency, the process needs to eliminate ambiguities in what we expect 
of authors and what we expect of programs.  


5. Defendable – We have to be able to defend our work as part of Program Review as meeting the standards of 
accreditation and our own standards of excellence and support the validation of programs and institutional 
effectiveness.  


6. Inform Processes – As a comprehensive review of program performance, the program review packets that 
authors will assemble will serve a variety of downstream processes, including budget and planning. 


 
With these principles in hand, IPRC developed the process that follows to reinforce and advance the district’s mission. 


 
 
 


MiraCosta College Mission Statement 
The MiraCosta Community College District mission is to provide educational opportunities and student-support services 
to a diverse population of learners with a focus on their success. MiraCosta offers associate degrees, university-transfer 
courses, career-and-technical education, certificate programs, basic-skills education, and lifelong-learning opportunities 


that strengthen the economic, cultural, social, and educational well-being of the communities it serves.
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1. Purpose 
1.1. To detail the steps involved in conducting the Program Review process at MiraCosta College. Program review 


is the process through which constituencies on a campus take stock of their successes and shortcomings and 
seek to identify ways in which they can meet their goals more effectively. 


 
2. Scope 


2.1. The process applies to all programs, instructional, support, and any combination thereof, that perform annual 
Program Review to assess effectiveness in meeting college standards and in advancing the district’s mission. 


 
3. Responsibilities 


3.1. Office of Institutional Planning, Research, and Grants – This Office will have primary responsibility for storage 
and retrieval of program review-related data. It is the responsibility of those with program supervision to 
ensure this Office is empowered to collect, store, and report any needed program data. 


3.2. Program Authors – These individuals are responsible for ensuring that appropriate data is collected to 
sufficiently complete review, reflection, and planning required of Program Review. Authors are also 
responsible for ensuring adherence to the Program Review timeline. 


3.3. Program Supervisors– Program supervisors represent the various levels of administration and supervision in 
effect around the college and they are  responsible for working with Program Authors to ensure adequacy of 
data for Review and Reflection and that these data can sufficiently demonstrate fulfillment of program 
standards. Supervisors are also responsible for ensuring adherence to Program Review timeline. 


3.4. Institutional Program Review Committee (IPRC) – In coordination with other committees (as required), IPRC 
will define the process and its associated standards, assist in the execution of the process, validate programs, 
and collect feedback to act on process improvements. 


 
4. References 


10.1. AP3250 – Institutional Planning 
4.1. AP4102 – Career and Technical Education 
4.2. MiraCosta College Student Learning Outcomes and Assessment Handbook  
4.3. Integrated Planning Manual 
4.4. MiraCosta College Comprehensive Master Plan 
4.5. MiraCosta College Mission/Institutional Goals/Institutional Student Learning Outcomes 
4.6. MiraCosta College Strategic Plan 
4.7. MiraCosta College Technology Plan 
4.8. MiraCosta College Online Education Plan 
4.9. AP4020 – Program Discontinuance 
4.10. Institutional Program Review website: http://www.miracosta.edu/governance/iprc/index.html  
4.11. Standards from the Accrediting Commission for Community and Junior Colleges (ACCJC) and Western 


Association of Schools and Colleges  
4.12. State of California Education Code 


4.12.1. Title 5 §53200 – Academic and professional matters; Standards and policies regarding student 
preparation and success 


4.12.2. Education Code Title 5 §51022 – Instructional Programs 
4.12.3. Title 5 §54200 – Student Equity Plans 


4.13.  
 
5. Definitions 


5.1. Program -- A program is any logical unit within the college that combines resources, staff/faculty, and 
curriculum (as appropriate) to deliver a service towards a stated outcome. 


5.2. Areas of Review – There are five areas of review that contain standards whose fulfillment represents the 
effective programmatic advancement of the college mission. 


5.2.1. Program Performance 
5.2.2. Program Resources – Equipment, supplies, and facilities 
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5.2.3. Program Personnel – Staff, faculty, and administration 
5.2.4. Program Curriculum – Specifically, the curriculum managed by Courses and Programs Committee 
5.2.5. Program Students – Specifically students appropriately identified through an instructional program 


5.3. Program Categories – Programs are categorized strictly according to the applicable Areas of Review and this 
categorization has no bearing on existing organizational or divisional structures. 


5.3.1. Instructional Programs – A category of programs that combine resources, personnel, curriculum, and 
students that lead to measurable outcomes of performance, including student learning outcomes. See 
Attachment 1. 


5.3.2. Support Programs – A category of programs that combine resources and personnel that lead to 
measurable outcomes of performance, including student learning outcomes, service area outcomes, or 
administrative unit outcomes. As such, only three of the Areas of Review apply to programs in this 
category. See Attachment 1. 


5.3.3. Hybrid Programs – A category of programs that combine resources, personnel, curriculum, and 
students that lead to measurable outcomes of performance, including student learning outcomes 
and/or service area outcomes, or administrative unit outcomes. See Attachment 1. 


5.4. Supervisors – Supervision can vary across different programs but, in all cases, refers to the individual assigned 
to program oversight for more than one program. Examples of supervisor titles include dean, manager, 
director, vice president.  


 
6. Procedure 


 
6.1. Review 


10.1.1. It is the responsibility of all programs to ensure there is appropriate data (qualitative and quantitative) 
to measure program performance. Programs will develop plans (see section 6.3) to ensure these 
measurements occur and are suitably documented in this process. 


6.1.1. Instructional Programs 
6.1.1.1. These programs will be provided with data tracking their performance against the standards 


identified in Attachment 2 with the exception of student learning outcome (SLO) data, which 
authors must access in TracDat. 


6.1.1.2. As a relatively homogenous category in terms of performance measures, all programs will be 
provided with data identified in Attachment 5. Some performance measures are only relevant 
for Career and Technical Education programs. Peer groups refer, respectively, to General 
Education and Career and Technical Education. 


6.1.1.3. Comparisons are provided to give some context to the data. At times, these comparisons will be 
targets identified in the appropriate chapter of the Comprehensive Master Plan (CMP) or the 
three-year Strategic Plan (SP). At other times, there will be peer group (CTE/GE), college-wide, 
and regional/state comparisons. Aside from the targets in the CMP or SP, these other 
comparisons are provided only for informational ranking. 


6.1.2. Support Programs 
6.1.2.1. These programs will be provided with data tracking their performance against the standards 


identified in Attachment 3 with the exception of service area outcome (SAO) or administrative 
unit outcomes (AUO), which authors must access from their respective repositories. 


6.1.2.1.1. In some cases, this performance data is not collected and independently stored. In these 
instances, these programs will develop plans to ensure that relevant measures are being 
made and that they are being stored in an appropriate location to ensure data integrity. 


6.1.2.2. Attachment 6 will document the various performance measures that exist for each of the 
programs in this category. It is expected that this Attachment will be updated on an annual basis 
as programs identify and implement appropriate performance measures. 


6.1.2.3. Comparisons are provided to give some context to the data.  At times, these comparisons will 
be targets identified in the appropriate chapter of the Comprehensive Master Plan (CMP) or the 
three-year Strategic Plan (SP). At other times, there will be peer group, college-wide, and 
regional/state comparisons.  Aside from the targets in the CMP or SP, these other comparisons 
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are provided only for informational ranking. 
6.1.3. Hybrid Programs 


6.1.3.1. These programs will be provided with data tracking their performance against the standards 
identified in Attachment 4 2 with the exception of SLO/SAO data, which authors must access in 
TracDat. 


6.1.3.1.1. In some cases, this performance data is not collected and independently stored. In these 
instances, these programs will develop plans to ensure that relevant measures are taken 
and that they are stored in an appropriate location to ensure data integrity. 


6.1.3.2. Attachment 7 will document the various performance measures that exist for each of the 
programs in this category. It is expected that this Attachment will be updated on an annual basis 
as programs identify and implement appropriate performance measures. 


6.1.3.3. Comparisons are provided to give some context to the data.  At times, these comparisons will 
be targets identified in the appropriate chapter of the Comprehensive Master Plan (CMP) or the 
three-year Strategic Plan (SP). At other times, there will be peer group (CTE/GE), college-wide, 
and regional/state comparisons. Aside from the targets in the CMP or SP, these other 
comparisons are provided only for informational ranking. 


 
6.2. Reflect 


6.2.1. All programs will reflect on the data provided in Step (6.1) in relation to their respective standards and 
fill out the respective form (example provided in Attachment 8). 


6.2.2. Each Area of Review will have, at most, one page for succinct reflection. 
6.2.2.1. There is an exception for Hybrid Programs, which may submit up to two Program Performance 


forms, one each for instructional and service area performance.  
6.2.2.2. Approximately 25% of this page can be used to identify additional data not found in the Review 


section and can include such information as grant awards, partnerships, intra- and extramural 
activities, and student learning outcomes, administrative unit outcomes, and service area 
outcomes relevant to the program for the respective Area of Review. 


6.2.3. The reflection will focus on the analysis and discussion of the data in relation to the program standards 
and will represent the unique perspective of the program authors and their intimate connection to the 
program. 


6.2.4. Reflection will prompt, in part, any necessary or requested planning to expand, improve, or maintain 
performance. 


 
6.3. Plan 


6.3.1. Plan Sources: Program plans will derive primarily from two sources: 
6.3.1.1. Three year Strategic Plan based on the Comprehensive Master Plan 
6.3.1.2. Reflection of program data against standards 


6.3.2. Plan Format: All plans will have the following format and authors will use a planning form to detail 
their responses. They will specifically address the bracketed prompts. A sample form is show in 
Attachment 9. 


6.3.2.1. Program Name: [Select from a drop-down list of program name] 
6.3.2.2. Plan Name: [Identify your plan with a unique title] 
6.3.2.3. Plan Motivation:  


6.3.2.3.1. [State how this plan addresses the District Mission Statement] 
6.3.2.3.2. [State Course SLO, Program SLO, AUO, or SAO that this plan is meant to address] 
6.3.2.3.3. [Briefly sate the purpose of this plan and how data and analysis from Program Review 


support this plan] 
6.3.2.3.4. For tracking purposes, authors will also connect their plans, via drop-down lists, to 


Institutional Objectives, Action Plans, and sections of the Program Review that 
motivated the plan 


6.3.2.4. Plan Alignment: [To what extend and to what degree has this plan met the expectations 
specified in the college’s integrated planning documents (e.g. CMP, Strategic Plan, Technology 
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Plan) and divisional criteria?] 
6.3.2.5. Responsibilities: [State responsible individuals within the program and any partnering 


individuals/programs] 
6.3.2.6. Plan Assessment and Evaluation: [State the products/outcomes of this plan and how they will 


be assessed and evaluated] and [Indicate the expected date of completion of the plan] 
6.3.2.7. Plan Resources [Identify any resources that are needed beyond those already provided to the 


program: Equipment, Technology, Facilities, Personnel, Curriculum.] 
6.3.2.8. Progress as of this Program Review: [Report a percent completion of this plan] [What progress 


has the execution of this plan made in addressing the recommendations adopted in prior 
reviews of the program? To what extent have the plan objectives been achieved? To what 
extent has such achievement improved the program? Describe the effect and impact any 
approved funding requests from prior program review cycles had on your program] 


6.3.2.9. Suggested changes to Action Plan(s) in the Strategic Plan (if applicable): [The Strategic Plan (SP 
can be updated as needed and any information included here can be used to support potential 
changes to Action Plans in the SP] 


6.3.3. Number of plans 
6.3.3.1. Programs are allowed to have as many plans as they can capably manage. 
6.3.3.2. All programs should develop plans to address either (1) institutional objectives in the Strategic 


Plan or (2) expansion, improvement, or maintenance of their programs as supported in the 
Reflection portion of the program review. 
 


6.4. Validation 
6.4.1. The program review process will document each program’s reinforcement and advancement of the 


district’s mission statement. 
6.4.2. The responsibility of validation rests with the Institutional Program Review Committee but their 


evaluation will be based on the assessment of program authors and program supervisors. 
6.4.3. After submission of the final program review, program authors and program supervisors will assign 


scores to the program. 
6.4.3.1. Program authors and supervisors are strongly encouraged to work collaboratively during the 


program review process to reflect and plan to a level that meets the expectations of all program 
stakeholders. 


6.4.3.2. In the instances where this scoring is not in agreement, IPRC will reconcile discrepancies in 
consultation with the program through Instructional, Support, or Hybrid subcommittees. 


6.4.4. Program Evaluation 
6.4.4.1. Program is effectively meeting the mission of the college in all areas of review.  Program 


development plans appropriately address areas to improve or expand.  
6.4.4.2. Program is effectively meeting the mission of the college.  In three or more areas of review, 


the program needs significant improvements to performance against standards.  Program 
development plans appropriately address areas to improve.  


6.4.4.3. Program is not effectively meeting the mission of the college in three or more areas of review.  
Program development plans do not sufficiently address areas to improve.  


6.4.5. Program Validation 
6.4.5.1. At the end of the program review process, a cover sheet will be generated that reports the 


programs that have effectively met the mission of the college. 
6.4.5.2. Programs found to not effectively meet the mission of the college will not be listed and, by 


exclusion, this informs any relevant downstream processes. 
6.4.5.3. A sample of the cover sheet is included in Attachment 10. 
6.4.5.4. Program Validation will be routed to appropriate Councils (Administrative and Academic Senate) 


for approval. 
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6.5. Program Review Timeline 


6.5.1. Stages of Review: There are five stages of review as part of the program review process. 
6.5.1.1. Stage 1 Review-Reflect-Plan: This stage is the work of the program review author to assemble 


the first draft of the program review packet. IPRC is available as a resource during this time. 
6.5.1.2. Stage 2 Local Revision: This stage is a formal step to invite and encourage discussion with other 


individuals within the program and develop any revisions to the program review packet. 
6.5.1.3. Stage 3 Supervisory Revision: This stage is a formal step to invite and encourage discussion with 


individuals who have oversight of the program. At the conclusion of this stage, the final program 
review packet is submitted. 


6.5.1.4. Stage 4 Program Evaluation: During this stage, the program author and the program supervisor 
document their evaluation of the program as detailed in section 6.4 Program Validation. 


6.5.1.5. Stage 5 Program Validation: This final stage represents the documented act of validating all of 
the programs that effectively reinforce and advance the mission of the college. IPRC is the body 
responsible for documenting this outcome. 


 
6.5.2. Timeline The following timeline will be updated on an annual basis: 


Stage 
No. 


Stage  
Name 


Stage  
Begin 


Stage  
End 


Stage 
Responsibility 


Stage  
Outcome 


1 Review-Reflect-Plan Summer 
2012 21Sep12 Program 


Author 
Draft PR Reflect 
and Plan Forms 


2 Local Revision 24Sep12 05Oct12 Program and 
Dept Members 


Draft PR Reflect 
and Plan Forms 


3* Supervisor Revision 08Oct12 02Nov12 Author and 
Supervisor 


Final Program 
Review Reflect and 


Plan Forms 


4 Program Evaluation 05Nov12 16Nov12 Author and 
Supervisor 


Author and 
Supervisor Scoring 


5 Program Validation 19Nov12 14Dec12 IPRC Reconcile scoring; 
Validate 


*For programs planning to hire full-time faculty, the Stage 3 end is accelerated to allow time to feed hire 
requests into an AAC subcommittee for initial prioritization. 


 
6.6. Program Review Documents 


6.6.1. Each program review will be compiled as a packet containing all of the program’s Review, Reflect, and 
Plan documents. 


6.6.2. Programs that have all of their Review measures documented in this procedure will have the annual 
Review portion of the program review provided to them via the Blackboard Official Program Review 
site. 


6.6.3. The forms needed for the Reflect and Plan portions of program review can be found in the Blackboard 
Official Program Review site. 


6.6.4. The details for program review submission to meet the deadlines identified above can be found in the 
Blackboard Official Program Review site. 
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6.7. Continuous Improvement 
6.7.1. In an effort to improve the program review process, IPRC will solicit feedback from all program authors 


to inform continuous quality improvements. The following questions will be asked of all program 
review authors: 


6.7.1.1. How can the program review process improve and better serve your program and its 
stakeholders? 


6.7.1.2. How easy was it to access data? 
6.7.1.3. Was the process useful? How? 
6.7.1.4. How widespread was participation within the program? 
6.7.1.5. How robust was participation with program supervisors? 
6.7.1.6. How was this program review cycle compared to the previous cycle? 


6.7.2. These questions will be updated with this handbook as the program review process matures and 
improves. 


 
7. Attachments 


7.1. Program Categorization 
7.2. Instructional Standards 
7.3. Support Standards 
7.4. Hybrid Standards 
7.5. Review Data for Instructional Programs 
7.6. Review Data for Support Programs 
7.7. Review Data for Hybrid Programs 
7.8. Sample Reflect Form 
7.9. Sample Plan Form 
7.10. Program Validation Cover Sheet 


 
8. History 


8.1. Spring 2011, Initial release, v.1. 
8.2. Spring 2012, v.2. Update mission statement, simplify stage submission outcomes, simplify and align Plan 


forms with Integrated Planning, simplify Reflect forms, update Hybrid Programs with two reflect forms in 
Program Performance area, update program name list, clarify standards with appropriate language related to 
SLO/AUO/SAO. 
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Attachment 1 Program Categorization 
 


1 Instructional Accounting 
2 Instructional Administration of Justice 
3 Instructional Anthropology 
4 Instructional Architecture 
5 Instructional Art 
6 Instructional Astronomy 
7 Instructional Automotive Technology 
8 Instructional Biology 
9 Instructional Biotechnology 


10 Instructional Business 
11 Instructional Business Office Technology 
12 Instructional Chemistry 
13 Instructional Child Development 
14 Instructional Chinese 
15 Instructional Communication Studies 
16 Instructional Community Service 
17 Instructional Computer Science 
18 Instructional Computer Studies and Information Technology 
19 Instructional Dance 
20 Instructional Design Drafting 
21 Instructional Drama/Theatre 
22 Instructional Earth/Ocean/Geol 
23 Instructional Economics 
24 Instructional Education 
25 Instructional Energy Technology 
26 Instructional Engineering 
27 Instructional English as a Second Language 
28 Instructional English, Pre-transfer 
29 Instructional English, Transfer 
30 Instructional Film 
31 Instructional French 
32 Instructional Geography 
33 Instructional German 
34 Instructional Gerontology 
35 Instructional Health 
36 Instructional History 
37 Instructional Honors Scholar Program 
38 Instructional Horticulture 
39 Instructional Hospitality Management 
40 Instructional Humanities 
41 Instructional Interdisciplinary Studies 
42 Instructional International Languages 
43 Instructional Italian 
44 Instructional Japanese 
45 Instructional Kinesiology 
46 Instructional Linguistics 
47 Instructional Literature 
48 Instructional Mathematics 
49 Instructional Media Arts and Technologies 
50 Instructional Medical Administrative Professional 
51 Instructional Music 
52 Instructional Noncredit ESL 
53 Instructional Noncredit Short Term Vocational 
54 Instructional Nursing and Allied Health 
55 Instructional Philosophy 
56 Instructional Physical Science 
57 Instructional Physics 
58 Instructional Political Science 
59 Instructional Psychology 
60 Instructional Reading 
61 Instructional Real Estate 
62 Instructional Sociology 
63 Instructional Spanish 
64 Instructional Special Education 


 


 
 


1 Support Academic Information Services 
2 Support Academic Senate Council 
3 Support Admissions and Records 
4 Support Athletics and Intramurals 
5 Support Campus Life and Activities 
6 Support Classified Senate 
7 Support College Police 
8 Support Community Learning Center 
9 Support Extended Opportunity Programs and Services 


10 Support Facilities 
11 Support Financial Aid 
12 Support Fiscal Services 
13 Support Foundation and Development Office 
14 Support Health Services 
15 Support Human Resources 
16 Support Institute for International Perspectives 
17 Support Institutional Research, Planning, and Grants 
18 Support Matriculation and Testing 
19 Support Office of Business and Administrative Services 
20 Support Office of Instruction 
21 Support Office of Student Services 
22 Support Office of the President 
23 Support Public Information Office 
24 Support Purchasing and Material Management 
25 Support Risk Management and ADA Compliance 
26 Support San Elijo Campus 
27 Support School Relations and Diversity Outreach 
28 Support Service Learning 
29 Support Student Accounts 


 
 


1 Hybrid Adult High School 
2 Hybrid Career Studies and Services 
3 Hybrid Counseling  
4 Hybrid Disabled Students Programs and Services 
5 Hybrid Library  
6 Hybrid Retention Services 
7 Hybrid Transfer 
8 Hybrid Writing Center 
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Attachment 2 Instructional Standards 


 


Review 
Area 


Standards 


Program 
Performance 


Have program enrollments across the range of curricular offerings been in line with expectations, relative to 
college-wide trends and/or to enrollment trends in comparable programs at other educational institutions? 
Are the student/faculty ratios and class capacities in this program consistent with college expectations, 
disciplinary norms, and with sound educational practice? 
 
How effective is the program in attending to and promoting the success of its students in terms of course 
completion rates, course grade distributions, degrees and certificates awarded, transfers to other 
institutions, assessment of course-based student learning outcomes, objective evaluation of student 
preparedness (assessment, placement, course pre- and co-requisites), market and industry trends, advisory 
board feedback, and other comparable issues? 
 
Were Student Learning Outcome Assessment Cycles (SLO* ACs) conducted as specified in the timeline? 
Indicate the number of SLOs in your program and the number that were assessed in the past year. How have 
the results of completed SLO ACs been used to provide continuous improvement to the operation of the 
program? (i.e. were any action plans developed based on Course SLO &/or Program SLO assessment data? 
)What progress was made with respect to any action plans implemented in prior years that were directed 
towards improving student success? If resources were provided to implement an action plan, how were they 
utilized and relate any follow-up SLO assessment data? 


Program 
Resources 


Are the offices, work areas, intranet and enterprise technology resources, storage, and other spaces assigned 
to the program sufficient in terms of square footage, location, quality, and upkeep to optimize departmental 
performance? Of what quality are the facilities that currently house this program and in what ways to these 
affect the ability of the program to achieve its objectives? 
 
Is the program provided with supplies, software, and equipment appropriate in kind, amount, accessibility, 
and quality to address the needs of staff and students in the program and to meet program requirements 
and objectives? 


Program 
Personnel 


Is the program provided with sufficient resources and opportunity to allow its staff to remain abreast of 
current trends and requirements, to develop job proficiency and expertise, to serve onsite and online 
students, to learn new skills and to explore new initiatives, or to make innovative contributions to the 
functioning of the department? Is the program provided with sufficient administrative and staff support to 
meet its objectives and to perform to the standards that it and the college expects? 
 
What actions have the faculty members appointed to the program taken to remain current in the discipline? 
What change to the program faculty in terms of new appointments, promotions, retirements, or resignations 
have occurred since the last review of the program?  
 
Is the distribution of tenured and untenured, permanent and temporary, full-time, part-time, and overload 
assignments appropriate and in keeping with college or disciplinary standards? 


Program 
Curriculum 


Has the curriculum in this program been kept current and contemporary through regular reviews of and 
modifications to approved courses, contents of course outlines, modes of instructional delivery, degree and 
certificate paths, pre-and co-requisites, course sequencing, student learning outcomes, articulation 
agreements, and other comparable issues? 
 
Have student learning outcomes (SLOs) been written for this program? Are the discipline and program SLOs 
still relevant?  Were any Course or Program SLO revised/deleted in the past year based on assessment 
evaluations or revision of the Course Outline of Record?  Please provide data on the number of SLOs that 
were written in the previous year or modified/deleted in the prior year. 


Program 
Students 


Consider the profiles of students in your program and address whether this is changing over time, if there is 
an underlying cause driving the change, if you expect the trend to continue, and how the profiles compare to 
your peer-group and the entire college. 
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Attachment 3 Support Standards 


  


Review 
Area 


Standards 


Program 
Performance 


Program Relations 
Is the program held in high regard within the institution and by those to whom it is responsible for providing 
functions and services? Are clients satisfied with respect to the program’s responsiveness, effectiveness, 
expertise, efficiency, innovation, and professionalism? Are improvements necessary within the program to 
enhance the satisfaction of the district's employees, external contacts and colleagues? 
 
Processes and Procedures 
Are the program’s internal processes and procedures sufficient to attend to the tasks for which the program 
is responsible? Are these procedures and processes current, clear, coherent, consistent, and comprehensive? 
Are the procedures and processes well understood and routinely observed? Would changes to any of these 
procedures or processes improve institutional efficiency or better address the needs they seek to address? 
 
Regulatory Compliance 
Does the program attend to and meet the various local, state, and/or federal statutory and regulatory 
requirements and guidelines by which it is bound, including board policy? Are audit procedures sufficient to 
insure compliance? Is the program effective at explaining these requirements to other programs throughout 
the institution and seeing that those programs do not act in ways that would compromise institutional 
compliance? 
 
Effectiveness and Initiative 
Is the program encouraged to seek out, to explore, and, when practicable, to implement effective ways of 
accomplishing its functions or fulfilling its responsibilities? Does the program promote and make use of new 
ideas and new initiatives designed to enhance its performance and/or efficiency? If appropriate, is the 
department at the leading edge among its peers at other comparable institutions? 
 
Program Outcomes 
Have administrative unit outcomes (AUOs), or their equivalent, been written for this program?  
Are the program’s AUOs still relevant? Were the Administrative Unit Outcomes Assessment Cycles 
conducted as specified in the assessment timeline?  How have the results of completed AUO ACs been used 
to provide continuous improvement to the operation of the program?  


Program 
Resources 


Are the offices, work areas, intranet and enterprise technology resources, storage, and other spaces assigned 
to the program sufficient in terms of square footage, location, quality, and upkeep to optimize departmental 
performance? Of what quality are the facilities that currently house this program and in what ways to these 
affect the ability of the program to achieve its objectives? 
 
Is the program provided with supplies, software, and equipment appropriate in kind, amount, accessibility, 
and quality to address the needs of staff and students in the program and to meet program requirements 
and objectives? 


Program 
Personnel 


Is the program provided with sufficient resources and opportunity to allow its staff to remain abreast of 
current trends and requirements, to develop job proficiency and expertise, to serve onsite and online 
students, to learn new skills and to explore new initiatives, or to make innovative contributions to the 
functioning of the department? 
 
Is the program provided with sufficient administrative and staff support to meet its objectives and to 
perform to the standards that it and the college expects? 







Approved: 13May11 ASC; 21Apr11 Admin Program Review Handbook v.2 Page 12 of 20 


Attachment 4 Hybrid Standards 
Review 


Area 
Standards 


Program 
Performance 


Instruction-related Standards 
Have program enrollments across the range of curricular offerings been in line with expectations, relative to 
college-wide trends and/or to enrollment trends in comparable programs at other educational institutions? 
Are the student/faculty ratios and class capacities in this program consistent with college expectations, 
disciplinary norms, and with sound educational practice? 
 
How effective is the program in attending to and promoting the success of its students in terms of, as 
appropriate, course completion rates, course grade distributions, degrees and certificates awarded, transfers 
to other institutions, assessment of course-based student learning outcomes, objective evaluation of student 
preparedness (assessment, placement, course pre- and co-requisites), market and industry trends, advisory 
board feedback, and other comparable issues? 
 
Program Relations (Service Area-related) 
Is the program held in high regard within the institution and by those to whom it is responsible for providing 
functions and services? Are clients satisfied with respect to the program’s responsiveness, effectiveness, 
expertise, efficiency, innovation, and professionalism? Are improvements necessary within the program to 
enhance the satisfaction of the district's employees, external contacts and colleagues? 
 
Processes and Procedures (Service Area-related) 
Are the program’s internal processes and procedures sufficient to attend to the tasks for which the program 
is responsible? Are these procedures and processes current, clear, coherent, consistent, and comprehensive? 
Are the procedures and processes well understood and routinely observed? Would changes to any of these 
procedures or processes improve institutional efficiency or better address the needs they seek to address? 
 
Regulatory Compliance (Service Area-related) 
Does the program attend to and meet the various local, state, and/or federal statutory and regulatory 
requirements and guidelines by which it is bound, including board policy? Are audit procedures sufficient to 
insure compliance? Is the program effective at explaining these requirements to other programs throughout 
the institution and seeing that those programs do not act in ways that would compromise institutional 
compliance? 
 
Effectiveness and Initiative (Service Area-related) 
Is the program encouraged to seek out, to explore, and, when practicable, to implement effective ways of 
accomplishing its functions or fulfilling its responsibilities? Does the program promote and make use of new 
ideas and new initiatives designed to enhance its performance and/or efficiency? If appropriate, is the 
department at the leading edge among its peers at other comparable institutions? 
 
Program Outcomes (Both Instructional and Service Area-related) 
What types of outcomes have been written for this program? Service Area Outcomes? Administrative Unit 
Outcomes?  Student Learning Outcomes? Have Assessment Cycles (ACs) been established and have 
assessments been conducted according to a timeline? How have the results been used to provide continuous 
improvement of the program? Please explain and provide applicable data measures and results.  


Program 
Resources 


Are the offices, work areas, intranet and enterprise technology resources, storage, and other spaces assigned 
to the program sufficient in terms of square footage, location, quality, and upkeep to optimize departmental 
performance? Of what quality are the facilities that currently house this program and in what ways to these 
affect the ability of the program to achieve its objectives? 
 
Is the program provided with supplies, software, and equipment appropriate in kind, amount, accessibility, 
and quality to address the needs of staff and students in the program and to meet program requirements 
and objectives? 


Program 
Personnel 


Is the program provided with sufficient resources and opportunity to allow its staff to remain abreast of 
current trends and requirements, to develop job proficiency and expertise, to serve onsite and online 
students, to learn new skills and to explore new initiatives, or to make innovative contributions to the 
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functioning of the department? 
 
Is the program provided with sufficient administrative and staff support to meet its objectives and to 
perform to the standards that it and the college expects? 
 
What actions have the faculty members appointed to the program taken to remain current in the discipline? 
What change to the program faculty in terms of new appointments, promotions, retirements, or resignations 
have occurred since the last review of the program?  
 
Is the distribution of tenured and untenured, permanent and temporary, full-time, part-time, and overload 
assignments appropriate and in keeping with college or disciplinary standards? 


Program 
Curriculum 


Has the curriculum in this program been kept current and contemporary through regular reviews of and 
modifications to approved courses, contents of course outlines, modes of instructional delivery, degree and 
certificate paths, pre-and co-requisites, course sequencing, student learning outcomes, articulation 
agreements, and other comparable issues? 
 
Have student learning outcomes (SLOs) been written for this program? Are the discipline and program SLOs 
still relevant?  Were any Course or Program SLO revised/deleted in the past year based on assessment 
evaluations or revision of the Course Outline of Record?  Please provide data on the number of SLOs that 
were written in the previous year or modified/deleted in the prior year. 


Program 
Students 


Consider the profiles of students in your program and address whether this is changing over time, if there is 
an underlying cause driving the change, if you expect the trend to continue, and how the profiles compare to 
your peer-group and the entire college. 
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Attachment 5 Review Data for Instructional Programs 


Review 
Area Data / Measures Measure comparison Trend 


Program 
Performance 


WSCH CMP target, College, Peer group Y 
WSCH/FTEF CMP target, College, Peer group Y 
Fill Rate CMP target, College, Peer group Y 


WFCH College, Peer group Y 
FTES/WFCH College, Peer group Y 


FTES College, Peer group Y 
Student headcount College, Peer group Y 


Total Course Enrollments College, Peer group Y 
Avg Enrollment per Section College, Peer group Y 


# of Course offerings per AY College, Peer group Y 
# of Course Sections per AY College, Peer group Y 
# of Unduplicated Courses in Catalog College, Peer group N 


Successful Course Completion College, Peer group Y 
Retention College, Peer group Y 


Avg Units Attempted per AY College, Peer group Y 
Avg Units Earned per AY College, Peer group Y 


Avg Term GPA  College, Peer group Y 


Avg Cumulative GPA  College, Peer group Y 


# of Completed SLO Assessment Cycles this academic year. College, Peer group N 


Degrees and Certificates awarded College, Peer group Y 
Grade Distribution College, Peer group N 


Student Equity College, Peer group Y 


Program 
Resources 


Budget College and Peer group Y 


Program 
Personnel 


# of classified staff, FTE College and Peer group Y 


FTEF College and Peer group Y 
FTEF FT/PT College and Peer group Y 


Reassigned Time College and Peer group Y 


FTEF FT/PT (w/o reassigned) College and Peer group N 


Untenured Faculty College and Peer group N 


Program 
Curriculum 


Compliance with 6-yr updates College and Peer group N 
% (#) of Approved Program Catalog Online/Hybrid College and Peer group N 
% (#) of Courses with CSU [UC] transfer articulations College and Peer group N 
Proportion of catalog courses with lab component College and Peer group N 


Program 
Students 


Student Enrollment Status Profile College and Peer group Y 


Student Goal Orientation College and Peer group y 


Student Demographics - Ethnicity College and Peer group Y 


Student Demographics - Gender & Age College and Peer group Y 


Student Education Attainment Level College and Peer group Y 
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Definitions 
WSCH is the total Weekly Student Contact Hours resulting from all enrollment within the program. 
FTES is the total Full Time Equivalent Student value resulting from all enrollment within the program. 
FTEF is the Full Time Equivalent faculty associated with the Program’s course offerings for that term. 
WSCH to FTEF is a standard measure of department efficiency. 
Student Headcount is the count of individual students (no duplicates) enrolled in all courses within the Program 
Total Course Enrollments is the sum of all course enrollments (filled seats) within the Program. 
# of Course Offerings is the number of courses offered within the program for that term. 
# of Section Offerings is the number of course sections offered within the program for that term. 
Ave Enrollment per Section is the average number of students per section (Average Class Size). 
Success Rate is the percentage of students receiving a passing grade (A, B, C or CR) relative to all students receiving a grade. 
Retention Rate is the percentage of students receiving any grade other than W relative to all students receiving a grade. 
Ave Units Attempted this Term is the average number of units associated with students enrollment for the term after the add/drop deadline. 
Ave Units Earned this Term is the average number of course units awarded to the student at the end of the given term. 
Ave Term GPA is the average current term GPA of all students taking courses in the program for the given term. 
Ave Cumulative GPA is the average cumulative GPA of all students taking courses in the program for the given term. 
Student Enrollment Status measures: 


• First Time Student A student that has never attended this college, but may have attended or may be currently attending another college. 
• Continuing Students are those that attended the college in immediately previous academic year.  
• Returning Student is returning to this college and has not attended another institution since the last academic year here or is returning to this college after 


attending another college. 
• Concurrent Enrollment is a student that is attending high school during the term for which he/she is applying. 


Student Equity looks at success and retention rates within a program disaggregated by various demographic profiles such as ethnicity, age, and gender. 
Student Learning Outcomes Assessment Cycle (SLO AC): Includes both the collection of assessment data for a particular SLO as well as the evaluation of that data 
with corresponding connections to course/program improvements.  
Administrative Unit Outcomes Assessment Cycle (AUO AC): Includes both the collection of assessment data for a particular AUO as well as the evaluation of that 
data with corresponding connections to course/program improvements.  


 
Additional Program Specific Measures 
 


Career and Technical Education Programs 


Review Area Data / Measures Measure comparison Trend 


Program Performance Employment rates Peer group Y 


Program Resources Perkins Funding Peer Group Y 


Program Personnel No additional measures 


Program Curriculum 
Labor Market Data None N 


Advisory Board Meeting(s) None N 


Program Students No additional measures 
Definitions 
Perkins Funding is the amount of money this program received through the annual Perkins Fund. 
Labor Market Data is information similar in type and scope to the data presented in the appropriate section of the Comprehensive Master Plan, Chapter 3.  
Employment Rates is a measure of the number (and proportion) of students seeking employment after completing a certificate or degree program and the number 
and proportion successfully gaining employment in their area of study. 
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Attachment 6 Review Data for Support Programs 
 


This section will be updated as this varied information becomes available.  Programs are expected to develop 
plans to define and develop appropriate measures of performance to demonstrate fulfillment of standards.  
This information, as necessary, will then be included in the next update of this Program Review Handbook.  
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Attachment 7 Review Data for Hybrid Programs 
 
Core Hybrid Measures 
The core data to be used by Hybrid Programs is the same as those measures that appear in Attachment 5 for 
Instructional Programs. 
 
Additional Program Specific Measures 
 


Library 


Review Area Data / Measures Measure comparison Trend 


Program Performance 


Database usage College, Peer group Y 
Circulation statistics College, Peer group Y 
Student survey responses College, Peer group Y 
Faculty survey responses College, Peer group Y 


Program Resources 
Volumes Professional standards 


(ALA, ACRL); Statewide 
comparisons 


Y 


Databases Y 


Program Personnel 


No additional measures Program Curriculum 


Program Students 
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Attachment 8 Sample Reflect Form 
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Attachment 9 Sample Plan Form 
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Attachment 10 Program Validation Cover Sheet 
 
 


 








DRAFT 
MiraCosta College 


Governance Organization Committee 
 


Meeting Minutes 


March 9, 2012 


Members Present:  Catherine Halmay, Christina Hata, Melanie Haynie, Donna Davis, Alketa Wojcik (for Pam 


Deegan), Louisa Moon, Sheri Wright, Beth Powell, Francisco Rodriguez, Sasha Tangherian, Bruce Hoskins, and 


Dick Robertson 


Guests Present: Jim Austin, Gail Baughman, Sandy Comstock, Jim Julius, Catherine Halmay, Penny Skemp, Dana 


Smith, Jim Sullivan, Mario Valente, Mark Yeager 


The meeting began at 3:02 p.m. 


I. Internal Committee Reviews and Recommendations 
The following are committee reviews and comments: 
 
Academic Affairs Committee (AAC) 
Survey results very strong, especially on leadership.  Committee noted that while it had no 
recommendations for changes to committee structure, it would prefer not to do the hundreds of hours 
of work to prioritize faculty positions if in the end we are going to freeze hiring.  Requested that the 
decision of whether to hire growth and replacement positions and how many to hire be made 
definitively before the committee begins to prioritize.   
 
Budget and Planning Committee (BPC)  
Survey results really nice, good endorsements of leadership. There was a recommendation to change 
the number of members from twenty-seven (27) to twenty (20), as follows:  reduce from 12 faculty 
members to 9, reduce from 7 classified staff members to 5, reduce from 7 administrators to 5, and 
maintain 1 student.  Reasons given were that the group was too big and hard to get into a circle facing 
one another; many initially joined to work on the master plan – now that is finished and some have 
less interest in budgeting aspects.   
 
The group also discussed the following:  


 Issue of the classified ratio and why there are still proportionally more faculty included, if 
we're not engaged in planning.  It was pointed out that both budget development process and 
institutional planning process are in the 10+1 areas of faculty primary responsibility in AB 
1725. 


 BPC is both a governance committee and an advisory committee 


 The addition of resource people to the committee and whether they can vote or not, and take 
part in the discussion outside of public comments.  GO pointed out that there are no non-
voting resource members of governance committees appointed by GO, so any resource 
members an individual council would like to appoint to attend would not be officially on the 
committee according to GO, but a council should feel free to ask any of its members to attend 
meetings of a particular committee (e.g. Dr. Rodriguez attends BPC regularly but is not a 
member). 







 
Dick Robertson made a motion to approve the recommendation for BPC to change the number of 
voting members from twenty-seven to twenty (reduce from 12 to 9 faculty members, from 7 to 5 
classified staff members, from 7 to 5 administrators, and maintain the 1 student).   Christina Hata 
seconded the motion.   
 
Seven Aye, Three Abstained, One Nay.  


 
Courses & Programs (C&P) 
Survey results excellent on leadership and functioning of the committee, in particular.  No 


 recommendations. 
 
Institutional Program Review Committee (IPRC)   
Survey very positive.  Faculty co-chairs' contributions very much appreciated. No recommendations. 
 
Student Interest Committee (SIC) 
Survey positive but low response rate.  No recommendations. 


 
II. General College Survey 


Survey shows significant improvement over Fall 2010 survey in all areas, especially timely and effective 
decision making processes.  Only question below 50% was on equitable distribution of workload.   It 
was speculated that two factors contributed:  a) difference in collegial governance duties of full and 
part-time faculty, classified staff, and administrators (so equitable distribution would not be 
appropriate), and b) full-time faculty perception that people who weren't on governance committees 
had significantly less governance work than those who were. 
 


III. Proposals for New Committees 
Technology Committee  
The group received a proposal to establish a Technology Committee (TeC) and discussed the pros and 
cons, as well as what its purpose and composition. The following comments were made: 
 


 Whether a task force needs to look at this, to separate what is operational and what is 
governance, and suggest more about the nature and composition of the committee 


 No classified in proposed composition 


 Large committees don’t work well - so composition should be changed within the number 
proposed 


 Need method to bring information together from disparate groups that are now functioning 
officially or unofficially around technology issues 


 Faculty members currently have nowhere to go when a problem arises with technology that 
directly impacts pedagogy in the classroom or online  


 Not sure that a technology committee comprised of all faculty will work, so the committee 
will need other stakeholders 


 Should have classified rep on this committee – as we move to more online education we have 
to provide more support for students  


 A lot of the problem seems to be due to a lack of communication between groups vs. need to 
create another group 


 MOE is an ad hoc Academic Senate committee that could be disbanded if this is approved – 
this would take its place (transform into this) – so this is  not an additional committee. 


 the college clearly has governance and pedagogy issues related to technology 







 Before you can define members of the committee – what is technical, what is advisory, what 
is governance side?  What is the direction?  We’re not there yet.   


 Faculty frustrated with technology – complete disconnect.  People are walking away from AIS 
and using/bringing in their own equipment, programs . . .  Get faculty, administrators, and 
staff at the table to work together that models and authentic engagement. 


 


Composition of FITS:* 


7 members (one of the faculty members will be chair of FITS and faculty co-chair of TeC 


 The Faculty Director of Online Education (FDOE) 


 Five full-time faculty with online, hybrid or educational technology experience (with appropriate 
representation from library, CTE, and GE areas) 


 One additional faculty members 
 


Composition of TeC:* 


14 members, with faculty and administrative co-chairs 


 The 7 FITS members 


 One instructional dean as appointed by the VP of Instruction, or designee 


 Two administrators, one of whom is the Dean of AIS (ex officio) or designee 


 Three classified staff members, with experience working in a technical area 


 One student appointed who is currently enrolled in, or has previously matriculated in, a distance 
education course here at MiraCosta College 


 


[All members are chosen by their respective chair or president, with confirmation by their councils, if required 


according to council procedure] 


*Committee composition as revised by GO Committee on 3-9-2012 


 
Christine Hata made a motion to approve the creation of a technology committee as amended with 
the  addition of three (3) experienced classified employees being added to the committee, and a 
reduction of one faculty, bringing the total number of members to fourteen (14).    Bruce Hoskins 
seconded the motion.  All in favor.  The motion carried. 


 
IV. G.O. Change Recommendations for Improvements Based on Evaluation Results & Proposals  


Bruce Hoskins made a motion to change G.O. from an ad hoc committee to a standing evaluation 
committee that meets once a year.  Christine Hata seconded the motion.  All in favor. One abstained.  
The motion carried 


 
The meeting adjourned at 4:23 p.m. 
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Mission stateMent and institutional Goals


Mission statement


The MiraCosta Community College District mission is to provide educational opportunities and 
student-support services to a diverse population of learners with a focus on their success. MiraCosta 
offers associate degrees, university-transfer courses, career-and-technical education, certificate 
programs, basic-skills education, and lifelong-learning opportunities that strengthen the economic, 
cultural, social, and educational well-being of the communities it serves.


(Approved by the Board of Trustees September 20, 2011)


institutional Goals 2011–2020


institutional Goal i.  MiraCosta Community College district will become a vanguard educational 
institution committed to innovation and researched best practices, broad 
access to higher education, and environmental sustainability.


institutional Goal ii.  MiraCosta Community College district will become the institution where each 
student has a high probability of achieving academic success.


institutional Goal iii.  MiraCosta Community College district will institutionalize effective planning 
processes through the systematic use of data to make decisions. 


institutional Goal iV.  MiraCosta Community College district will demonstrate high standards of 
stewardship and fiscal prudence.


institutional Goal V.  MiraCosta Community College district will be a conscientious community 
partner.
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this manual is the MiraCosta Community College district guide to integrated institutional planning.  
the processes described in this document identify the ways that constituent groups participate in and 
contribute to long-term and short-term planning.


this document begins with a description of the integrated planning model. next is a description of each 
element in the integrated planning model that includes:


ff Specific tasks to be accomplished.
ff Processes by which decisions/recommendations will be developed.
ff timeline for each task.
ff Offices or groups responsible for completing the tasks.
ff Offices or groups that will receive the recommendations and render final decisions.


the undersigned faculty, student, administrative, and classified representatives of the MiraCosta 
Community College district have agreed upon the integrated planning model and the procedures 
described in this manual.


___________________________________________________________________


Francisco C. rodriguez, Superintendent/President


___________________________________________________________________


louisa Moon, Academic Senate President 


___________________________________________________________________


Sasha tangherian, Associated Student Government President


___________________________________________________________________


Jo Ferris, Administrative Council


___________________________________________________________________


Melanie Seibert Haynie, Classified Senate President


introduCtion
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In the MiraCosta Community College district integrated planning model, planning processes are based 
on a common set of assumptions and follow well-defined procedures. the ultimate goal of all planning is 
student learning and success. assessments focus on how well students are learning and, based on those 
assessments, changes are made to improve student learning and success.


district planning policies and practices demonstrate institutional effectiveness and a cycle of continuous 
quality improvement. dialogue regarding institutional improvement occurs in an ongoing and systematic 
cycle of evaluation, development of goals and objectives, resource allocation, plan implementation, 
and re-evaluation. this cycle and the processes used to link the components of the MiraCosta Integrated 
Planning Model to one another are described in this manual.


inteGrated PlanninG Model
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inteGrated PlanninG Model


the Mission statement describes the district’s intended student population and the  
services the district promises to provide to the community. as such, this statement is the 
touchstone for the entire planning process.


the district compares its current status to the mission statement (internal scans) and  
analyzes anticipated challenges (external scans) to develop a long-term Comprehensive 
Master Plan that includes both educational and facilities plans.


Based on what is learned through the preparation of the Comprehensive Master Plan, 
the district develops institutional Goals that articulate (1) how to advance the mission 
statement and (2) how to address anticipated challenges.


Once resources are allocated, the district implements its plans.


Projections of institutional growth in the Comprehensive Master Plan, as well as the 
institutional Goals, are the basis for the district’s three-year strategic Plan and its annual 
institutional Program review. 


ff the strategic Plan uses the institutional goals to derive institutional objectives. 
the institutional objectives identify the action plans that will be undertaken to 
achieve the institutional objectives and, ultimately the institutional goals.


ff institutional Program review includes an analysis of and plan for each 
academic and student services program and administrative unit.


resources are allocated based on:


1. Institutional objectives and action plans in the district strategic plan.


2. Plans developed at the program level (academic/student services) and the unit level  
(nonacademic, administrative) during institutional program review. 


refer to the section on resource allocation in this manual for an explanation of the link 
between the strategic plan and institutional program review.


the district assesses in two ways: (1) assesses progress on the institutional goals and 
institutional objectives annually and (2) assesses the planning processes every two years. 
the results of these assessments are the basis for the progress report on the strategic plan 
and for the next year’s institutional program reviews.
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inteGrated PlanninG Model
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Mission stateMent


the mission statement is the touchstone for the entire planning process in that it describes the district’s 
intended student population and the services the district promises to provide to the community.


the district reviews the mission statement every three years (see Board Policy 1200). Following a review 
and revision in early fall 2011, the revised mission statement was approved by the Board of trustees in 
September 2011.


the MiraCosta Community College district mission statement is:


The MiraCosta Community College District mission is to provide educational opportunities and 
student-support services to a diverse population of learners with a focus on their success. MiraCosta 
offers associate degrees, university-transfer courses, career-and-technical education, certificate 
programs, basic-skills education, and lifelong-learning opportunities that strengthen the economic, 
cultural, social, and educational well-being of the communities it serves.


the accrediting Commission for Community and Junior Colleges standard most relevant to the 
development and review of a college mission is:


ff i.a. Mission


the institution has a statement of mission that defines the institution’s broad educational 
purposes, its intended student population, and its commitment to achieving student learning. 


1. the institution establishes student learning programs and services aligned with its purposes, its 
character, and its student population. 


2. the mission statement is approved by the governing board and published. 


3. using the institution’s governance and decision-making processes, the institution reviews its 
mission statement on a regular basis and revises it as necessary. 


4. the institution’s mission is central to institutional planning and decision making. 
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Mission stateMent


timeline and Process for review of the Mission statement


sePteMber 2014, 2017


the Budget and Planning Committee (BPC) informs the superintendent/president that it is time in 
the three-year cycle for a review of the district mission statement. 


the superintendent/president convenes a Mission review task Force.


deCeMber 2014, 2017


Based on the feedback, the mission review task force proposes revisions to the current mission 
statement and submits the recommendation to the superintendent/president’s cabinet.


Cabinet representatives distribute the recommended revisions to the councils for feedback.


January 2014, 2017


the superintendent/president’s cabinet consolidates the feedback from the councils’ comments 
and makes a recommendation to the superintendent/president.


the superintendent/president considers the recommendation and if s/he approves, the revised 
mission statement is recommended to the Board of trustees for approval. If s/he does not approve, 
collaboration and compromise continues until s/he approves.


the superintendent/president recommends the revised mission statement to the Board of trustees. 
Following board approval, the new mission statement is distributed district-wide for use in all 
publications.


noVeMber 2014, 2017


the mission review task force implements the plan and solicits information district-wide regarding 
potential modifications to the mission statement.


oCtober 2014, 2017


the mission review task force develop a plan of how to solicit information for a district-wide review of 
the mission statement.


the mission review task force submits the process plan to the superintendent/president’s cabinet for 
feedback.


the mission review task force modifies the review process based on the feedback from the 
superintendent/president’s cabinet.
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CoMPrehensiVe Master Plan


the Comprehensive Master Plan (CMP) is the district’s long-term plan and, as such, projects the future of 
the MiraCosta Community College district for the coming decade. 


the planning process begins with an analysis of internal and external scans to provide a foundation for 
the dialogue about the district’s effectiveness in advancing its mission and for identifying anticipated 
challenges. the result of this dialogue is the development of institutional goals that serve as the basis 
for the district’s next three three-year strategic plans and for institutional program review. through these 
processes, the CMP is linked to the mission statement 


Mission Statement    CMP analysis and Institutional goals


as well as to the district’s short-term plans: 


CMP Institutional goals    Strategic Plan Institutional Objectives 
CMP Institutional goals and Strategic Plan Institutional Objectives    Institutional Program review


these links are further described in the subsequent pages of this 2001 Integrated Planning Manual in the 
sections on strategic plan, institutional program review, and resource allocation. 


the CMP that spans from 2011 to 2020 will be presented to the Board of trustees in november 2011. 
Subsequent iterations of the CMP will be developed when the term of the existing CMP expires. an 
update of this CMP may be warranted if there are major changes in internal or external conditions.


the accrediting Commission for Community and Junior Colleges standard most relevant to the 
development and implementation of the processes described in the remainder of this MiraCosta 
Community College District 2011 Integrated Planning Manual is:


ff i.b. improving institutional effectiveness


the institution demonstrates a conscious effort to produce and support student learning, 
measures that learning, assesses how well learning is occurring, and makes changes to improve 
student learning. the institution also organizes its key processes and allocates its resources to 
effectively support student learning. the institution demonstrates its effectiveness by providing 1) 
evidence of the achievement of student learning outcomes and 2) evidence of institution and 
program performance. the institution uses ongoing and systematic evaluation and planning to 
refine its key processes and improve student learning.


1. the institution maintains an ongoing, collegial, self-reflective dialogue about the continuous 
improvement of student learning and institutional processes.


2. the institution sets goals to improve its effectiveness consistent with its stated purposes. the 
institution articulates its goals and states the objectives derived from them in measurable 
terms so that the degree to which they are achieved can be determined and widely 
discussed. the institutional members understand these goals and work collaboratively 
toward their achievement.


3. the institution assesses progress toward achieving its stated goals and makes decisions 
regarding the improvement of institutional effectiveness in an ongoing and systematic cycle 
of evaluation, integrated planning, resource allocation, implementation, and reevaluation. 
evaluation is based on analyses of both quantitative and qualitative data.


4. the institution provides evidence that the planning process is broad-based, offers 
opportunities for input by appropriate constituencies, allocates necessary resources, and 
leads to improvement of institutional effectiveness.
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CoMPrehensiVe Master Plan


5. the institution uses documented assessment results to communicate matters of quality 
assurance to appropriate constituencies.


6. the institution assures the effectiveness of its ongoing planning and resource allocation 
processes by systematically reviewing and modifying, as appropriate, all parts of the cycle, 
including institutional and other research efforts.


7. the institution assesses its evaluation mechanisms through a systematic review of their 
effectiveness in improving instructional programs, student support services, and library and 
other learning support services.


timeline and Process for the Comprehensive Master Plan


aPril – June 2018


the Budget and Planning Committee (BPC) calls for the development of the MiraCosta Community 
College District Comprehensive Master Plan 2020–2030. BPC forms a master plan team to oversee 
the process.


a request for proposals is distributed, interviews are conducted, and an appropriate group to 
facilitate and support the development of the new CMP is selected.


May 2019


the master plan task force works with the consultants to integrate feedback from district-wide 
reviews and prepares a final draft that is distributed to the councils for recommendations.


the councils review the final draft MiraCosta Community College District Comprehensive Master 
Plan 2020–2030 and make a recommendation to the superintendent/president.


oCtober 2019


Once the final draft has been thoroughly reviewed district-wide and all comments have been 
addressed, the superintendent/president presents the MiraCosta Community College District 
Comprehensive Master Plan 2020–2030 to the Board of trustees for approval.


sePteMber– aPril 2018– 2019


drawing on resources in the district and in the community, the master plan task force works with the 
consultants to prepare a draft MiraCosta Community College District Comprehensive Master Plan 
2020–2030. the master plan includes key internal and external measurable performance indicators; 
develops a district growth projection for the coming decade and growth projections for instruction, 
student services and support of learning areas; identifies challenges that the district is facing or 
is likely to face in the coming decade; and, based on those analyses, develops a plan for the 
addition or remodeling of facilities to support the district’s programs and services.


the master plan team ensures broad district-wide participation in each phase of the CMP 
development, including the district-wide distribution of the CMP drafts for review and comment.
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strateGiC Plan 


the strategic plan is the district’s short-term plan. this plan identifies the specific actions that the district 
intends to take in order to achieve the institutional goals identified in the CMP. 


Beginning with the institutional goals documented in the CMP, the first step in the development of 
the strategic plan is to craft institutional objectives that are SMart (specific, measurable, attainable, 
relevant and time-bound). the second step is to identify action plans that describe how the institutional 
objectives will be accomplished. each action plan includes a timeline for completion and the 
assignment of parties responsible for implementing the action. refer to the “Plan Implementation” 
section of this manual for a description of the duties of the responsible parties.


the strategic plan promotes continual improvement over time because the process calls for the 
prioritization of a reasonable number of institutional objectives for district-wide concentration. each year 
the district prepares a progress report to document progress on the institutional objectives to reinforce 
and sustain district-wide dialogue on long-term goals and short-term objectives. See the section in this 
document titled “assessment of the Planning Processes” for the timeline and steps in developing the 
annual progress report. 


the MiraCosta Community College District Strategic Plan 2011–2014 will be approved in October 2011. 
Subsequent iterations of the strategic plan will be developed when the term of this strategic plan expires. 
the schedule of strategic plans and progress reports for the coming decade follows.


institutional Goals developed in the  
MiraCosta Community College District 2011 Comprehensive Master Plan


institutional objectives in the strategic Plan describing  
how to achieve institutional Goals


Strategic Plan 2011–2014


2012 Progress Report on  
Strategic Plan 2017–2020


2012 Progress Report on  
Strategic Plan 2014–2017


2012 Progress Report on  
Strategic Plan 2011–2014


2013 Progress Report on  
Strategic Plan 2017–2020


2013 Progress Report on  
Strategic Plan 2014–2017


2013 Progress Report on  
Strategic Plan 2011–2014


2014 Progress Report on 
Strategic Plan 2017–2020


2014 Progress Report on 
Strategic Plan 2014–2017


2014 Progress Report on 
Strategic Plan 2011–2014


Strategic Plan 2014–2017 Strategic Plan 2017–2020
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strateGiC Plan 


timeline and Process for the development of the strategic Plan


february 2014, 2017


the Budget and Planning Committee (BPC) informs the superintendent/president that it is time  
for the development of the MiraCosta Community College District Strategic Plan 2014–2017  
(or 2017–2020).


the superintendent/president convenes a strategic plan team.


MarCh 2014, 2017


the strategic plan team analyzes the institutional goals in the MiraCosta Community College District 
2011 Comprehensive Master Plan and progress on the institutional objectives in the 2014 Progress 
report. Based on these analyses, the strategic plan task force develops institutional objectives 
and action plans for the next three years. the institutional objectives follow the SMart rubric. the 
action plans identify specific tasks, timelines for completion, and the party/parties responsible for 
completing each task. 


aPril 2014, 2017


the strategic plan task force distributes the draft MiraCosta Community College District Strategic 
Plan 2014–2017 (or 2017–2020) for review and comment. 


the strategic plan task force incorporates feedback from the district-wide review and prepares 
the final MiraCosta Community College District Strategic Plan 2014–2017 (or 2017–2020), which is 
forwarded to the superintendent/president’s cabinet.


the superintendent/president’s cabinet distributes the MiraCosta Community College District 
Strategic Plan 2014–2017 (or 2017–2020) to the councils for their recommendations.


the superintendent/president considers the recommendations from the council reviews and if  
s/he approves, the MiraCosta Community College District Strategic Plan 2014–2017 (or 2017–2020) 
is presented to the Board of trustees for information and is distributed district-wide. If s/he does not 
approve, collaboration and compromise continues until s/he approves.


the MiraCosta Community College District Strategic Plan 2014–2017 (or 2017–2020) is implemented 
beginning in the fall semester.
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institutional ProGraM reView 


Institutional program review is the annual process by which instructional and non-instructional programs 
(and combinations thereof) analyze program performance by comparing quantitative and qualitative 
data against state standards. Institutional program review includes the use of these reflective conclusions 
to formulate plans to sustain or improve the programs, to advance the mission of the district, and to 
support institutional goals and institutional objectives. Improving student learning and achievement 
is central to the analysis of program effectiveness for instructional disciplines and student services 
programs.


the institutional program review begins in fall semester to allow sufficient time for meaningful discussion 
among colleagues and supervisors. the process is summarized as Review, Reflect, Plan. Forms located in 
the plan section of the institutional program review contain areas for identifying links to institutional goals 
and institutional objectives; identifying responsible parties and needed resources; and reporting progress 
and outcomes. refer to the “resource allocation” section of this manual for how these forms are used in 
that process.


the institutional program review process is, by policy, within the purview of the Institutional Program 
review Committee (IPrC) with links to resource allocation through collaboration with the Budget and 
Planning Committee (BPC) and the maintenance of standards in collaboration with the academic 
affairs Committee. IPrC membership includes faculty, classified staff, students, divisional vice presidents, 
the Office of Institutional Planning, research and grants, and the coordinator of student learning 
outcomes. 


the accrediting Commission for Community and Junior Colleges standards most relevant to institutional 
program reviews are:


ff standard i.b.5.


the institution uses documented assessment results to communicate matters of quality assurance 
to appropriate constituencies.


ff standard ii.a.2.e.


the institution evaluates all courses and programs through an on-going systematic review of their 
relevance, appropriateness, achievement of learning outcomes, currency, and future needs and 
plans.


ff standard ii.b.4.


the institution evaluates student support services to assure their adequacy in meeting identified 
student needs. evaluation of these services provides evidence that they contribute to the 
achievement of student learning outcomes. the institution uses the results of these evaluations as 
the basis for improvement.


ff standard ii.C.2.


the institution evaluates library and other learning support services to assure their adequacy 
in meeting identified student needs. evaluation of these services provides evidence that they 
contribute to the achievement of student learning outcomes. the institution uses the results of 
these evaluations as the basis for improvement.


ff standard iii.a.6.


Human-resource planning is integrated with institutional planning. the institution systematically 
assesses the effective use of human resources and uses the results of the evaluation as the basis 
for improvement.
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institutional ProGraM reView 


ff standard iii.b.2.b.


Physical resource planning is integrated with institutional planning. the institution systematically 
assesses the effective use of physical resources and uses the results of the evaluation as the basis 
for improvement.


ff standard iii.C.2.


technology planning is integrated with institutional planning. the institution systematically 
assesses the effective use of technology resources and uses the results of the evaluation as the 
basis for improvement.


ff standard iii.d.3.


the institution systematically assesses the effective use of financial resources and uses the results 
of the evaluation as the basis for improvement.
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institutional ProGraM reView 


timeline and Process for institutional Program review


June 


academic and student services programs and administrative units receive institutional program 
review data.


deCeMber


Institutional program reviews are forwarded to the Institutional Program review Committee to 
develop a recommendation for final validation and subsequently submitted to the administrative 
and academic Senate councils for approval.


sePteMber–oCtober


the institutional program review author drafts the program review, which includes:


ff analysis of the data to identify strengths and weaknesses by comparing performance to 
standards.


ff Identification of links to the district mission statement, institutional goals, and institutional 
objectives.


ff Plans to address identified weaknesses, advance the mission, support institutional goals and 
institutional objectives, and if applicable, improve student learning and achievement.


the draft institutional program review document is shared with other members of the program or unit 
and discussed widely. the author reviews the feedback and revisions are incorporated as warranted.


oCtober–noVeMber


the supervisor considers the program review draft and collaborates with the institutional program 
review author to revise the program review if warranted. a final revision of the institutional program 
review is submitted to Institutional Program review Committee.


Institutional program reviews that support a request for growth faculty positions are processed in a 
parallel path where the academic affairs Committee develops a ranked list of requests for approval 
by the academic Senate Council and the superintendent/president. (See “timeline and Process of 
resource allocation for Full-time Faculty Positions” in this manual.)


the institutional program review author and supervisor evaluate the program on these criteria:


1. the program or unit is effectively meeting the district’s mission in all areas of review. Program 
development plans appropriately address areas to improve or expand. 


2. the program or unit is effectively meeting the district’s mission in three or more areas of review. 
the program or unit needs significant improvements to performance against standards. 
Program development plans appropriately address areas to improve. 


3. the program or unit is not effectively meeting the district’s mission in three or more areas of 
review. Program development plans do not sufficiently address areas to improve.
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resourCe alloCation


resource allocation processes link institutional program reviews and institutional objectives to the 
resources needed to accomplish the institutional goals identified in the CMP. 


the guiding principles for all resource allocation processes are as follows:


1. resources include all assets of the district including its fiscal resources, personnel, facilities, 
equipment, and the time and talents of its faculty, staff, and administrators.


2. the processes for allocating resources are transparent. all members of the district community are 
informed about the routines and components of planning that lead to resource allocations. 


3. the resource allocation process begins with a review of the effectiveness of prior years’ resource 
allocations and a forecast of potential funds for faculty, staff, and administrative positions and the 
institutional program review fund. 


4. Priority is given to resource requests that support:


ff achievement of institutional goals and institutional objectives
ff Health, safety, and accessibility


to ensure a clear link between planning and resource allocation, the responsible party for a specific 
action plan includes the request for funding in the program review for his/her program or unit. In addition, 
the Budget and Planning Committee assesses funding requests based on a rubric that requires funding 
requests to address the link between the request and:


ff the district mission statement
ff Institutional program review
ff Institutional objectives and action plans
ff Student learning outcomes, administrative unit outcomes, or service area outcomes
ff assessment measures/evaluation plan


there are two annual assessments related to resource allocation:


ff the Budget and Planning Committee begins each cycle of resource allocations by reviewing 
the effectiveness of prior three years’ resource allocations. this analysis is a holistic review that 
includes the effectiveness of resource allocations in advancing the district mission statement 
and institutional objectives. the timeline and process described in the chart for “effectiveness 
review of Prior Years’ resource allocations” is an annual process that will begin in October 2012. 
In the absence of a progress report for 2011 (the year that the processes in this manual were 
established), the same review activities will be conducted but with an analysis of institutional 
program review plans funded during the prior year as the basis for the resource effectiveness 
review. 


ff the Budget and Planning Committee reviews the resource allocation process bi-annually (see 
“timeline and Process for assessing the Planning Processes” in this manual). the first review that 
took place in September 2011 resulted in a revision to the governance Organization (gO) process 
and to the internal processes within the divisions and within the Budget and Planning Committee. 


the three timeline/process charts related to resource allocations that follow are:


ff timeline and Process for resource allocations Other than Full-time Faculty Positions
ff timeline and Process of resource allocations for Full-time Faculty Positions
ff timeline and Process for the effectiveness review of Prior Years’ resource allocations
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resourCe alloCation


timeline and Process for resource allocations  
other than full-time faculty Positions


deCeMber–January


the Budget and Planning Committee (BPC) reviews the effectiveness of the prior years’ resource 
allocations, the funding requests in the institutional program reviews, and establishes an institutional 
program review fund amount.


June–sePteMber


the superintendent/president and Vice President, Business and administrative Services, present the 
tentative budget to the board for approval (June).


the final budget is prepared. 


the superintendent/president and Vice President, Business and administrative Services, present the 
final budget to the Board of trustees for approval (September).


february–MarCh


the technical review subcommittee of BPC conducts a technical review of the funding requests in 
the institutional program reviews before forwarding the requests to BPC.


BPC analyzes the funding requests (excluding requests for full-time faculty positions), establishes 
funding recommendations, and forwards the funding recommendations to the Vice President, 
Business and administrative Services.


aPril–May


the Vice President, Business and administrative Services, forwards the recommendations to the 
superintendent/president.


the superintendent/president reviews the recommendations and approves funding requests.


 the tentative budget is prepared.
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resourCe alloCation


sePteMber


Superintendent/president communicates a tentative number of faculty positions to be opened in 
the coming year to the academic Senate president and academic affairs Committee chair.


noVeMber


academic Senate Council reviews the rankings and rationale for full-time faculty positions, develops 
a recommendation of full-time faculty positions to be opened in the coming year, and forwards the 
recommendation to the superintendent/president.


Superintendent/president makes the final decision on ranking of full-time faculty positions and the 
number of positions to be opened, and forwards job announcements for approved requests to 
Human resources. 


Human resources and deans collaborate with programs approved for full-time faculty positions to 
finalize the job announcements and begin the recruitment process.


sePteMber–oCtober


Institutional program reviews are prepared. requests for full-time faculty positions are discussed with 
the dean at this time since deans must approve all requests for full-time faculty positions. 


deans and institutional program review authors discuss requests for full-time faculty positions and 
this collaboration may produce revisions to institutional program reviews. (See October–november 
in “timeline and Process for Institutional Program review” in this manual.)


request for full-time faculty positions for the coming year include the job announcement section to 
describe the representative duties for the position. Faculty may document the need for a full-time 
faculty position without actually requesting a position at this time. 


oCtober 


the academic affairs hiring subcommittee ranks requests for full-time faculty positions, provides the 
rationale for each ranking and forwards the recommendations to the academic Senate Council.


timeline and Process of resource allocations  
for full-time faculty Positions
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resourCe alloCation


timeline and Process for the effectiveness review  
of Prior years’ resource allocations


May–sePteMber


the director of Fiscal Services and Vice President, Business and administrative Services, develop 
data to link the budget allocations to the prior year’s progress report.


deCeMber


the superintendent/president prepares an information report on the effectiveness of prior years’ 
resource allocations which is then presented to the Board of trustees for information.


January–february


BPC considers the final report during deliberations about resource allocations for the coming year.


oCtober


Budget and Planning Committee (BPC) use the progress report to evaluate the effectiveness of the 
resource allocations to prepare a report which is forwarded to the councils.


noVeMber


the councils review and comment on the report.


the report and the comments are forwarded to the Office of Institutional Planning, research and 
grants for consolidation. the final report is forwarded to the superintendent/president.
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Plan iMPleMentation


In the strategic plan, an office or group is assigned responsibility for action plans. the assignment of a 
responsible group or office is essential for accountability. this assignment means that the group or office 
has unique responsibilities to launch and oversee the action plan. this assignment does not mean that 
the group or office completes the action plans alone. 


to ensure implementation of the identified activities that will move the district toward accomplishment of 
its institutional goals, the responsible parties shall:


ff Manage the timelines for the plan component.


ff develop appropriate processes.


ff If needed, request funding for the action plans through the appropriate institutional  
program review.


ff Provide data and other types of evidence to assess the levels of success following plan 
implementation.


ff document the activities and outcomes to contribute to the preparation of the annual  
progress report. 


the annual progress report that is described in the next section informs the district-wide community 
about the progress of plan implementation.
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assessMent of ProGress on distriCt institutional Goals


a progress report is produced annually to document the status of the work on each institutional objective 
and action plan in the strategic plan. this document is an essential accountability tool in the MiraCosta 
College integrated planning process.


January


the Budget and Planning Committee (BPC) calls for each division head to have each responsible 
party identified in the strategic plan to report on progress on the action plans. the division heads 
review and consolidate those reports and forward them to the Office of Institutional Planning, 
research and grants.


aPril


the Office of Institutional Planning, research and grants considers BPC’s feedback, follows up as 
necessary with the division heads, and forwards a final draft report to the superintendent/president.


May


the superintendent/president reviews the progress report with cabinet and changes are made to 
the progress report as warranted.


the superintendent/president presents the final progress report to the Board of trustees for 
information.


february


the reports are consolidated by the Office of Institutional Planning, research and grants to create 
a draft district progress report. (refer to the schedule of progress reports in the strategic plan section 
in this manual.)


the draft progress report is forwarded to BPC.


MarCh 


BPC reviews the progress report, adds comments if appropriate, validates the progress report, and 
returns it to the Office of Institutional Planning, research and grants.


timeline and Process for assessing Progress  
on district institutional Goals
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assessMent of the PlanninG ProCesses


the district assesses its planning processes in keeping with the accrediting Commission for Community 
and Junior Colleges standards on institutional effectiveness.


a formal assessment of the integrated planning cycle, processes, and timelines is conducted every two 
years. Planning processes will be revised as appropriate based on this review.


to serve as an ongoing resource for institutional planning, this integrated planning manual will be revised 
to accompany revisions to the planning processes.


the accrediting Commission for Community and Junior Colleges standard most relevant to the 
assessment of planning processes is:


ff standard i.b.6.


the institution assures the effectiveness of its ongoing planning and resource allocation processes 
by systematically reviewing and modifying, as appropriate, all parts of the cycle, including 
institutional and other research efforts.







MiraCosta CoMMunity College DistriCt 2011 integrateD Planning Manual24


assessMent of the PlanninG ProCesses


timeline and Process for assessing the Planning Processes


sePteMber 2012, 2014, 2016, 2018, 2020


the Budget and Planning Committee (BPC) convenes a planning processes task force comprised 
of representatives from the BPC, the Institutional Program review Committee, and the dean of 
Institutional Planning, research and grants.


the planning processes task force develops a process for soliciting feedback on the components 
of the integrated planning model from the groups and individuals who are directly involved in 
implementing these processes and presents this process to BPC.


January 2013, 2015, 2016, 2017, 2021


the councils review and comment on the planning processes assessment report.


february 2013, 2015, 2016, 2017, 2021


the councils forward the planning processes assessment report with comments, if any, to the 
superintendent/president. 


the superintendent/president reviews the planning processes assessment report with cabinet and 
determines which changes will be made in the planning processes, if any.


the superintendent/president prepares an information report for the Board of trustees on this 
assessment and the resulting changes to the planning processes, if any. 


BPC prepares an updated version of the Miracosta Community College District Integrated Planning 
Manual, if needed.


oCtober 2012, 2014, 2016, 2018, 2020


Feedback from BPC about the process for soliciting feedback is incorporated and the planning 
processes task force implements the process. 


noVeMber 2012, 2014, 2016, 2018, 2020


the planning processes task force considers the feedback from the groups and individuals who 
are directly involved in implementing planning processes and prepares a planning processes 
assessment report. this report may include recommended changes to the planning processes.  
the planning processes task force forwards the report to BPC for review and comment. 


BPC forwards the planning processes assessment report and its comments, if any, to the councils.
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annual researCh aGenda


research is the centerpiece of the MiraCosta Community College district integrated planning model. as 
depicted in the graphic, data drive the key components of the process: the district mission statement, 
the Comprehensive Master Plan, the strategic plan, institutional program review, and the outcome 
assessments of both the progress on the institutional goals, as well as of the planning processes.


given this central role, it is essential for the district to establish an annual research agenda that is focused 
on student learning, as well as supporting the various components of integrated planning.


the research advisory Committee meets quarterly to collaborate with the dean of Institutional Planning, 
research and grants to develop the research agenda. this committee consists of the Vice President, 
Student Services or designee, the Vice President, Instructional Services or designee, one faculty 
representative, and the dean of Institutional Planning, research and grants. the role of the committee is 
to review research requests, and assist the dean of Institutional Planning, research and grants in setting 
priorities and developing strategies to disseminate research findings. 


timeline and Process for establishing the research agenda


sePteMber–May


the research advisory Committee meets quarterly to review the status of the projects on the 
research agenda and to set a priority ranking for any new requests received. 


the dean of Institutional Planning, research, and grants posts a quarterly research calendar of the 
tasks and reports. as reports are produced, they are posted online and the dean alerts the district 
community of the location and content of each report.


June–auGust


the dean of Institutional Planning, research and grants prepares and distributes an annual 
summary of the prior year’s research activities and products.
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MIRACOSTA COMMUNITY COLLEGE DISTRICT


ONE BARNARD DRIVE — OCEANSIDE, CA


MINUTES OF REGULAR MEETING August 21, 2012
(Approved September 11, 2012)


I. CALL TO ORDER


The Board of Trustees of the MiraCosta Community College District met in a regular
meeting on Tuesday, August 21, 2012, in the John MacDonald Board Room,
Oceanside Campus. President Gloria Carranza called the meeting to order at 3 p.m.


II. FLAG SALUTE / ROLL CALL


Board members present:
David Broad Ron Ruud


Gloria Carranza Jeanne Shannon


William Fischer Jacqueline Simon
George McNeil Ryan Beltran, Student Trustee


Francisco C. Rodriguez, Superintendent/President


III. APPROVE MEETING MINUTES


A. Minutes of Regular Meeting of July 10, 2012
B. Minutes of Regular Meeting/Workshop of August 2, 2012
C. Minutes of Regular Meeting of August 7, 2012
By motion of Trustee McNeil, seconded by Trustee Broad, the minutes of the
Regular Meeting of July 10, 2012, the regular meeting/workshop of August 2, 2012,
and the regular meeting of August 7, 2012, were approved. The motion carried
unanimously. Student advisory vote: aye.


IV. PUBLIC COMMENTS ON ITEMS ON AND NOT ON THE AGENDA
Three associate faculty members spoke regarding issues of concern for associate
faculty.


V. CHANGES IN AGENDA ORDER


None.


VI. PRESENTATIONS


A. Recognition of Latino Film Series
School Relations Outreach Assistant Lisa Montes noted the inaugural Latino Film
Series was presented on the San Elijo Campus and commended Kirk Whisler,
publisher of Latino Print Network in Carlsbad, for his assistance with the film series.


VOLUME 12/13-Page 26







€


€


B. MiraCosta College Foundation Update
Executive Director Linda Fogerson noted the vision of the foundation is to ensure no
person is denied access to higher education becauseoffinancial aid and resources.
Private support in the last year was $1.3 million-a 31-percent, year-over-year
increase. More than $360,000 was given in scholarships last year. The number of
students assisted was about 1,760. The FY 2012/13 goals include raising at least
$910,000 and focusing on a campaign for North County youth, especially those in
the GEAR UP Program.
C. Continuing Conversation on Student Success: 2012 Accountability


Report for the Community Colleges (ARCC)
Director of Institutional Research Kim Coutts reviewed highlights of the ARCC
report, the annual evaluation of institutional performance in meeting statewide
educational priorities. Dean of Institutional Research Bob Pacheco noted that in
2012/13 institutional effectiveness will focus on accreditation measures of students'
success, ARCC metrics, and locally created measures tied to the district's mission.
D. Strategic Plan 2011-2014: 2012 Progress Report
Dean of Institutional Research Bob Pacheco and Budget and Planning Committee
Member Gail Shirley presented a report on the first-year progress ofthe Strategic
Plan and reviewed strategies to better use data to inform planning decisions and
resource allocation during 2012/13.


VII. CONSENT ITEMS
A. Approve Academic Personnel Report #2-12/13
B. Approve Classified Personnel Report #3-12/13
C. RatifyContracts and Approve Purchase Orders - June 1 through


July 31, 2012
D. Ratify Agreement with Dolinka Group, LLC for Negotiations Services


Related to the Contracts with Bond Underwriters for a November 2012
General Obligation Bond


E. Approve Annual Purchase of Desktop Computers for Classroom Labs
F. Approve Renewal of Oracle Software Update License and Technical


Support Services Agreement
G. Adopt Resolution No. 3-12/13 - Approve and Authorize Execution of a


Joint Exercise of Powers Agreement with the San Diego County Office
of Education for the "K-12 Public School Districts and Community
Colleges Facility Authority" (FACJPA)


H. Approve New Community Services Classes for Fall 2012
I. Approve 2012 Soccer Schedules
J. Repeal Board Policy and Administrative Procedure 5550-Speech:


Place, Time, and Manner, Previously Replaced on March 13, 2012, by
Board Policy and Administrative Procedure 3900-Speech: Place, Time,
and Manner


Items D. and H. were pulled for discussion.


By motion of Trustee Simon, seconded by Trustee McNeil, consent agenda items A,
B, C, E, F, G, I, and J were approved, as amended by editing the Classified
Personnel Report to read administrative secretary rather than administrative
assistant. The motion carried unanimously. Student advisory vote: aye.
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By motion of Trustee McNeil, seconded by Trustee Fischer, agenda item D, Ratify
Agreement with Dolinka Group, LLC for Negotiations Services Related to the
Contracts with Bond Underwriters for a November 2012 General Obligation Bond
was approved. Ayes-Broad, Fischer, McNeil, Ruud, Shannon, Simon;
abstain-Carranza. The motion carried unanimously. Student advisory vote: aye.


By motion of Trustee McNeil, seconded by Trustee Shannon, agenda item H was
approved. The motion carried unanimously. Student advisory vote: aye.


VIII. SECOND READING AND ADOPTION — BOARD POLICIES


A. BP 2510 - Collegial Governance and Participation in Local Decision
Making


By motion of Trustee McNeil, seconded by Trustee Shannon, Board Policy 2510
was adopted, and Board Policy I.C, Collegial Governance, Board Policy II.B,
Standing Committees, and Administrative Procedure II.B.01, Formation of Standing
Committees, were repealed. Ayes-Broad, Carranza, Fischer, McNeil, Shannon,
Simon; abstain-Ruud. Student advisory vote: aye.


IX. INFORMATION


A. MCCCD Irrevocable Trust Investment Board Report
The annua! report to the board was presented for information. Vice President Jim
Austin noted this liability is the future cost of health-and-welfare plans for retirees,
and that the annual district audit must include this liability and a plan to fund it over
no more than thirty years. Districts are not required to set aside funds for the liability,
however MiraCosta Community College District is setting aside funds.
B. Proposition 30 - Sales and Income Tax Increase (2012)
A resolution of support for the Governor's tax initiative will be drafted for board
consideration.


C. SB 1456 (Lowenthal) - Community Colleges: Seymour-Campbell
Student Success Act of 2012


Information on the status of the Student Success Act of 2012 was presented. The
district has sent a letter of support for the measure.
D. AB 852 (Fong) - Community Colleges: Temporary Faculty
Information on the status of the bill was presented.


X. COLLEGE-RELATED REPORTS


A. Trustees Activities


B. Students


Student Trustee Ryan Beltran thanked the board for the opportunity to attend the
student trustee workshop in San Francisco.
C. Classified Employees
Classified Senate Council President Tim Dow thanked past Classified Senate
President Melanie Haynie for all of her hard work during the past year and wished
her luck in her new position. He noted a written report is included in the agenda.
D. Faculty
Academic Senate Council President Mark Yeager also thanked past Classified
Senate Council President Melanie Haynie and stated that she was wonderful to
work with.
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Vice Presidents


1. Instructional Services


Vice President Mary Benard noted that fall semester began yesterday with a
current fill rate of 96 percent and 827 wait-listed students.
2. Student Services


Vice President Dick Robertson noted that enrollment is up about two percent
from last year. He also praised Campus Police for their hard work with the
parking situation, and thanked facilities for the beautiful shape that the
grounds are in for the start of school. He stated that a written report of
activities is included in the agenda.
3. Business and Administrative Services


Vice President Jim Austin noted a written report of activities is included in the
agenda.
Superintendent/President
Funding the Comprehensive Master Pian.
Dr. Rodriguez reported that signatures for the Proposition EE bond Argument
are currently being received for filing with the county.


XI. FUTURE AGENDA ITEMS AND ANNOUNCEMENTS


None.


XII. DECLARE NEED FOR CLOSED SESSION PURSUANT TO GOVERNMENT


CODE §95957.7
At 6:30 p.m., the board declared the need to enter closed session to discuss the
following:
A. Public Employee Performance Evaluation


(Pursuant to Government Code §54957)
Title: Superintendent/President


XIII. RECONVENE IN OPEN SESSION - REPORT ACTION FROM CLOSED SESSION
At 7:38 p.m., the board returned to open session to report the following:
A. Public Employee Performance Evaluation


(Pursuant to Government Code §54957)
Title: Superintendent/President
Discussion. No action taken.


XIV. ADJOURNMENT


The meeting adjourned at 7:40 p.m.


MINUTES APPROVAL:


/?* <Z-2Z>u*S~^.
Gloria Carranza7


j*. ' Board President
Rodriguez,
nt/Presideiiit


Ph.D.
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MISSION STATEMENT


Mission Statement


The MiraCosta Community College District mission is to provide educational opportunities and 
student-support services to a diverse population of learners with a focus on their success. MiraCosta 
offers associate degrees, university-transfer courses, career-and-technical education, certificate 
programs, basic-skills education, and lifelong-learning opportunities that strengthen the economic, 
cultural, social, and educational well-being of the communities it serves.


(Approved by the Board of Trustees September 20, 2011)







MiraCosta CoMMunity College DistriCt strategiC Pl an 2011–2014 3


TABLE OF CONTENTS


Introduction .. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 4


Institutional Goals  
and Institutional Objectives .. . . . . . . . . . . . . . . . . . . . 6


Institutional Goal I.  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 7


Institutional Goal II.  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .15


Institutional Goal III. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 23


Institutional Goal IV.  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .30


Institutional Goal V.  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 33







MiraCosta CoMMunity College DistriCt strategiC Pl an 2011–20144


INTRODUCTION


The MiraCosta Community College District Strategic Plan 2011–2014 is the district’s short-term plan.  
This plan identifies the specific actions that the district intends to take in order to achieve the institutional 
goals identified in the MiraCosta Community College District 2011 Comprehensive Master Plan. 


This document includes:


ff Institutional Goals that were developed as part of the MiraCosta Community College District 2011 
Comprehensive Master Plan. Institutional goals are broad statements that articulate how the 
district intends to (1) improve its fulfillment of the mission statement and (2) address anticipated 
challenges. 


ff Institutional Objectives that describe more specifically how the district plans to achieve its 
broader institutional goals and mission statement. Institutional objectives meet the SMART criteria 
in that they are specific, measurable, attainable, relevant, and time-bound. Specific outcome 
measures are identified for each institutional objective.


ff Action Plans that describe in step-by-step sequence how the institutional objectives will 
be accomplished and assessed. Each action plan includes a timeline for completion, 
the assignment of the group or office responsible for implementing the action, and cost if 
applicable. 


The assignment of a responsible group or office is essential for accountability. This assignment means that 
the group or office has unique responsibilities to launch and oversee the action plan. This assignment 
does not mean that the group or office completes the action plans alone. 


The specific tasks of the groups or offices assigned responsibility for action plans are to:


ff Manage the timelines for the plan component.


ff Develop appropriate processes.


ff If needed, request funding for the action plans through the appropriate program review.


ff Provide data and other types of evidence to assess the levels of success following plan 
implementation.


ff Document the activities and outcomes to contribute to the preparation of the annual  
progress report.
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INTRODUCTION


The format of the MiraCosta Community College District Strategic Plan 2011–2014 includes two columns 
that will be used for the production of an annual progress report: “progress” and “indices of program 
improvement.” The progress report will identify the tasks that have been completed and will reinforce and 
sustain district-wide dialogue on its long-term and short-term goals. 


The process and timeline for producing the MiraCosta Community College District Strategic Plan  
2011–2014 and the corresponding progress report are included in the MiraCosta Community College 
District 2011 Integrated Planning Manual. 


The undersigned faculty, classified staff, and administrative representatives of the MiraCosta Community 
College District have agreed upon the MiraCosta Community College District Strategic Plan 2011–2014.


___________________________________________________________________


Francisco C. Rodriguez, Superintendent/President


___________________________________________________________________


Louisa Moon, Academic Senate President 


___________________________________________________________________


Sasha Tangherian, Associated Student Government President


___________________________________________________________________


Jo Ferris, Administrative Council


___________________________________________________________________


Melanie Seibert Haynie, Classified Senate President
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INSTITUTIONAL GOALS AND INSTITUTIONAL OBJECTIVES


Institutional Goal I.  MiraCosta Community College District will become a vanguard educational 
institution committed to innovation and researched best practices, broad access to 
higher education, and environmental sustainability.


Institutional Objective I.1. Increase the diversity of the student population in 
comparison to fall 2010 proportions


Institutional Objective I.2. Develop and implement environmentally sustainable 
policies, practices, and systems


Institutional Objective I.3. Secure funding for the facility priorities identified in the 
MiraCosta Community College District 2011 Comprehensive Master Plan


Institutional Goal II.  MiraCosta Community College District will become the institution where each 
student has a high probability of achieving academic success.


Institutional Objective II.1. Increase successful course completion and student 
retention in comparison to fall 2010 rates


Institutional Objective II.2. Increase the rate of students who successfully complete 
noncredit English as a Second Language or Adult High School Diploma Program 
courses and subsequently successfully complete credit courses in comparison to 
the 2010–2011 rates


Institutional Objective II.3. Increase the rates of students’ successful completion of 
degrees, certificates, and transfer-readiness in comparison to the 2010–2011 rates


Institutional Goal III.  MiraCosta Community College District will institutionalize effective planning 
processes through the systematic use of data to make decisions. 


Institutional Objective III.1. Centralize institutional planning in a planning, research, 
and grants office


Institutional Objective III.2. Design, launch, and assess a data warehouse to ensure 
a single consistent source of information for reports and inquires


Institutional Goal IV.  MiraCosta Community College District will demonstrate high standards of 
stewardship and fiscal prudence.


Institutional Objective IV.1. Institute budgeting practices that will culminate in a 
balanced budget by FY 2012–2013


Institutional Objective IV.2. Institute budgeting practices that will culminate in 
unqualified audits


Institutional Goal V.  MiraCosta Community College District will be a conscientious community partner. 


Institutional Objective V.1. Increase the two-year high school capture rate in 
comparison to the fall 2010 rate.







M
ir


a
C


o
s


ta
 C


o
M


M
u


n
ity C


o
lle


g
e D


is
tr


iC
t s


tr
a


te
g


iC
 P


l
a


n
 2


011–2
014


7


INSTITUTIONAL GOAL I.


Institutional Goal I. MiraCosta Community College District will become a vanguard educational institution committed  
to innovation and researched best practices, broad access to higher education, and environmental sustainability.


INSTITUTIONAL OBJECTIVE OUTCOMES


Institutional Objective I.1


Increase the diversity of the student 
population in comparison to fall 
2010 proportions.


2011–2012 
FALL: PLANNING 


SPRING: IMPLEMENTATION
2012–2013: IMPLEMENTATION 2013–2014: IMPLEMENTATION


Fall Outcome Measure


A student-recruitment campaign 
targeted to underserved students


Spring Outcome Measure


Proportion of underserved students 
enrolled in fall 2012


Outcome Measure


Proportion of underserved students 
enrolled in spring 2013 and fall 2013


Outcome Measure


Proportion of underserved students 
enrolled in spring 2014
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ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE I.1


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


I.1.1 In collaboration with the 
Coordinator of School Relations 
& Diversity Outreach develop a 
student recruitment campaign 
targeted to underserved students


VP, Instructional 
Services and VP, 
Student Services


•	November 1, 
2011


$0 The Office of School Relations 
and Diversity Outreach has, in 
collaboration with the GEAR 
UP grant, prepared a plan 
to work with elementary and 
middle school students and 
parents. Strategies include:


•	Presenting to parent 
organizations, school 
assemblies, parent night 
events


•	Offering parent information 
sessions on preparing 
children for college


•	Exploring involvement with 
Reality Changers Parent 
Events


•	GEAR UP partnership with 
Oceanside Unified


•	Bilingual presentations; 
Latino themed events


Presentations and 
events to occur 
prior to Spring 2012 
semester


I.1.2. Implement the plan for spring 
enrollment


Coordinator of 
School Relations & 
Diversity Outreach


•	November 2011– 
January 2012


•	February– 
August 2012


•	October 2012– 
January 2013 


•	February– 
August 2013


•	October 2013– 
January 2014


TBD The recruitment plan for 
targeting underserved 
students was developed in 
fall 2011, with implementation 
plans occuring prior to spring 
semester 2012.


Spring semester 2012 
outcomes will be assessed in 
Fall 2012.


The goal is to 
improve the high 
school capture rate.


INSTITUTIONAL GOAL I.
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INSTITUTIONAL GOAL I.


ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE I.1


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


I.1.3. Each semester collaborate with 
the Coordinator of School Relations 
& Diversity Outreach to assess the 
effectiveness of the recruitment plan 
and revise the plan as warranted


VP, Instructional 
Services and VP, 
Student Services


•	February 2012


•	September 2012 


•	February 2013


•	September 2013


•	February 2014


$0 A meeting with the 
Coordinator of School 
Relations and Diversity 
Outreach was held in 
February, 2012 to assess the 
recruitment plan to date. 
Spring 2012 outcomes will be 
assessed in Fall 2012.


Spring 2012 
outcomes will be 
assessed in Fall 2012.


I.1.4. Determine which elements of 
the plan will be institutionalized


VP, Instructional 
Services and VP, 
Student Services


•	February 2014 TBD
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INSTITUTIONAL GOAL I.


Institutional Goal I. MiraCosta Community College District will become a vanguard educational institution committed  
to innovation and researched best practices, broad access to higher education, and environmental sustainability.


INSTITUTIONAL OBJECTIVE OUTCOMES


Institutional Objective I.2


Develop and implement 
environmentally sustainable policies, 
practices, and systems


2011–2012: PLANNING 2012–2013: IMPLEMENTATION 2013–2014: IMPLEMENTATION


Outcome Measures


1. A three-year plan of actions and 
benchmarks for environmentally 
sustainable practices and 
systems


2. Membership in the Natural 
Wildlife Federation Campus 
Ecology Program


Outcome Measure


Contingent on the three-year 
plan of actions and benchmarks 
for environmentally sustainable 
practices and systems 


Outcome Measure


Contingent on the three-year 
plan of actions and benchmarks 
for environmentally sustainable 
practices and systems
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INSTITUTIONAL GOAL I.


ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE I.2


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


I.2.1. Develop a three-year plan of 
actions and an implementation 
timeline for environmentally 
sustainable practices and systems 
including photovoltaic power 
systems, energy and water 
conservation projects, and water 
quality management


Director of Facilities 
in collaboration with 
the Sustainability 
Advisory Committee


•	April 2012 $0 The Sustainability Advisory 
Committee was formed. The 
Draft MCCCD Sustainability 
Plan was completed on 
4/27/12, organized as follows:


•	SECTION 1: Executive 
Summary


•	SECTION 2: Background 
(History, Plan Creation, 
Sustainability Committee, 
Policy Context)


•	SECTION 3: Programs and 
Projects for Implementation 
(including a plan to Report 
Performance)


Projects are listed in a 
spreadsheet over a 3-year 
period, organized under the 
major headings located in 
MiraCosta College Energy 
and Sustainability BP/AP 
3260. The status of each is 
tracked on the spreadsheet. 
The Committee is now 
considering ways to formally 
institutionalize the MCCCD 
Sustainability Plan.


Committee 
agendas, draft 
sustainability plan, 
Energy Efficiency 
and Demand 
response audit 
recommendations, 
Facilities Master Plan 
recommendations


I.2.2. Implement and assess action 
plans related to sustainability  
(see note)


VPs of Business 
and Administrative 
Services, 
Instructional 
Services, and 
Student Services


•	Beginning 
January 2012


TBD Each division will develop 
action plans in coordination 
with the 3-year plan of 
actions for environmentally 
sustainable practices and 
systems, once it is in place. It 
would be premature to do so 
in advance of the plan. Given 
the current cycle, divisions will 
establish these action plans in 
fall 2012 in preparation for the 
next program review cycle. 
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INSTITUTIONAL GOAL I.


ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE I.2


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


I.2.3. Enroll in the Natural Wildlife 
Federation Campus Ecology 
Program and become a member of 
the U.S. Green Building Council


Director of Facilities 
in collaboration with 
the Sustainability 
Advisory Committee


•	By June 2012 $0 MCC is now enrolled in the 
Natural Wildlife Federation 
Campus Ecology Program 
and is a member of the U.S. 
Green Building Council. There 
was no cost involved.


Meeting agendas, 
membership, 
enrollment 


I.2.4. Define the responsibilities for 
a sustainability coordinator and 
develop a job description for this 
position


Director of Facilities 
in collaboration with 
the Sustainability 
Advisory Committee


•	By June 2012 $0 Evaluating job descriptions 
from other higher learning 
institutions, the task force 
identified job responsibilities 
and drafted the job 
description for this classified 
position; it is currently under 
review by HR. 


If funding is secured through 
the program review cycle, 
the job description will be 
evaluated by CRC, and 
the recruitment process will 
begin.


Job description 
with responsibilities 
identified in the 
document 


I.2.5. Request funding for a 
sustainability coordinator through 
the institutional program review 
process


Director of Facilities •	October 2012 TBD


Note: Action plans after June 2012 are contingent on the plan of actions and implementation timeline for environmentally sustainable practices and systems to be  
developed by April 2012 (see Action Plan I.2.1.). These action plans will be added in the 2012 Progress Report on the Strategic Plan 2011–2014.
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INSTITUTIONAL GOAL I.


Institutional Goal I. MiraCosta Community College District will become a vanguard educational institution committed  
to innovation and researched best practices, broad access to higher education, and environmental sustainability.


INSTITUTIONAL OBJECTIVE OUTCOMES


Institutional Objective I.3


Secure funding for the facility 
priorities identified in the MiraCosta 
Community College District 2011 
Comprehensive Master Plan


2011–2012: PLANNING 2012–2013: IMPLEMENTATION 2013–2014: IMPLEMENTATION


Outcome Measures


1. Results of the voter poll


2. Report on current funding levels 
and potential resources for 
highest priority facility projects


Outcome Measures


1. Contingent on decision following 
the voter poll, a bond awareness 
and education campaign and 
election results


2. Amount of funds in the capital 
improvement fund for FY 
2012–2013


Outcome Measure


Amount of funds in the capital 
improvement fund for FY 2013–2014


ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE I.3


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


I.3.1. Conduct a voter poll to 
assess feasibility of a general bond 
election in November 2012


Superintendent/ 
President


•	January 2012 $50,000 Community Opinion Survey 
was conducted in December 
2011.


Completion of 
Community Survey 
Report detailing 
voter opinion


I.3.2.


•	Assess the results of the poll


•	Assess the need for and identify 
potential resources for highest 
priority capital projects


Superintendent/ 
President


•	February 2012 $0 An initial report was 
presented to the Board of 
Trustees on January 24, 2012. 
At the request of the Board, 
a second follow-up workshop 
was scheduled and held 
prior to the February 7, 2012, 
meeting. The Board voted 
unanimously to proceed 
with the next phase of 
the potential bond. The 
identification of potential 
resources to assist with 
the next phase is currently 
underway.


Board meeting 
minutes and a list of 
potential resources
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INSTITUTIONAL GOAL I.


ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE I.3


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


Action Plans I.3.3–I.3.6 will be completed if the decision is made to proceed with a bond election.


I.3.3. If the decision is made to 
proceed with a bond election, then 
form a bond campaign committee


Superintendent/ 
President


•	March 2012 $0 With the February 7, 2012, 
action of the board to 
proceed, the formation 
of a committee was in its 
beginning stages.


Committee 
formation and 
minutes


I.3.4. Authorize bond resolution Board of Trustees •	August 2012 $0 A board workshop was held 
on August 2, 2012, and on 
August 7, 2012, the board 
voted unanimously to 
authorize the bond resolution.


Placement of bond 
on the November 
2012 election ballot


I.3.5. Conduct bond awareness and 
education campaign and election


Superintendent/ 
President


•	February 2012 TBD A bond awareness and 
educational campaign is 
underway and will continue 
until the election.


Education 
campaign schedule 
and materials


I.3.6. Assess election results Superintendent/ 
President


•	November 2012 $0
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INSTITUTIONAL GOAL II.


Institutional Goal II. MiraCosta Community College District will become the institution where each student  
has a high probability of achieving academic success. 


INSTITUTIONAL OBJECTIVE OUTCOMES


Institutional Objective II.1


Increase successful course 
completion and student retention in 
comparison to fall 2010


2011–2012: PLANNING 2012–2013: IMPLEMENTATION 2013–2014: IMPLEMENTATION


Fall Outcome Measure


A list of Supplemental Instruction 
(SI) Task Force members and their 
meeting schedule


Spring Outcome Measure


A plan for supplemental instruction 
(SI) based on national best 
practices to be developed for 
targeted sections of two courses


Outcome Measures


1. Schedule of SI in sections of at 
least two targeted courses for fall 
and spring 2012–2013


2. Student retention in targeted 
courses compared to fall and 
spring 2011–2012 retention in the 
same courses


Outcome Measures


1. Schedule of SI in sections of at 
least two targeted courses for fall 
and spring 2013–2014


2. Student retention in targeted 
courses compared to fall and 
spring 2012–2013 retention in the 
same courses
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INSTITUTIONAL GOAL II.


ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE II.1


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


II.1.1. Convene an SI Task Force and 
collaboratively develop a plan to 
provide SI in sections of at least two 
targeted courses


VP, Student Services 
and VP, Instructional 
Services


•	October– 
November 2011


$0 Progress: The Supplemental 
Instruction (SI) Task Force met 
for the first time on October 
24, 2011, and is currently 
composed of Edward Pohlert, 
Faculty Director, Tutoring 
and Academic Support; 
Denise Stephenson, Faculty 
Director, Writing Center; Beth 
Powell, Faculty Director, Math 
Learning Center; and Carlos 
Lopez, Dean of Mathematics 
and Sciences. The agenda for 
the initial meeting included: 
(1) Discussion of the strategic 
planning goals related to 
SI, (2) SI Supervisor Training 
Offered through the University 
of Missouri at Kansas City, 
(3) Preliminary identification 
of potential faculty to 
participate in SI during the Fall 
2012 term, and (4) Early cost 
estimates. It was decided that 
at least two members of the 
task force attend SI Supervisor 
Training as soon as possible. 
Both Beth Powell and Denise 
Stephenson attended a four 
day training at the beginning 
of January 2012. 


Task force meetings 
will continue 
throughout spring 
2012 in order to 
complete phase 
I of the plan that 
identifies qualified 
SI facilitators and 
schedules national 
model SI support 
for at least two 
targeted courses 
during Fall of 2012. 
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INSTITUTIONAL GOAL II.


ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE II.1


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


II.1.2. Assign SI leaders to sections of 
the targeted classes


Dean of Math 
& Science and 
Director of Retention 
Services


•	Spring/Summer 
2012 for Fall 2012


•	Fall 2012 for 
Spring/Summer 
2013


•	Spring/Summer 
2013 for Fall 2013


•	Fall 2012 for 
Spring/Summer 
2014


TBD No progress has been made 
on this action plan to date.


Identification of SI 
leaders


II.1.3.


•	 Implement the plan for SI leaders 
to support sections of targeted 
courses


•	Assess the impact of providing SI 
to sections of the targeted courses 
on student retention and make 
recommendations to revise the 
plan if warranted


Dean of Math 
& Science and 
Director of 
Retention Services 
in collaboration with 
the SI Task Force


•	Fall 2012


•	Spring 2013


•	Fall 2013


•	Spring 2014


$0


II.1.4.


•	Prepare a report on the impact 
of providing supplemental 
instruction to sections of targeted 
courses on student retention 
and make recommendations for 
institutionalization of this practice 
as warranted by the data


•	Present the report to 
superintendent/president’s 
cabinet


SI Task Force •	May 2014 $0
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INSTITUTIONAL GOAL II.


Institutional Goal II. MiraCosta Community College District will become the institution where each student  
has a high probability of achieving academic success. 


INSTITUTIONAL OBJECTIVE OUTCOMES


Institutional Objective II.2


Increase the rate of students who 
successfully complete noncredit 
English as a Second Language 
(ESL) or Adult High School Diploma 
Program (AHSDP) courses and 
subsequently successfully complete 
credit courses in comparison to 
2010–2011 rates


2011–2012 
FALL: PLANNING 


SPRING: IMPLEMENTATION
2012–2013: IMPLEMENTATION 2013–2014: IMPLEMENTATION


Fall Outcome Measure


A plan for increasing the rate of 
students progressing from success in 
noncredit ESL or AHSDP courses to 
success in credit courses


Spring Outcome Measure


Rate of students successfully 
completing credit courses who 
previously successfully completed 
ESL or AHSDP noncredit courses 


Outcome Measure


Rate of students successfully 
completing credit courses who 
previously successfully completed 
ESL or AHSDP noncredit courses


Outcome Measure


Rate of students successfully 
completing credit courses who 
previously successfully completed 
ESL or AHSDP noncredit courses
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INSTITUTIONAL GOAL II.


ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE II.2


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


II.2.1 Develop a plan to increase the 
number of students moving from 
ESL or AHSDP noncredit to credit 
programs


Dean of Continuing 
Education with the 
Student Success 
Committee


•	November 1, 
2011


$0 The plan to transition students 
from noncredit to credit was 
developed, which focuses 
on three areas: (1) Define 
and determine successful 
transition and work with 
the Office of Institutional 
Planning, Research and 
Grants to create a baseline of 
noncredit students interested 
in transitioning to credit; (2) 
Provide a variety of programs 
and services to noncredit 
students to increase their 
awareness of credit programs 
and services; and (3) Present 
professional development 
opportunities to noncredit 
faculty to learn about credit 
programs and collaborate 
with credit faculty in 
curriculum and student 
preparation and readiness for 
credit programs.


The plan provides 
a focus for 
accomplishing 
the institutional 
objective. Also, 
the goal provides 
for a stronger 
collaboration 
with the Office 
of Institutional 
Planning, Research 
and Grants. The 
development 
of the plan also 
creates a need for a 
larger involvement 
from the college 
community, 
specifically from the 
Office of Instruction, 
Office of Student 
Services, and the 
Student Success 
Committee.
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ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE II.2


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


II.2.2. Implement the plan Dean of Continuing 
Education with the 
Student Success 
Committee


•	March– 
December 2012


•	March– 
December 2013


$8,000 Work began with the Office 
of Institutional Planning, 
Research and Grants in 
spring/summer 2012 to define 
student success in noncredit 
and successful transition to 
credit. Efforts were made to 
improve data collection and 
to establish a baseline of 
noncredit students interested 
in transitioning to credit 
curriculum. In fall 2011 and 
spring 2012, the focus of the 
plan was to provide students 
with activities and programs 
related to the available 
credit programs and services 
at MiraCosta College. Also, 
flex workshops were held 
for faculty to determine the 
needs of faculty to assist 
students who intend to enroll 
in credit courses. Based on 
those activities, the Student 
Success Committee provided 
funds to conduct professional 
development activities for fall 
2012–spring 2013 for noncredit 
and credit faculty.


Established cohort 
of new noncredit 
students beginning 
with fall 2012, to 
identify their interest 
in credit programs. 
Worked closely 
with the Office 
of Institutional 
Planning, Research 
and Grants to 
improve data 
collection and 
start identifying 
benchmarks 
of the path of 
noncredit students 
transitioning to 
credit programs. 
Additionally, 
professional 
development 
opportunities for 
faculty will provide 
better collaboration 
among credit and 
noncredit faculty 
in curriculum and 
student preparation.


II.2.3. Assess the effectiveness of 
the plan by reviewing data with 
the Office of Institutional Planning, 
Research, and Grants and revise as 
warranted


Dean of Continuing 
Education with the 
Student Success 
Committee


•	January 2013


•	January 2014


$0


II.2.4. Determine if the plan is to be 
continued for fall 2014


Dean of Continuing 
Education with the 
Student Success 
Committee


•	February 2014 TBD


INSTITUTIONAL GOAL II.
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INSTITUTIONAL GOAL II.


Institutional Goal II. MiraCosta Community College District will become the institution where each student  
has a high probability of achieving academic success.


INSTITUTIONAL OBJECTIVE OUTCOMES


Institutional Objective II.3


Increase the rates of students’ 
successful completion of degrees, 
certificates, and transfer-readiness 
in comparison to the 2010–2011 rates


2011–2012 
FALL: PLANNING 


SPRING: IMPLEMENTATION
2012–2013: IMPLEMENTATION 2013–2014: IMPLEMENTATION


Fall Outcome Measure


A plan of strategies to increase 
the rates of students’ successful 
completion of degrees, certificates, 
and transfer-readiness


Spring Outcome Measure


Rate of students’ successful 
completion of degrees, certificates, 
and transfer-readiness in 2011–2012 


Outcome Measure


Rate of students’ successful 
completion of degrees, certificates, 
and transfer-readiness in 2012–2013


Outcome Measure


Rate of students’ successful 
completion of degrees, certificates, 
and transfer-readiness in 2013–2014


ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE II.3


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


II.3.1. Convene a Student 
Completion Task Force and 
collaboratively develop a plan 
and an implementation timeline 
to increase the rates of students’ 
successful completion of degrees, 
certificates and transfer-readiness


VP, Student Services 
and VP, Instructional 
Services


•	October– 
November 2011


$0 Initial tasks to coordinate 
college efforts to increase 
successful completion were 
assigned to two existing 
campus groups: The Student 
Success Task Force and the 
Enrollment Management Task 
Force (EMTF). This was done 
to avoid duplication of effort 
and to centralize interventions 
while a plan was developed.


An analysis of 
the barriers to 
completion 
currently existing 
at the college and 
identification of 
meaningful metrics 
to assess progress. 
Basic Skills annual 
report to include 
resource allocation 
to projects targeted 
to improve access, 
success and 
completion.
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INSTITUTIONAL GOAL II.


ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE II.3


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


II.3.2. Implement the activities slated 
for spring 2012


TBD •	Spring 2012 TBD The EMTF is working with 
the Office of Institutional 
Planning, Research and 
Grants to identify meaningful 
metrics to assess progress and 
evaluate initial actions.


II.3.3. Assess the impact of spring 
2012 interventions and adjust the 
student completion plan as needed


VPs of Instruction 
and Student 
Services in 
collaboration with 
Student Completion 
Task Force


•	October 2012 $0


II.3.4. Implement the activities slated 
for fall 2012 and spring 2013


TBD •	July 2013– 
May 2014


TBD


II.3.5. Assess the impact of the 
2012–2013 interventions and adjust 
the student completion plan as 
needed


VPs of Instruction 
and Student 
Services in 
collaboration with 
Student Completion 
Task Force


•	July 2013 $0


II.3.6. Implement the activities slated 
for fall 2013 and spring 2014


TBD •	July 2013– 
May 2014


TBD


II.3.7. Assess the impact of the 
2013–2014 interventions and adjust 
the Student Completion Plan as 
needed


VPI and VPSS, in 
collaboration with 
Student Completion 
Task Force


•	July 2014 $0


Note: Action plans are contingent on the plan of actions and implementation timeline to be developed in fall 2011 (see Action Plan II.3.1.).  
These action plans will be added in the 2012 Progress Report on the Strategic Plan 2011–2014.
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INSTITUTIONAL GOAL III.


Institutional Goal III. MiraCosta Community College District will institutionalize effective planning processes  
through the routine use of data to make decisions. 


INSTITUTIONAL OBJECTIVE OUTCOMES


Institutional Objective III.1


Centralize institutional planning  
in a planning, research, and  
grants office


2011–2012 
FALL: PLANNING 


SPRING: IMPLEMENTATION
2012–2013: IMPLEMENTATION 2013–2014: IMPLEMENTATION


Fall Outcome Measures


1. List of responsibilities for this new 
office


2. Job description for a dean 
position


Spring Outcomes Measures


1. Board minutes indicating that 
a qualified applicant has been 
appointed as the Dean of 
Institutional Planning, Research, 
and Grants


2. Departmental goals for new 
office for 2012–2013


3. Report on the development of a 
research advisory council


Outcome Measures


1. Report on outcomes of 
departmental goals for  
2012–2013


2. Departmental goals for  
2013–2014


3. Evaluate using multiple 
assessment methods to 
determine program effectiveness


Outcome Measures


1. Report on outcomes of 
departmental goals for  
2013–2014


2. Evaluate using multiple 
assessment methods to 
determine program effectiveness
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INSTITUTIONAL GOAL III.


ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE III.1


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


III.1.1. Define the responsibilities for 
the Office of Institutional Planning, 
Research and Grants and develop 
a job description for a Dean of 
Institutional Planning, Research, and 
Grants


Superintendent/ 
President


•	October 2011 $1,000 The planning functions of 
the college have been 
centralized and moved to the 
new Institutional Planning, 
Research and Grants 
Office. A job description 
was developed with the 
assistance of a consultant 
from the statewide Research 
and Planning (RP) Group. 


Completion of a 
job description in 
preparation for 
hiring


III.1.2. Develop selection committee, 
recruit candidates and recommend 
finalists to the superintendent/ 
president


Human Resources 
and Selection 
Committee


•	October– 
December 2011


$3,000 Preliminary selection 
committee work completed 
in Dec 2011; interviews 
conducted in Jan 2012; 
offer accepted by the 
selected candidate, whose 
employment began February 
9, 2012. 


Successful hire 
of the Dean 
of Institutional 
Planning, Research 
and Grants


III.1.3. Develop a charge for a 
Research Advisory Committee, 
identify membership for this advisory 
committee and schedule meetings 
for 2011–2012


Superintendent/ 
President and Dean 
of Institutional 
Planning, Research 
and Grants


•	September 2012 $0 Staff from the Institutional 
Planning, Research and 
Grants Office conducted 
information gathering sessions 
with all three divisions over 
spring and summer 2012 to 
discover data needs. The 
Dean will participate in the 
student services council 
retreat and will present at 
the first Academic Senate 
Council meeting in August. 
The research agendas for the 
college as a whole and the 
divisions will be completed, 
and the Research Advisory 
Committee will provide 
recommendations during the 
2012–2013 year.


Committee 
composition, 
minutes and 
documents 
produced from data 
outreach sessions
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ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE III.1


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


III.1.4. Lead quarterly meetings of 
the Research Advisory Committee 
and set meeting schedules


Dean of Institutional 
Planning, Research, 
and Grants


•	September 
2012–May 2013


•	September 
2013–May 2014


$0 Meeting schedules will be 
established for the 2012–2013 
year based on the findings 
of the outreach sessions with 
student services, instruction, 
and business & administrative 
services division leaders


III.1.5. Develop departmental 
goals for 2012–2013 that reflect 
the identified responsibilities for 
planning, research, grants, and 
accreditation


Superintendent/ 
President with the 
Dean of Institutional 
Planning, Research, 
and Grants


•	September 2012 $0


III.1.6. Assess and document 
progress on 2012–2013 departmental 
goals


Superintendent/ 
President and Dean 
of Institutional 
Planning, Research, 
and Grants


•	June 2013 $0


III.1.7. Review and revise as 
needed the departmental 
goals for 2012–2013 that reflect 
the identified responsibilities for 
planning, research, grants, and 
accreditation; investigate and 
pursue external funding sources to 
expand departmental operations 
and increase research capacity, 
including governmental and private 
grants


Superintendent/ 
President 
Superintendent/ 
President and Dean 
of Institutional 
Planning, Research, 
and Grants


•	July 2013 $0


III.1.8. Conduct multiple methods 
of evaluation to assess the (1) 
processes and products of the 
Office of Institutional Planning, 
Research and Grants, and (2) 
the effectiveness of the Research 
Advisory Committee


Superintendent/ 
President 
Superintendent/ 
President and Dean 
of Institutional 
Planning, Research, 
and Grants


•	March 2013


•	March 2014


TBD


INSTITUTIONAL GOAL III.
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INSTITUTIONAL GOAL III.


ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE III.1


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


III.1.9.


•	Revise processes for the Office of 
Institutional Planning, Research 
and Grants and the Research 
Advisory Committee as needed 
based on feedback from 
districtwide survey


•	Assess and document progress 
on 2012–2013 (or 2013–2014) 
departmental goals


Superintendent/ 
President and Dean 
of Institutional 
Planning, Research 
and Grants


•	June 2013


•	June 2014


$0
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INSTITUTIONAL GOAL III.


Institutional Goal III. MiraCosta Community College District will institutionalize effective planning processes  
through the routine use of data to make decisions. 


INSTITUTIONAL OBJECTIVE OUTCOMES


Institutional Objective III.2


Design, launch and assess a data 
warehouse to ensure a single 
consistent source of information for 
reports and inquiries


2011–2012: IMPLEMENTATION 2012–2013: IMPLEMENTATION 2013–2014: IMPLEMENTATION


Outcome Measures


1. A diagnostic analysis that 
identifies areas of institutional 
weaknesses in data-related 
processes and products


2. List of data elements to be 
included in the data warehouse


Outcome Measure


Data warehouse


Outcome Measures


1. Report of data warehouse use


2. Assessment of data warehouse 
by users


ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE III.2


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


III.2.1. Contract for a diagnostic 
analysis to identify institutional 
weaknesses in data-related 
processes and products


Director, Institutional 
Planning, Research 
and Grants


•	November 2012 $5,000 Target completion date 
was adjusted following the 
arrival of the new Dean 
of Institutional Planning, 
Research and Grants. After 
review of this institutional 
goal, the Director of 
Institutional Research 
was charged with the 
responsibility of implementing 
the data warehouse. Action 
Plan III.2.1 will be conducted 
by internal staff who have a 
better understanding of the 
data related challenges and 
weaknesses.


A completed plan 
identifying the 
institutional data 
weaknesses; plan is 
agreed upon by the 
stakeholders of the 
institution
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ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE III.2


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


III.2.2. Develop plan to build out the 
data warehouse to stakeholders’ 
specifications. Project intended 
to be funded through external 
sources (public and private grants) 
designed to increase research 
capacity.


Director, Institutional 
Planning, Research 
and Grants; 
Academic and 
Information Services 
Staff


•	December 2012 $0


III.2.3. Identify the data elements 
that are to be included in the data 
warehouse


Director, 
Institutional 
Planning, 
Research and 
Grants; internal 
MiraCosta College 
stakeholders 


•	March 2013 $0


III.2.3.1. Contract with a 3rd 
party vendor to create system to 
MiraCosta College specifications


Director, 
Institutional 
Planning, 
Research and 
Grants; internal 
MiraCosta College 
stakeholders


•	April 2013 TBD


III.2.4. Launch the data warehouse Director, 
Institutional 
Planning, Research 
and Grants


•	June 2013 $0


III.2.5. Implement a process for 
documenting data warehouse use


Director, 
Institutional 
Planning, Research 
and Grants


•	April 2013 $0


INSTITUTIONAL GOAL III.
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ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE III.2


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


III.2.6. Include an evaluation of 
the data warehouse using multiple 
evaluation methods including a the 
survey on the Office of Institutional 
Planning, Research, and Grants (see 
Action Plan III.1.8.)


Director, 
Institutional 
Planning, Research 
and Grants


•	June 2013 $0


III.2.7. Based evaluation findings and 
the feedback from the district-wide 
survey, revise the data warehouse if 
warranted


Director, 
Institutional 
Planning, Research 
and Grants


•	TBD $0


INSTITUTIONAL GOAL III.
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Institutional Goal IV. MiraCosta Community College District will demonstrate high standards  
of stewardship and fiscal prudence. 


INSTITUTIONAL OBJECTIVE OUTCOMES


Institutional Objective IV.1


Institute budgeting practices that 
will culminate in a balanced budget 
by FY 2012–2013.


2011–2012: IMPLEMENTATION 2012–2013: IMPLEMENTATION 2013–2014: IMPLEMENTATION


Outcome Measure


FY 2011–2012 Final Budget showing 
a reduction of the current budget 
deficit compared to the FY 2010–
2011 Final Budget 


Outcome Measure


FY 2012–2013 Tentative and Final 
Budgets showing that unrestricted 
general fund revenues equal or 
exceed expenditures


Outcome Measure


FY 2013–2014 Tentative and Final 
Budget showing that unrestricted 
general fund revenues equal or 
exceed expenditures


ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE IV.1


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


IV.1.1. Using the 5-year Fiscal Plan 
developed in September 2011, 
present a balanced FY 2012–2013 
Tentative Budget to the Board of 
Trustees for approval


VP, Business and 
Administrative 
Services


•	June 30, 2012 $0 A balanced Tentative Budget 
was reviewed by the Budget 
and Planning Committee 
(BPC) on 5/18/2012 and 
approved by the Board of 
Trustees on 6/19/2012.


Balanced Tentative 
Budget approved 
by the Board 
of Trustees on 
6/19/2012


IV.1.2. Present a balanced FY 2012– 
2013 Final Budget to the Board of 
Trustees for approval


VP, Business and 
Administrative 
Services


•	September 30, 
2012


$0 BPC is scheduled to review 
the draft Final Budget on 
8/24/2012, ensuring it is 
balanced. The Board of 
Trustees is slated to review the 
Final Budget on 9/4/12 and 
adopt the Final Budget on 
9/11/12.


Balanced Final 
Budget (slated for 
adoption by the 
Board of Trustees on 
9/11/2012)


IV.1.3. Using the 5-year Fiscal Plan 
developed in September 2011, 
resent a balanced FY 2013–2014 
Tentative Budget to the Board of 
Trustees for approval


VP, Business and 
Administrative 
Services


•	June 30, 2013 $0


IV.1.4. Present a balanced FY 2012– 
2014 Final Budget to the Board of 
Trustees for approval


VP, Business and 
Administrative 
Services


•	September 30, 
2014


$0


INSTITUTIONAL GOAL IV.
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INSTITUTIONAL GOAL IV.


Institutional Goal IV. MiraCosta Community College District will demonstrate high standards  
of stewardship and fiscal prudence. 


INSTITUTIONAL OBJECTIVE OUTCOMES


Institutional Objective IV.2


Institute budgeting practices that 
will culminate in unqualified audits


2011–2012: IMPLEMENTATION 2012–2013: IMPLEMENTATION 2013–2014: IMPLEMENTATION


Outcome Measure


An unqualified independent  
general audit


Outcome Measure


An unqualified independent  
general audit


Outcome Measure


An unqualified independent  
general audit


ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE IV.2


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


IV.2.1. Create a budget and audit 
subcommittee


Board of Trustees •	December 31, 
2011


$0 A board ad-hoc 
subcommittee created to 
review the district’s financial 
audit report.


Documentation 
of subcommittee 
meetings and 
presentation of 
audit committee 
at governing board 
meeting


IV.2.2. Prepare a Request for 
Proposals (RFP) for a five-year audit 
contract


Board Budget 
& Audit Ad Hoc 
Committee and 
VP, Business and 
Administrative 
Services


•	January 31, 2012 $0 A Request for Proposals 
(RFP) was created, and on 
February 8, 2012, the Board of 
Trustees approved its release.


RFP approved by 
the Board of Trustees


IV.2.3. Issue RFP VP, Business and 
Administrative 
Services


•	February 29, 
2012


$0 The approved RFP was issued. Issued RFP


IV.2.4. Review responses and 
prepare a recommendation for the 
full Board


Board Budget 
& Audit Ad Hoc 
Committee and 
VP, Business and 
Administrative 
Services


•	March 20, 2012 $0 May 22, 2012: A 
recommendation was 
presented to the Board of 
Trustees.


May 22, 2012 Board 
Agenda
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INSTITUTIONAL GOAL IV.


ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE IV.2


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


IV.2.5. Approve contract for audit 
services


Board of Trustees •	March 20, 2012 $50,000 May 22, 2012: A multi-year 
contract for audit services 
was approved by the Board 
of Trustees, to begin with 
the FY2012–13 audit. Cost of 
annual district audit: FY12–13 
= $42,030; FY13–14 = $42,871; 
FY14–15 = $43,727.


Board of Trustees 
approval; signed 
contract


IV.2.6. Convene an initial meeting 
with auditors


Board Budget 
& Audit Ad Hoc 
Committee and VP, 
BAS


•	By April 30, 2013 $0


IV.2.7. Cooperate in the audit 
preparation and the audit report


VP, BAS •	Nov. 30, 2012


•	Nov. 30, 2013


$0


IV.2.8. Review draft audit report Board Budget 
& Audit Ad Hoc 
Committee and VP, 
BAS


•	Dec. 24, 2012


•	Dec. 24, 2013


$0


IV.2.9. Present the audit report to the 
Board of Trustees in a public session


Board Budget 
& Audit Ad Hoc 
Committee


•	January 31, 2013


•	January 31, 2014


$0


IV.2.10. Review audit report 
and initiate corrective actions if 
warranted


VP, BAS •	February 28, 
2013


•	February 28, 
2014


$0
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INSTITUTIONAL GOAL V.


Institutional Goal V. MiraCosta Community College District will be a conscientious community partner.


INSTITUTIONAL OBJECTIVE OUTCOMES


Institutional Objective V.1


Increase the two-year high school 
capture rate compared to the fall 
2010 rate


2011–2012: IMPLEMENTATION 2012–2013: IMPLEMENTATION 2013–2014: IMPLEMENTATION


Outcome Measures


1. A plan and implementation 
timeline for strategies to increase 
the high school capture rate


2. A plan developed with high 
school counterparts to provide 
courses beginning in spring 2012 
on a schedule tailored for high 
school juniors and seniors 


3. Evidence of mailing the spring 
2012 schedule


4. Schedule of high school seniors 
course offerings for spring 2012


5. Enrollment in courses tailored for 
high schools students in spring 
2012


Outcome Measures


1. Evidence of mailing the fall 2012 
and spring 2013 schedules


2. Schedule of high school seniors 
course offerings for fall 2012 and 
spring 2013


3. Enrollment in courses tailored for 
high school students in fall 2012 
and spring 2013


4. Assessment of high school seniors 
program by students, high school 
faculty, and district faculty


Outcome Measures


1. Evidence of mailing the fall 2013 
and spring 2014 schedules


2. Schedule of high school seniors 
course offerings for fall 2013 and 
spring 2014


3. Enrollment in courses tailored for 
high school students in fall 2013 
and spring 2014


4. Assessment of high school seniors 
program by students, high school 
faculty, and district faculty


ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE V.1


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


V.1.1. Convene an Enrollment 
Management Team to develop 
strategies to increase the high 
school capture rate in addition to 
the two strategies that have been 
initiated: (1) a high school seniors 
program and (2) mailing the class 
schedule to residents


VP, Instructional 
Services and VP, 
Student Services


•	October 2011 $0 The Enrollment Management 
Task Force has convened and 
met three times in 2011. 


The Enrollment 
Management Task 
Force is established 
and functioning. 
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INSTITUTIONAL GOAL V.


ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE V.1


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


V.1.2. Develop a three-year plan 
of actions and an implementation 
timeline to increase the high school 
capture rate


Enrollment 
Management Team


By January 2012 TBD The three-year plan will be 
developed during the 2012–
2013 academic year based 
on the analysis of the initial 
recruitment efforts, course 
offering changes and survey 
results conducted during the 
2011–2012 academic year. 
Although a three-year plan 
has not yet been formalized, 
steps were taken to initiate 
action within this first year.


Courses tailored to 
high school juniors 
and seniors are 
offered.


V.1.3. Implement and assess action plans related to the high school capture rate (Note: these action plans will be added in September 2012)


V.1.4. Convene meetings with high 
school principals and counselors to 
develop a plan to provide college 
courses beginning in spring 2012 on 
a schedule tailored for high school 
juniors and seniors


VP, Instructional 
Services and VP, 
Student Services


•	October 
2011–2012


NA Meetings with high school 
officials occurred in fall 
2011. Courses on a schedule 
tailored for high school juniors 
and seniors were designed 
and offered in spring 2012 at 
the San Elijo campus.


Courses scheduled 
for spring 2012


V.1.5. Recruit students to enroll in 
these classes


VP, Instructional 
Services and VP, 
Student Services in 
collaboration with 
the high schools


•	November 2011– 
May 2012


TBD A recruitment campaign was 
initiated, and Spring 2012 
Class Schedules were mailed 
to 92024 and 92130 residents 
in fall 2011. Class enrollment: 
18 juniors and 16 seniors.


Courses enroll 
enough students to 
proceed


V.1.6. Offer high school seniors 
program


VP, Instructional 
Services and VP, 
Student Services in 
collaboration with 
the high schools


•	Spring 2012


•	Fall and Spring 
2012–2013


•	Fall and Spring 
2013–2014


The total 
cost for 


Spring 2012 
is $21,529.37


The program for high school 
seniors was offered in spring 
2012 at the San Elijo campus.


Courses designed to 
attract high school 
seniors are included 
in the spring 2012 
class schedule for 
San Elijo
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INSTITUTIONAL GOAL V.


ACTION PLAN FOR  
INSTITUTIONAL OBJECTIVE V.1


RESPONSIBLE PARTY TARGET DATE ESTIMATED 
BUDGET PROGRESS INDICES OF PROGRAM 


IMPROVEMENT


V.1.7. Survey high school counselors 
and faculty and college counselors 
and faculty to assess the high school 
seniors program


VP, Instructional 
Services and VP, 
Student Services in 
collaboration with 
the high schools


•	August 2012


•	August 2013


•	August 2014


$0 High school counselors, 
faculty, and college 
counselors and faculty will be 
surveyed in August 2012 to get 
feedback about the program 
for high school seniors. 


V.1.8. Analyze the feedback from 
the survey and adjust the high 
school seniors program as warranted 
based on that feedback


VP, Instructional 
Services and VP, 
Student Services in 
collaboration with 
the high schools


•	September 2012


•	September 2013


•	September 2014


$0


The following action plan refers to the recruitment strategy of mailing the class schedules.


V.1.9. Recruit high school students 
by mailing the class schedule to 
residents in the district boundaries


VP, Instructional 
Services


•	November 2011, 
2012, and 2013


•	July 2012, 2013, 
and 2014


TBD Spring 2012 Class Schedules 
were mailed to 92024 and 
92130 residents in fall 2011. 


Effective summer 2012, 
the college began a mass 
mailing campaign of 
abbreviated fall 2012 course 
schedules to every household 
within the district.


Cohort tracking will 
occur longitudinally 
to provide 
adequate time for 
the target outcome 
to be attained. 


Assessments will be 
conducted over the 
three-year period 
to measure student 
achievement using 
a variety of success 
metrics.







Community Learning Center 


1831 Mission Avenue, Oceanside, CA 92058   
   P 760.795.8710    F 760.795.8730


San Elijo Campus  


3333 Manchester Avenue, Cardiff, CA 92007   
  P 760.944.4449    F 760.634.7875


Oceanside Campus  


1 Barnard Drive, Oceanside, CA 92056   
   P 760.757.2121    F 760.795.6609


   www.miracosta.edu
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Online Education Plan for 
MiraCosta College  


 


Last Revised  5/27/2011 
 


 


MiraCosta Community College serves students at the Oceanside campus, San Elijo campus, 


Community Learning Center, and its online site.  Online education at MiraCosta began with 


one music class in 1995, after which a three-year period ensued during which there were no 


online classes.  CyberCosta, an experiment in offering online courses formulated by the 


Technology and Pedagogy Committee, revitalized online education in spring of 1998, 


starting with five instructors and five classes.  Two years later, in spring of 2000, twenty-


two classes were offered through CyberCosta’s sixteen faculty members [source: Academic 


Master Plan, CyberCosta Plan 2000-2003].  In nearly a decade since spring of 2000, the 


projected enrollment in online classes for 2008-2009 has grown exponentially to 


approximately 8,600 (headcount) students in over 300 sections [source:  Accreditation Self-


Study p. 94], over twice the number of students at the Community Learning Center, and as 


many students as at the San Elijo Center (in headcount, but not in FTES).   There are 


currently 20 majors and 64 certificates approved by the Accrediting Commission to be 


offered more than 50% online.  In fact, MiraCosta College has reached the point where the 


many courses and student services offered online can be viewed as a separate site.   


 


The number of students who choose to take online courses and utilize online services is 


significant and rapidly increasing.  While some of these 8,600 students live geographically 


distant from the college, most live within district boundaries.  Even using zip codes to 


determine residence does not provide an accurate picture of the number of online students 


who are living outside the district because many online students are on military deployment, 


attending school elsewhere in the country simultaneously, or traveling for work or personal 


reasons.  Other students choose online courses due to work or family time constraints or 


mobility constraints.   


 


To meet the needs of students attending MiraCosta online, the college needs to [1] evaluate 


progress towards a comprehensive online site, [2] integrate online education explicitly 


within Program Review [3] support and coordinate existing faculty and staff leadership,  [4] 


commit resources for infrastructure, innovation, and development of our online campus, [5] 


identify and sequentially introduce complete degrees and certificates delivered 100% online,  


and ensure that these degrees and certificates are approved by the ACCJC for offering 


online, and [6] provide the necessary and appropriate student services fully online. 


 


The purpose of this plan is to increase access and success for online students through:  


 


 Determining which components are essential to providing appropriate and effective 


online course offerings and services to students, enabling them to complete 


requirements and participate in a quality educational experience without physically 


visiting the other campus sites;  


 Assessing the background and current state of those components, and making 


recommendations regarding ways to improve;  


 Developing a vision for expansion of the online site to serve the needs of our 


students and prospective students and helping them to reach their educational goals 


through online learning;    
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 Insuring the subsequent development and support of a robust online education 


offering at MCC via the following:    


o Including disciplines and college services (e.g., counseling) in the evaluation, 


planning and budgeting processes for online education,  


o Providing Academic Senate committees, Academic Senate Council, 


Department Chairs/Departments, the Office of Instruction, the Student 


Services Council, and the Board of Trustees with regular (e.g., annual) 


information on the status of online education at MCC,  


o Supporting communication from the college back to the disciplines and college 


services,  


o Integrating Online Education (e.g., offering of courses, support services) at 


MCC into the college's planning, decision-making, and budgeting processes;  


o Continuing, supporting and expanding professional development opportunities 


for online instructors and prospective online instructors. 


 Establishing a key place for online learning and the online site in the Educational 


Master Plan;  


 Evaluating infrastructure needs for the online site and projecting the resources 


necessary to build that infrastructure;  


 Involving the online site in provision of comprehensive educational programs that 


fulfill the district's mission. 
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I.  Student Services  


 


Student Services constitutes the area in which the district directly provides students with 


support.  Comparable appropriate services should be available to all students, regardless of 


the site where they attend. Most standard Student Services are offered in some format 


online. An effective system would offer access to all services to students in an online format, 


both synchronously and asynchronously.  The Student Services webpage currently links to 


pages for each student service provided, as well as a link for international students.  This 


page should include a link for online students, similar to the link for international students, 


giving detailed and direct information on accessing all student services online.  This page 


should also be linked to the online courses web page and/or a student portal.   A model for 


such a page would be CSU Chico's Center for Regional and Continuing Education webpage  


http://rce.csuchico.edu/online/prospect.asp 


 


Students expect their institution to offer comparable, if not better, service than they 


experience in their personal lives for social, medical, commercial and other services.  Among 


these expectations are the following: 


  


 Self-service: Younger students, in particular, want to serve themselves.  By 


developing more self-service options, institutions reduce staff workloads for routine 


tasks, freeing these professionals to focus on the more important individualized 


service students prefer.  This also enables institutions to provide expanded access to 


certain services, in some cases making them available 24/7.  


 Just-in-time: Students have grown accustomed to securing instructions, information, 


and advice as they need it - rather than in the one-time data dumps popular in the 


past.  the Web allows institutions to meet this expectation with concise packets of 


service at specific or on-demand intervals preferred by the student.  


 Customized service: Today's postsecondary population is more diverse than ever 


before, and one size does not fit all.  Increasingly, students will expect institutions to 


deliver services that are appropriate for their specific needs and interests.  Managing 


this relationship well will be the key differentiator among institutions in the more 


competitive environment on the horizon. "Choice" is the definition of this era and 


using it effectively is necessary to avoid information overload. Students want to 


choose formats, views, and preferred services for easy access at their convenience.  


 Push and pull choices or selections: new technologies make it possible to both collect 


and send information/services to students as needed.  


 Interactive information exchanges: Increasingly, students will expect interactive 


pages that take them more quickly to the specific information or services they 


desire.  


 Integrated and consistent services: Good student service calls for integrating related 


services to provide a seamless and unified experience for the student.  


 Personalized service: In the era of computers, generic service is obsolete.  Students 


want and expect to be recognized as individuals. 


 


 


 


 


 


 


 


 


 



http://rce.csuchico.edu/online/prospect.asp
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A. Admission and Records 


 
Discussion:  Students can currently apply for admission, access the online course 


schedule, pay fees, add and drop classes via SURF, obtain unofficial transcripts, make 


official transcript requests and access many forms online.  Instructors access their course 


rosters to view enrollments, obtain permission numbers for distribution to students and 


assign grades.  Recent development of an online wait list system with auto-enrollment into 


open seats has been very successful.  Verifications of enrollments and degrees can be 


obtained through a third party vendor.   


 


 Plan: 


 Review forms for appropriate placement on college website.   


 Continue to request enhancement of system setup to allow students to enroll in 


classes via SURF that were previously completed with substandard grades or W’s up 


to the allowable number of repetitions.  


 Continue to request instructor online drop access. 


 Continue expansion of online transcripts receipt and transmittal with other colleges. 


 Expand communication to new applicants via the online application system. 


 


B. Counseling 


 


Discussion: Counseling provides online FAQ's and contact information, online orientation 


and advisement, links to transfer information, General Education guidelines (IGETC, CSU) 


and the full General Catalog / program requirements. 


 


Plan: 


 Make counseling available in both synchronous and asynchronous formats.  


 Assign one counselor to serve online students with online issues, including advising 


students on how to prepare to take online courses, prerequisites, co-requisites and 


advisories, major preparation, IGETC and CSU GE requirements, etc.    


o This online counselor should help students prepare and update an education 


plan online.  


o This online counselor should work closely with Transfer Center and Career 


Center directors to ensure online students are provided with correct 


information on, and access to, TAG agreements, transfer patterns, 


internships, placement services, and career counseling.  


o This online counselor should work closely with the directors of DSPS and 


EOPS to ensure access to these programs and their services for online 


students, and to encourage enrollment in online classes of DSPS and EOPS 


students.  


o This online counselor could advise departments on student needs regarding 


expanding class section offerings.  


 Develop a component of College Success Skills courses that focuses on how to be 


successful in an online class.  


 Offer all counseling courses online regularly.  


 Develop videoconferencing counseling appointment options.  


 


C. Financial Aid 
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Discussion: Financial Aid (FAFSA) forms and the student handbook on financial aid are 


available online.  General information and application forms for Cal Grants, Pell Grants, 


Federal Work Study, and BOGW are available online, along with links to outside sources of 


information regarding Financial Aid and Scholarships.  Students are able to submit BOGW 


application, view their award notices, check their financial aid status and TO-DO list online 


 


Plan: 


 Make financial aid counseling available online in both synchronous and asynchronous 


formats.  


 


D. Bookstore 
 


Discussion: The bookstore is part of Follett, and books can be ordered online. However, 


certain types of materials and processes require students to come to the bookstore, 


including out-of-stock requests, E-books and web subscriptions. All books for online classes 


are stocked only at the Oceanside campus. Follett's website is divided into Oceanside and 


San Elijo for online ordering; there is no indication that online course books are listed at 


Oceanside. 


 


Plan:  


 Make E-books available wherever appropriate to reduce student costs and increase 


access to textbook material.  The option of an E-book or hard copy of a book should 


be provided on the bookstore website wherever both are available. 


 Allow students to purchase E-books online.    


 Make all bookstore processes available online.  


 Publish all text book information in the online schedule of classes in compliance with 


the HEOA.   


 Provide vouchers for books and required materials purchasing (through financial aid 


or EOPS) online, and create a method for students to redeem those vouchers online.  


 List online as a site in Follett's website, or discontinue the practice of listing 


textbooks by site. 


 


E. DSPS 


 


Discussion: Some assessment and identification of disabilities is currently available online 


through email and online forms.  


 


Plan: 


 Make DSPS counseling services available online in both synchronous and 


asynchronous formats.  


 Explore possibilities for off-site verification of disability.  


 


F. EOPS 


 


Discussion: EOPS services are only available onsite, although faculty may submit progress 


reports via email. 


 


Plan: 
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 Allow EOPS students to access and use textbook vouchers online, and to check-out 


and return books available through EOPS's lending library of textbooks electronically, 


sending the books via US mail when necessary.  


 


G. Matriculation and Placement Testing 


 


Discussion: Orientation and advisement are offered online via audio-narrated information, 


text, and an interactive map 


http://www.miracosta.edu/StudentServices/Admissions/onlineorientation.htm. Placement 


testing is currently offered only onsite at Oceanside,  San Elijo and Community Learning 


Center campuses.  Students may submit approved alternatives to MiraCosta College 


placement tests.  On a case-by-case basis, students may complete proctored placement 


tests elsewhere. 


 


Plan: 


 Make Matriculation services available online in both synchronous and asynchronous 


formats.  


 Publicize to online students the option of proctored placement testing in their 


geographical location, and facilitate location and certification of proctors or testing 


centers.  
 


H. Academic Proctoring Center  


 


Discussion: The Academic Proctoring Center (APC) proctors exams for online students at 


both the Oceanside and San Elijo campuses.  Additionally, the APC proctors make-up tests 


for both online and onsite courses, and provides proctoring of extended time tests (for DSPS 


students).  Students may either call or use a website for scheduling an exam.  For non-local 


students enrolled in MiraCosta online courses (e.g., traveling, military, etc.), the APC will 


help them to identify the nearest proctoring center, and coordinate with the selected 


proctoring center the transmission of test materials.  Students using non-MCC proctoring 


centers are charged by the other institution a fee for the proctoring service.  The APC serves 


many different disciplines that offer online courses (e.g., Math, Nursing, Psychology, 


Economics, etc.). Given the proctoring services provided by the APC, more instructors are 


willing to teach online, and a greater variety of online courses are now available.   


 


Plan: 


 Survey students, evaluate need, and collect data to provide direction for further 


development.  Ask students what they want and need.  


 Continue to increase hours and days of operation of the APC to accommodate the 


greater number of online courses now offered that make use of the APC proctoring 


service.  


 Evaluate possible remote proctoring services (e.g., that use cameras and are off-


site), and recommend those services that meet proctoring standards (similar to 


assisting non-local students with taking exams).    


 Explore joining a consortium of proctoring centers nationwide that grants reciprocal 


use to students from other institutions that are in need of proctoring (after 


considering the number of non-MCC students that might then make use of the APC, 


prioritization of services, and possible impact on local MCC students requiring 


proctoring services).  



http://www.miracosta.edu/StudentServices/Admissions/onlineorientation.htm
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 Continue to develop processes and criteria for selecting and approving individuals 


that are not members of a proctoring center to administer tests for students (e.g., 


for deployed military; to be offered with approval of the online instructor).    


I. Career Center 


  


Discussion: Career Studies & Services offers a comprehensive list of internet resources for 


career information, assessment, research, connecting a major to a career, occupational 


guides and information, job search and employment, and resume services  


https://www.miracosta.edu/Instruction/CareerServices/coursesservices_internetresources.h


tm. An online resume workshop is available at the site 


https://www.miracosta.edu/home/khudnutt/Resume/Resume_Wkshop/player.html. 


Additional online resources include the student worker manual and workshop and the 


succeeding in the workplace workshop.  An online orientation for Cooperative Work 


Experience Education and Internship Studies is required.  Co-op and internship students are 


also required to meet in-person with the instructor and employer for Title V mandated “in-


person site visits”; however, in “certain limited situations … defined in guidelines issued by 


the Chancellor,” alternatives may be permissible. CRLP (Career and Life Planning) credit 


courses, such as Career and Life Planning and Introduction to Career Planning, are also 


offered online.  For in-depth and ongoing career counseling, students are required to meet 


onsite; however, career assessment and exploration resources and career development 


services are available online.  Job Search Hour is only available onsite because it was 


developed to meet the needs of students who were not experiencing success utilizing online 


resources.  


  


Plan:  


 The district’s credit career counselor will investigate the viability of offering career 


counseling online in both synchronous and asynchronous formats.  


 Offer all workshops, excluding Job Search Hour, online in the asynchronous format 


within the next five years.  Explore options for providing online synchronous access 


to onsite workshops, including Job Search Hour.  


 


J. Transfer Issues and the Transfer Center 


 


Discussion: Online courses transfer to most universities fully and completely.  Several 


private universities report not accepting online classes, or accepting them only on a case-


by-case basis.  ACCJC has approved 20 majors to be offered 50% or more online. Transfer 


counseling, application workshops, and other specialized workshops are held onsite at 


Oceanside and San Elijo campuses, but not online. Information on transfer and TAG 


programs is provided online, as well as applications. However, there is little link to other 


online institutions where students could transfer.  


 


Plan: 


 Make Transfer Center will research and implement online services in both 


synchronous and asynchronous formats.  


 Increase the number of majors to be offered 50% or more online and procure 


accreditation approval for those majors.  


 The Articulation Officer will work with the appropriate universities to ensure that an 


online section of a transferable course has the same transfer status as its onsite 


counterpart.   



https://www.miracosta.edu/Instruction/CareerServices/coursesservices_internetresources.htm

https://www.miracosta.edu/Instruction/CareerServices/coursesservices_internetresources.htm

https://www.miracosta.edu/home/khudnutt/Resume/Resume_Wkshop/player.html
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K. Technical Support and Preparation 


 


Discussion:  The Student Help desk is available by email or phone Monday-Friday 8 am - 


4:30 pm. Most online students work on their classes during evening and weekend hours, 


when help desk service is unavailable. Students can self-assess their suitability for online 


learning by taking a useful survey on the Distance Education web page.  The survey is not 


required for online class enrollment or access after enrollment. There is neither an online 


orientation nor a preparation class for potential or current online students. There are some 


tutorials available, but most are inside the Blackboard system and only relate to that 


specific system. 


 


Plan: 


 Survey students, evaluate need, and collect data to provide direction for further 


development.  Ask students what they want and need.  


 Continue to expand Help Desk hours, particularly in a synchronous format.  


 Continue to develop engaging online tutorials on common technical issues.  


 The newest version of Blackboard provides a myriad of tools like direct links to the 


help desk, the ability for wikis, blogs,  


 Develop an online orientation that instructors can assign or require in their classes, 


and which emphasizes general online skills and recommendations for student success 


in an online class.  


 Expand access to student help desk by phone, e-mail, and live chat.  


 Continue to create online tutorials for students to learn how to access and use 


Blackboard and SURF  


 Continue to provide a Technical Requirements checklist for prospective online 


students has been provided  


 Continue to provide for Assessing students' and prospective students' personal 


readiness for online learning  


 Continue to expand the distance education page to include a full directory with links 


to all of the online services 


L. Health Services 


  


Discussion: Health services are covered by student enrollment fees. Health Services 


provides students with contact information and to links relevant online resources (e.g., web 


pages about drug and alcohol issues, eating disorders, general health information, men’s 


health, nutrition, sexual health, smoking, and travel health). Onsite students are able to 


receive individual, couple, and family counseling; they may also receive assistance 


concerning nutritional needs and healthful eating, weight loss, and healthy exercise, and 


this service should be extended to our online student population.   


 


Plan: 


 Provide a .pdf version of onsite handouts to share with online students.  
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II.  Instructional Support Services 


A. Library  


Discussion: The library is highly responsive to the needs of distant learners by ensuring 


equitable access to information resources and research assistance. The library currently 


provides access to tens of thousands of periodicals, reference sources, e-books, and 


streaming media via a collection of more than forty online databases, both general and 


subject specific. The MCC librarians have created an interactive web-based information 


portal, allowing users to navigate to information and instructional media at their own 


convenience.   


  


Students and faculty may access the library databases from any computer using a remote 


authentication process.  The library collects annual usage data on all purchased and 


subscribed resources, and notes a significant rise each year in usage of the online 


resources.  The department’s aim of data-driven resource allocation decisions effectively 


supports the curriculum and research needs of all students. 


  


The MCC Library provides instructional support for distant learners via our Ask-A-Librarian 


service. Ask-A-Librarian provides email and chat reference service to answer students’ 


research questions. Librarians answer email questions during library hours, or students may 


access a 24/7 chat (IM) reference service provided by MCC librarians as well as academic 


librarians from all over the country.  A knowledgebase of “frequently asked questions” has 


also been implemented to help users quickly access general library information. In addition, 


the “text-a-librarian” service focuses on providing short but quick answers to students on 


the go via their cell phones. 


 


The library faculty work closely with online instructors to enhance online student learning by 


providing customized instruction and information. Though all librarians serve both on-


ground and online learners, the department has designated a full time librarian to oversee 


the needs of online learners and to coordinate online services and resources   In addition, 


services and resources are coordinated with the Emerging Technologies Librarian, Electronic 


Resources Librarian, and Instruction Librarian.  


 


The Library’s ability to remain responsive to the needs of online learners is dependent on a 


secure and sustainable budget stream. When new programs, disciplines, and initiatives are 


started in response to curriculum changes, transfer requirements, or employment trends, 


the faculty and students involved in those programs require (and request) new resources 


(print, media, and digital) to support the curriculum, and their specialized learning and 


research. Additionally, enrollment increases raise the fees for access to online resources, 


which in turn allows for purchasing fewer resources for the same budgeted dollars.  


 


 


 Current Practices:  


 Ask a Librarian service via chat, text, email, phone 


 Authenticated off-campus access to databases, e-books, and streaming media 


sources  


 “How do I?” searchable knowledgebase of frequently asked questions 


 Library portal embedded in Blackboard for seamless access  


 Online research tutorial for use with online classes 


 Library-developed instructional videos available via YouTube  


 Interlibrary loan for articles and books 
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Other Possible Practices: 


 Facilitating access to e-textbooks through the library portal  


 Delivery of print materials to distance learners: 


http://www.li.suu.edu/library/distance_learners.htm  


 


  


Plan: 


 The Library faculty and AIS will work with administration to secure a sustainable 


budget stream that will allow the library to be responsive to all learners.  


 


 The Library will continue to develop on-demand, multimedia, instructional materials 


such as videos and tutorials, and make them available on demand via the library 


portal or the course management system.  


 


 The Library will continue to explore, develop, and improve on-demand services such 


as chat, text-a-librarian, search widgets, and social networking applications to better 


meet the needs of distant learners.  


 


 The Library will continue to explore, develop, and improve its online resource 


collections, with special attention to streaming media , budgets permitting.  


 


 The library will continue to work with AIS to better integrate library online resources 


and services into multiple course management systems such as Moodle and 


Blackboard. 


 


B. Retention and Tutoring 


 


Discussion: Retention Services received a 2 year innovative initiative grant to pilot 


cybertutoring or Online Tutoring during the AY 04-05 and AY 05-06. The original idea 


included having technical support as well as academic support. In collaboration with AIS 


staff, the technical support aspect was developed first, while the academic support 


remained email/blog based, although CCC Confer was available. 


 


A temporary coordinator was hired for Online Tutoring and the focus was solely on academic 


support through online means. The CCC Confer interface was chosen to conduct 


synchronous telephone and computer online tutoring between a tutor and student(s). The 


approach was to use Online Tutoring using CCC Confer as the interface, targeting specific 


online classes, and promoting group tutoring. Many technical difficulties were found in using 


the CCC Confer tool and the MiraCosta Online Tutoring website. Recommendation from 


faculty and tutors included: (1) increasing tutor availability, (2) linking the MiraCosta Online 


Tutoring website directly to the login page for CCC Confer, and (3) start as early as possible 


during the semester.  


 


An expanded approach was utilized. First, new tutors were identified to tutor more subjects 


and to accommodate a more flexible tutoring schedule (mornings, evenings, and weekends 


were made available). Second, online faculty that worked with us previously and new 


faculty that showed interest in participating were identified. Third, the MiraCosta Online 


Website was improved to be more user friendly and to link directly to the CCC Confer login 


page. 


 



http://www.li.suu.edu/library/distance_learners.htm
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The Online Tutoring pilot yielded 27 participants in various subject areas. We had ten 


students, seven tutors, ten faculty, and 16 classes. The subjects included Accounting, CIS, 


Counseling, History, Math, Philosophy, and Sociology. The expanded approach improved 


student participation; however this was relatively small considering the increase in 


resources and availability. We received feedback from 19 students in selected classes that 


provided the following: students preferred evening hours between 4pm and 9pm for online 


tutoring. They also seemed to prefer Monday through Wednesday for tutoring vs. Thursday 


through Saturday. Lastly, more than half (57.10%) of the respondents preferred one-on-


one tutoring over group tutoring (regardless if it is online or in-person). In summary, ten 


students utilized Online Tutoring over the two year pilot period as we made numerous 


adjustments and defined resources. By assessing and evaluating the funding/staff resources 


set aside for this pilot project and the low student usage, Online Tutoring was postponed 


until further campus efforts to address a comprehensive online plan is vetted and 


implemented across divisions.  


 
Plan: 


After reviewing all feedback from faculty, staff, and students, the following 


recommendations are proposed provided that assessment of adequate staff and faculty 


resources are provided for implementation: 


1. Change format from “pre-determined” online sessions to “student-initiated” online 


sessions. 


2. Integrate Online tutor scheduling with on-ground tutor scheduling. 


3. Change from use of CCC Confer to Blackboard/Elluminate. 


4. Create an asynchronous form of tutoring on the MiraCosta Online Tutoring website to 


compliment the already developed synchronous format. 


5. Train a majority of tutors in on-line software environments. 


6. Continue offering Online tutoring appointments and inquiries.  


7. Seek professional development of staff and faculty in department growth of Online 


possibilities.  


 


C. Writing Center 


  
Discussion: The Writing Center has a robust website which offers students and faculty 


access to many resources including the online ability for students to sign up for 


appointments and faculty to sign up for class visits and in-class assistance. The Writing 


Center piloted online asynchronous support with the help of an innovation grant in 2005 


using Smarthinking.com which was made available to a variety of online and on ground 


classes which resulted in extremely limited usage.  Fourteen classes participated in the pilot, 


eight of them online.  Out of 335 unique students possible, only 33 participated, two of 


whom were online students; this produced a total of 105 uses. At that time the Writing 


Center Advisory Committee saw no need to continue since online students did not use the 


service. The Writing Center sought financial support through an online support grant in 


2009 and through Program Review in 2010-11 but was not funded in either instance. The 


current plan when funding is available follows. 
  
 


 


 


Plan: 



http://smarthinking.com/
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•    Pilot asynchronous writing feedback service to students of online courses 


because the majority of the first pilot's requests occurred between 10 p.m. 


and midnight when we are not open for service on site. 
•    Explore technological delivery systems so that to offer students the easiest 


service possible. 


 Provide spoken and visual electronic feedback rather than written, much as 


we do in person. 


•     Develop a front end so that student papers come with necessary contextual 


information (i.e. prompt, time line, student questions) needed for writing 


consultants to respond effectively. 
•     Assess costs for any technology purchase including the associated training 


costs. 
•     Make Writing Center response time online occur within a twenty-four hour 


window Monday-Saturday. This mirrors the Writing Center’s appointment 


service requirement for a 24-hour wait period before appointments are made. 
•     Train a small group of advanced writing consultants in online response 


techniques. 
•     Assess and adjust this pilot based on costs and usage. 
 Explore synchronous systems for future. While a synchronous system would 


not deliver the ability for students to submit at whatever time they finish 


drafting, it could diminish the training needs since there would be 


conversation more than just feedback. 
  


D. Learning Communities 


 


Discussion: More than 50 credit sections per semester offer Learning Community 


opportunities to students at the Oceanside and San Elijo campuses, using graduate interns 


and veteran tutors as facilitators of Supplemental Instruction.  No Learning Community 


opportunities are offered online. 


 


Plan:   


 Offer Learning Communities in online sections using graduate interns and 


veteran tutors as facilitators of Supplemental Instruction.  
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III. Instruction and Faculty 
 


A. Online Course Approval 


 


Discussion: All courses must be approved by the Courses and Programs Committee, with 


those intended for the online location/format also required to append Form A: Online Course 


Approval, which details course-level issues of instructor-student contact, quality, and ADA 


compliance [see Administrative Procedure 4105 in appendix].  


Each course that will be offered in an online or hybrid format has an approved Form A. The 


form was recently adapted to ensure that all courses are in compliance with Title 5 


regulations regarding instructor-student contact frequency and effectiveness (Section 


55204) and course quality (Section 55202).  


All courses are checked as ADA compliant (Section 55200), and course developers are 


provided with a Best Practices list for making course factors accessible to all students. 


Support for Universal Design practices is provided by the DSPS access specialist who 


conducts workshops and provides individual faculty support for accessibility.  In addition, 


course developers are referred to the Chancellor’s Office Distance Education Accessibility 


Guidelines. 


 


Plan: 


 Continually update department chairs on the status of online issues.  


 Monitor course approvals to ensure that new degrees and certificates that are 


comprised of courses where 50% or more are approved for online are taken to 


ACCJC for approval through the substantive change process.  


 


B. Online Course Quality  


 


Discussion: According to Title V Section 55202, "The same standards of course quality 


shall be applied to any portion of a course conducted through distance education as are 


applied to traditional classroom courses", and Section 55204 mandates " regular effective 


contact between instructor and students".  


 


Plan:  


 Ensure representation by at least one faculty member with extensive online 


experience as a member of Course and Programs.  


 Continue with the new Form A that assures contact compliance at the course level.  


 Keep standards and rigor high for all courses, regardless of the site where they are 


offered. 


 


C. Curriculum Development  


1. Degrees  


 


Discussion:  In 2009, ACCJC approved twenty majors for offering 50% or more online, but 


did not grant blanket approval for future majors to be offered 50% or more online. 
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Plan:   


 Study transfer patterns to determine which majors could best be offered online.  For 


example, 19% of transfer students are Business majors, a major that has been 


successfully offered online at other colleges. 


 Work with instructors and departments with the goal of offering complete IGETC 


and/or CSU GE online, either using online or hybrid courses from MCC, or pointing 


students towards courses they can take online elsewhere, in any cases where MCC 


faculty cannot offer a required course online or hybrid that would be pedagogically 


appropriate. 


 Study barriers to offering key majors and IGETC and/or CSU GE courses online, and 


investigate ways of encouraging their development, including support, training, 


equipment (hardware and software) and instructional technology assistance to 


instructors.  


 Monitor approval of new online course addenda to determine when a new online 


course addenda constitutes offering 50% or more of a degree or certificate online, 


and take that major or certificate to ACCJC for substantive change approval 


 Encourage faculty to schedule courses online in approved majors and certificate 


areas 


 


2. Courses needed for fully online AA degree 


  


Discussion: Some courses which count toward particular AA degrees are not yet offered 


online. Other AA degrees and GE certification can be earned completely in an online 


environment, but CSU/IGETC cannot. Departments determine the suitability of their courses 


for online offering. Some have explored online courses offered at other colleges, which could 


be used for transfer. Others have examined such online courses elsewhere and determined 


that the technology is not yet at a level to make a quality online course possible. Certain 


labs and other courses requiring interpersonal contact are of particular concern. 


 


Plan:  


 Advertise the AA degrees that can be achieved fully online.  


 Continue to work with departments to examine the offerings elsewhere and 


determine when the technology is at an appropriate level for online course 


development.  


 Consider courses taken at a remote site which do transfer to be acceptable onsite 


alternatives to offering the course in its online format. 


 Study barriers to offering courses online in key areas and give instructional design 


support, equipment, and training as needed to foster development of those courses 


online where instructors identify need for support. 


 


3. Science Laboratories  


 


Discussion: The development of lab courses, like all courses, is the responsibility of 


departments and faculty. A few labs are offered in an online format such as Geology 101L, 


but most are not.  Many science faculty members question the pedagogical appropriateness 


of a fully online laboratory for biology, chemistry, physics, or astronomy, given current 


technology. 
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Plan:  


 Continue to work with departments to examine the offerings elsewhere and 


determine when the technology is at an appropriate level for online course 


development.  


 Consider courses taken at a remote site that do transfer to be acceptable onsite 


alternatives to offering the course in its online format.  


 Develop hybrid laboratory classes and lecture-lab classes that allow an appropriate 


portion of a core science class to be offered online, with essential elements that must 


be in a laboratory to remain in the onsite lab.  


 Schedule other courses that science majors take, such as advanced math courses, 


online, as hybrid courses, or at times when they do not conflict with laboratory 


classes that must be fully or partially on-site.  


  


D. Testing & Assessments  
 


Discussion: Student identity is authenticated by all course management systems 


(Blackboard, , Moodle) using a user ID and password.  In addition, instructors and 


departments determine the need for onsite testing in their programs, courses or classes. 


The Academic Proctoring Center is available to proctor the exams for local online students.  


Off-site proctoring arrangements (e.g., coordinating a student taking a test at another 


proctoring center) are facilitated by the APC in response to student request and with 


agreement of the instructor.   


 


Plan: 


 Continue to keep current regarding authentication requirements and 


recommendations.    


 Consider providing authentication through student portal access to courses 


regardless of course management system used 


 Implement plan for Academic Proctoring Center.    


 Document appropriate off-site proctoring situations and inform departments of the 


possible options if online testing is not considered appropriate.  


 


E. Honors  


  
Discussion: Honors courses recently changed from a one-unit addendum to full courses. 


Honors courses are offered at both Oceanside and San Elijo campuses, providing access to 


the honors program to credit students at both physical campuses.  While honors courses in 


the online format have been approved by C&P, none have yet been scheduled.  In the past 


year, Honors courses have been offered in the hybrid format.  Questions have arisen in the 


Honors Advisory Council and at the Statewide Honors Transfer Council of California about 


the appropriateness and transferability of 100% online honors courses.   
  
Plan:  


 Provide full support for offering honors courses online, as appropriate.  
 Work with the Honors Advisory Council, Honors Transfer Council of California and 


transfer partners to determine appropriateness of online offerings and address 


transferability issues.   
 Plan for honors course offerings with the needs of students at all three credit sites.  
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F. Class Sections and Scheduling  


 


1. Balance of offerings  


 


Discussion: The balance of class section offerings has been determined thus far primarily 


by the willingness of department full-time faculty to either teach such sections or hire 


associates to do so. Some departments offer many sections and others very few. The site 


has grown organically rather than systematically. 


 


Plan: 


 Departments should examine the enrollment response to their online course offerings 


and expand as needed.    


 A plan for adding additional sections of online courses during the enrollment process, 


as needed, should be developed, along with a more reliable mechanism for assessing 


student demand during enrollment.  


 Conduct a systematic assessment of student demand through the Office of 


Institutional Research.  


  


2. Starting and Ending Dates and Length of Classes 


 


Discussion:  The majority of classes at MiraCosta are semester-length, with a few late-


start (15 weeks) and eight-week courses in some disciplines. Proprietary schools such as 


National and University of Phoenix are able to offer courses starting on a monthly basis.  


Due to space constraints it has not been feasible for most community colleges to follow suit, 


although enrollment patterns indicate that late-start and eight week classes are in demand. 


  


Plan: 


 Encourage creative scheduling of online class sections with various lengths and 


starting and ending dates to serve students' needs.  


 Investigate the option of a summer schedule that runs for 12 weeks with various 


starting and ending dates  


 Investigate winter intersession online classes as an alternative for winter break 


course completion  


 Develop eight week sequential classes that allow students to complete a course 


series in a semester's time  


  


3. Expansion of offerings  


 


Discussion: The rapid expansion of courses offered online has kept pace with student 


enrollment demands.  The Oceanside campus is severely impacted.  Recent changes in class 


scheduling have allowed for additional prime-time hours to be available to students, but 


generally all available teaching space is filled at the Oceanside campus, both morning and 


evening, Monday through Thursday.  Demand for courses at MiraCosta is expanding due to 


economic pressures that make community college education and training/retraining highly 


desirable to students, as well as limitations on enrollment growth at other area colleges and 


universities.  
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Plan: 


 Continue organic growth in offerings with recognition that physical limitations at the 


Oceanside campus will likely increase the rapidity of growth at the online site.  


 Develop ways to quickly add online sections where wait list or email notification of 


openings requests show evidence that an additional section could be offered 


successfully. 


 Encourage development of online courses, majors and certificates in key areas by 


identifying barriers and developing solutions, where appropriate. 


 


G. Teaching Faculty Issues: Selection, Evaluation, and Professional 
Development 


 


1. Selection of faculty  


 


Discussion: According to Title V Section 55208(a): Faculty Selection and Workload, 


"[I]nstructors of course sections delivered via distance education technology shall be 


selected by the same procedures used to determine all instructional assignments."  Online 


application and application review process are available for hiring of full-time faculty, and 


will be available for associate faculty hiring in spring of 2010.  


 


Plan: 


 Departments continue to select appropriate faculty to teach online, in accordance 


with Title V Section 55208(a).  


 Interviews conducted by departments may use synchronous technologies if an in-


person interview is not convenient, or if a demonstration of online communication 


skills is desired.  


 Work with Payroll and the County to allow out-of-state hires.   


 


2. Evaluation of faculty  


 


Discussion: Faculty are evaluated in accordance with procedures developed by the 


Professional Growth and Evaluation Committee. For full-time faculty, language was added to 


the handbook several years ago to provide parity of evaluation for online classes with 


evaluation of onsite sections. The additions indicate elements of course 


construction/syllabus, presentation of material and student interactivity (with material 


and/or colleagues) to be examined. Several departments have adapted the handbook 


recommendations for evaluating online associates, for whom the procedure is mandated by 


Collective Bargaining Agreement (2008-11), which has no provisions for online evaluations. 


Some disciplines have formalized their own process for hiring and evaluating online faculty. 


The Chancellor's Distance Education Guidelines (2008) consider the evaluation process as 


one of the "natural" places for assessing regular effective contact. Student surveys have 


been offered online via an outsourced system that has provided very low response, which is 


adversely affecting the evaluations of all online instructors.  


 


Plan:  


 Work with associate faculty union to develop language for the evaluation of online 


faculty (when they first teach at MCC, and when they offer their first online course at 


MCC).  
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 Encourage Full-time faculty undergoing evaluation who teach online during the 


semester in which they are being evaluated to identify at least one online course for 


a visitation and/or student evaluation.  


 Create a template for departments to use in articulating discipline policies for 


evaluating online teaching in particular disciplines.  


 Develop an in-house student survey that can be effectively deployed inside a CMS or 


in an open web-based format, but is connected to SURF identification and passwords.  


 Enable the inclusion in the survey of questions related to online instruction in the 


discipline, developed and approved by the discipline leader(s).  


 


3. Professional development 


 


Discussion: Professional development opportunities for online instructors have been 


available through the Program for Online Teaching (POT) since 2005, as well as Foothill 


College, @ONE and other professional organizations and universities offering courses in 


teaching online. POT is an internal, volunteer, faculty-led consortium comprised of 


experienced online instructors, both full-time and associate, who focus on the development 


of teaching techniques appropriate to online, hybrid and technology-enhanced environments 


and suitable for multiple subjects. POT offers its mini-conferences and workshops through 


MCC's Professional Development Program and maintains a website with substantial 


resources, including recordings of previous onsite and online workshops.  


 


Plan: 


 Increase PDP's budget to bring online pedagogy experts and leaders to campus to 


conduct POT workshops and sessions, and to fund faculty attendance at on-site and 


online seminars, courses and sessions to improve online teaching.  


 Increase travel funding for faculty seeking to attend workshops and conferences on 


online education.  


 Develop a stipend program to compensate faculty who conduct workshops.  


 Develop strong administrative support of the Professional Development Program in 


terms of material assistance with mini-conferences, workshops, website assistance, 


etc.  


 Support the creation of a 3-unit class in online teaching, open not only to MCC 


faculty but to the community, taught by experienced online faculty and acceptable 


for salary advancement.  


 Provide an online faculty member with 20% reassigned time to put together and 


teach a 16 week comprehensive series of workshops that systematically cover the 


pedagogy and technology background and skills for teaching online; faculty 


completing the series would have the option of earning flex or be accounted as 


having completed a 3 unit course towards salary advancement. 


 Encourage salary advancement consideration for coursework taken to improve online 


teaching.  


 


4. Certification  


 


Discussion: A number of certification programs are available for online faculty. POT has its 


own certificate.  In addition, online teaching certificates are available from university 


extensions, including UCLA and UCSD.  @ONE also offers a certificate. Certification 


programs vary in focus and quality, and the department is the best place to determine 


whether it is needed. 
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Plan: 


 Departments should consider whether to require certification of their online faculty 


from one of the above sources, and/or have an internal mechanism for assessing 


online teaching ability (e.g., interview process that includes an experienced online 


instructor).  


 


5. Technical training  


 


Discussion: Training in technologies supported or purchased by the district is available 


through Academic Information Services workshops and individual appointments with staff, 


as well as via the web from colleges, universities, and @ONE.  In addition, the Program for 


Online Teaching offers faculty-led workshops on the most current and educationally useful 


web technologies. There is no training for web skills or attention to emerging technologies 


apart from a specific application [see Infrastructure, below].  


 


Plan:  


 Continue to provide faculty support through the AIS trainer and alternate methods as 


they evolve  


 Look at self-paced online solutions to address individual faculty needs for technical 


training.  


 


6. Technical and clerical support  


 


Discussion: Support for technologies supported or purchased by the district is available 


through Academic Information Services workshops and individual appointments with staff, 


with requests made through the Employee HelpDesk inside the Portal. A default setup for 


Blackboard courses is provided by the Faculty Technology Specialist in AIS. Clerical support 


is provided by faculty secretaries as needed, but not all have knowledge of web-based work 


patterns for effective data entry or retrieval, online word processing, printing rosters or 


gradebooks, posting absence announcements, or other tasks comprising the online 


equivalent of secretarial support provided for onsite classes. 


 


Plan:  


 Provide faculty secretaries with training in all district-supported applications used for 


online and hybrid courses. 


 


7. Load/assignment/contract and class size  


 


Discussion: Currently online classes are not distinguished from onsite for the purposes of 


load or assignment, as per Academic Senate policy. Currently there is no distinction 


between online class size and onsite class size, although occasionally those teaching online 


for the first time have been permitted to have a smaller class size. Most other colleges seem 


to have lower limits for online classes, but this needs to be researched. According to Title V 


Section 55208(b), determining such limits is the job of the Courses and Programs 


Committee. 


 


Plan:  


 Continue policy on assignment.  
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 Conduct research on class size for online or hybrid courses at other colleges for the 


purpose of informing a C&P Committee decision. 


 


8. Faculty Intellectual Property 


 


Discussion:  Board Policy and Administrative Procedure 3715 supports and protects the 


intellectual property rights of online and onsite faculty:  


 


A district employee who is the creator of an academic work in his or her field of 


expertise owns the copyright in that work. Academic works include textbooks, lecture 


notes and other course materials, literary works, artistic works, musical works, 


architectural works and software produced with no more than nominal or incidental use 


of the district’s resources. Academic works described in this paragraph are owned by the 


employee even though such works may have been developed within the employee’s 


scope of employment. The official course outline of records is the property of the 


college, regardless of authorship. The individual expressions in the syllabus are the 


intellectual property of the author. [source: AP 3715]  


 


9. Office Hours  


 


Discussion: MCC's Academic Senate adopted the following policy in 2004:  


 


Regular office hours (a minimum of two hours per week) must be scheduled and 


maintained by each instructor and must be announced to students as well as submitted 


to the appropriate faculty secretary by the end of the first week of class, or as soon as 


approved. The purpose of office hours is to provide students with a definite time when 


they know that they will be able to consult with or get feedback from their instructor. 


Office hours may be held in a location on campus, by phone, or online (by an 


appropriate method, such as email, chat, discussion board). The method chosen by the 


instructor for his or her office hours should reflect the needs of the students.  


 


The full-time faculty load agreement designates five hours per week of student contact 


outside of class, including the two scheduled office hours, for all classroom faculty 


members. 
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IV. Student Issues 
 


A. Student community  


 


Discussion:  Student community is built through college hour and other activities at both 


Oceanside and San Elijo campuses.  MiraCosta encourages student participation with the 


college on social networking sites, including YouTube, Myspace, Twitter, and Facebook.  A 


student portal is in the development stages. 


 


Plan:   


 Survey students, evaluate need, and collect data to provide direction for further 


development.  Ask students what they want and need.    


 Monitor and pilot various emerging technologies to create a "virtual" student 


community allowing for interaction and participation  


 Brand the online site, as part of the college's overall rebranding work, to create a 


sense of community and belonging to a virtual college location among students who 


attend MCC online.  


   


B. Authentication 


 


Discussion: District-level authentication of individual identity for access to college services 


is discussed above. Class-level authentication can be provided by college 


username/password access, instructor or third-party issued codes or passwords, selective 


release of URLs, or other means accepted by best web practices for sites and pages. 


Instructors may demand additional authentication, such as a verbal password for audio 


reporting, or the placement of a student I.D. in the line of sight for a video report.  


 


Plan:  


 Comply with the HEOA by exercising due diligence in authentication of online 


students.  The HEOA requires diligence regarding proper authentication.  When 


students enroll at MiraCosta they go through various processes of authentication.  


Once admitted to the institution, they are granted a student identification and 


temporary password allowing them to access the course enrollment software and the 


student portal and/or CMS used by instructors.  The validation of a student at 


admission and the subsequent granting of individual authentication (typically 


username and password) allows access to defined levels of the campus enterprise 


system.   


 MiraCosta will continue to monitor and participate in Federated Identity Management 


as it evolves; this is where participating institutions share identity attributes based 


on agreed-upon standards.  


 Continue to implement and update authentication services regularly.  The campus 


takes systems security and user authentication very seriously, and has dedicated 


full-time professionals assigned to implement and update these systems.  


 Monitor evolving technologies around user authentication from other higher 


education groups and the financial industry.  Use the technology to enhance proper 


authentication.  
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C. Privacy Issues 


 


Discussion: The district has a responsibility to ensure the privacy of its students and staff, 


following FERPA guidelines. The college employs dedicated fulltime staff to assist with these 


processes. There has been and should be continued training. 


 


Plan:  


 Apply campus-wide rules and policies to the online environment.   


 Work continuously to monitor and implement legislation emerging around individual 


privacy.   


 Work with identity management processes to authenticate users.   


  


D. Student Intellectual Property  
 


Discussion:  Student Intellectual Property is also covered in BPAP 3715, as follows: 


 


District students who created a work are owners of and have intellectual property 


rights in that work. District students own the intellectual property rights in the 


following works created while they are students at the district: (1) intellectual 


property created to meet course requirements using college or District resources, 


and (2) intellectual property created using resources available to the public. 


Intellectual property works created by students while acting as district employees 


shall be governed under provisions for employees. [Source: AP 3715]  


 


Currently, the college contracts with Turnitin.com through Blackboard and outside of 


Blackboard.  Papers submitted to Turnitin.com become source documents in its reference 


database. Other websites may have similar policies. 


 


Plan:  


 Instructors who use Turnitin.com or other services that exert ownership or control of 


student work should include in the syllabus a statement informing students of these 


policies.  


 Students should be permitted to either submit papers without identifying information 


or to opt out of submitting papers through Turnitin.com by providing additional 


source information.  


 


E. Service Learning 


 


Discussion: Service beyond the classroom has been identified as a core value for 


MiraCosta.  Online students should have the opportunity through individual contracts to 


receive credit for work they do within their communities. 


 


Plan:  


 Modify and adapt existing standards and extend service learning opportunities to 


students who are exclusively online and do not come to campus.  
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F.  Child Development Center  


 


Discussion: Online students have access to the same priority admission into the Child 


Development Center as onsite students, with the exception of early care, lunch, and late 


care options that are limited to students who are enrolled in classes during those times.  


 


NOTE: It would be useful to include the Child Development Center Director in any 


discussions pertaining to Center enrollment policies and procedures.  


 


Current Child Development enrollment policies and procedures make no distinctions among 


or between education modalities (on ground, on-line, or hybrid) in determining MiraCosta 


College student status, nor are there any Center policies prohibiting or limiting online 


MiraCosta College students from admission to any designated services provided by the Child 


Development Center. See 


http://www.miracosta.edu/instruction/childdevelopmentcenter/applyingtocenter.html 


 


Plan:  


 All MiraCosta College students (on-ground, online, or hybrid) are fairly and equitably 


accounted for within the enrollment processes at the Child Development Center. 


 


G.  Scholarships  


 


Discussion:  Scholarship applications are available only onsite.  There are no online 


scholarship application forms.  Sample forms are available online, but students must come 


onsite, physically obtain and fill out the scholarship forms.  


 


Plan:   


 Make scholarship information and applications available in a fully online format.  
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V. Infrastructure  


 


A. Networks and Servers 


 


Discussion: Through the end of 2010-2011, the District will maintain three course 


management systems.  Support equates to budget, systems administration, training, and 


technical support.  With existing resources, only two systems can adequately be supported 


within AIS.  In 2007-2008 Academic Information Services and the Technology and 


Pedagogy (TAP) committee launched a 3 year pilot to select 2 course management systems 


to be fully supported at the College.  The three systems include Blackboard, ETUDES NG, 


and Moodle.  The pilot was scheduled to conclude in 2009-2010. For Fiscal Year 2011-2012 


the District will be supporting only Blackboard and Moodle. ETUDES NG will be discontinued.  


 


Blackboard is hosted internally and receives full support from Academic Information 


Services (hosting, backups, patches, administration, training, support, etc.).  Blackboard is 


integrated with PeopleSoft so all courses in the current schedule are provided a course-


shell, and student adds/drops are automatically updated.  The Spring semester 2011 saw 


Blackboard hosts 496 unique faculty members of which 172 out of 208 courses offered fully 


online for Spring 2011.  The Blackboard server and software license has dedicated annual 


funding via a fiscal enhancement request of approximately $60,000 annually.  


 


 


A total of 42 online courses were hosted in Moodle during Spring 2011.  Courses in Moodle 


are hosted remotely in one of three off-site locations: (1) MiraCosta’s Moodle is hosted with 


Moodlerooms; and receives support from Academic Information Services, faculty leadership, 


and directly from Moodlerooms.   (2) Coastline’s Moodle is hosted with Coastline Community 


College, and receives support from Academic Information Services, and directly from 


Coastline.  Coastline primarily hosts our Music program. Coastline is hosting 17 out of 208 


courses offered fully online for Fall 2009.  (3) Individual faculty accounts with Moodle, 3 out 


of 208 courses offered fully online for Fall 2009.  No Moodle instances have PeopleSoft 


integration at this time. MiraCosta’s Moodle (Moodlerooms) has an annual cost of 


approximately $6,500 which has been funded for the pilot test via AIS Indirect Funds. AIS 


Indirect Funds have transferred to the Office of Instruction as of 2009-2010. 


 


Plan:  


 Complete the CMS pilot and select appropriate systems to be fully supported by the 


district (send to College Steering Council for proper routing) 


 Consolidate  Moodle into a single hosting environment either off-site with 


Moodlerooms or internally on MiraCosta servers, for technical support  


 


B. Support structure 


 


1. Network 


 


Discussion: MiraCosta has deployed a robust and reliable wired and wireless network 


infrastructure.  The district has multiple connections to the internet to provide access to on 


line student resources including Blackboard, Surf, WWW, etc.  Currently both connections 


have substantial bandwidth available for growth in on campus and off campus use.  
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Although the college currently has two connections to the internet they both connect to the 


main campus in Oceanside.  


  


Plan:   


 Move one of the connections to the SEC campus, allowing DE students to continue to 


use services in case of a major disaster at the Oceanside campus   


  


2. Multimedia and course materials  


 


Discussion: While multimedia content can be created by instructors, and there is access to 


some equipment via AIS, technical resources are inadequate. MCC can access the streaming 


multimedia server provided via the California Community Colleges Satellite Network, which 


will now transition to EduStream. For individual classes, instructors may order publisher 


material to go with a textbook, or have students purchase keys for such material via the 


bookstore. However, there is no district-wide budget for accessing large collections of 


material that can be used online. Currently database subscriptions for online versions of 


multimedia and other content are paid for through the library, or on a case-by-case basis. 


In recent years the selection of quality material that can be used in online, on-site and 


hybrid course has increased enormously.  


 


Plan: 


 Survey faculty, evaluate needs, and collect data to provide direction for further 


development.  Ask the faculty at-large what they want and need. Include a TCO for 


any additional staffing, equipment, or facilities.   


 Evaluate the implications for intellectual property when content is developed in a 


team environment by multiple employees.  


 Provide space, equipment and staff assistance for the creation of multimedia content 


for online, onsite and hybrid classes.  


 Continue to publicize CCCSat and utilize this resource for streaming media.  


 Create a budget item for Library/Open Learning to fund subscriptions to web-


accessible databases of instructional materials.  


 


3. Administrative 


 


Discussion: The online teaching and learning environment has become large enough to 


become an independent "center".  Like the three physical campuses currently in existence, 


the online environment should be treated as an additional site.  Currently each of the 


MiraCosta College sites has a dedicated administrative structure and support staff, this 


should apply to the online campus as well.  One of the deans was assigned to be the 


Distance Education dean starting in late fall 2009. 


 


Plan:   


 Hire a faculty director of online education  


 Investigate the option of having a chair of DE/Online Education, selected by the 


online instructors, similar to the model at Saddleback College, but modeled on 


existing chairships at MiraCosta. 


4. Security 
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Discussion: Access to MiraCosta College Confidential and Restricted information assets 


may only be granted to Authorized Data Users on a need-to-know basis. A unique user 


name and initial password is issued for each User of the systems. Students are required to 


change password once a year 


 


Plan:  


 Further enhance student authentication by implementing challenge questions within 


the Student Portal and/or learning Management Systems to ensure identity of 


students.  


 Develop proctoring agreements with other institutions.  


  


 5. Student portal 


 


Discussion: Currently the portal is in development and functions primarily as an intranet 


for college business.  


 


Plan: 


 Survey students to determine needs and desires for the content of a student-portal.  


 Develop a user-friendly student portal to convey information, particularly about 


online resources and student services, encourage development of a student sense of 


community, and connect students to courses in various course management systems 


using the same entryway. 


 Work with rebranding experts to create a portal that fosters a sense of belonging and 


community for students at the online site. 


 Utilize the portal as an entryway into online classes for ease of use regardless of CMS 


used, and to provide authentication and security for online students. 


 


6. Course management systems and emerging technologies  


 


Discussion: Blackboard is currently considered "the" college CMS, although both Moodle 


and -NG are currently supported via outside vendors, and increasing numbers of faculty do 


not use a CMS at all. Current trends in the development of Personal Learning Environments 


and student-centered learning are not supported. 


 


Plan:  


 Build financial support for emerging technologies into the AIS budget in order to 


support educational technology pilot projects and exploration.  


 Continue support for multiple systems.  


 Encourage student training in terms of online skill sets rather than reliance on 


particular technologies (see above).  


 Online dean and chair of DE/Online Education should work with AIS to determine 


which pedagogical applications should be adopted college-wide, whether by 


subscription or purchase.   


7. Instructional design  


 


Discussion: The Chancellor's Distance Education Guidelines (2008 Omnibus) Section 


55202: Course Quality Standards section emphasizes the extent to which course quality 


depends upon the full involvement of faculty in the design and application of distance 


education courses. Most MCC online faculty design their own courses and determine their 
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own materials as an extension of academic freedom. Although technical support is available 


for some aspects of course design, especially course construction inside Blackboard, there is 


no specific instructional design assistance available to faculty beyond that based in the CMS. 


Instructional design concepts exposure is available via professional development workshops 


and certificate programs, but there is no technical support for implementation. 


 


Plan:  


 Hire an instructional designer or educational technologist with a firm foundation in 


developing technology to meet an instructor's pedagogical goals.  


C. Equipment and software 


1. Hardware replacement cycle  


 


Discussion:  The hardware replacement cycle is once every four years for every computer, 


regardless of the needs of the user.  Faculty may request a Dell PC, an iMac, or a laptop 


computer in either Mac or PC format.  The cost of replacement computers is less than 


$1,000, or less than $20 per month on a four-year cycle.  


 


Plan: 


 Reconsider replacement cycles according to the needs of the individual user.  


 Offer laptop computers and a higher priority on the replacement cycle to faculty who 


are teaching online.  


 Increase access to college-provided computer hardware for associate faculty who 


teach online.  


 Consider offering other means of keeping in contact with students to online 


instructors on request, including Blackberry or iPhone hardware. 


 Offer more advanced computers to faculty teaching online who rely specifically on 


their computer for creating materials and teaching online. 


2. Maintenance and upgrades 


 


Discussion:   Critical operating system patches are installed on all systems as soon as 


possible after their general release. Critical application patches are installed to the extent 


possible on all systems as soon as feasible in order to minimize system outages and security 


exposures.  


 


Plan: 


 Continue to support and include in the budget timely maintenance and upgrades for 


all systems. 


3. Site licenses, software and virtual labs 


 


Discussion: Site licenses are currently funded for onsite labs and Microsoft Office 


applications on campus. Software needed for online classes can only be used in campus 


labs. 


 


Plan:  


 Pilot the use of virtual labs to make MCC software available to online students and 


faculty, using the MCC key server (e.g., SPSS for online behavioral statistics 


students; Camtasia or Captivate for faculty).  
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VI. Administrative 


 


A. Marketing 


 


Discussion:  The online site has grown organically with little to no marketing, as students 


seek out ways of integrating their work and family lives with their educational goals.  Little 


marketing has been needed as the popularity of online classes has made it the fastest 


growing segment.  The Board and District recognize the online teaching environment to be 


the” Fourth Jewel in the Crown of MiraCosta”.  Advertisements in college schedules and 


word-of-mouth have sufficed to attract thousands of students to the online site. 


 


Plan:   


 Study community needs and advertise the online site to increase awareness of online 


course opportunities in the surrounding area. 


 Investigate targeted marketing to specific populations such as marketing to new 


mothers, members of the military, older adults, students in online high school 


programs, discouraged workers that need to enhance job skills in a competitive 


economy, and discouraged students who need to enhance transfer-readiness in a 


competitive application environment. 


 Investigate program-specific marketing for particular majors and certificates that are 


well-suited to the online environment to increase awareness of their availability. 


 


B. Annual Report to Chancellor's Office 


 


Discussion: Reports to the system office are necessary for various components of the 


community college operations, including reports specific to online education.   


 


Plan:   


 Dean of Online Education develops reports using data gathered by the Office of 


Institutional Research 


 Faculty review the report through the Chair of Distance Education 


 Review and recommendation of report by the Office of Instruction and Academic 


Senate Council 


 Approval of report by Board of Trustees. 


 


C. Leadership 


 


1. Online site and faculty leadership 


 


Discussion:  Despite the size of the online campus at MiraCosta there is no site leadership 


to advocate for the needs of instructors and students specific to the online teaching/learning 


environment.  Both credit instructional sites, and the noncredit site, have significant 


leadership onsite, including both a dean and an associate dean at SEC and CLC, and three 


department chair positions at the CLC. The unique infrastructure needs of the online site, 


the accreditation standards' focus on online education, and the rapid expansion of online 
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offerings and enrollments indicate a need for site leadership to identify needs and resources 


and ensure those needs are met.  


 


At present, each dean and department chair has individual responsibility for scheduling 


online classes in the context of normal departmental and divisional scheduling. A voluntary 


team of experienced online faculty, the Program for Online Teaching (POT), provides 


opportunities for professional development including mini-conferences and a certificate, as 


well as resources for online teachers at its website. In spring 2010, POT will provide a 


substantial percentage of the professional development workshops offered.  


 


The Dean of Academic Information Services was traditionally assigned leadership duties at 


the online site.  Because of the nature of the position and its many other duties, that 


leadership has been limited to supervision of the staff members that provide technology 


training, ensuring adequate staffing at student and faculty helpdesks to assist with 


technological issues, and working with faculty on technological issues related to online 


learning.   In late fall of 2009, online learning duties were added to the roles of an existing 


instructional dean. 


 


Site leadership could work to provide integrated and comprehensive student services for the 


online site, develop and acquire resources for online teachers and students through grants 


and the college budget process/program review process, ensure continued compliance with 


Accreditation Commission standards for online education that all majors and certificates that 


are offered 50% or more online are taken through the substantive change process, and 


manage growth and expansion of online offerings. 


 


Plan:  


 Hire a faculty director of online education 


 Foster a close working relationship between the faculty director of online education 


and MiraCosta Online Educators (see below). 


2. Senate committee structure  


 


Discussion: The new Governance Organization (G.O.) process was implemented in fall of 


2009 with six committees:  Academic Affairs, Budgeting and Planning, Campus, Community 


Relations, Courses and Programs, and Student Affairs.  It was modified in 2011 to include 


five committees: Academic Affairs, Budget and Planning, Courses and Programs, 


Institutional Program Review, and Student Interests.  In addition, working conditions and 


professional standards committees address issues of load, salary, fringe benefits, 


equivalency, sabbatical leaves, and professional advancement for faculty. All 


recommendations then go to one of the three Councils for approval. The online site and 


online education have specific needs related to each of these committees, decisions on Form 


A in Courses and Programs, and decisions about provision of Student Services in Student 


Interests.  


 


Plan:  


 Establish a faculty advisory group (MOE or a modified version), and include the 


faculty director of online education and members from each committee who have 


expertise in online teaching issues.  
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 D. Planning and Resource Development 


  


1. Research: Student access and success 


Discussion:  While the Office of Research at MiraCosta has maintained records of the rapid 


growth of the online site in offerings and enrollments, research on the success of online 


students has not yet been conducted.  Students have access to online classes themselves, 


but not all of the support services that foster success for onsite MiraCosta students are 


available for those students online. The data indicates that student satisfaction is high -- in 


the 2008 Accreditation Self-Study Survey, Student Version, 98% of students reported that 


they were satisfied with the format (i.e. online, on-campus, self-paced) in which courses are 


offered by MiraCosta College [Accreditation self-study - p. 16] -- but there is no data on 


whether or not student success is high. 


 Plan:  


 The college should use EDDI to determine the overall pattern of successful retention, 


completion, and grade distribution in online sections and compare this data with the 


data for similar courses offered onsite.  


 Any anomalies found should be investigated and resources sought to correct them 


(e.g., If online students are less likely to succeed, more resources should be put into 


providing access to online tutoring, counseling, and other interventions that promote 


student success).   


 Statistics on the transfer, graduation and certificate rates of students who enroll 


primarily or exclusively online should be compared with the same statistics for a 


similar population of students at the two physical credit sites.  


 


2. Role of Program Review: Procedures and methods 


 


Discussion:  In Spring of 2011, a Program Review Handbook was adopted and 


implemented as the document detailing the steps of program review, reflection, and 


planning.  and sole venue for requesting program development resource allocation through 


the college budgeting process. Program Review is important to insuring the subsequent 


development and support of a robust online education offering at MCC, by doing the 


following:  


 including disciplines and college services (e.g., counseling) in the evaluation  and 


planning processes for online education;   


 providing AS committees and Office of Instruction with regular (e.g., annual) 


information on the status of online education at MCC;   


 supporting communication from the college back to the disciplines and college 


services;   


 integrating Online Education (e.g., offering of courses, support services) at MCC into 


the college's planning, decision making, and informing budgeting processes.  


 


Program Review provides a discipline/service with the opportunity to [1] self-evaluate 


regarding online education, [2] plan and identify resources, and [3] forward this information 


to the Office of Instruction and AS committees that, in a subsequent budget linkage 


process, [4] will then need to evaluate and prioritize where the funds go, and [5] through 


the program review process provide feedback to the discipline/service.  Note that the 







29 
 


sections responded to in Program Review relating to online education could be reviewed to 


form a basic annual MCC Online Education Report. 


 


Plan: [Note: these changes have been incorporated into the new Handbook] 


 Go through appropriate committee channels (Academic Affairs Committee) to update 


standards in Program Review to facilitate requests for resources needed to expand 


online offerings and support existing offerings.  Specific standards to be updated: 


 Update the 'Program Facilities' question to read, "Are the offices, work areas, online 


spaces (e.g., CMSs, Portal), storage, and other spaces assigned to the program 


sufficient in terms of square footage, location, quality, and upkeep to optimize 


departmental performance?  Of what quality are the facilities that currently house 


this program and in what ways to these affect the ability of the program to achieve 


its objectives?” 


 Update the 'Equipment and Supplies' question to read, "Is the program provided with 


supplies, software, and equipment appropriate in kind, amount, and quality to 


address the needs of staff in the program and to meet program requirements and 


objectives?"  


 Update the 'Staff Development' question to read, "Is the program provided with 


sufficient resources and opportunity to allow its staff to remain abreast of current 


trends and requirements, to develop job proficiency and expertise, to serve onsite 


and online students, to learn new skills and to explore new initiatives, or to make 


innovative contributions to the functioning of the department?"   


 Update the 'Program Development Relative to Provisions of the Educational Plan' 


question to read, "To what extent and to what degree has the development of the 


program met the expectations for program growth specified in the college's master 


planning documents (at the Oceanside campus, San Elijo campus, CLC campus, and 


online)?"  


  


3. Grants 


 Discussion: The College offers mini-grants through the foundation and grants for joint 


projects between north county colleges through NCHEA. The foundation has recently 


received a grant to hire a grant writer.  There are increasing federal and private funding 


opportunities for grants in online education. 


 Plan:  


 The Faculty Director of Online Education should work with individual faculty members 


to develop grant proposals for mini-grants and NCHEA grants.  


 The Faculty Director of Online Education should work with the Dean, faculty, and the 


foundation's grant writer to identify opportunities and develop grant proposals for 


online education from private and federally funded grants.  
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Reference Documents 
 


Chancellor's Distance Education Guidelines (2008 Omnibus): Section 55204: 


Instructor Contact  


 It is important to document regular effective contact and how it is achieved.  Since regular 


effective contact was declared an academic and professional matter, this documentation 


must include demonstration of collegial consultation with the academic senate, for example 


through its delegation to the local curriculum committee.  A natural place for this to occur is 


during the separate course approval process (see section 55206) as well as during faculty 


evaluations, student surveys, and program review.  Documentation should consist of the 


inclusion of information in applicable outlines of record on the type and frequency of 


interaction appropriate to each DE course/section or session.  Local policies should establish 


and monitor minimum standards of regular effective contact. 


 


Title V Section 55208(b) of California Code of Regulations: Faculty Selection and 


Workload 


The number of students assigned to any one course section offered by distance education 


shall be determined by and be consistent with other district procedures related to faculty 


assignment. Procedures for determining the number of students assigned to a course 


section offered in whole or in part by distance  education may include a review by the 


curriculum committee established pursuant to section 55002(a)(1). 


 


Chancellor's Office Guidelines for Section 58170: Apportionment for Tutoring 


(2008 Omnibus)  


A tutorial center may offer tutoring assistance between a tutor and tutee when they are 


separated by distance and are using on-line or other synchronous “real time” technologies 


such as videoconference, web conference, audio conference, etc. When the tutor and tutee 


are separated such that one or the other is not physically present in the tutoring center, the 


supervisor must be able to monitor the communication and a mechanism must be in place 


to accurately track positive attendance hours.  If both the tutor and tutee are not physically 


present in the tutorial center, the district must ensure and be able to document, if audited, 


that the supervisor was actually able to, and did, monitor the interaction of the tutoring 


session. 


 


Title V Section 55200. Definition and Application. 


Distance education means instruction in which the instructor and student are 


separated by distance and interact through the assistance of communication 


technology. All distance education is subject to the general requirements of this 


chapter as well as the specific requirements of this article. In addition, instruction 


provided as distance education is subject to the requirements that may be imposed by 


the Americans with Disabilities Act (42 U.S.C. §12100 et seq.) and section 508 of the 


Rehabilitation Act of 1973, as amended, (29 U.S.C. §794d). 


 


Title V Section 55202 of California Code of Regulations: Course Quality Standards 


The same standards of course quality shall be applied to any portion of a course conducted 


through distance  education as are applied to traditional classroom courses, in regard to the 


course quality judgment made pursuant to the requirements of section 55002 [Standards 


and Criteria for Courses], and in regard to any local course quality determination or review 


process. Determinations and judgments about the quality of distance education under the 


course quality standards shall be made with the full involvement of faculty in accordance 


with the provisions of subchapter 2 (commencing with section 53200) of chapter 2. [Senate 


primacy areas]  
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Title V Section 55204 of California Code of Regulations: Instructor Contact 


In addition to the requirements of section 55002 [Standards and Criteria for Courses] and 


any locally established requirements applicable to all courses, district governing boards shall 


ensure that: 


(a) Any portion of a course conducted through distance  education includes regular effective 


contact between instructor and students, through group or individual meetings, orientation 


and review sessions, supplemental seminar or study sessions, field trips, library workshops, 


telephone contact, correspondence, voice mail, e-mail, or other activities. Regular effective 


contact is an academic and professional matter pursuant to sections 53200 et seq. 


(b) Any portion of a course provided through distance education is conducted consistent 


with guidelines issued by the Chancellor pursuant to section 409 of the Procedures and 


Standing Orders of the Board of Governors. [Guidelines for DE]  


 


DISTANCE EDUCATION  ACCESSIBILITY GUIDELINES  For Students with Disabilities 


 


 


AP 4105 Distance Education  


References:  


Title 5 Sections 55200 et seq.  


Definition:  Distance education means instruction in which the instructor and student are 


separated by distance and interact through the assistance of communication technology.  


Course Approval:  Each proposed or existing course offered by distance education shall be 


reviewed and approved separately.  Separate approval is mandatory if any portion of the 


classroom instruction in a course, or an entire section of a course, is designed to be 


provided through distance education.  


The review and approval of new and existing distance education courses shall follow the 


curriculum approval procedures outlined in Administrative Procedures 4020, Program and 


Curriculum Development. Distance education courses shall be approved under the same 


conditions and criteria as all other courses.  


Certification:  When approving distance education courses, the Courses and Program 


Committee will certify the following:  


 Course Quality Standards:  The same standards of course quality are applied to 


the distance education courses as are applied to traditional classroom courses.  


 Course Quality Determinations:  Determinations and judgments about the quality 


of the distance education course were made with the full involvement of the Courses 


and Programs Committee approval procedures.  


 Instructor Contact:  Each course that is designed to be delivered through distance 


education contains a description of appropriate means to ensure regular effective 


contact between instructor and students.  


 Duration of Approval:  All distance education courses approved under this 


procedure will continue to be in effect unless there are substantive changes of the 


course outline.  


Title V Section 55210 of California Code of Regulations: Ongoing Responsibility of 


Districts 


If a district offers one or more courses or course sections in which instruction is provided 


through distance  education for at least 51 percent of the hours of instruction in the course 


or course section, the district shall: 


(a) maintain records and report data through the Chancellor's Office Management 


Information System on the number of students and faculty participating in new courses or 


sections of established courses offered through distance  education ; 


(b) provide to the local governing board, no later than August 31st of each year, a report on 


all distance  education activity; 
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(c) provide other information consistent with reporting guidelines developed by the 


Chancellor pursuant to section 409 of the Procedures and Standing Orders of the Board of 


Governors. 
 
 
 


 


 


 


Data from the MiraCosta Master Plan Related to Online Education 


 
 
ONLINE EDUCATION (CYBERCOSTA) 
 
Description 
CyberCosta refers to the District's online education website, where all online courses and services are offered.  
Both credit and noncredit courses are accessible online. After the first online course offering in 1995, 
CyberCosta opened in spring of 1998 with five courses offered by five different instructors.  From spring of 
1998 till fall of 2009, growth of online offerings has far outstripped the growth in enrollment overall.  In fall 
2009, 11% of the District's weekly student contact hours were offered at CyberCosta to 3,958 students.  The 
credit courses offered at CyberCosta contribute to fulfilling requirements for transfer, associate degree, and 
certificates.  There are currently 20 majors and 64 certificates approved by the Accrediting Commission to be 
offered more than 50% online.   
 
Expansion of the number of courses, certificates, and services to be offered online is included in the plans of 
many District instructional disciplines and student services.  A summary of these plans follows.  
 
The Deans and Department Chairs collaboratively develop the schedule of online classes and a faculty 
committee, MiraCosta Online Educators, supports the instructional components of this delivery method in a 
variety of ways.  Additional collaborative groups will be formed as needed to achieve the District's 
institutional objective to further develop this component of instruction and student services. 
 
Growth Projection 
Online education is projected to grow faster than the overall District in the near term (2010-2015) and to 
grow at the same rate as the District in the far term (2015-2020). 
 
Data  
The increase in online course enrollment is responsible for 43% of the District’s total enrollment growth 
between fall 2007 and fall 2009.  There are two bases for comparison of student success in online 
courses: 


 Compared to on-campus courses:  For fall 2009, the rate of successful course completion for 


online courses was below the rate for on-campus credit courses (63% compared to 70%).  


Similarly, the student retention rate for online courses was below the student retention rate 


for on-campus courses (78% versus 84%).   


 


 Compared to the state average for online courses:  For fall 2009, the District’s overall rate of 


successful course completion exceeds the state average while the District’s overall rate of 


student retention matches the state average.   


 
MiraCosta District Retention and Successful Course Completion for Online and On-campus 


Courses for Fall 2009 


Fall 
2009 


Total 
Enrollments 


% 
Withdrawals 


Successful 
Course 


Student 
Retention 
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Completion 


On 
Campus  


31,001 16% 70% 84% 


Online  5,275 23% 63% 78% 


Hybrid 479 23% 60% 77% 


 36,755 17% 69% 83% 


 
MiraCosta District Retention and Successful Course Completion for Online Courses for Fall 2009 


Chancellor's Office Definition of  


Distance Education Program Type 


MiraCosta 


College 


Success 


Statewide 


Success 


MiraCosta 


College 


Retention 


Statewide 


Retention 


Biological Sciences (04) 69% 60% 86% 78% 


Business and Management (05) 67% 56% 82% 77% 


Education (08) 73% 62% 88% 82% 


Engineering and Industrial Technologies (09) 43% 57% 71% 79% 


Family and Consumer Sciences (13) 71% 61% 82% 81% 


Fine and Applied Arts (10) 58% 61% 80% 82% 


Foreign Language (11) 42% 56% 51% 78% 


Health (12) 75% 70% 83% 83% 


Humanities (Letters) (15) 64% 54% 78% 75% 


Information Technology (07) 62% 57% 76% 77% 


Interdisciplinary Studies (49) 65% 60% 81% 82% 


Library Science (16) 66% 60% 86% 82% 


Mathematics (17) 49% 43% 62% 71% 


Media and Communications (06) 58% 57% 68% 77% 


Physical Sciences (19) 60% 58% 74% 75% 


Psychology (20) 68% 58% 82% 80% 


Social Sciences (22) 62% 55% 78% 77% 


Total  63% 56% 78% 78% 


Successful Course Completion: (A+B+C+CR+P)/Total Grades 
Retention: (A+B+C+CR+P+D+F+NC+NP)/Total Grades 
 
Projections for Online Education (CyberCosta) 


The planned expansion of online education is the District-wide goal of increasing student access and is 
articulated in this institutional strategic objective: 
 


o Implement a robust distance education site that includes effective online support for student 


success as well as the courses necessary to complete several associate degree majors 


  The planning process to occur in spring 2010 will identify the action steps, responsible parties and timeline 
to achieve this institutional strategic objective.  
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Instructional Discipline 


Currently 
Offer 


Online 


Currently 
Offer 


Hybrid 


Plan to 
develop 
online 


courses 


Plan to 
develop 
online 


certificates 
or degree 


Plan to 
develop 
hybrid 


courses 


Plan to 
increase 


online 
sections 


Specific 
course if 


identified 


Accounting x   x degree x x   


Administration of Justice   x     x     


Anthropology x   x     x   


Architecture     x certificate   x   


Art x   x     x   


Astronomy     x   x   ASTR 101 


Automotive Technology   x           


Biology x x x   x x   


Biotechnology  x x x   x x   


Business Administration x   x degree   x   
Business Office 
Technology x             


Career and Life Planning x         x   


Chemistry x       x x 
CHEM 108 
CHEM 110 


Child Development x x x x   x   


Chinese               


Communication Studies x   x   x x   


Computer Studies and 
Information Science x x   x       


Computer Science x         x   


Counseling x             


Dance x   x   x x   
Drafting Design 
Technology x x           


Dramatic Arts x   x   x x   


Earth Sciences x             


Economics x   x     x   


Education     x     x   


English x   x       
ENGL 850 
ENGL 100 


English as a Second 
Language     x         


Film Studies x   x       FILM 101 


French     x       
3-semester 
sequence 


Geography x             


Geology x             


German               
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Gerontology x   x x   x   
Health Education (no 
Wellness Ctr) x x x   x x   


History x       x x 
HIST 116  
HIST 117 


Horticulture     x certificate x     


Hospitality x x x 
certificate 


degree   x   


Humanities     x       
HUMN 250 
HUMN 251 


Interdisciplinary Studies               


Italian     x       
3-semester 
sequence 


Japanese               
Kinesiology (no Wellness 
Ctr) x   x   x x   


Library Science               


Linguistics               


Literature     x         


Mathematics (No MLC) x         x   
Media Arts and 
Technology x             
Medical Administrative 
Professional x             


Music x x     x     


Nursing/Pharmacology x x     x x   


Oceanography x   x   x     


Philosophy x     x        


Physical Sciences x             


Physics         x     


Political Science     x       PLSC 102 


Psychology x x x     x   


Energy Technology               


Reading               


Real Estate x   x certificate x x   


Sociology x   x     x   


Spanish x   x     x 
SPAN 160, 
SPAN 161 


Special Education               


Surgical Technology               


                


Health Education/KINE 
(Wellness Ctr Only)               







36 
 


MLC               
Work Experience and 
Education               


                


                


Noncred ESL     x   x     
Noncred Adult HS/Career 
Development   x x   x     


                
Student Services with a 
goal to expand online 


services               


Admissions and Records               


Counseling               


DSPS               


EOPS               
Financial Aid and 
Scholarship Office               


Health Services               


Retention Services: TASC               
Service Learning and 
Volunteer Center               


Testing Services               


Transfer Center               


 


 
Data Set 36: MiraCosta District Duplicated Credit Headcount by Campus  


  Fall 2007 Fall 2009 % Change 


 Oceanside  8,173 10,119 24% 


 San Elijo  2,806 3,652 30% 


 Community Learning Center  22 44 100% 


 Online  2,409 3,622 50% 


 Off-campus 124 79 -36% 


 
Notes:  


- The Community Learning Center offers primarily noncredit courses.   


- Off-campus includes students enrolled in classes not held online or at a District campus. 


- Refer to the Appendix for student demographic information by site. 


 
 The majority of the District’s students take at least one credit course at the Oceanside Campus. 


 
 In the past two years both Oceanside and San Elijo Campuses experienced similar significant 


growth in student enrollment in credit courses. 


 
 Enrollment in online courses has grown 50% since fall 2007.  This increase of a little over 1,200 


students represents 43% of the District’s total enrollment growth between fall 2007 and fall 2009. 
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Data Set 37: MiraCosta District Weekly Student Contact Hours by Campus for Fall 2009 


 
 


 57% of WSCH was delivered at the Oceanside Campus and 18% at the San Elijo Campus. 


 


 
Data Set 38: MiraCosta District Credit Enrollment by Gender and by Campus and Online for Fall 
2009 


 Oceanside San Elijo Online 


Female 5,695 57% 1,820 51% 2,482 63% 


Male 4,226 42% 1,728 48% 1,440 36% 


Unknown 114 1% 49 1% 36 1% 


Total 10,035  3,597  3,958  


 


 As noted in Data Set 28, overall more female than male students attend credit classes.  The 


gender distribution differs among the three sites.  The female/male distribution at Oceanside 


Campus matches the overall District distribution (57%/42%) while there is a greater balance of 


female/male students at San Elijo (51%/48%).  In online courses, female students outnumber 


male student by a ratio of 2 to 1. 


 
 


Data Set 39: MiraCosta District Credit Enrollment by Race/Ethnicity and by Campus and Online for 
Fall 2009 


 Oceanside San Elijo Online 


American Indian/Alaskan Native 82 1% 23 1% 24 1% 


Asian/Pacific Islander 933 9% 272 8% 374 9% 


Black 506 5% 49 1% 167 4% 


Community 
Learning Center 


8% 


Oceanside 
57% 


Online 
12% 


Other 
5% 


San Elijo 
18% 
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Hispanic 2,314 23% 438 12% 646 16% 


White 4,927 49% 2,348 65% 2,231 57% 


Multiple Ethnicities 590 6% 204 6% 245 6% 


Other Non White/Unknown 683 7% 263 7% 271 7% 


Total 10,035  3,597  3,958  


 


 Students’ race/ethnicity at Oceanside Campus is comparable to the distribution of race/ethnicity 


in the District’s total student population with the exception of slight differences in the proportion of 


Hispanic and White students.  Compared to the District’s total student population, at the 


Oceanside Campus there are proportionately fewer White students (49% compared to 53%) and 


proportionately more Hispanic students (23% compared to 20%). 


 


 The San Elijo Campus has the highest proportion of White students in the District (65%) and the 


lowest proportion of Hispanic (12%) and Black (1%) students. 


 


 Among the students taking online courses, the distribution of students’ race/ethnicity mirrors the 


patterns at on-campus sites with two exceptions:  


 


- A slightly higher proportion of White students take courses online compared to those 


attending the Oceanside Campus (57% compared to 49%) and a slightly lower proportion 


of White students take courses online compared to those attending the San Elijo Campus 


(57% compared to 65%).  


 


- A slightly lower proportion of Hispanic students take courses online compared to those 


who attend the Oceanside Campus (16% compared to 23%) and a slightly higher 


proportion of Hispanic students take courses online compared to those who attend 


classes at the San Elijo Campus (16% compared to 12%).    
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Data Set 40: MiraCosta District Credit Enrollment by Age and by Campus and Online for Fall 2009 


 Oceanside San Elijo Online 


17 and Under 562 5% 191 5% 143 4% 


18 and 19 2,328 23% 1,031 29% 744 19% 


20 to 24 3,284 33% 1,227 34% 1,354 34% 


25 to 29 1,396 14% 410 11% 665 17% 


30 to 39 1,090 11% 293 8% 524 13% 


40 to 49 747 7% 215 6% 329 8% 


50 to 59 464 5% 161 5% 168 4% 


60+ 164 2% 69 2% 31 1% 


Total 10,035  3,597  3,958  


 


 The distribution of the students across the age cohorts is comparable at the two on-campus sites 


and online with the exception of a slightly greater proportion of 18 and 19-year old students at 


San Elijo (29% compared to 23% at Oceanside and 19% online). 


 
 
 


Data Set 42: MiraCosta District Campus Attended by ZIP Code of Residence for Fall 2009 


ZIP Code Area of 


Residence 


Cities of Residence Total 


Residents 


Site of Enrollment 


 


 


Northern Portion 


of District 


     


Oceanside 


 


San Elijo 


 


Online 


Carlsbad/La Costa 1,210 84% 16% 28% 


Oceanside/Camp Pendleton 5,028 87% 8% 28% 


Total 6,238 87% 9% 28% 


 


 


Southern Portion 


of District 


     


Oceanside 


 


San Elijo 


 


Online 


Carlsbad/La Costa 1,070 59% 49% 28% 


Carmel Valley/Del Mar 671 30% 78% 28% 


Encinitas/Cardiff 1,442 40% 69% 26% 


Solana Beach/Rancho Santa Fe 364 35% 74% 25% 


Total 3,547 43% 65% 27% 


 


 


Outside the 


District 


     


Oceanside 


 


San Elijo 


 


Online 


Vista/San Marcos 1,973 86% 11% 28% 


Other ZIP codes 2,098 67% 23% 34% 


Total 4,071 76% 17% 31% 


 


Note:  This table compares where credit students live to which campus they attend.  This table 


was compiled to address the question of whether students attend the campus closest to their 


residences.  The first two columns of the table indicate where students live within the Northern or 


Southern portion of the service area or outside of the district.  These data exceed 100% because 


some students are enrolled at more than one campus. 
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 Students generally attend the campus closest to their residence.  Of the 6,238 credit students 


who live in the Northern portion of the service area 87% attend Oceanside, 9% attend San Elijo 


and 28% are enrolled in an online class. More than half of the students who live south of 


Carlsbad attend the San Elijo Campus.   


 


 About three-fourths of the out-of-district credit students attend the Oceanside Campus and 31% 


are enrolled in an online course. 


 


 


 
Data Set 52: MiraCosta District Retention and Successful Course Completion for Online Credit 


Courses for Fall 2009 


Chancellor's Office Definition of  


Distance Education Program Type 


MiraCosta 


College 


Success 


Statewide 


Success 


MiraCosta 


College 


Retention 


Statewide 


Retention 


Biological Sciences (04) 69% 60% 86% 78% 


Business and Management (05) 67% 56% 82% 77% 


Education (08) 73% 62% 88% 82% 


Engineering and Industrial Technologies (09) 43% 57% 71% 79% 


Family and Consumer Sciences (13)  71% 61% 82% 81% 


Fine and Applied Arts (10) 58% 61% 80% 82% 


Foreign Language (11) 42% 56% 51% 78% 


Health (12) 75% 70% 83% 83% 


Humanities (Letters) (15) 64% 54% 78% 75% 


Information Technology (07) 62% 57% 76% 77% 


Interdisciplinary Studies (49) 65% 60% 81% 82% 


Library Science (16) 66% 60% 86% 82% 


Mathematics (17) 49% 43% 62% 71% 


Media and Communications (06) 58% 57% 68% 77% 


Physical Sciences (19) 60% 58% 74% 75% 


Psychology (20) 68% 58% 82% 80% 


Social Sciences (22) 62% 55% 78% 77% 


Total  63% 56% 78% 78% 


(#) indicates the TOPs code 


Successful Course Completion: (A+B+C+CR+P)/Total Grades 
Retention: (A+B+C+CR+P+D+F+NC+NP)/Total Grades 
 
 


 For online credit courses, the District’s overall rate of successful course completion exceeds the 


state average (63% compared to 56%) while the District’s overall rate of student retention 


matches the state average (both at 78%). 


 


 For fall 2009, the rate of successful course completion for online courses was below the rate for 


all credit courses (63% compared to 69%).  Similarly, the student retention rate for online courses 


was below the student retention rate for all credit courses (78% versus 83%). 
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Program Performance, Instructional 


Additional Qualitative Data: (e.g. grants, partnerships, program activities) 
 


Analysis/Discussion: 
 


Comment [IPRC1]: Instruction-related 
Standards 
Have program enrollments across the range of 
curricular offerings been in line with expectations, 
relative to college-wide trends and/or to enrollment 
trends in comparable programs at other educational 
institutions? Are the student/faculty ratios and class 
capacities in this program consistent with college 
expectations, disciplinary norms, and with sound 
educational practice? 
 
How effective is the program in attending to and 
promoting the success of its students in terms of, as 
appropriate, course completion rates, course grade 
distributions, degrees and certificates awarded, 
transfers to other institutions, assessment of 
course-based student learning outcomes, objective 
evaluation of student preparedness (assessment, 
placement, course pre- and co-requisites), market 
and industry trends, advisory board feedback, and 
other comparable issues? 
Program Outcomes 
What types of outcomes have been written for this 
program? Service Area Outcomes? Administrative 
Unit Outcomes?  Student Learning Outcomes? Have 
Assessment Cycles (ACs) been established and have 
assessments been conducted according to a 
timeline? How have the results been used to 
provide continuous improvement of the program? 
Please explain and provide applicable data 
measures and results. 







 


Program Performance, Service Area 


Additional Qualitative Data: (e.g. grants, partnerships, program activities) 
 


Analysis/Discussion: 
 


Comment [IPRC2]: Program Relations 
Is the program held in high regard within the 
institution and by those to whom it is responsible 
for providing functions and services? Are clients 
satisfied with respect to the program’s 
responsiveness, effectiveness, expertise, efficiency, 
innovation, and professionalism? Are improvements 
necessary within the program to enhance the 
satisfaction of the district's employees, external 
contacts and colleagues? 
 
Processes and Procedures 
Are the program’s internal processes and 
procedures sufficient to attend to the tasks for 
which the program is responsible? Are these 
procedures and processes current, clear, coherent, 
consistent, and comprehensive? Are the procedures 
and processes well understood and routinely 
observed? Would changes to any of these 
procedures or processes improve institutional 
efficiency or better address the needs they seek to 
address? 
 
Regulatory Compliance 
Does the program attend to and meet the various 
local, state, and/or federal statutory and regulatory 
requirements and guidelines by which it is bound, 
including board policy? Are audit procedures 
sufficient to insure compliance? Is the program 
effective at explaining these requirements to other 
programs throughout the institution and seeing that 
those programs do not act in ways that would 
compromise institutional compliance? 
 
Effectiveness and Initiative 
Is the program encouraged to seek out, to explore, 
and, when practicable, to implement effective ways 
of accomplishing its functions or fulfilling its 
responsibilities? Does the program promote and 
make use of new ideas and new initiatives designed 
to enhance its performance and/or efficiency? If 
appropriate, is the department at the leading edge 
among its peers at other comparable institutions? 
 
Program Outcomes 
What types of outcomes have been written for this 
program? Service Area Outcomes? Administrative 
Unit Outcomes?  Student Learning Outcomes? Have 
Assessment Cycles (ACs) been established and have 
assessments been conducted according to a 
timeline? How have the results been used to 
provide continuous improvement of the program? 
Please explain and provide applicable data 
measures and results. 







 


Program Resources 


Additional Qualitative Data: (e.g. grants, partnerships, program activities) 
 


Analysis/Discussion: 
 


Comment [IPRC3]: Are the offices, work areas, 
intranet and enterprise technology resources, 
storage, and other spaces assigned to the program 
sufficient in terms of square footage, location, 
quality, and upkeep to optimize departmental 
performance? Of what quality are the facilities that 
currently house this program and in what ways to 
these affect the ability of the program to achieve its 
objectives? 
 
Is the program provided with supplies, software, 
and equipment appropriate in kind, amount, 
accessibility, and quality to address the needs of 
staff and students in the program and to meet 
program requirements and objectives? 







 


Program Personnel 


Additional Qualitative Data: (e.g. grants, partnerships, program activities) 
 


Analysis/Discussion: 
 


Comment [IPRC4]: Is the program provided 
with sufficient resources and opportunity to allow 
its staff to remain abreast of current trends and 
requirements, to develop job proficiency and 
expertise, to serve onsite and online students, to 
learn new skills and to explore new initiatives, or to 
make innovative contributions to the functioning of 
the department? 
 
Is the program provided with sufficient 
administrative and staff support to meet its 
objectives and to perform to the standards that it 
and the college expects? 
 
What actions have the faculty members appointed 
to the program taken to remain current in the 
discipline? What change to the program faculty in 
terms of new appointments, promotions, 
retirements, or resignations have occurred since the 
last review of the program?  
 
Is the distribution of tenured and untenured, 
permanent and temporary, full-time, part-time, and 
overload assignments appropriate and in keeping 
with college or disciplinary standards? 







 


Program Curriculum 


Additional Qualitative Data: (e.g. grants, partnerships, program activities) 
 


Analysis/Discussion: 
 


Comment [IPRC5]: Has the curriculum in this 
program been kept current and contemporary 
through regular reviews of and modifications to 
approved courses, contents of course outlines, 
modes of instructional delivery, degree and 
certificate paths, pre-and co-requisites, course 
sequencing, student learning outcomes, articulation 
agreements, and other comparable issues? 
 
Have student learning outcomes (SLOs) been 
written for this program? Are the discipline and 
program SLOs still relevant?  Were any Course or 
Program SLO revised/deleted in the past year based 
on assessment evaluations or revision of the Course 
Outline of Record?  Please provide data on the 
number of SLOs that were written in the previous 
year or modified/deleted in the prior year. 







 


Program Students 


Additional Qualitative Data: (e.g. grants, partnerships, program activities) 
 


Analysis/Discussion: 
 


Comment [IPRC6]: Consider the profiles of 
students in your program and address whether this 
is changing over time, if there is an underlying cause 
driving the change, if you expect the trend to 
continue, and how the profiles compare to your 
peer-group and the entire college. 
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Program Performance 


Additional Qualitative Data: (e.g. grants, partnerships, program activities) 
 


Analysis/Discussion: 
 


Comment [IPRC1]: Have program enrollments 
across the range of curricular offerings been in line 
with expectations, relative to college-wide trends 
and/or to enrollment trends in comparable 
programs at other educational institutions? Are the 
student/faculty ratios and class capacities in this 
program consistent with college expectations, 
disciplinary norms, and with sound educational 
practice? 
 
How effective is the program in attending to and 
promoting the success of its students in terms of 
course completion rates, course grade distributions, 
degrees and certificates awarded, transfers to other 
institutions, assessment of course-based student 
learning outcomes, objective evaluation of student 
preparedness (assessment, placement, course pre- 
and co-requisites), market and industry trends, 
advisory board feedback, and other comparable 
issues? 
 
Were Student Learning Outcome Assessment Cycles 
(SLO* ACs) conducted as specified in the timeline? 
Indicate the number of SLOs in your program and 
the number that were assessed in the past year. 
How have the results of completed SLO ACs been 
used to provide continuous improvement to the 
operation of the program? (i.e. were any action 
plans developed based on Course SLO &/or Program 
SLO assessment data? )What progress was made 
with respect to any action plans implemented in 
prior years that were directed towards improving 
student success? If resources were provided to 
implement an action plan, how were they utilized 
and relate any follow-up SLO assessment data? 







 


Program Resources 


Additional Qualitative Data: (e.g. grants, partnerships, program activities) 
 


Analysis/Discussion: 
 


Comment [IPRC2]: Are the offices, work areas, 
intranet and enterprise technology resources, 
storage, and other spaces assigned to the program 
sufficient in terms of square footage, location, 
quality, and upkeep to optimize departmental 
performance? Of what quality are the facilities that 
currently house this program and in what ways to 
these affect the ability of the program to achieve its 
objectives? 
 
Is the program provided with supplies, software, 
and equipment appropriate in kind, amount, 
accessibility, and quality to address the needs of 
staff and students in the program and to meet 
program requirements and objectives? 







 


Program Personnel 


Additional Qualitative Data: (e.g. grants, partnerships, program activities) 
 


Analysis/Discussion: 
 


Comment [IPRC3]: Is the program provided 
with sufficient resources and opportunity to allow 
its staff to remain abreast of current trends and 
requirements, to develop job proficiency and 
expertise, to serve onsite and online students, to 
learn new skills and to explore new initiatives, or to 
make innovative contributions to the functioning of 
the department? Is the program provided with 
sufficient administrative and staff support to meet 
its objectives and to perform to the standards that it 
and the college expects? 
 
What actions have the faculty members appointed 
to the program taken to remain current in the 
discipline? What change to the program faculty in 
terms of new appointments, promotions, 
retirements, or resignations have occurred since the 
last review of the program?  
 
Is the distribution of tenured and untenured, 
permanent and temporary, full-time, part-time, and 
overload assignments appropriate and in keeping 
with college or disciplinary standards? 







 


Program Curriculum 


Additional Qualitative Data: (e.g. grants, partnerships, program activities) 
 


Analysis/Discussion: 
 


Comment [IPRC4]: Has the curriculum in this 
program been kept current and contemporary 
through regular reviews of and modifications to 
approved courses, contents of course outlines, 
modes of instructional delivery, degree and 
certificate paths, pre-and co-requisites, course 
sequencing, student learning outcomes, articulation 
agreements, and other comparable issues? 
 
Have student learning outcomes (SLOs) been 
written for this program? Are the discipline and 
program SLOs still relevant?  Were any Course or 
Program SLO revised/deleted in the past year based 
on assessment evaluations or revision of the Course 
Outline of Record?  Please provide data on the 
number of SLOs that were written in the previous 
year or modified/deleted in the prior year. 







 


Program Students 


Additional Qualitative Data: (e.g. grants, partnerships, program activities) 
 


Analysis/Discussion: 
 


Comment [IPRC5]: Consider the profiles of 
students in your program and address whether this 
is changing over time, if there is an underlying cause 
driving the change, if you expect the trend to 
continue, and how the profiles compare to your 
peer-group and the entire college. 







Fill in gray-shaded areas.  The font standard is Calibri, 11-pt.  Single line spacing. v2.0 


 


Program Performance 


Additional Qualitative Data: (e.g. grants, partnerships, program activities) 
 


Analysis/Discussion: 
 


Comment [IPRC1]:  
Program Relations 
Is the program held in high regard within the 
institution and by those to whom it is responsible 
for providing functions and services? Are clients 
satisfied with respect to the program’s 
responsiveness, effectiveness, expertise, efficiency, 
innovation, and professionalism? Are improvements 
necessary within the program to enhance the 
satisfaction of the district's employees, external 
contacts and colleagues? 
 
Processes and Procedures 
Are the program’s internal processes and 
procedures sufficient to attend to the tasks for 
which the program is responsible? Are these 
procedures and processes current, clear, coherent, 
consistent, and comprehensive? Are the procedures 
and processes well understood and routinely 
observed? Would changes to any of these 
procedures or processes improve institutional 
efficiency or better address the needs they seek to 
address? 
 
Regulatory Compliance 
Does the program attend to and meet the various 
local, state, and/or federal statutory and regulatory 
requirements and guidelines by which it is bound, 
including board policy? Are audit procedures 
sufficient to insure compliance? Is the program 
effective at explaining these requirements to other 
programs throughout the institution and seeing that 
those programs do not act in ways that would 
compromise institutional compliance? 
 
Effectiveness and Initiative 
Is the program encouraged to seek out, to explore, 
and, when practicable, to implement effective ways 
of accomplishing its functions or fulfilling its 
responsibilities? Does the program promote and 
make use of new ideas and new initiatives designed 
to enhance its performance and/or efficiency? If 
appropriate, is the department at the leading edge 
among its peers at other comparable institutions? 
 
Program Outcomes 
Have administrative unit outcomes (AUOs), or their 
equivalent, been written for this program?  
Are the program’s AUOs still relevant? Were the 
Administrative Unit Outcomes Assessment Cycles 
conducted as specified in the assessment timeline?  
How have the results of completed AUO ACs been 
used to provide continuous improvement to the 
operation of the program?  







 


Program Resources 


Additional Qualitative Data: (e.g. grants, partnerships, program activities) 
 


Analysis/Discussion: 
 


Comment [IPRC2]: Are the offices, work areas, 
intranet and enterprise technology resources, 
storage, and other spaces assigned to the program 
sufficient in terms of square footage, location, 
quality, and upkeep to optimize departmental 
performance? Of what quality are the facilities that 
currently house this program and in what ways to 
these affect the ability of the program to achieve its 
objectives? 
 
Is the program provided with supplies, software, 
and equipment appropriate in kind, amount, 
accessibility, and quality to address the needs of 
staff and students in the program and to meet 
program requirements and objectives? 







 


Program Personnel 


Additional Qualitative Data: (e.g. grants, partnerships, program activities) 
 


Analysis/Discussion: 
 


Comment [IPRC3]: Is the program provided 
with sufficient resources and opportunity to allow 
its staff to remain abreast of current trends and 
requirements, to develop job proficiency and 
expertise, to serve onsite and online students, to 
learn new skills and to explore new initiatives, or to 
make innovative contributions to the functioning of 
the department? 
 
Is the program provided with sufficient 
administrative and staff support to meet its 
objectives and to perform to the standards that it 
and the college expects? 







Plan#1


Program Name
[Select your program name] SAME AS OLD FORM
Plan Name
[Identify your plan with a unique title] SAME AS OLD FORM.  KEEP SAME NAME FOR CONTINUING PLANS.
Plan Motivation
[State how this plan addresses the District Mission Statement] NEW FIELD


[Identify the Primary Insitutional Objective from the Strategic Plan (SP) that motivates this plan]
[Identify a Secondary Institutional Objective from the Strategic Plan]
[Identify an Action Plan from the Strategic Plan that motivates this plan]
[Identify the Primary section of the Program Review that motivates this plan]


[State Course SLO, Program SLO, AUO, or SAO that this plan is meant to address] NEW FIELD


[Briefly state the purpose of the plan and how data and analysis from Program Review support this plan]  SAME AS OLD 
FORM. UPDATED LANGUAGE.


Plan Alignment
[To what extent and to what degree has this plan met the expectations specified in the college's integrated planning 
documents (CMP, Strategic Plan, Technology Plan, etc.) and divisional criteria?] SAME AS OLD FORM. UPDATED 
LANGUAGE. SECTION FORMERLY TITLED PLAN STATUS.


Responsibilities
[State responsible individuals within the program and any partnering individuals/programs] SAME AS OLD FORM


Plan Assessment and Evaluation
[State the products/outcomes of this plan and how they will be assessed and evaluated] SAME AS OLD FORM. UPDATED 
LANGUAGE. SECTION FORMERLY TITLED MILESTONES, DELIVERABLES, ANE EXPECTED COMPLETION DATE.


[Indicate the Expected Completion Date of this Plan] SAME AS OLD FORM
Plan Resources
[Are you requesting funding and/or resources for this plan?] NEW FIELD
[Equipment and/or supply needs] SAME AS OLD FORM
[Technology needs] SAME AS OLD FORM
[Facility needs] SAME AS OLD FORM
[Personnel needs] SAME AS OLD FORM
[Curriculum needs] SAME AS OLD FORM


Progress as of this Program Review
[Enter a percent complete of this plan as of this Program Review] SAME AS OLD FORM
[What progress has the execution of this plan made in addressing the recommendations adopted in prior reviews of the 
program? To what extent have the plan objectives been achieved? To what extent has such achievement improved the 
program? Describe the effect and impact any approved funding requests from prior program review cycles had on your 
program.] SAME AS OLD FORM. UPDATED LANGUAGE.


Suggested changes to Action Plan(s) in the Strategic Plan (if applicable )
[The Strategic Plan (SP) can be updated as needed and any information included here can be used to support potential 
changes to Action Plans in the SP.] SAME AS OLD FORM. UPDATED LANGUAGE. 







Plan#2


Program Name
[Select your program name]
Plan Name
[Identify your plan with a unique title]
Plan Motivation
[State how this plan addresses the District Mission Statement]


[Identify the Primary Insitutional Objective from the Strategic Plan (SP) that motivates this plan]
[Identify a Secondary Institutional Objective from the Strategic Plan]
[Identify an Action Plan from the Strategic Plan that motivates this plan]
[Identify the Primary section of the Program Review that motivates this plan]


[State Course SLO, Program SLO, AUO, or SAO that this plan is meant to address]


[Briefly state the purpose of the plan and how data and analysis from Program Review support this plan]


Plan Alignment
[To what extent and to what degree has this plan met the expectations specified in the college's integrated planning 
documents (CMP, Strategic Plan, Technology Plan, etc.) and divisional criteria?]


Responsibilities
[State responsible individuals within the program and any partnering individuals/programs]


Plan Assessment and Evaluation
[State the products/outcomes of this plan and how they will be assessed and evaluated]


[Indicate the Expected Completion Date of this Plan]
Plan Resources
[Are you requesting funding and/or resources for this plan?]
[Equipment and/or supply needs]
[Technology needs]
[Facility needs]
[Personnel needs]
[Curriculum needs]


Progress as of this Program Review
[Enter a percent complete of this plan as of this Program Review.]
[What progress has the execution of this plan made in addressing the recommendations adopted in prior reviews of the 
program? To what extent have the plan objectives been achieved? To what extent has such achievement improved the 
program? Describe the effect and impact any approved funding requests from prior program review cycles had on your 
program.]


Suggested changes to Action Plan(s) in the Strategic Plan (if applicable )
[The Strategic Plan (SP) can be updated as needed and any information included here can be used to support potential 
changes to Action Plans in the SP.]







Plan#3


Program Name
[Select your program name]
Plan Name
[Identify your plan with a unique title]
Plan Motivation
[State how this plan addresses the District Mission Statement]


[Identify the Primary Insitutional Objective from the Strategic Plan (SP) that motivates this plan]
[Identify a Secondary Institutional Objective from the Strategic Plan]
[Identify an Action Plan from the Strategic Plan that motivates this plan]
[Identify the Primary section of the Program Review that motivates this plan]


[State Course SLO, Program SLO, AUO, or SAO that this plan is meant to address]


[Briefly state the purpose of the plan and how data and analysis from Program Review support this plan]


Plan Alignment
[To what extent and to what degree has this plan met the expectations specified in the college's integrated planning 
documents (CMP, Strategic Plan, Technology Plan, etc.) and divisional criteria?]


Responsibilities
[State responsible individuals within the program and any partnering individuals/programs]


Plan Assessment and Evaluation
[State the products/outcomes of this plan and how they will be assessed and evaluated]


[Indicate the Expected Completion Date of this Plan]
Plan Resources
[Are you requesting funding and/or resources for this plan?]
[Equipment and/or supply needs]
[Technology needs]
[Facility needs]
[Personnel needs]
[Curriculum needs]


Progress as of this Program Review
[Enter a percent complete of this plan as of this Program Review.]
[What progress has the execution of this plan made in addressing the recommendations adopted in prior reviews of the 
program? To what extent have the plan objectives been achieved? To what extent has such achievement improved the 
program? Describe the effect and impact any approved funding requests from prior program review cycles had on your 
program.]


Suggested changes to Action Plan(s) in the Strategic Plan (if applicable )
[The Strategic Plan (SP) can be updated as needed and any information included here can be used to support potential 
changes to Action Plans in the SP.]







Plan#4


Program Name
[Select your program name]
Plan Name
[Identify your plan with a unique title]
Plan Motivation
[State how this plan addresses the District Mission Statement]


[Identify the Primary Insitutional Objective from the Strategic Plan (SP) that motivates this plan]
[Identify a Secondary Institutional Objective from the Strategic Plan]
[Identify an Action Plan from the Strategic Plan that motivates this plan]
[Identify the Primary section of the Program Review that motivates this plan]


[State Course SLO, Program SLO, AUO, or SAO that this plan is meant to address]


[Briefly state the purpose of the plan and how data and analysis from Program Review support this plan]


Plan Alignment
[To what extent and to what degree has this plan met the expectations specified in the college's integrated planning 
documents (CMP, Strategic Plan, Technology Plan, etc.) and divisional criteria?]


Responsibilities
[State responsible individuals within the program and any partnering individuals/programs]


Plan Assessment and Evaluation
[State the products/outcomes of this plan and how they will be assessed and evaluated]


[Indicate the Expected Completion Date of this Plan]
Plan Resources
[Are you requesting funding and/or resources for this plan?]
[Equipment and/or supply needs]
[Technology needs]
[Facility needs]
[Personnel needs]
[Curriculum needs]


Progress as of this Program Review
[Enter a percent complete of this plan as of this Program Review.]
[What progress has the execution of this plan made in addressing the recommendations adopted in prior reviews of the 
program? To what extent have the plan objectives been achieved? To what extent has such achievement improved the 
program? Describe the effect and impact any approved funding requests from prior program review cycles had on your 
program.]


Suggested changes to Action Plan(s) in the Strategic Plan (if applicable )
[The Strategic Plan (SP) can be updated as needed and any information included here can be used to support potential 
changes to Action Plans in the SP.]







Plan#5


Program Name
[Select your program name]
Plan Name
[Identify your plan with a unique title]
Plan Motivation
[State how this plan addresses the District Mission Statement]


[Identify the Primary Insitutional Objective from the Strategic Plan (SP) that motivates this plan]
[Identify a Secondary Institutional Objective from the Strategic Plan]
[Identify an Action Plan from the Strategic Plan that motivates this plan]
[Identify the Primary section of the Program Review that motivates this plan]


[State Course SLO, Program SLO, AUO, or SAO that this plan is meant to address]


[Briefly state the purpose of the plan and how data and analysis from Program Review support this plan]


Plan Alignment
[To what extent and to what degree has this plan met the expectations specified in the college's integrated planning 
documents (CMP, Strategic Plan, Technology Plan, etc.) and divisional criteria?]


Responsibilities
[State responsible individuals within the program and any partnering individuals/programs]


Plan Assessment and Evaluation
[State the products/outcomes of this plan and how they will be assessed and evaluated]


[Indicate the Expected Completion Date of this Plan]
Plan Resources
[Are you requesting funding and/or resources for this plan?]
[Equipment and/or supply needs]
[Technology needs]
[Facility needs]
[Personnel needs]
[Curriculum needs]


Progress as of this Program Review
[Enter a percent complete of this plan as of this Program Review.]
[What progress has the execution of this plan made in addressing the recommendations adopted in prior reviews of the 
program? To what extent have the plan objectives been achieved? To what extent has such achievement improved the 
program? Describe the effect and impact any approved funding requests from prior program review cycles had on your 
program.]


Suggested changes to Action Plan(s) in the Strategic Plan (if applicable )
[The Strategic Plan (SP) can be updated as needed and any information included here can be used to support potential 
changes to Action Plans in the SP.]
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MiraCosta College and the MiraCosta College Foundation


 


The MiraCosta 


College sur f team took f i rst 


place at the National Scholastic 


Sur f ing Association national sur f contest 


held June 16, 2012, in Dana Point. This makes 


back-to -back national championships for 


the team, which won the 2011 competit ion 


as well. Featured on the cover is 


MiraCosta College student  


Sam Zaiser.
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MiraCosta CoMMunity College DistriCt


Mission


The MiraCosta Community College District mission is to provide educational opportunities and  
student-support services to a diverse population of learners with a focus on their success. MiraCosta offers 
associate degrees, university-transfer courses, career-and-technical education, certificate programs,  
basic-skills education, and lifelong-learning opportunities that strengthen the economic, cultural, social, 
and educational well-being of the communities it serves.


Institutional Goals


Goal    I    MiraCosta Community College District will become a vanguard educational institution 
committed to innovation and researched best practices, broad access to higher education, and 
environmental sustainability.


Goal   II   MiraCosta Community College District will become the institution where each student has a  
high probability of achieving academic success.


Goal   III   MiraCosta Community College District will institutionalize effective planning processes through 
the systematic use of data to make decisions.


Goal   IV   MiraCosta Community College District will demonstrate high standards of stewardship and  
fiscal prudence.


Goal   V   MiraCosta Community College District will be a conscientious community partner.


Institutional Student Learning Outcomes


Effective Communication


ff Write, speak, read, listen, and otherwise 
communicate


ff Communicate clearly, accurately,  
and logically


ff Communicate appropriately for the context 


Critical Thinking & Problem Solving


ff Define and analyze problems clearly


ff Think independently, creatively, logically,  
and effectively


ff Apply appropriate problem solving methods


ff Analyze and synthesize information from  
multiple perspectives


Professional & Ethical Behavior


ff Demonstrate responsible and professional 
conduct, in the classroom, workplace,  
and community


ff Demonstrate the ability to work independently 
and collaboratively


Information Literacy


ff Identify information needed


ff Collect information effectively and efficiently


ff Evaluate and analyze information


ff Use and apply information accurately  
and appropriately 


Global Awareness


ff Demonstrate respect for diversity and multiple 
perspectives


ff Value his/her place and role in an increasingly 
interconnected global community


ff Demonstrate cultural and environmental  
awareness


Message from the Superintendent/President


 More than 50 years ago, the vision to provide a high-quality, comprehensive college education close to home 


was realized when our college and community leaders broke ground on what is today the Oceanside Campus. 


Beginning in 1934, Oceanside-Carlsbad Junior College served the community well, preparing thousands of 


students for careers and transfer opportunities. But local residents knew the college needed to keep up with student 


demand and the pace of growth in North San Diego County. In 1961 they passed a $3.5 million facilities bond,  


enough to purchase property and construct classrooms. In 1964, the college was renamed MiraCosta College. 


Today, MiraCosta has three campuses and a thriving online program that serve approximately 18,000 credit and 


noncredit students per semester, including 1,740 active-duty military and veterans, and a high proportion of graduates 


from local high schools. Looking forward, we plan to expand allied health programs and science laboratories and 


modernize classrooms identified in our 2011 Comprehensive Master Plan. 


This year’s Annual Report is our demonstration to you–our students; alumni, education and business partners; 


and the public–of the many ways the college continues to provide accessible and affordable educational opportunities, 


leadership and prudent fiscal stewardship to North San Diego County. This report stands as a testament to the 


college’s mission and vision and is organized by MiraCosta College’s five Institutional Goals, the college’s framework 


for institutional excellence. It also highlights another banner year for the MiraCosta College Foundation and serves 


to recognize the philanthropic and generous spirit of our local community. Our donors provide the margin of 


excellence for students and for our institution, and we are deeply appreciative of their trust and confidence.


The success of our students is direct testament to the dedication of our staff, faculty, 


administration, Board of Trustees, and members of our community. Thank you for  


your continued support and for your investment in the futures of our students,  


our college and our region.


Francisco C. Rodriguez, Ph.D. 


Superintendent/President
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MiraCosta CoMMunity College DistriCt


Mission


The MiraCosta Community College District mission is to provide educational opportunities and  
student-support services to a diverse population of learners with a focus on their success. MiraCosta offers 
associate degrees, university-transfer courses, career-and-technical education, certificate programs,  
basic-skills education, and lifelong-learning opportunities that strengthen the economic, cultural, social, 
and educational well-being of the communities it serves.


Institutional Goals


Goal    I    MiraCosta Community College District will become a vanguard educational institution 
committed to innovation and researched best practices, broad access to higher education, and 
environmental sustainability.


Goal   II   MiraCosta Community College District will become the institution where each student has a  
high probability of achieving academic success.


Goal   III   MiraCosta Community College District will institutionalize effective planning processes through 
the systematic use of data to make decisions.


Goal   IV   MiraCosta Community College District will demonstrate high standards of stewardship and  
fiscal prudence.


Goal   V   MiraCosta Community College District will be a conscientious community partner.


Institutional Student Learning Outcomes


Effective Communication


ff Write, speak, read, listen, and otherwise 
communicate


ff Communicate clearly, accurately,  
and logically


ff Communicate appropriately for the context 


Critical Thinking & Problem Solving


ff Define and analyze problems clearly


ff Think independently, creatively, logically,  
and effectively


ff Apply appropriate problem solving methods


ff Analyze and synthesize information from  
multiple perspectives


Professional & Ethical Behavior


ff Demonstrate responsible and professional 
conduct, in the classroom, workplace,  
and community


ff Demonstrate the ability to work independently 
and collaboratively


Information Literacy


ff Identify information needed


ff Collect information effectively and efficiently


ff Evaluate and analyze information


ff Use and apply information accurately  
and appropriately 


Global Awareness


ff Demonstrate respect for diversity and multiple 
perspectives


ff Value his/her place and role in an increasingly 
interconnected global community


ff Demonstrate cultural and environmental  
awareness


Message from the Superintendent/President


 More than 50 years ago, the vision to provide a high-quality, comprehensive college education close to home 


was realized when our college and community leaders broke ground on what is today the Oceanside Campus. 


Beginning in 1934, Oceanside-Carlsbad Junior College served the community well, preparing thousands of 


students for careers and transfer opportunities. But local residents knew the college needed to keep up with student 


demand and the pace of growth in North San Diego County. In 1961 they passed a $3.5 million facilities bond,  


enough to purchase property and construct classrooms. In 1964, the college was renamed MiraCosta College. 


Today, MiraCosta has three campuses and a thriving online program that serve approximately 18,000 credit and 


noncredit students per semester, including 1,740 active-duty military and veterans, and a high proportion of graduates 


from local high schools. Looking forward, we plan to expand allied health programs and science laboratories and 


modernize classrooms identified in our 2011 Comprehensive Master Plan. 


This year’s Annual Report is our demonstration to you–our students; alumni, education and business partners; 


and the public–of the many ways the college continues to provide accessible and affordable educational opportunities, 


leadership and prudent fiscal stewardship to North San Diego County. This report stands as a testament to the 


college’s mission and vision and is organized by MiraCosta College’s five Institutional Goals, the college’s framework 


for institutional excellence. It also highlights another banner year for the MiraCosta College Foundation and serves 


to recognize the philanthropic and generous spirit of our local community. Our donors provide the margin of 


excellence for students and for our institution, and we are deeply appreciative of their trust and confidence.


The success of our students is direct testament to the dedication of our staff, faculty, 


administration, Board of Trustees, and members of our community. Thank you for  


your continued support and for your investment in the futures of our students,  


our college and our region.


Francisco C. Rodriguez, Ph.D. 


Superintendent/President
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Responding to Community Needs
Institutional Goal    I     II   III   IV   V


 


 “ I ’m 22 and  


I can already start 


a career as an RN.  


It ’s a great  


 accomplishment.”


MiraCosta  


College’s Master 


Plan Addresses  


North San Diego 


County’s Need for 


Skilled Workers


Monique Torres was barely a teenager when she 
decided that one day she would be a nurse.


“Both of my parents had close to life-threatening diseases 
when I was in middle school, which was really rough,” said 
Torres. “But I watched how the nurses would treat them, and 
what a difference that made, and I knew then I wanted to make 
that same difference in someone’s life.”


Immediately after high school, she began working toward  
her goal, earning a spot in MiraCosta College’s Registered 
Nursing program and graduating in 2012.


Torres is now back at California State University San 
Marcos, where she is working toward her bachelor’s degree in 


nursing. Once she passes the state nursing boards, she hopes to join the more than 
2,600 registered nurses working in North San Diego County.


“I’m going straight into it,” she declared. Torres has a good shot at fulfilling her 
dream; in the next five years, it is projected that there will be an additional 550 regional 
jobs available for registered nurses.


Nursing is one of several fields predicted to have strong employment. According to 
the California Department of Employment Development, more than 12,700 jobs will 
be added within the MiraCosta Community College district by 2020. Many of these 
are higher-wage jobs; in fact, three of the area’s top five industry sectors offer earnings 
higher than $53,000 per year: professional, scientific and technical services; health care 
and social assistance; and finance and insurance.


“In response to this, MiraCosta College has positioned itself to take a strong role 
in training our future local workforce, ensuring that not only will our students earn 
college degrees, but that they also will be able to live and work in North San Diego 
County,” said MiraCosta College Superintendent/President Dr. Francisco Rodriguez.


MiraCosta’s role will grow stronger in the next decade as the college implements 
its ten-year education and facilities plan—the 2011 Comprehensive Master Plan—that 
calls for the expansion of science, biotechnology, nursing, and technical health-related 
careers and job-training programs. As part of the plan, the college will renovate and 
modernize existing facilities and construct new instructional buildings to provide 
students with the education and job skills they need to enter the workforce.


“The master plan for MiraCosta College is centered on the needs of our students 
and community and advances the college’s role in strengthening our region’s economy,” 
said Dr. Rodriguez. “It is one of the many ways MiraCosta College is demonstrating 
that it is a vanguard educational institution.”


In July 2012, an independent research firm conducted a public opinion research 
survey of MiraCosta Community College District voters. The survey found that more 
than two-thirds of registered voters would support a locally controlled MiraCosta 
College bond measure to fund the plan. Throughout 2012, the college conducted an 
educational campaign to share its vision with the community and solicit input, and 
in August, the Board of Trustees voted to place a general obligation bond on the 
November 2012, ballot.


The full 2011 Comprehensive Master Plan, as well as an executive summary, can be 
viewed at www.miracosta.edu/ourplan.
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Encuentros Leadership  
& MiraCosta College


In 2003, Encuentros Leadership was 
established to combat the high dropout 
rates of Latino boys from ninth through 
twelfth grades. Encuentros Leadership 
is a nonprofit organization that aims 
to encourage and support Latinos to 
stay in school, pursue their dreams, 
and become contributing members of 
society and inspiring role models in their 
communities. For the last eight years, 
MiraCosta College has supported the 
organization through various means, 
including hosting the annual Encuentros 
Educational and Career Conference.  
The event allows Latino boys to visit 
a college campus and learn about the 
endless possibilities available through 
education. MiraCosta College continues 
to show support to the organization, with 
the ninth annual conference scheduled 
for October 27, 2012. 


Institutional Goal    I     II   III   IV   V


The first GEAR UP students will finish high school in 2017. 
To give them a head start at college, the MiraCosta College 
Foundation has pledged to raise $100,000 in scholarships.


MiraCosta College and 
the Oceanside Unified 
School District GEAR UP 
for Student Success


At a special MiraCosta College 
Foundation event, 12-year-old Michelle 
Gonzalez, a student at Cesar Chavez 
Middle School, didn’t pause for a second 
when she shared her future career plans 
with MiraCosta College Foundation 
board member Marty Weiss.


“I want to be a pediatrican 
because I like helping 
people. But because of 
my family’s financial 
situation, I don’t 
know if I can.”


That was a 
dream Gonzalez 
never thought 
possible until she 
became part of the 
new MiraCosta College 
and Oceanside Unified 
School District GEAR UP 
Program.


“Don’t give up on your dream,” 
encouraged Weiss. “Money will work 
itself out. Just keep focusing and you will 
get there.”


Gonzalez is one of the 1,300 students 
attending Jefferson and Cesar Chavez 
middle schools in Oceanside to benefit 
from the $7.5 million GEAR UP grant 
the college received in September 
2011. GEAR UP (Gaining Early 
Awareness and Readiness for 
Undergraduate Programs) 
aims to help at-risk 
students prepare for 
college and receive the 
support they need 
to achieve success 
in postsecondary 
education. 


Gonzalez 
was on campus 
participating in a 
tour of MiraCosta 
College, one 


of many college 
campuses she will 


have the opportunity 
to visit throughout high 


school. During this trip, 
MiraCosta College Foundation board 
members were able to meet with a group 
of GEAR UP students to talk with them 
about their hopes and 
aspirations for 


the future. At a similar event,  
GEAR UP students meet MiraCosta 
College Superintendent/President  
Dr. Francisco Rodriguez, who led them 
in a cheer before they toured the campus 
and sampled college courses.


“More than 80 percent of the 
students in the GEAR UP  
program are from minority groups, a 
subset that traditionally has a lower 
level of college-going rates,” said Dr. 
Rodriguez. “GEAR UP does more than 
prepare them for college; it instills in 


them the belief that 
they are 


Sponsor 
Your Student Today!


You can be a part of helping these students accomplish their 
academic goals by making a gift of scholarships. Any gift level you 


choose will go a long way in propelling our GEAR UP students to success. Donors 
who participate in this fundraising effort will be apprised of our GEAR UP students’ 


progress as they move though middle school and high school, and will be invited to our 
scholarship awards celebration to see students receive their scholarships. 


a gift of


$100
   Purchases a textbook.


$15,000
   Endows a partial 


   scholarship—$500 for a 
   MiraCosta College student 


   every year, forever.


$25,000
   Endows a full-year  


   scholarship—$1,000 for a  
   MiraCosta College student  


    every year, forever.


$1,000
   Provides a full  


    one-year scholarship.


LEGACY
Provides a gift to the college  


through your estate plan  
to leave a legacy reflecting  


  your love of education.


$500
   Pays fees for one semester.


capable of success.”
Counselors, tutors, teacher 


aides, area businesses, service 
clubs and agencies are all 
part of GEAR UP—assisting 
students in becoming prepared 
for college. 


“Our partnership with 
MiraCosta College and GEAR UP, 
a highly recognizable and successful 
program, is a tremendous boost to our 
students, as part of the college-going 
culture we promote throughout our 
district,” said Oceanside Unified School 
District Superintendent Larry Pereondi. 


Another unique piece 
of the GEAR UP Program 
is the MiraCosta College 
Foundation’s pledge to provide 
scholarships for graduates.


“A key piece of the grant 
application was a guarantee 
from the foundation that they 


would raise at least $100,000 to assist 
GEAR UP graduates who choose to 
study at MiraCosta College,” said  
Dr. Dick Robertson, vice president of 
student services at MiraCosta College. 
“Their commitment made a big difference 
in securing the grant.”


 


“By investing 


in their futures, we are 


giving these six th and seventh 


graders a path toward college  


and building a brighter future  


  for the community.” 


Dr. Francisco Rodriguez







 1110 


M
ira


C
o


sta
 C


o
lle


g
e


 2
011–2


012
 A


n
n


u
a


l R
e


p
o


rtM
ir


a
C


o
st


a
 C


o
lle


g
e


 2
01


1–
2


01
2


 A
n


n
u


a
l R


e
p


o
rt


Institutional Goal    I     II   III   IV   V


MiraCosta College Marks of Distinction


MiraCosta College 


received full reaffirmation 


of accreditation  


(see page 27 for story)  


and an A+ audit  


(see page 32 for story). 


GI Jobs Magazine named 


MiraCosta College one 


of the top military-friendly 


schools in the nation. 


Across the state, veterans 


are turning to community 


colleges like MiraCosta College to assist with the transition 


back to civilian life. MiraCosta College’s Community 


Services Program provides specialty training to assist 


veterans with beginning new careers. In 2011–2012, the 


program offered three new training programs: veterinary 


assistant, facilities maintenance technician, and solar 


design and installation.


In spring 2012, MiraCosta College’s 


Massage Therapist Certificate of 


Achievement became certified by 


the National Certification Board for 


Therapeutic Massage and Bodywork. 


“This is terrific news for our students 


and a prestigious certification for  


the program,” said Dean of Career and Technical 


Education Al Taccone.


In spring 2012, MiraCosta 


College became one of  


the first community 


colleges in the state 


to be certified by the 


Internal Revenue Service 


as an authorized provider of continuing education for 


enrolled agents and registered tax preparers. MiraCosta 


College’s Income Tax Preparer Certificate of Proficiency 


meets the requirement for certifying students as California 


tax preparers and prepares students to meet the federal 


guidelines for paid tax preparers.


MiraCosta College 


received a Chamber of 


Commerce award for its 


outstanding economic 


development contribution 


in education for 2011 


at the San Diego North Economic Development Council 


holiday luncheon. As a participant in the Green Building 


Program, funded by the San Diego Workforce Partnership, 


the college helps to train displaced workers, the long-


term unemployed, new workers, military veterans, and 


teenagers in the skills needed to obtain and retain jobs in 


the expanding green economy.


The American Lung Association, 


on behalf of the San Diego County 


Tobacco Free Communities Coalition, 


recognized MiraCosta College for 


its 100 percent smoke-free college 


policy, implemented across all 


campuses in fall 2011.


MiraCosta College’s  


Public Information Office 


earned top honors at 


the National Council for 


Marketing and Public 


Relations, bringing home 


a total of six regional and three national awards for college 


publications, social media efforts and marketing strategies.


MiraCosta College launched a virtual tour 
website and app in early 2012. This high-tech 
tour lets users “cruise” around campus and 
learn about the college’s programs, services 
and students. 


Give it a try at:  
www.miracosta.edu/virtualtour


Or, download the app on your smart phone.


MiraCosta College 


Superintendent/President 


Dr. Francisco Rodriguez was 


named Pacesetter of the Year 


by the National Council for 


Marketing and Public Relations. 


The award recognizes  


Dr. Rodriguez for his vision and 


commitment to best practices 


in the communications field.


Vice President of Business  


and Administrative Services  


Jim Austin was selected as 


the 2011 Walter Star Robie 


Honoree, an award given to a 


chief business officer who has 


demonstrated achievement 


and exemplary service within  


a college district.


Phi Delta Kappa honored 


Dean of Counseling Wendy 


Stewart as its 2012 Outstanding 


African-American Educator. She 


was recognized for her more 


than 16 years of service as an 


educator and for her work as a 


community activist.


Associate Dean of Student 


Services Nikki Schaper was 


selected by Encuentros 


Leadership to receive the  


Si Se Puede Award for going 


beyond the call of duty to 


ensure the success of the 


annual Encuentros Conference.


The Letters Department 


Developmental English 


and English as a 


Second Language (ESL) 


Composition Program has 


been awarded advanced-


level certification by the National Association for 


Developmental Education (NADE). MiraCosta College is 


the first college in California and first community college in 


the United States to be awarded the NADE certification.


In fall 2011, MiraCosta 


College’s Yoga Teacher 


Training Certificate of 


Achievement received 


certification from the 


National Yoga Alliance, 


which qualifies graduates to become registered yoga 


teachers with the alliance.


Associate Dean of Allied Health 


Occupations Sandy Comstock shows 


off a photo of the 26 graduates of 


the Associate Degree Nursing (ADN) 


Program, who received their nursing 


pins on May 24, 2012. This was the 


college’s second ADN graduating 


class; the first class graduated in December 2011.
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Ensuring Student Success
Across the state, veterans like Thomas Sudnick  
are turning to community colleges like MiraCosta 
College to assist with the transition back to civilian life.  
A decorated sailor who served seven years in the Navy and Navy 
Reserves, including overseas support of Operation Enduring Freedom 
and Operation Iraqi Freedom, Sudnick was initially concerned about 
his transition to student life. Those concerns, however, were put to 
rest when he began his academic career at MiraCosta College.


“I have been given access to counselors who specialize in 
working with active-duty military personnel and veterans, along 


with access to outside support services,” said Sudnick.
During his time at MiraCosta College, Sudnick excelled academically and earned 


two Osher scholarships, as well as the Kendra Keating Scholarship. A 2012 graduate, 
Sudnick transferred to California State University San Marcos, where he is pursuing a 
bachelor’s degree with the goal of becoming a state trooper or a juvenile probation officer. 


“MiraCosta College has prepared me well for the next leg in my academic journey.  
I am incredibly thankful for everything the college has given me.”


MiraCosta College can now provide even greater service to more student veterans 
thanks to a $305,500 grant from the Howard Charitable Foundation. The grant provides 
funds to augment student veteran counseling services, administer loans and emergency 
grants to student veterans, and equip the Veterans Information Center.


“This grant will significantly impact the lives of our student veterans by improving 
the college’s ability to serve those who have served our country,” said MiraCosta College 


Institutional Goal    I     II   III   IV   V
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Choose MiraCosta College
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Family Members of Active Military


 


 “MiraCosta 


College provided 


me with support from day 


one, making the transit ion 


from mil itary service to 


higher education 


  smooth.”


MiraCosta  


College Serves a 


Record Number  


of Student  


Veterans


Superintendent/President Dr. Francisco Rodriguez. “These students have unique 
characteristics and needs that MiraCosta College will be able to better meet thanks to the 
college programs supported by the Howard Charitable Foundation.”


In the past 10 years, MiraCosta College has experienced a 150 percent increase in 
veteran enrollment and anticipates serving even more student veterans over the next few 
years. Currently, approximately 1,740 active-duty military and veterans and an additional 
1,030 military dependents attend the college each semester.


“At MiraCosta College, we believe that in addition to offering classes, it is our 
responsibility to recognize the particular needs of our veterans, including those who suffer 
from post traumatic stress disorder and traumatic brain injury,” said Gilbert Hermosillo, 
MiraCosta College’s dean of admissions and student support. “This grant gives us the 
resources needed to ensure that services like counseling and the Veterans Information 
Center can continue to serve our growing veteran population.”
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MiraCosta College Students Transfer Near & Far


MiraCosta College has a very high rate of admission and an excellent reputation at prestigious universities throughout the nation.  
In 2012, graduates transferred to nearly every UC and CSU in California as well as to private universities across the country. 


MiraCosta College Congratulates  
Largest Graduating Class in College History


MiraCosta College awarded 2,004 degrees and certificate at its spring 2012 
commencement, a 19.5% increase over spring 2011. Students graduated with degrees  
and certificates in more than 60 areas of study. 


Among the most popular degrees and certificates conferred were: Honors Scholar Program 
Provides Pathway  
to Transfer


In 2011–2012 
more than 
200 students 
participated in 
the college’s 
Honors Scholar 
Program (HSP). Every student that 
finished the requirements and applied 
to transfer to a four-year university was 
accepted to at least one transfer school.  
In addition, many of the HSP graduates 
received significant scholarships to  
attend prestigious institutions such as  
UC Berkeley, UCLA, UCSD, UCSB, 
Biola, The Master’s College, Babson, 
Sarah Lawrence, and the Cal State 
Long Beach Honors Business Program. 
Transferring honors students were offered 
more than $800,000 in scholarships.


Adult High School Graduates  
Start on Their Higher Education  
Path at MiraCosta College


MiraCosta College graduate Karina Bravo (pictured) 
received her adult high school diploma at the 2012 Adult 
High School Diploma Program graduation. In 2011–2012, 
102 students graduated from the program. Nearly half of 
the graduates will go on to take college-level courses at 
MiraCosta College within the next five years.


Institutional Goal    I     II   III   IV   V
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CSU San M
arcos


San Diego State University


UC Davis


UC Irvine


UC Riverside


UC San Diego


UC Santa Barbara


UC Santa Cruz


UCLA with Transfer 


Alliance Program
 (TAP)


UCLA without TAP


UC Berkely 


with G
PA 3.5+


76%


25%


63%


46%


58%
62%


56% 59%


81%


24%


46%


37%


2000  


Percentage of MiraCosta Adult High School Diploma Graduates 
Who Take Credit Courses at MiraCosta College Within Five Years


Year Graduated:


41%


2004  


46%


2008  


English as a Second 
Language Students Soar 
to Success


Bowen Ma moved to San Diego from 
Dalian, China, where she graduated 
high school in 2009. She began 
taking noncredit English as a second 
language classes at MiraCosta College’s 
Community Learning Center in 
order to prepare herself 
for college-level 
English. In 2012, 
Ma graduated from 
MiraCosta College 
and was named 
a recipient of the 
college’s highest 
academic award, 
the Medal of Honor. 
Ma transferred to 
UCLA and is majoring in 
business/economics.


In 2011–2012, 1,403 students took 
free, noncredit English as a second  


language 
courses at the 


MiraCosta College 
Community 


Learning Center. 
Many of those students 


continue their education 
in college-level, credit courses at 


MiraCosta College.


 


“You feel 


welcome at MiraCosta 


College–the professors are 


fr iendly and helpful and people 


here are l ike family. I appreciate 


al l of the help MiraCosta 


College has given me— 


it feels l ike home   


  here.”


Liberal Arts / General Studies


358


314


California State University General Ed Certification


202


Univeristy of California Certification


151
Nursing


122
Accounting


MiraCosta College Focuses 
on Student Success


In 2011-2012, 73 percent of MiraCosta 
College’s 4,424 first-time freshmen placed 
in basic skills math, while 46 percent placed 
into basic skills English. The college’s 
Student Success Program, in partnership 
with California’s Basic Skills Initiative, is 
preparing these students for college-level 
courses by offering inclusive, accessible 
and innovative instructional programs and 
student support services, including:


  Credit Supplemental Instruction, 
Noncredit Supplemental Instruction 
and Reading Support Program 
Training, in which the MiraCosta 
College Writing Center places trained 
writing consultants directly into 
English and ESL classes where they 
give students one-to-one assistance  
with writing and reading.


  Chemistry Math Support, providing 
all students taking chemistry with 
expanded drop-in tutoring, as well as 
math review and reading workshops.


  First Year Experience, a program that 
assists first-time college students taking 
pre-transfer level classes.


  Math Anxiety Workshops, designed  
to help students address math anxiety 
and learn how to deal with it.


  Noncredit to Credit, focusing on 
serving students who have never 
considered college, have little or 
no understanding about college 
opportunities, and who lack 
understanding about enrollment.


  Puente, an academic program that 
combines rigorous writing instruction, 
intensive academic counseling and 
mentoring by professional members of 
the local community. 


  Read and Write Gold, in which 
teachers provide the instruction 
necessary to meet the needs of diverse 
student populations, including those 
with reading and writing difficulties 
and learning disabilities, as well as for 
English language learners.
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Institutional Goal    I     II   III   IV   V


This year’s Medal of Honor students, pictured  


left to right, are Eric Snortum, Brett Webber,  


Bowen Ma, Sasha Tangherian and Julia Kelly.


MiraCosta College Students Excel


Surf Team Sweeps Nationals


The MiraCosta College surf team took first place  


at the 2012 National Scholastic Surfing Association 


(NSSA) Competition. This makes back-to-back  


national championships for the team, which won  


the 2011 competition as well.


Forty teams and more than 350 collegiate, high 


school and middle school surfers competed in the 


event. Students Dayton Silva (pictured), Brent Reilly, 


Kelly Zaun and Derrick Disney swept the top four 


places in men’s shortboarding, in that order. Silva  


was named “College Surfer of the Year” by the NSSA.


MiraCosta Students Win Big  
at the San Diego County Fair


MiraCosta College recent graduates, Kimberly 


Alexander and Gigi Lopatriello, designed and 


installed displays in the Paul Ecke, Jr. Flower Garden 


Show and won five awards each, including Best Overall 


Display and Best Themed Garden. Ten MiraCosta 


College interns and two volunteers installed the San 


Diego Horticultural Society’s garden display, which 


won eight awards. Students from MiraCosta’s Design 


Drafting Department also received awards, including 


three Best in Show and seven Best in Class ribbons.


Intramurals Promote Connectivity


This year MiraCosta College’s intramural sports 


program hosted 45 events for 1,087 participants.


“The students that participate are as diverse 


as our student body,” says Intramural Director Pat 


Conahan. “Intramural sports emphasize the enjoyment 


of competing and provide opportunities to meet other 


students and begin new friendships.”


This past year the program stepped outside the 


box and offered a few new events, including a “slip ’n 


slide” obstacle course by the clock tower, a bowling 


tournament and a flag football event.


Students Aim for the Stars  
with Internships


Astronomy major Michael Hill was selected for a 


summer internship funded by the National Science 


Foundation. He performed research for NASA’s Kepler 


Mission in search of planets outside the solar system. 


Each year, MiraCosta College’s Career Center 


places approximately 200 students in internships like 


Hill’s. This past year, students had the opportunity to 


work at Merrill Lynch Wealth Management, the San 


Diego Superior Court, Life Technologies, Jenny Craig 


and Surfdog Records, among others.


Medal of Honor Students Named


The Medal of Honor, sponsored by the MiraCosta 


College Foundation, is the college’s highest academic 


honor, awarded annually to only five students. Each 


recipient receives a scholarship of at least $500 


provided by community members, businesses and 


service organizations.


Once Troubled Teen Receives 
Scholarship Worth $30,000 Per Year


A troubled teen, Jaime Cook struggled in school, fell 


into the wrong crowd and battled poverty, at times 


not even having enough money for food. Cook’s 


incredible 180, which led her to academic success at 


MiraCosta College has also earned her one of the most 


prestigious scholarships in the nation—the Jack Kent 


Cooke Foundation Undergraduate Transfer Scholarship. 


“This scholarship means that someone, somewhere 


out there, wanted to hugely invest in my education 


because they believe in me,” said Cook. 
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Message from the Foundation Board President


 W ith its convenient location, comprehensive curricula, high-quality instruction and 


relatively low tuition, MiraCosta College welcomes all those who seek to enhance 


their lives through education. But it isn’t always easy to meet even the most modest of 


college costs. Our struggling economy has left many students and their families wondering 


how to pay for college.


For more than 45 years, the MiraCosta College Foundation has been the critical link 


for donors wanting to offer a helping hand to students. Our donors appreciate the power 


of education to change lives for individuals and their families, and they want to be a part of that success. A college 


education is vital to the betterment of life; in fact, over a lifetime of work, the average person can expect to make  


75 percent more by earning a college degree.


Fortunately, community members like you recognize the positive effect that monetary assistance can have for the 


financially challenged student. And, as each student who receives a scholarship can tell you, the gift extends beyond 


money. Students are lifted up by the realization that someone believes in their future, their goals and their worth. 


In this past fiscal year, our donors contributed more than $1.3 million to help fund scholarships and excellence  


in our college programs. Your gifts enabled the college to provide more than $369,000 in scholarships and $80,000 in 


direct student aid, impacting more than 1,700 students. An additional $445,000 was expended on campus program 


enhancements such as augmented counseling for former foster youth and other student success programs. These  


speak to your generosity as well as your belief and confidence in our mission and our students.


           Superintendent/President Dr. Francisco Rodriguez has set the college’s course for  


the next five years: for MiraCosta College to become a vanguard educational institution— 


a community college that ranks in the top 10 percent of community colleges 


nationwide. What this means is that our students will have the highest 


likelihood of success with broad access to higher education in an atmosphere  


of innovation and high standards. The college Foundation, having laid a solid base of 


excellence, is prepared to support the college in achieving these inspirational goals.


       Your philanthropic support has and will continue to give hope and  


change lives. On behalf of our students, the college we serve and the 


Foundation, I thank you.


Merlene York 


Board President 2011–2012  


MiraCosta College Foundation


Institutional Goal    I     II   III   IV   V


MiraCosta College’s annual Scholarship Awards Celebration  
is a chance for scholarship donors and recipients to meet  
each other and enjoy the gift of philanthropy.


At its second annual Scholarship  
Awards Celebration, the MiraCosta 
College Foundation awarded a record-
breaking $369,000 in scholarships to  
394 students. The foundation also 
awarded an additional $80,000 in direct 
aid to students for textbook purchases, 


bus passes and 
emergency aid.


“Despite, or 
maybe because 
of the tough 
economy, alumni 
and friends of 
the college have 
substantially increased 
giving to scholarships. 
Their thoughtfulness and 
generosity are helping our students 
reach for and achieve their educational 


goals,” said Linda 
Fogerson, executive 


director of the 
MiraCosta College 
Foundation.


As part of 
the ceremony, 


scholarship donors 
were acknowledged and 


had the opportunity to 
publicly present their scholarship 


to student recipients.


MiraCosta College Awards Record-Breaking  
$300,000 in Scholarships


 


 “A scholarship  


donation of $500 or $1,000 


can help with essential  


expenses and give deserving 


students much-needed  


  encouragement.” 


Merlene York







2012
 MiraCosta College Foundation


 Honor Roll of Donors
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Heritage Society


Benefactors 2011 / 2012 Donors


 


 “MiraCosta 


College scholarships 


allowed me to focus on 


school and alleviated the 


burden of serious college costs. 


I didn’t have to take out loans, 


which made my first two years  


   of college debt free.”
Carlos Sandoval, transferred  


to UCLA


$300,000 +
Howard Charitable Foundation


$100,000 +
DAV Disabled American Veterans 


Charitable Service


Theresia Heyden


$50,000 +
Leichtag Family Foundation


$25,000 +
Elaine and Bob Algeo


Mary Batten


Tina Jones and David Broad


Rancho Santa Fe Women’s Fund


San Diego Gas & Electric


$15,000 +
Anonymous


Employees Community Fund  
of Boeing California


Ben Hudnall Memorial Trust


Kisco Foundation Inc.


Eva Stjernfeldt and Alec Babiarz


$10,000 +
Emerson Network Power


Tri-City Hospital Auxiliary


Rosenthal Family Foundation


$5,000 +
Carlsbad Hi Noon Rotary Club


DAV California Rehabilitation  
Foundation, Inc.


Genentech


Muriel Kaplan


Kendra Keating


Janet R. Kellogg


Nice Guys of San Diego


Razia and Mohammed Rajah


Rancho Santa Fe Garden Club


Seville Construction Services


Vista Community Clinic


$2,500 +
Alliance Engineering of California, Inc.


Ann and Rick Appleton


Associated Students, MiraCosta College


Balfour Beatty


BNBuilders, Inc.


Mary Bryant


Burkett & Wong Engineers


Carlsbad Garden Club


Carlsbad Rotary Foundation


Patricia Chu


Anonymous


HMC Architects


IBM 


Kitchell


Vicki Krivoski and William Smith


MiraCosta Horticulture Club


Louisa Moon and Mark Yeager


Nordson Corporation Foundation


Piper Jaffray & Co.


Premier Food Services


Project Management Advisors, Inc.


Pat and Dick Robertson


Rotary Club of San Diego


San Diego Human Dignity Foundation


Vista Garden Club


Woman’s Club of Vista


Laura Cantrell and Jerry Johnson


Gloria and Luis Carranza


Judy and Jack Causey


Classified Senate, MiraCosta College


Karl Cleveland


Edison International


Jackie and Ed Eginton


Encinitas Garden Festival Fund,  
Coastal Community Foundation


Marti and Robert Essman


Edwin Fischer


Nancy Foran


Dolores Frazee


JCJ Architects


John Kirwan


Maria Lopez-Aguilar


Isabel Luengo


Dixie Maroney


McCarthy Building Campanies, Inc.


Oceanside Jaycees


Palomar District of Women’s Clubs


Victoria Pappas


Kathy and Stephen Perkins


Rudolph and Sletten


Jennifer Samaha


San Dieguito Woman’s Club


Kent Schafer


Eleanor Schubert


Tom Severance


Carol Smith


Southland Industries


Nancy Diaz


Denise Stillinger


Stephanie and Alan Tarkington


Priscilla Tarver


Turner Construction


Valencia High Choir Booster Club


Jane Vargo


Katherine White


$100 +
Academic Associate Faculty,  


MiraCosta College


Kathy and Ernie Agnos


Audrey Albert


Lye Ang


Janeen Apalatea


Rob Archer


Rita and Gordon Archibald


Judy Archipley-Smith


Myeshia Armstrong


Susan Asato


Suzie Bailey


Yesenia Balcazar


Elizabeth M. Balderston


Shirlene Barnes


Teresa Barth


Alan Bartlett


Karen and Lothar Baum


Bell Pipe and Supply Co.


Angela Beltran-Aguilar


Kevin Bockman


Loretta and Nick Bohl


David Bonds


Lynette Brauer


Betty Brown


Larry Burns


Jean and Philip Burns


Willa Burns


$1,000 +
Academic Senate, MiraCosta College


AKT


Sunny and Jon Allen-Romberg


American Legion Auxiliary San Dieguito 
Unit 416


Architects Mosher Drew


Association of Chief Business Officials


Karen and Jim Austin


Anonymous


C. W. Driver


California Coast Credit Union


Capital Partners Services Corporation


Carrier Johnson


Jane and James Carter


CDC Small Business Finance


Carol Childs


Jonathan Cole


Consulting and Inspection Services, LLC


Jean Daniels


Davy Architecture


Delawie


Rosann and David Drielsma


Echo Pacific Construction, Inc.


Encinitas Coastal Rotary Club


Linda and Dave Fogerson


Lillian Freedman


Gafcon, Inc.


Gensler


Gilbane Co.


Gigi Gleason


Sandra Haasis


Harley Ellis Devereaux


Julie and David Hatoff


Hank Jolly*


Judy and Hugh La Bounty


La Jolla Garden Club


Stephen “Hap” L’Heureux


Lusardi Construction Company


Elisabeth Mason


Connie Matsui and Bill Beckman


Carolyn and Tom McGurn


Mission Federal Credit Union


Jeanette and Ron Mitchell


Jane Mushinsky


North County Times


Oceanside Civitan


Oceanside Pacific Kiwanis


PCL Construction Services, Inc


Maria Pena


Sylvia and Raymond Ramirez


Cynthia Rice, Adrenis Hooks and  
Robert Hooks III


Irma and Francisco Rodriguez


Joyce and Ronald Ruud


San Diego Horticultural Society


Dolores Sasway


Mary Scherr


Shashi and Sudershan Shaunak


Sparling ILA Zammit


St. John Missionary Baptist


Jane Stokes Cowgill


Union Bank of California


Vanir Construction Management


Visit Oceanside Inc.


Linda and Marty Weiss


Laurie and Michael Weseloh


June and Knox Williams


Mark Winski


Alketa and Ben Wojcik


Jackie and Gary Wrench


Merlene and Peter York


$500 +
Anonymous


A.R.M.S Fund for Women and Children, 
Coastal Community Foundation


Gladys and Charles Baird


Kelly and Bruce Bandemer


Eric Bishop


Candace Brown and Michael Deaton


Building a Legacy 
at MiraCosta 
College
Although Jean Tweedie was not an alumna, 
MiraCosta College is where she decided to 
build a legacy.


Tweedie had always been interested 
in becoming a nurse and planned to go to 
nursing school after high school, but when 
WWII broke out, she joined the Canadian 
Air Force and served as an operations 
clerk. Shortly after the war ended, she was 
married, and as she put it, “that was that, 
as far as my professional goals went.”


Instead of simply letting go of her 
dream, Tweedie decided to honor her 
would-be profession by helping future 
nursing students afford their own 
education. 


“I never lost interest or admiration 
for the profession,” she said. “I decided 
I wanted to support others who had the 
dream and opportunity to enter the field. 
I also strongly believe education is the 
key to making the world a better place, 
so I looked to MiraCosta College as a 
potential beneficiary.”


Tweedie passed away this past 
summer after a courageous bout with 
cancer. Because of her thoughtful 
planning, her bequest to the college 
ensures that her values and passion for 
nursing endure in her community. 


To learn more about how you can 
create your legacy at MiraCosta College 
please call Linda Fogerson, executive 
director of the MiraCosta College 
Foundation, at 760.795.6775.


Elizabeth Balderston


Marie & Kenneth Bertossi


Jean & Reid* Binder


Anita & Merlin Bringe


Laura Cantrell & Jerry Johnson


Rosann & David Drielsma


Jackie & Ed Eginton


Leslie Eisele


Nancy & William* Foran


Yasuko & Donald Fosket


Maria Grant


Martha & Marshall* Gresham


Theresia Heyden


Afton & Luis Jandro


Barbara Jenkins-Lee


Maureen May


Barbara Mead


Benny M. Naparan


Mary Ann Newport


Kathy & Steve Perkins


Patricia Jennings Raetz


Pat & Dick Robertson


Jana Robinson & Enzo Manzari


Tom Severance


Clare* & Walter Taibleson


Stephanie & Al Tarkington


Jane Vargo


June & Knox Williams


1,000,000 +


Geraldine Masinter Hill*


$400,000 +


Howard Charitable Foundation


Elizabeth Reid*


Patricia Rudolph*


$250,000 +


Biogen Idec


Susan Eckley*


Genentech


$100,000 +


Associated Student Government, 
MiraCosta College


Maryline Barnard*


Katharine Chaffee*


Disabled American Veterans 
Charitable Service Trust


Theresia Heyden


Leichtag Family Foundation


Mort and Agatha Winski  
Educational Foundation


$50,000 +


Anna Cardwell*


Rosann and David Drielsma


Emerson Network Power


Estelle and Robert Gleason*


Ben Hudnall Memorial Trust


US Bank


$25,000 +


Elaine and Bob Algeo


Harriet Barnard* and Fred Gardner 
Barnard, Jr.*


Mary Batten


Balfour Beatty


Carlsbad Hi Noon Rotary


Carlsbad Rotary Foundation


Jean Daniels


Jackie and Ed Eginton


Dorothy and James Gaiser*


Julie and David Hatoff


Cathie and Larry Hatter


IBM 


Hank Jolly


Tina Jones and David Broad


Kendra Keating


Connie Matsui and Bill Beckman


Louisa Moon and Mark Yeager







Thank you for supporting our programs and students with contributions of valuable equipment and materials.
Donors listed in descending order of gift value. 
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2011 / 2012 Donors of Gifts-in-Kind


 
 “Receiving 


scholarships at 


MiraCosta College has 


helped me believe that I 


could obtain my  


educational goals. It gave  


  me strength.”
Blanca Castro, transferred to  


CSU San Marcos


 


 “The 


scholarship from 


MiraCosta College has 


provided me the  


opportunity of a lifetime  


to fulfi l l  my  


  educational goals.”
Juan Frausto, transferred  


to CSU Long Beach


Alice Byrne and Richard Brown


Maureen and Steve Cade


California Rare Fruit Growers, Inc. 


Carlsbad Welcome Wagon  
Newcomers Club


Eric Carstensen


Gretchen Cecchini


Cengage Learning


Teresa Cerda


Grace and Paul Clarke


Sandy Comstock


James Comstock


Patrick Connolly


Kimberly Coutts


Trudy Coutts


Fred Cutler


Laurie and Rick Davidson


De La Rosa & Company


Pam and Bob Deegan


Steven Deineh


Susan Delaney


Mike Deschamps


Rosalyn and Tim Dong


Maharlika Dozier


Thanh Du


Claire Ehrlinger


Connie Epperson Jaffe


Robert Erichsen


Martha Erickson


Steve Eso


Federal Heath Sign Company


Mary Jo and Andrew Ferris


Edith Fine


Mike Fino


Susan* and Bill Fischer


Candise Flippin


Lise Flocken and Rory Bolt


Yasuko and Donald Fosket


Sally Foster


Foundation for California 
Community Colleges


Luz Franco


Helen Friedman


Sunny and Dirk Frowein


Robert Fulbright


Yehudi Gaffen


Karen and Ken Gallagher


Robert Germann


Gale Gibbons


James Gilbert


Alelia Gillin


William Ginn


Elaine Godzak and Dominick Cordasco


Hilda Gomez-Zinn


Joanne and Jim Gonzales


Carol Gormley


Martha P. Gresham


Thomas Griesgraber


Jo Griffith


Mary and Daniel Gross


Charlotte Gumbrell


Thao Ha


Kandas Habtemariam


Julie Harland


Henry Harper


Christina and Darren Hata


Cathie and Larry Hatter


Julie Haugsness-White


Jeannie and Marshall Head


Patricia Hewett


Mildred Hill


Gerald Hodge


Karen and Kevin Horning


Alice and Bruce Hoskins


Marjorie Howard-Jones


Hunter Industries


Impact Pacific, Inc.


Collette and Steve Isachsen


Afton and Luis Jandro


Patricia Jennings-Raetz


Mary Jennings-Smith


Linda Johnson


David Johnson


Glenn Joiner


Peggy Ann Jones


Shar and Larry Jorgensen


Mary Kao


Elizabeth Kaufman


Robin and Jeffery Keehn


Myla and Kenneth Kelly


Colleen Kelly


Jerry Kern


Steven Kester


Kelly Kissinger


Karen Kohl and Steve Mott


Robert Kremer


Barbara Kubarych


Mary Lancaster


Crystal and James Langford


Luke Lara


Grace Larsen


Kathleen Laughlin


Mark Laurel


Channghia Le


Marjorie and Herman Lee


Lynn LePage


Lois Lighthart


Mary Ann and Scott Liner


Melissa Lloyd Jones


Delores and Kai Loedel


Carlos Lopez


Patricia Luca


Jennifer and Matt Lucy


Robin Lyons


Richard Ma


Jill Malone


Judith Manson


Shirley Martin


Shirley Mason


Brenda and Ric Matthews


Kathleen and Andrew Mauro


Alan McCarron


Maggie and George McNeil


Gail Meinhold


Emilio Mejares


Keith Meldahl


Marian and Wilbur Miller


Jan Moberly


Maureen Moffatt


Lisa Montes


Joan Moore


Galen Moore


Patricia Morrison


Anonymous


Sandy Muryasz


Sayaka Neal


Leslie Nemour


Victoria Noddings


Jeannette Nute


Anna O’Cain


Robert Pacheco


Bea Palmer


Perfect Painting


Zika Perovic


Pamela Perry


Erika Peters


Shirley Pierce


June Porto


Beth Powell


April and Bert Prichard


Dorothy Pusl


Ann Quebedeaux


Freddy Ramirez


Gabrielle and Gene Ramos


Lorrine and Elmer Reich


Margaret Reyzer


Tony Richards


Susan and Dennis Roberts


David Roberts


Max Robinson


Kenneth Ruth


Julie and Jay Sarno


Anne Saxe


Mia Scavone


Nancy and Stephen Schaefer


Denise Schaper


Lori and Stephen Schneider


Steve Schultz


Mary Schwalen


Cindy Silberberger


Jacqueline Simon


Melana Singh


Sarah Slocum


Dale Smathers


Dana Smith


Karen Smith


Carolyn Sneary


Rita and Geoff Soza


Jane Sparks


Denise Stephenson


Bruce Stewart


Kathy Striebel


Student Clubs, MiraCosta College


Mary Sulek


Jim Sullivan


Pauline Teague


Alicia Terry


Ruth Teutsch


Kathy Thiele


John Towers


Paul Traum


Treasures on the Coast


Consuelo Trejo


Naomi Trout


Donald Tucker


Bob Turner


Janice Ulmer


Unitrust Mortgage, Inc.


Michael Urbach


Jamie Utter


Maureen Vallance


Dorothy and Robert Van Houten


Wanda and Joseph Vance


Gabe Waite


Walden Innovative Resources, LLC


Mark Whitney


Carol Wilkinson


Lorna Wilson


Ruth Wolfe


Charlotte Woodruff


Carolyn Woods


Marie Wormley


Sheri Wright


Carrie Ziemak


 *deceased


California State University  
San Marcos


Sustainable Surplus


Adaptive Computer 
Empowerment Services


Mary Batten


Nissan North America, Inc.


Elizabeth Steinhagen


Nice Guys of San Diego


Vijenti Davis


Renuka Sethi


Mario Valente


Margaret Dornish


Hank Jolly*


William Smith*


Dennis Poole


Courtney Thomson


Barbara Magone


Maxine Hesse


Target Specialty Products


Joseph Heck


Sarah Lopez


Sheraton Carlsbad


Amy McCourt


Cynthia Jencks


Jeffrey Snowden


Mark Patterson


Theresa Pineda


Christina and Darren Hata


Phillina Towry


Wayne Twaddell


Klarence Ou Yang


Fox Point Farms


USS Midway Museum


Keith Meldahl


Stephanie Miko


Lisa Montes


Jeremy Haugen


Collette and Steve Isachsen


Alex Befekadu


Sara Cassetti


Karen Delaria


Joanne Epifania


Nolan Fossum


Kathleen Laughlin


Penny Skemp


Community Partners Support Students
Over the past three years, the Carlsbad High Noon  
Rotary has invested $23,000 in MiraCosta College  
veterans by assisting them with the purchase of textbooks  
and by providing scholarships. This support makes a  
tremendous difference for veteran students as they transition  
from military service to a productive civilian life.
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Commitment to Institutional Quality
Accrediting 


Commission 


Reaffirms College’s 


Accreditation


 


As a result of 


the accreditation process 


and the ensuing self - ref lection and 


collaboration, posit ive growth  


and change have occurred at  


MiraCosta College. Today, the college is 


a stronger, more responsive inst itut ion 


and is bet ter posit ioned for  


the future.


Institutional Goal    I     II   III   IV   V


Over the past years, MiraCosta College has 
taken significant steps to improve planning 
processes, better connect program review to 
decision-making and resource allocation, and more 
effectively measure student learning. All of these efforts 
help the college meet its pledge to the community to assure 
academic quality and pursue institutional excellence, and have 
resulted in the Accreditation Commission of Community and 


Junior Colleges (ACCJC) reaffirming accreditation status to MiraCosta College.
“Community colleges are held to high standards of student success and institutional 


performance, and being accredited is an integral part of assuring quality to the public,” 
said MiraCosta College Board of Trustees President Gloria Carranza. “We are pleased 
that the commission recognizes the hard work and diligence of our administration, 
faculty and staff in providing the highest-quality education for students, all while being 
responsive to community needs and being good stewards of the public’s trust.”


Accreditation is a process whereby colleges voluntarily hold themselves to a set of 
standards of academic excellence. 


“Being accredited means that students and the community can trust what the 
college represents about its programs, services and resources,” said MiraCosta College 
Dean of Institutional Planning, Reasearch and Grants Dr. Bob Pacheco. “Employers 
seek candidates from accredited programs when making hiring decisions. Baccalaureate 
institutions accept only transfer-credit units from accredited colleges. Federal and state 
agencies award financial aid to qualified students enrolled at accredited schools.” 


Accreditation is an ongoing process of sustainable, continuous quality 
improvement. In 2013, the college will submit its midterm report to the accrediting 
commission documenting the continued efforts to meet the academic standards for the 
next accreditation cycle and beyond.


Improvements to Planning, Program Review  
& Resource Allocation


At the heart of the college’s planning efforts is the 2011 Comprehensive Master Plan 
(CMP), a 10-year, long-term view of the college’s future. The CMP includes an 
educational and a facilities master plan, and provides critical direction for the next 
decade by establishing overarching institutional goals based on the college mission. 


To meet these institutional goals, MiraCosta College has created a strategic plan, 
a tactical, three-year plan that identifies institutional objectives and action plans. In 
addition, all of the college’s academic, administrative and student support programs 
undergo annual review using data to identify strengths and weaknesses, bolster 
connection to the mission and institutional goals, and address areas of improvement. 


In its continual commitment to ensure student success, the college has also folded 
student learning outcomes results at the course, program and institutional levels into the 
program review analysis. Program review analysis is then incorporated into planning 
and budgeting allocation decisions, thus completing the institutional effectiveness loop.


“The changes and improvements we have made are consistent with excellent 
educational practice and evidence of our commitment to this college, students and 
community,” said MiraCosta College Superintendent/President Dr. Francisco Rodriguez.
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Institutional Goal    I     II   III   IV   V


MiraCosta College Responds  
to Growing Student Needs


MiraCosta College has met the demand for higher education 
by increasing its number of online classes, offering more 
university-transferable classes, and scheduling courses in 
ways that work better with students’ schedules. In addition, 
the college has dramatically increased the number of sections 
offered on Fridays and Saturdays, and this fall will offer  
65 sections on these days, including lab classes for chemistry, 
biology, horticulture and oceanography. These efforts have 
resulted in a two percent increase in 
the college’s “fill rate,” or the ratio of 
the number of seats available to the 
number of seats filled, a measurement 
colleges use to see if they are 
effectively utilizing classroom space.


“Even during the first week of 
classes, our deans and department 
chairs have added new sections in 
areas such as math and science that 
have huge wait lists of students,” 
says Vice President of Instructional 
Services Mary Benard. “This 
responsiveness allows us to offer a 
schedule of classes that best serves 
our students.”


100% 


80


60


40


20


0


Classroom Fill Rates: 2008–2009 through 2011–2012


2008–2009


67%


2009–2010


84%


2010–2011


91%


2011–2012


93%


2011–2012 Grant 
Commitments Secured


MiraCosta College has a thriving grants 
program that in 2011-2012 resulted 
in more than $10 million in grant 
commitments secured, including the 
$7 million, seven-year federal GEAR 
UP grant. The college’s Grants Office 
secures and administers government 
grants, and the MiraCosta College 
Development and Foundation Office 
secures and administers privately funded 
grants. These extramural funds play an 
important role in enhancing the college’s 
academic programs and providing direct 
financial support for students.


Note: This represents yearly, unduplicated headcount and includes students taking classes during fall, spring and  
summer semesters.
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Student Enrollment at MiraCosta College: Unduplicated Yearly Headcount


Noncredit


Credit


GRANTOR GRANT AMOUNT


Anonymous . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . $15,000


California Community College Chancellor’s Office. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .779,970


California Community College Chancellor’s Office  
and SB 70 Funding . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .1,651,750


California Community College’s Economic  
and Workforce Development . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 285,000


Disabled American Veterans California Rehabilitation Foundation . . . . . . . . . . . . . . . . . . . . . 7,000


Disabled American Veterans Charitable Service Trust . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 100,000


Employees Community Fund of Boeing California . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 15,000


Howard Charitable Foundation. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 305,000


Ben Hudnall Memorial Trust . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 15,360


Leichtag Family Foundation . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 50,828


Kisco Foundation . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 19,000


MBK Foundation, Inc. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 7,000


Nice Guys of San Diego . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 7,400


Nordson Corporation Foundation . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 4,700


Rancho Santa Fe Women’s Fund . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .25,000


Rosenthal Family Foundation . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .10,000


San Diego Gas & Electric . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 31,500


San Diego Human Dignity Foundation . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .2,500


San Diego Workforce Partnership  
and American Recovery & Reinvestment Act (ARRA) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 109,400


Tri-City Hospital Auxiliary . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 12,500


United States Department of Education . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 7,000,000


United States Department of Energy  
and the San Diego Workforce Partnership . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 191,430


TOTAL $10,645,338


MiraCosta College Grants Awarded Fiscal Year 2011–2012


Women’s Fund,  
major gift donors 
Mary Batten and 
Alec and Eva 


Babiarz, as well as 
hundreds of others 


provide essential private 
support for the program. 


Gifts are used to help young adults 
like Cleveland achieve their dream of 
attending college and creating better lives 
through education.


To make a gift to help former foster 
youth in your community attend college, 
go to foundation.miracosta.edu.


College Program for 
Former Foster Youth 
Changes Lives


Dominique Cleveland escaped from 
an abusive mother, entered California’s 
foster care system, and still, against 
almost impossible odds, managed to 
become a successful college student.


Cleveland has now completed her 
second year at MiraCosta College, works 
in the college’s Extended Opportunity 
Programs and Services office, and has 
a paid internship with the county’s 
Workforce Academy for Youth. 


How difficult are the odds that 
Cleveland faced? While 70 percent of 
foster youth express a desire to attend 
college, only 10 percent actually 
enroll, and only four percent 
earn a degree or certificate. 
In contrast, within a couple 
of years after aging out of 
the foster care system,  
40 percent will experience 
homelessness, spend time  
in jail, or become dependent 
on public assistance.


MiraCosta College faculty and 
staff are determined to change those 
odds— at least for the 100 former foster 


youth enrolled at the 
college —through  


a multifaceted 
approach that 


combines 
counseling, 
skills coaching 
and networking.  
 


 
It is called Resources and 


Assistance for Former Foster 
Youth, or RAFFY, and it depends 


on community support. The Leichtag 
Family Foundation, the Rancho Santa Fe 


 


 “ I  am the 


f irst person in my 


family to at tend college 


and the f irst person in  


my family to have  


   a job.”
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Your Return on Investment
MiraCosta College  


 


Lives as Well as 


Regional & State 


Economies


 
 “All my  


professors have 
worked in the industry 


and were incredibly 
knowledgeable about the 


subject. The whole program 
was very team-oriented; 


it was an excellent 
environment for  


   learning.”


Institutional Goal    I     II   III   IV   V


Bryan Taggart, a North San Diego County native, 
took a less traditional route in his pursuit of higher 
education. After completing high school, like many of his 
peers, Taggart went away to college. He graduated from the 
University of California Santa Cruz with a bachelor’s degree in 
marine biology, but when he moved back to San Diego, he found 
the job opportunities in the field were limited. After searching 
for some time, Taggart learned there were plenty of job openings 
in the biotechnology industry and decided to enroll in MiraCosta 
College’s Biotechnology Program.


Initially, Taggart only intended to take one or two classes to see if he enjoyed the 
subject, but after one year he had taken every biotechnology class offered. He earned 
certificates in laboratory skills, bioprocess technology, and research and development, 
and then secured a job as a laboratory technician/operations intern at Stemgent, a 
biotechnology company located in San Diego. After one year and a lot of hard work, 
Taggart was promoted to research associate.


“In my current position, I work with stem cell cultures, do quality control and 
perform research,” he shared. “MiraCosta College prepared me very well for my job. 
Even before I started working at Stemgent, I knew how to operate all of the equipment 
that I work with in the laboratory every day.”


Biotechnology is one of more than 60 areas of study offered at MiraCosta College 
that prepares students for lucrative, local jobs and a lifetime of higher earnings. An 
economic impact report prepared by EMSI, a leading provider of socioeconomic 
impact and strategic planning tools to community colleges, found that students enjoy 
an attractive 16.9 percent rate of return on their MiraCosta College educational 
investment. Over the course of a working career, the average MiraCosta College 
student will earn $562,800 more than someone with only a high school diploma.


Not only do students benefit from their MiraCosta College educational 
investment, taxpayers and the regional economy do as well. For every dollar 
appropriated by state and local governments to MiraCosta College, taxpayers see 
a return in the form of higher tax revenues and avoided social costs. The net added 
income generated by MiraCosta College operations and the spending of students 
contributes a total of $65.1 million to the college service area economy each year.


MiraCosta College’s impact reaches across the state as well. Once MiraCosta 
College current students become active in the workforce, they will promote business 
output, raise consumer spending and increase property income. Altogether, higher 
student income, associated effects on business productivity, and social savings add  
$77 million to the state economy each year.


“The results of this study demonstrate that MiraCosta College is a sound 
investment from multiple perspectives,” said MiraCosta College Vice President of 
Business and Administrative Services Jim Austin. “The college enriches the lives 
of students and increases their lifetime incomes. It benefits taxpayers by generating 
increased tax revenues from an enlarged economy and reducing the demand for 
taxpayer-supported social services. Finally, it contributes to the vitality of both the  
local and state economies.”


 


Impacts Students’ 
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MiraCosta College 


Continues  


Its String of Strong 


Financial Audits


MiraCosta College and the 


MiraCosta College Foundation 


once again received an 


excellent report from auditors 


in its Annual Financial Report.


The A+ audit, which came  


with no qualifications, finds that 


the district and the foundation 


are in compliance with state 


laws and regulations, their 


own policies and procedures, 


and federal grant and 


donor requirements, which 


is testament to the prudent 


financial management of the 


district and the foundation.


This is the most recent in a  


long string of unqualified  


audits received by the district 


and the foundation.


MiraCosta College Resource Management


MiraCosta College’s strong commitment to fiscal prudence has guided the district 
through the country’s most severe financial crisis since the Great Depression. 
“Excellent work by all of the college constituencies went into producing a fiscally sound 
budget while sustaining access, serving record numbers of students and maintaining a 
healthy ending balance reserve,” said MiraCosta College Vice President of Business and 
Administrative Services Jim Austin. “It has taken a couple of years, but the college has 
weathered the financial crisis, and FY13’s budget will be operationally balanced.”


MiraCosta College Foundation Resource Management


The MiraCosta College Foundation experienced another record year of giving as more 
college alumni and friends than ever before generously supported students with their 
gifts. This past fiscal year the MiraCosta College Foundation’s revenues exceeded  
$1.4 million. This enabled the foundation to directly assist more than 1,700 students 
with scholarships, textbook assistance, free computers and emergency grants while also 
enhancing academic and student support programs.


(Unrestricted General Fund, unaudited, �nal numbers)
Total $86,940,211


6.6% Enrollment Fees


5.7% Other Local


3.3% State


84.4%
Property Taxes


   0% Federal


3.3% Transfers & Other


2.0% Utilities


85.4%
Salaries & Bene�ts


 1.8% Capital Outlay


7.5% Supplies & Contract Services


94.5%
Contributions


35.2%
Student
Support


17.0%
Admin


35.6%
Campus
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Enterprise Income
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Placed in
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(Unrestricted General Fund, unaudited, �nal numbers)
Total $88,759,876


Fiscal Year 2011–2012 MiraCosta College Expenses


MiraCosta College Historical Revenue vs. Expenses


(Unaudited, �nal numbers rounded)
Total $1,431,500
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Institutional Goal    I     II   III   IV   V


Philanthropy 


Enables  


Student Success


In 2011–2012, about 66 percent 


of MiraCosta College students 


applied for financial aid, and 


47 percent qualified for the 


California Board of Governors 


fee waiver. Unfortunately, 


decreasing financial aid 


awards coupled with a  


27 percent fee hike has 


reduced our students’ ability  


to afford higher education.


Thankfully, the generosity of 


college alumni and friends 


has enabled more MiraCosta 


College students than ever 


before to receive additional 


financial support through 


scholarships, free texbooks 


and emergency financial 


assistance. Students who 


receive a scholarship say the 


fact they received an award 


bolstered their determination 


to complete their college 


education.
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Students Serving Our Community
Institutional Goal    I     II   III   IV   V


MiraCosta College’s 


Award-Winning 


Service Learning 


Program Benefits 


Students & the 


Community


 


 “ It was 


rewarding to see 


the children channel 


their inquisitive minds 


into the sciences  


  with such vigor.”


Ezekiel Fernando  is one of 1,050 students from  
60 MiraCosta College courses who donated his 
time to the community this past year as part of the 
college’s Service Learning Program. Fernando, a nursing 
major, helped run a booth at MiraCosta College’s science fair, 
an annual event that featured more than 100 interactive science 
activities for elementary and middle school children.


“My booth was about introducing the children to the world 
of microbiology,” said Fernando, whose booth demonstration 
consisted of placing a drop of ‘clean’ water under the lens of a 
microscope so that children could see all of the microbes present 
in the water. “The children’s smiles and their curiosity made 


volunteering at the college science fair so enjoyable.”
More than 1,000 children and families attended the science fair, facilitated by 


MiraCosta College Service Learning students, who work with instructors to plan 
activities that will “inspire and stimulate 
young minds,” said MiraCosta College 
Service Learning Coordinator Dr. Carol 
Wilkinson.


“As I wandered from booth to booth 
and lab to lab, I saw bright-eyed kids 
having the time of their lives while learning 
how much fun scientific discovery can be,” 
said MiraCosta College Vice President of 
Student Services Dr. Dick Robertson. “As 
the nation frets about the lack of scientific 
learning in our schools and colleges, 
MiraCosta College demonstrated that 
scientific learning is alive and well here and, judging by the response of the children, 
has a bright future. It was a great day for MiraCosta College and for our community!”


Service learning is a form of experiential education that partners academic 
instruction with community service. Students learn through participation in 
thoughtfully organized service activities that are course relevant and meet actual 
community needs.


 “Our students have the opportunity to assume a leadership role, apply their 
learning in a meaningful way and serve the community. It’s a win-win program that 
benefits both campus and community,” said Dr. Wilkinson.


In 2011-2012, MiraCosta College’s Service Learning students donated 
approximately 20,000 hours of service to the community. Their time, commitment 
and passion benefited 72 nonprofit organizations and an additional 60 elementary, 
middle and high schools. It has also earned the program national recognition. 
For five consecutive years, the program was named to the President’s Honor Roll. 
This distinction is awarded by the highest levels of government and recognizes an 
institution’s leadership in building a culture of service and civic engagement on 
campuses and in the nation.


“We are very proud of our faculty, staff and community partners for making 
wonderful things happen through collaboration and service,” said Dr. Robertson.







Institutional Goal    I     II   III   IV   V


San Diego Imperial Valley  
Community College Association


MiraCosta College 


Superintendent/


President Dr. Francisco 


Rodriguez and  


2011–2012 Board of 


Trustees President 


Bill Fischer chaired the San Diego Imperial Valley 


Community College Association (SDICCCA) this past 


year. SDICCCA is a regional organization representing 


the six community college districts of San Diego 


and Imperial counties that promotes planning, 


collaboration and economic development for the 


region’s community colleges. A study has found 


that the nine community colleges in San Diego and 


Imperial counties contribute a whopping $6.6 billion 


to California’s income each year, provide jobs to 


thousands of county residents, and positively impact 


the pay students receive as the result of completing 


their education.


North San Diego County  
Prosperity on Purpose


MiraCosta College teamed up with San Diego 


Supervisor Bill Horn, the San Diego North Economic 


Development  


Council and leaders 


from around North  


San Diego County 


to collaborate on 


a comprehensive 


economic develop-


ment strategy for the region (CEDS). Dr. Rodriguez  


co-chaired the educational subcommittee with  


Regina Eisenbach, associate dean of the College of  


Business at Cal State San Marcos. The effort provided  


a comprehensive strategy for addressing joblessness  


in the North San Diego County area, and was built  


upon the input of business leaders from industry 


clusters that drive our economic growth.


North County Higher 
Education Alliance


MiraCosta College plays a 


prominent role in the North County Higher Education 


Alliance (NCHEA), an organization dedicated to 


improving educational opportunities for North County 


citizens and to promoting working relationships among 


California State University, San Marcos; MiraCosta 


College; and Palomar College. By pooling resources, 


the three institutions hope to realize their goals for 


collaboration among college and university educators.


Small Business Development Center 
Grows Local Businesses


MiraCosta College is host to the North San Diego 


branch of the Small Business Development Center 


(SBDC), which assists 


local entrepreneurs 


with the creation, 


growth and stability 


of their businesses. Over the last five years, the SBDC 


has provided consulting and/or training to 10,865 


entrepreneurs, allowing them to create and/or retain 


581 North County jobs and 56 new businesses, all 


resulting in more than $11 million in equity and loans, 


and $47 million in increased sales in our region.


MiraCosta College Instructor Helps 
Needy Students with Project One Can


In this time of fiscal crisis, a lot of families are hard-


pressed to make ends meet, and that can be 


particularly true for those enrolled in school either 


trying to upgrade their skills or forge a new path. It is 


with this in mind that 


MiraCosta College 


English as a Second 


Language instructor 


Debbie Hanley started 


a food program 


called Project One 


Can, which resulted in 


MiraCosta College Community Partnerships


almost 1,000 cans of food that were given to students 


most in need. As a result of Hanley and MiraCosta 


College student efforts, the food pantry at MiraCosta 


College went from completely empty to completely full. 


The food pantry is a space where needy students can 


come to get canned food for free.


MiraCosta 
College  
Welcomes Kids 
to College


At MiraCosta 


College’s annual 


Kids@College event, hundreds of third-grade children 


from throughout the district come to learn about 


college. The children meet the college president, take 


college classes and meet student ambassadors who 


let them know that college is within their reach.


MiraCosta College Honors  
New Citizens


MiraCosta College 


presented certificates 


to newly minted citizens 


at a ceremony held 


January 28, 2012, at 


the Community Learning Center. The event honored 


more than 50 students who participated in citizenship 


classes and went on to gain U.S. citizenship.


Relay for Life  
Unites Community


MiraCosta College sponsors and 


hosts the Relay for Life cancer 


fundraiser each year. This event 


unites the MiraCosta College 


community with communities 


across the country to acknowledge and promote 


awareness of lives lost and threatened by cancer.


MiraCosta 
College  
Honors  
Community 
Partner 
Genentech
At the 2011 Report to the 


Region, MiraCosta College’s 


Superintendent/President  


Dr. Francisco Rodriguez and the  


MiraCosta College Foundation presented the first 


Medal of Distinction to a local community business in 


recognition of its support of the college’s mission. This 


year, the college honored Genentech for its continued 


commitment to student success and to its dedication  


to the college’s Biotechnology Program.


“Genentech is making a tremendous difference 


in the lives of dozens of students each year, and the 


college is deeply appreciative of their support,”  


said Dr. Rodriguez. 


Genentech has partnered with MiraCosta College 


in numerous ways, including giving donations totaling 


more than $265,000, hiring more than 36 students after 


graduation, and funding more than 40 scholarships 


to date, including endowments that will continue to 


provide scholarships in perpetuity. 


Genentech has also contributed to the wonderfully 


successful science, technology, engineering and math 


camp, known as STEM Summer Camp, for high school 


students, and donated more than $40,000 in equipment 


to the college’s Biotechnology Department.


 
 “Our ongoing 


strong par tnership with 
MiraCosta is an excellent 


example of our commitment  
to community educational  


goals and how our work together  
creates access for students  
   into the Biotech Industry.”


Don Fitzgerald, vice president  
and GM, Oceanside  


Genentech
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This report was produced entirely  
by the staff of MiraCosta College.


Printed by Denrich Press, Inc. 
San Diego, California
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11/5-11/16 


11/19-12/14 


in June 


Summer - October __ 


TBA 


TBA 


TBA 


TBA 


September 


September-October 


October 


November 


May-September 


October 


November 


December 


May-September 


October 


November 


December 


September 


September-October 
October 


November 


December-January 


February-March 


April-May 


June 


August 
September 


December-
January--> 


September-October 


October 


September-October 


October 
September-October 


October 


 to Board 


Summer - October __ 


 to Board 


Summer - October  
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2012 2013
June July August September October November December January February March April May June July August September October November December


Assmt of Progress on Institutional Goals (Annual beginning with this cycle)
BPC calls for progress report on Action Plans


Div Heads consolidate and fwd to Ofc of IPRG
Ofc of IPRG writes draft Dist Prog Rpt, fwds to BPC


BPC rvws, comments, validates, returns to IPRG
IPRG considers fdbk, f/u where necessary, fwds final 


draft to Supt/Pres
Supt/Pres reviews w/Cabinet; presents final to Board 


for information


Assessment of the Planning Processes (Biennial: 2012, 2014, etc.) 
BPC convenes Planning Processes Task Force 


Task Force develops process
BPC gives feedback about Task Force process


Task Force implements process
Task Force considers results, prepares Rpt


Tsk Frc fwds report to BPC for rvw/comment
BPC Fwds assmt rpt to Councils


Councils review and comment
Councils fwd to Supt/Pres


Supt/Pres reviews w/Cabinet
Report as Information to Board


BPC updates Integr Plng Manual if needed


Annual Research Agenda
Rsearch Advisory Committee meets (quarterly), 


reviews status of projects on research agenda, sets 
priority ranking for new requests received


Dean IPRG posts quarterly research calendar
Dean IPRG prepares and distributes annual 


summary of prior year


January 


February 


March 


April 


May 


September 


October 


November 


January 


February 


September-May    


Jun-Aug 


May May 


March 


April 





		I.P. 2012-2013
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Instructional Data Primer*
A resource for instructional program 


reviewers


IPRC


*For educational purposes only


Review‐Reflect‐Plan


• The big idea of program 
review is that data 
informs responses 
against standards, 
which in turn motivate 
potential plans


• Instructional review 
data has been 
categorized into the five 
areas of review
– PR Handbook 
Attachment 5


• Data = Review


• Response to standards 
= Reflect


• Motivations by the 
Strategic Plan or Reflect 
(including the need for 
new resources) = Plan
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Review


• Everything + 
kitchen sink = 
Attachment 5


• This presentation 
will focus on 
metrics that are 
actionable and 
metrics that are 
largely for 
information only 
(FIO)


• WSCH
• WSCH/FTEF


• Fill Rate


• FTES


• Student 
Headcount


• Average 
enrollment 
per section


• Success/ 
Retention


• Grades


Actionable Metrics
Program Performance
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FIO
Program Performance


• WFCH is basically LHE


• FTES/WFCH doesn’t 
tell us any more than 
WSCH/FTEF


• For information only 
(FIO)


• Potentially move to 
Program Students 
section


Actionable Metrics
Program Personnel


• FTEF


• FTEF FT/PT


• FTEF FT/PT (without 
reassigned time)
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FIO
Program Personnel


• # of classified staff, FTE


• Reassigned time


• Untenured faculty


FIO


• If it hasn’t been 
mentioned up until this 
point, it’s FIO


• FIO doesn’t mean 
they’re not important –
these measures speak 
to characteristics of the 
program that are likely 
important to know


• Trends can be very 
important for many of 
these measures – how 
are they changing over 
time?
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WSCH
Weekly student contact hours


What is it


• Weekly student contact 
hours are the total number 
of hours students spend in 
class.


• There is no target or 
standard – this number 
grows with the number of 
students


• Affected by labs and 
variances between unit 
counts and hour 
requirements


Why is it important


• A measure of the size of the 
schedule / program  


• Perhaps more important, 
it’s the numerator in 
WSCH/FTEF so we need to 
calculate it


WSCH
Weekly student contact hours


How is it calculated


• (No. of students at census) x 
(No. of hours of instruction)


Sensitivities and limitations


• Affected by class capacities 
(physical / technology 
limits); over enrollment


• Higher number = more 
students = larger program ‐> 
more resource needs


You can find 
WSCH in the 
catalog for 
every course
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FTEF
Full‐time equivalent faculty


What is it


• Full‐time equivalent faculty 
refer to the number of 
faculty required to staff 
your program offerings.  


• 15 LHE = 1 FTEF, for a given 
semester.


• There is no target or 
standard – this number 
grows with the teaching 
workload within a program


Why is it important


• The number of full‐time 
faculty you would need to 
teach all sections if only full‐
time were teaching


FTEF
Full‐time equivalent faculty


How is it calculated


• Total LHE in a program 
divided by 15 = Number of 
FTEF


Sensitivities and limitations


• Standardized


• Perhaps more important, it 
is the denominator of 
efficiency measure. 
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WSCH/FTEF
A ratio


What is it


• This measures program 
efficiency. 


• The statewide standard is 
525.


Why is it important


• Standardized efficiency ratio


• Compare ourselves 
internally, across state


• As a ratio, it puts WSCH and 
FTEF into perspective


• Standard target is 500 to 
525 (based on class size of 
35)


• College‐wide efficiency is 
about 420


WSCH/FTEF
A ratio


How is it calculated


• Ratio of WSCH divided by FTEF


• You can find the peak 
efficiency for your program if 
all classes were at cap in EDDI
– Click on SECTIONS tab


– Click on small box above 
column BZ


– Click on the left‐hand boxes to 
open up your program within 
your school


– Peak WSCH/FTEF is in final 
column


Sensitivities and limitations


• Lower class capacities will 
never reach 525 efficiency


• Lab intensive programs will 
never reach 525


• Trends may be more 
important to observe than 
actual number
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WSCH/FTEF Examples


=(LHE) / 15


=(Catalog 
hours) x 


(Enrollment at 
Census)


=(Catalog 
Hours) x Lab 


Factor


Fill Rate


What is it


• Percentage of seats filled in 
a class at census


• Targets were established in 
the initial draft of the CMP


Why is it important


• It measures how well 
classes are filling and, 
crudely, program demand


• This is also important for 
scheduling
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Fill Rate


How is it calculated


• (No. of enrolled students at 
census) divided by (class 
capacity)


• The sum of enrollment at 
census, divided by the sum 
of the enrollment caps for a 
given program


Sensitivities and limitations


• It is not unit or load‐
weighted: all sections are 
treated equally


• Over‐filled classes can 
inflate apparent student 
numbers


• Can be impacted by the 
physical capacity of the 
room


FTES
Full‐time equivalent students


What is it


• Full‐time equivalent 
students refer to the 
number of WSCH generated 
to equal a full‐time student.  
1 FTES = 525 hours.


• No standard target,  
however programs may set 
internal goals


Why is it important


• This number reflects the 
size of the program based 
not on heads, but the 
amount of time students 
are spending within your 
program.


• Trends of this measure are 
most important to track 
over time
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FTES
Full‐time equivalent students


How is it calculated


• WSCH/30 for the academic 
year


Sensitivities and limitations


• Nothing compelling


Student Headcount


What is it


• The student headcount is 
the number of students 
taking at least one course 
within the discipline, 
excluding 292 and 299 
courses.


• There is no target or 
standard – this number 
grows with the number of 
students


Why is it important


• This is important for service 
area and hybrid programs, 
which are impacted by 
unduplicated headcount


• Can be compared against 
the enrollment count to 
determine number of 
classes enrolled per student 
within the program


• Trends over time would be 
important
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Student Headcount


How is it calculated


• The count of unduplicated 
students enrolled in 
sections in a particular 
program


Sensitivities and limitations


• This is different from total 
course enrollments, which is 
duplicated head counts


Student Success and Retention


What is it


• Success: Percent of students 
passing a course


• Retention:  Percent of 
students receiving any 
grade (besides a W)


• Statewide and local 
standards may exist


Why is it important


• These measures can be 
compared internally and 
statewide
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Student Success and Retention


How is it calculated
• Within the credit program, 


successful course completion is 
the percentage of students who 
enrolled in the course, stayed 
past the census date and 
completed the course with a 
grade of “C” or better for credit 
classes, “D” or better for the 
Adult High School courses.  


• For both credit and noncredit 
programs, retention is defined as 
the percentage of students who 
complete a course with any grade 
other than a W/MW.


Sensitivities and limitations


• Students who are not 
dropped prior to census 
stay on the roster and will 
receive an “F” or a “W,” 
impacting both success and 
retention. 


• Currently no way to tell 
which students legitimately 
failed a course, and which 
just stopped attending.


Grade Distributions


What is it


• The distribution of grades in 
a class and/or program


• There is no target or 
standard – these vary by 
instructor and discipline


Why is it important


• Provides more detail related 
to the success and retention 
metrics.
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Grade Distributions


How is it calculated


• The number of grades for a 
given class are totaled and 
then the percent assigned 
to each particular grade is 
calculated


Sensitivities and limitations


• Disparities in grading 
principles between faculty 
can affect these results


FTEF FT/PT,  with Reassigned Time
FTEF ratio of Full‐time to Part‐time


What is it


• The ratio of full‐time 
equivalents of full‐time 
faculty to part‐time


• There is a state regulation 
for this to be 75/25 or 3 to 
1.


• This often given as the 
percent of instruction 
taught by part‐timers.  In 
this case the target is 25%.


Why is it important


• This measure reflects the 
burden of teaching a 
program’s schedule taken 
on by part‐timers
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FTEF FT/PT, with Reassigned Time 
FTEF ratio of Full‐time to Part‐time


How is it calculated


• Officially, the Full‐time LHE 
divided by Part‐time LHE


• More commonly, it is the 
part‐time LHE divided by 
the total LHE (FT+PT) in a 
program to get the “Percent 
Part‐time”


Sensitivities and limitations


• It assumes that all full‐
timers are 100% in the 
classroom, which might not 
be the case if there is 
reassigned time in the 
program.


FTEF FT/PT 
(w/o reassigned time)


What is it


• This ratio is computed with 
reassigned time deducted.


• There is a state regulation 
for this to be 75/25 or 3 to 
1.


• This is often given as the 
percent of instruction 
taught by part‐timers.  In 
this case the target is 25%.


Why is it important


• With reassigned time 
included, the previous 
measure misrepresents full‐
timers in the classroom


• In comparison to the 
previous metric, it helps 
illustrate the effect of 
reassigned time within a 
program on this ratio
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FTEF FT/PT 
(w/o reassigned time)


How is it calculated


• Full‐time LHE (with 
reassigned time subtracted) 
divided by Part‐time LHE


• More commonly, it is the 
part‐time LHE divided by 
the total LHE in a program 
to get the “Percent Part‐
time”


Sensitivities and limitations


• Overload counts towards PT 
LHE


• If you have reassigned time 
in a program, you can 
generally expect that PT 
percent will be higher
without reassigned time 
included in the calculation








Levels of 
Implementation 


Characteristics of Institutional Effectiveness in 
Program Review 


Evidence 


Awareness 1. There is preliminary investigative dialogue 
at the institution or within some departments 
about what data or process should be used 
for program review.  


2. There is recognition of existing practices and 
models in program review that make use of 
institutional research.  


3. There is exploration of program review 
models by various departments or 
individuals.  


4. The college is implementing pilot program 
review models in a few programs/operational 
units.  


1. Program Review 
Handbook; IPRC 
Governance 
Committee 


2. Handbook 
3. Handbook 
4. Handbook  


Development 1. Program review is embedded in practice 
across the institution using qualitative and 
quantitative data to improve program 
effectiveness.  


2. Dialogue about the results of program 
review is evident within the program as part 
of discussion of program effectiveness.  


3. Leadership groups throughout the institution 
accept responsibility for program review 
framework development (Senate, Admin. 
Etc.)  


4. Appropriate resources are allocated to 
conducting program review of meaningful 
quality.  


5. Development of a framework for linking 
results of program review to planning for 
improvement.  


6. Development of a framework to align results 
of program review to resource allocation.  


1. Annual process; all 
programs; leadership 
and supervisor 
evaluation of 
effectiveness based on 
data against standards; 
planning to improve 


2. Stage 2 of process 
3. IPRC is a governance 


committee 
4. Annual commitment; 


form-driven, web-
based 


5. Fundamental to 
Review>Reflect>Plan 
process 


6. Identified in Integrated 
Planning Manual  


Proficiency 1. Program review processes are in place and 
implemented regularly. 


2. Results of all program review are integrated 
into institution- wide planning for 
improvement and informed decision-making. 


3. The program review framework is 
established and implemented. 


4. Dialogue about the results of all program 
reviews is evident throughout the institution 
as part of discussion of institutional 
effectiveness. 


1. Annual frequency, all 
programs 


2. Plans development in 
program reviews are 
fundamental to 
planning 


3. Defined in Handbook 
4. Encourages discussion 


within programs and 
with program 
supervision; the voice 



http://www.miracosta.edu/governance/iprc/downloads/Handbook_v2_final.pdf

http://www.miracosta.edu/governance/iprc/downloads/Handbook_v2_final.pdf





5. Results of program review are clearly and 
consistently linked to institutional planning 
processes and resource allocation processes; 
college can demonstrate or provide specific 
examples. 


6. The institution evaluates the effectiveness of 
its program review processes in supporting 
and improving student achievement and 
student learning outcomes.  


of the program is 
further heard through 
resource allocation 
process 


5. Fundamentally inform 
planning and resource 
allocation; Faculty 
hiring most recent 
example 


6. Handbook requires 
process evaluation 
annual; Integrated 
Planning Manual 
describes bi-annual 
evaluation  


Sustainable 
Continuous 
Quality 
Improvement 


1. Program review processes are ongoing, 
systematic and used to assess and improve 
student learning and achievement. 


2. The institution reviews and refines its 
program review processes to improve 
institutional effectiveness. 


3. The results of program review are used to 
continually refine and improve program 
practices resulting in appropriate 
improvements in student achievement and 
learning.  


1. Annual; fundamental 
cog in planning model; 
explicitly identifies 
advancing District 
Mission and 
supporting student 
learning and 
achievement; standards 
regarding SLOs and 
SLO-related data are 
included in all 
instructional program 
reviews 


2. Handbook requires 
process evaluation 
annual; Integrated 
Planning Manual 
describes bi-annual 
evaluation; IPRC 
dedicates spring 
semester to 
improvement 


3. A key aspect of the 
final piece of 
Review>Reflect>Plan: 
programs use authentic 
reflection based on 
inclusive dialogue to 
improve their 
programs and student 
success  
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The Budget and Planning Committee begins each cycle of resource allocations by 
reviewing the effectiveness of prior three years’ resource allocations. This 
analysis is a holistic review that includes the effectiveness of resource allocations 
in advancing the district mission statement and institutional objectives. The 
timeline and process described in the chart for “Effectiveness Review of Prior 
Years’ Resource Allocations” is an annual process that will begin in October 2012. 
 
               Source: MiraCosta Community College District 2011 Integrated Planning Manual 


 
 
 
 
 
 
 
 
 
 
 
  


INTRODUCTION  


This Effectiveness Review: 2011-2012 Resource Allocations report was prepared by 
the Office of Institutional Planning, Research, and Grants. It presents the results of 
the assessment of Program Review Plans that were created in Fall 2011, were 
prioritized by their respective divisions for funding consideration, and received 
some level of resource allocation. 
 
We wish to acknowledge and thank the following Budget and Planning Committee 
members who volunteered their assistance: Trudy Fore, Melanie Haynie, Edward 
Pohlert, and Steven Wezniak. The information they gathered from the submitter of 
each Program Review Plan that was assessed was invaluable in contributing to this 
report. 
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 Mission 


 
The MiraCosta Community College District mission is to provide educational 
opportunities and student-support services to a diverse population of learners with a 
focus on their success. MiraCosta offers associate degrees, university-transfer courses, 
career-and-technical education, certificate programs, basic-skills education, and lifelong-
learning opportunities that strengthen the economic, cultural, social, and educational 
well-being of the communities it serves. 
 
 


(Approved by the Board of Trustees September 20, 2011) 
 
 


  


MCCCD MISSION STATEMENT 
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Institutional Goals and Institutional Objectives 


Institutional Goal I. MiraCosta Community College District will become a vanguard educational institution 
committed to innovation and researched best practices, broad access to higher 
education, and environmental sustainability. 


 
Institutional Objective I.1. Increase the diversity of the student population in 
comparison to fall 2010 proportions 


 
Institutional Objective I.2. Develop and  implement environmentally sustainable policies, 
practices, and  systems 


 
Institutional Objective I.3. Secure funding for the facility priorities identified in the 
MiraCosta Community College District 2011 Comprehensive Master Plan 


 
 
Institutional Goal II. MiraCosta Community College District will become the institution where each 


student has a high probability of achieving academic success. 
 


Institutional Objective II.1. Increase successful course completion and  student retention 
in comparison to fall 2010 rates 


 
Institutional Objective II.2. Increase the rate of students who successfully complete 
noncredit English as a Second Language or Adult  High School Diploma Program courses and  
subsequently successfully complete credit courses in comparison to the 2010–2011 rates 


 
Institutional Objective II.3. Increase the rates of students’ successful completion of degrees, 
certificates, and  transfer-readiness in comparison to the 2010–2011 rates 


 
 
Institutional Goal III. MiraCosta Community College District will institutionalize effective planning 


processes through  the systematic use of data  to make decisions. 
 


Institutional Objective III.1. Centralize institutional planning in a planning, research, and  
grants office 


 
Institutional Objective III.2. Design, launch, and  assess a data warehouse to ensure a single 
consistent source of information for reports and  inquires 


 
 
Institutional Goal IV.  MiraCosta Community College District will demonstrate high standards  of 


stewardship and fiscal prudence. 
 


Institutional Objective IV.1. Institute budgeting practices that  will culminate in a 
balanced budget by FY 2012–2013 


 
Institutional Objective IV.2. Institute budgeting practices that  will culminate in 
unqualified audits 


 
 
Institutional Goal V.  MiraCosta Community College District will be a conscientious community partner. 


 
Institutional Objective V.1. Increase the two-year high school capture rate in 
comparison to the fall 2010 rate. 


  


MCCCD INSTITUTIONAL GOALS AND INSTITUTIONAL OBJECTIVES 
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FALL 2011 PROGRAM REVIEW PLANS: 
 


ANALYSIS 
 
 
 
 
 
 
  


FALL 2011 PROGRAM REVIEW PLANS: ANALYSIS 
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FALL 2011 PROGRAM REVIEW PLANS: ANALYSIS 


 


Total Plans Submitted: 173 


Of the Total Submitted, Plans 
Requesting Resources : 134 


Of Those Requesting Resources, 
Plans Requesting Positions: 74 


New or 
Replacement 


Faculty: 20 
Plans New, Conversion, or 


Replacement Staff (52 
plans) & Administrators (2 


plans): 54 Plans 
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Of the total 134 Program Review Plans submitted that required resources, the 
college’s four divisions prioritized plans, submitted by departments within their division, 
determined to be “critical needs.” A total of 39 “critical needs” plans were identified, arrayed 
as follows: 


• President’s Division: 2  
• Student Services Division: 7  
• Instructional Services Division: 24  
• Business & Administrative Services Division: 6  


 
The 39 “critical need” plans were costed out by a subcommittee of BPC. The identified funding 
resources needed for all 39 requests totaled: 


• $10,169,262 in one-time funds 
• $928,413 in ongoing funds 


 
 
 
 


 
  


$0 $1,000,000


$2,000,000


$3,000,000


$4,000,000


$5,000,000


$6,000,000


$7,000,000
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$55,000 


$178,990 


$6,365,262 


$455,090 


$3,728,500 


$294,333 


$0 


$20,000 


Pres Div
SS
IS
BAS


2011-12 PROGRAM REVIEW PLANS: ANALYSIS 


Total Funding Resources Requested, 
Arrayed by Division and Type 
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Of the 134 Program Review Plans submitted that required resources, in the context 
of this report, each was reviewed against five criteria that were self-reported by plan submitters: 
 


• Addresses one or more Institutional Objectives (Strategic Plan) 
• Addresses the Comprehensive Master Plan/Institutional Goals 
• Is based on data (included or referenced) 
• Includes an assessment target 
• Addresses a safety issue 
• Addresses regulatory compliance 


 
There was no opportunity on the Program Review Plan Form to self-report if a plan advances the 
MCCCD Mission. 
 
Most Program Review Plans addressed more than one of the criteria. Some plans did not address 
any of the criteria. The results of this review appear in the table below. 
 


Criteria Plans Addressing 
the Criteria 


 
Addresses one or more Institutional 
Objectives (Strategic Plan) 
 


 
 


106 


 
Addresses the Comprehensive Master 
Plan/Institutional Goal(s) 
 


 
 


31 


 
Is based on Data (included or referenced) 
 


 
74 


 
Includes an Assessment Target 
 


 
81 


 
Addresses a Safety Issue 
 


 
4 


 
Addresses Regulatory Compliance 
 


 
3 
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The MCCCD 2011 Integrated Planning Manual (“The Manual”) states on page 17: 


Resource allocation processes link institutional program reviews and institutional 
objectives to the resources needed to accomplish the institutional goals identified in 
the CMP. 


 
 
Guiding principles for all resource allocation processes (The Manual, page 17) include: 


Priority is given to resource requests that support 
 Achievement of institutional goals and institutional objectives 
 Health, safety, and accessibility 


 
 
The rubric that the Budget and Planning Committee (BPC) will use (The Manual, page 17) is 
defined as: 


The Budget and Planning Committee assesses funding requests based on a rubric that 
requires funding requests to address the link between the request and 
 The district mission statement 
 Institutional program review 
 Institutional objectives and action plans 
 Student learning outcomes, administrative unit outcomes, or service area 


outcomes 
 Assessment measures/evaluation plan 


 
 
 
BPC members developed and approved a division-level rubric and a BPC-level rubric, each 
incorporating the five linkages listed above. 
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DIVISIONAL EVALUATION RUBRIC 
 
 
BPC developed and approved a rubric that each division would use to prioritize its “critical 
need” requests for presentation to BPC (see below).  The five linkages listed in the MCCCD 
2011 Integrated Planning Manual appear in the GREEN section. The BLUE section included 
additional criteria deemed important to be monitored, as well as space for each division to 
incorporate its own internal criteria if desired. 
 
 
 
 


 
 
 


DIVISIONAL EVALUATION RUBRIC FOR 2011-2012 PROGRAM DEVELOPMENT PLAN FUNDING REQUESTS


Program Development Plan Title: _________________________________________________ Program: _____________________Requestor: _____________________ Division: _____________________


CRITERIA
→   


SCORING 
↓  


DISTRICT MISSION 
STATEMENT


INSTITUTIONAL 
PROGRAM REVIEW


INSTITUTIONAL 
OBJECTIVES and ACTION 


PLANS from the 
Strategic Plan 2011-


2014


STUDENT LEARNING 
OUTCOMES (SLOs), 


ADMINISTRATIVE UNIT 
OUTCOMES (AUOs), or 


SERVICE AREA 
OUTCOMES (SAOs)


ASSESSMENT 
MEASURES, 


EVALUATION PLAN


CRITERIA
→   


SCORING 
↓  


DIVISIONAL CRITERION 
(Optional)


DIVISIONAL CRITERION 
(Optional) 50% Law Impact


Legally 
Mandated or 


Regulatory 
Requirem't


6 pts.


Yes - The proposed 
plan clearly 
advances the 
District Mission 
Statement.


Yes - The proposed plan 
directly addresses the 
conclusions made 
during the unit's most 
recent Program Review.


Yes - The proposed plan 
clearly 
advances/supports one 
or more of the 
Institutional Objectives 
and Action Plans.


Yes - the proposed plan 
contains SLO/AUO data 
that are detailed and 
directly support 1) the 
expressed need and 2) 
the plan proposed to 
address the need. 


Yes - The proposed plan 
contains a detailed 
process for assessing 
results and for 
evaluating these results 
against a pre-
established baseline 
measurement.


6 pts. Positive Net Impact on 
50% Law


Yes


3 pts.


The proposed plan 
marginally 
advances the 
District Mission 
Statement.


The proposed plan 
marginally addresses 
the conclusions made 
during the unit's most 
recent Program Review.


The proposed plan 
marginally 
advances/supports one 
or more of the 
Institutional Objectives 
and Action Plans.


The proposed plan is 
marginally tied to 
SLO/AUO data.


The proposed plan 
contains assessment 
measures that are 
broad but would l ikely 
provide enough 
information to evaluate 
its success.


3 pts. Neutral Net Impact on 
50% law


0 pts.


The proposed plan 
does not advance 
the District Mission 
Statement.


The proposed plan does 
not address the 
conclusions made 
during the unit's most 
recent Program Review.


The proposed plan does 
not advance/support 
one or more of the 
Institutional Objectives 
and Action Plans.


The proposed plan is 
not tied to or supported 
by SLO/AUO data.


The proposed plan does 
not contain assessment 
measures. 


0 pts. Negative Net Impact 
on 50% law


No


Scoring _______ points _______ points  _______ points _______ points _______ points ____ points ____ points ____ pts. ____ pts.


TOTAL 
POINTS ______ points


Check  
box that 
applies  


→


  All Costs are 
Ongoing


  All Costs are One-
time Only


  Costs are majority 
One-time  with some 


Ongoing 


  Costs are majority 
Ongoing with some 


One-time 


FALL 2011 PROGRAM REVIEW PLANS: RESOURCE ALLOCATION - PROCESS 
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BUDGET AND PLANNING COMMITTEE RUBRIC 


 
 
BPC also developed and approved a rubric that BPC members would use to prioritize Program 
Review Plans when creating the BPC funding recommendation to the Vice President, Business 
and Administrative Services, who would then carry its recommendation to the 
Superintendent/President.  
 
This rubric closely mirrored the Divisional Evaluation Rubric, so that BPC would evaluate the 
top-prioritized plans from each division using similar criteria when developing an integrated 
set of prioritizations to recommend to the Superintendent/President. 
 


 
 
 


 BUDGET & PLANNING COMMITTEE RUBRIC FOR 2011-2012 PROGRAM DEVELOPMENT PLAN FUNDING REQUESTS


Prgm Devel Plan Title: ____________________________________________   Program: _______________________  Requestor: ___________________ Division: _________________


CRITERIA
→   


SCORING 
↓  


DISTRICT MISSION 
STATEMENT


INSTITUTIONAL 
PROGRAM REVIEW


INSTITUTIONAL 
OBJECTIVES and 


ACTION PLANS from 
the Strategic Plan 


2011-2014


STUDENT LEARNING 
OUTCOMES (SLOs), 


ADMINISTRATIVE UNIT 
OUTCOMES (AUOs), or 


SERVICE AREA 
OUTCOMES (SAOs)


ASSESSMENT 
MEASURES, 


EVALUATION PLAN


CRITERIA
→   


SCORING 
↓  


50% Law Impact


Legally 
Mandated or 


Regulatory 
Requirem't


CRITERIA
→   


SCORING 
↓  


One-time 
Costs/Ongoing 


Costs


6 pts.


Yes - The proposed 
plan clearly 
advances the 
District Mission 
Statement.


Yes - The proposed plan 
directly addresses the 
conclusions made 
during the unit's most 
recent Program Review.


Yes - The proposed 
plan clearly advances 
one or more of the 
Institutional 
Objectives and Action 
Plans.


Yes - the proposed 
plan contains 
SLO/AUO data that 
are detailed and 
directly support 1) the 
expressed need and 2) 
the plan proposed to 
address the need. 


Yes - The proposed 
plan contains a 
detailed process for 
assessing results and 
for evaluating these 
results against a pre-
established baseline 
measurement.


6 pts.


Positive   Net 
Impact on 50% 
Law (as verified 


through Technical 
Review)


Yes 4 pts.


All Costs are 
One-time only  


(as verified 
through Technical 


Review)


3 pts.


The proposed plan 
marginally 
advances the 
District Mission 
Statement.


The proposed plan 
marginally addresses 
the conclusions made 
during the unit's most 
recent Program Review.


The proposed plan 
marginally advances 
one or more of the 
Institutional 
Objectives and Action 
Plans.


The proposed plan is 
marginally tied to 
SLO/AUO data.


The proposed plan 
contains assessment 
measures that are 
broad but would 
l ikely provide enough 
information to 
evaluate its success.


3 pts.


Neutral   Net 
Impact on 50% 
law (as verified 


through Technical 
Review)


3 pts.


Costs are 
majority One-


time with some 
Ongoing  (as 


verified through 
Technical Review)


0 pts.


The proposed plan 
does not advance 
the District Mission 
Statement.


The proposed plan does 
not address the 
conclusions made 
during the unit's most 
recent Program Review.


The proposed plan 
does not advance one 
or more of the 
Institutional 
Objectives and Action 
Plans.


The proposed plan is 
not tied to or 
supported by 
SLO/AUO data.


The proposed plan 
does not contain 
assessment 
measures. 


0 pts.


Negative Net 
Impact on 50% 
law (as verified 


through Technical 
Review)


No 1 pt.


Costs are 
majority 


Ongoing with 
some One-time  


(as verified 
through Technical 


Review)


0 pts.


All Costs are 
Ongoing  (as 


verified through 
Technical Review)


Scoring _______ points _______ points  _______ points  _______ points _______ points ____ points ____ points ____ point(s)


TOTAL 
POINTS ______ points Reviewer: ___________________________________________
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FUNDING FOR FALL 2011 PROGRAM REVIEW PLANS: REALLOCATIONS 
 
In an environment of financial constraints and budget reductions at MiraCosta College, the 
Budget and Planning Committee (BPC) recommended in February, 2012 that the Preliminary 
Budget carry no budget allocation for funding Program Review Plan requests. 
 
For funding to occur, existing resources would have to be reallocated. 
 
Reallocation of resources was addressed within each division and reported back to BPC. 
 
 
THE BUDGET & PLANNING COMMITTEE’S (BPC’s) FUNDING RECOMMENDATION 
 
On March 30, 2012, BPC developed and approved a Program Review Plans Funding 
Recommendation to the Vice President, Business and Administrative Services, in the form of one 
prioritized list arrayed by division, which included the identification of reallocation funds.  
 
The recommendation was carried by the Director of Fiscal Services (acting in the absence of the 
VP, BAS) to the Superintendent/President. 
 
 
OUTCOME OF THE FUNDING RECOMMENDATION 
 
As the effectiveness review was performed for Fall 2011 Program Review Plan resource 
allocations, it became evident that 7 Program Review Plans identifying partial or full funding 
reallocations to propose new positions, increased-hours of existing positions, or conversion of 
temporary part-time positions to permanent status, were not considered. They were: Facilities 
conversion of Gardener/Grounds with additional funds required, HR conversion of File Clerk with 
no additional funds required, Purchasing Conversion of 3 positions with additional funds required, 
PIO new Campus Aid III Graphic Artist with no additional funds required, Student Services new PT 
Bilingual Counselor with additional funds required, Student Services increase Athletic Director 
hours (now withdrawn due to Athletic Director leaving), and Student Services new Umoja 
Counselor with temporary partial funding only and ongoing funding required. 
 


Process Recommendation: See Page 30  
 
Regarding the remaining Program Review Plans for which internally (within the department or the 
division) reallocated funds were allotted, actions were taken and are included in the next section 
of this report:  “Resource Allocation – Results”. 
 
 


FALL 2011 PROGRAM REVIEW PLANS: RESOURCE ALLOCATION - PROCESS 







 16  


 


 
 
 


 
 


 
 
 
 
 
 
 
 
 
 
 
 


FALL 2011 PROGRAM REVIEW PLANS: 
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FALL 2011 “CRITICAL NEED” PROGRAM REVIEW PLANS 


FOR WHICH REALLOCATED FUNDS WERE PROVIDED 
 
 


Business and Administrative Services Division 
All plans submitted by departments in the Business and Administrative Services Division that included 
the internal reallocation of partial funds were dependent on additional funds from the district budget in 
order to be fully funded. None of them could proceed on the internal partial funding alone. One plan 
proposed the conversion of a temporary part-time position to permanent ongoing, to be fully funded by 
the department; however, it was one of the plans that was not considered. 
 


 
Instructional Services Division  


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Cost-out Estimated Funds  


 
IS-3 


(also IS-
15) 


 
137 
(see 
also 
37) 


 
Office of 


Instruction (also 
submitted by 
Chemistry) 


Pam 
Deegan 


(also 
subm’d by 
C. Lopez & 
P.  Goueth) 


Comprehensive master 
plan facilities – science 
labs needed OC and 
SEC – (Lopez/Goueth 
plan title: Chemistry 
Offering Growth at SEC) 


Approximately $3M for trailers, 
$122K for technology one-time plus 
ongoing of $30,500 annually to the 
equipment replacement fund. Does 
not include furnishings. 


 PROGRESS.   On 5-22-2012 the Board of Trustees approved funds to purchase and place two 
dedicated modular biology labs with prep space at OC and two dedicated modular chemistry labs with 
prep space at SEC. The biology labs at OC are on target for fall 2013 occupancy. Due to complications 
related to Coastal Commission permitting and soil conditions, the modular labs at SEC have been 
delayed. Current projected occupancy for the SEC labs may be spring 2014. 


 
 
 


SELF-REPORTED LINKS:   CMP Facilities, IO-II.1, IO-II.3     DATA: Referenced, Not Specific      
TARGET:  Labs in place, add 6 wkly SEC lab hrs/semester of chemistry   ASSESSMENT PLAN:  None 


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
IS-5  


 
67  


 
Drama/Film 


Eric 
Bishop, 
Andrew 
Layton, 
Tracy 


Williams  


 
Safety and ADA 
Compliance 


Partial ONE-TIME funds of $11,000 
of the total $91,588 one-time funds 
request, to come from 200-9511 
Equipment Replacement 


 PROGRESS.   The ONE-TIME $11,000 funds were allocated, received, and spent. The ADA lift and tools 
& safety equipment were purchased. This satisfied approximately 15% of the actual need. The 
department intends to resubmit this plan during the next program review cycle in order to replace the 
items that were not funded this time. 


 
 
 


SELF-REPORTED LINKS:   Safety/ADA Compliance     DATA:  Included     TARGET:  Compliance     
ASSESSMENT PLAN:  None 
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Instructional Services Division (continued)  


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
IS-6  


 
27  


 
Biology 


 
Himguari 
Kulkarni, 
Chris 
Harrell 


 
Purchase, repair, 
maintain microscopes 
and anatomy models 
and bones 


Adding to base inventory. $27,690 
in ONE-TIME funds to purchase 
microscopes. $10,000 ONGOING 
requesed for bone repairs and 
maintenance. 


 PROGRESS.   $10,000 was allotted from 101-9511 for bone repair ONE-TIME ONLY from the IS Div. 
Equipment Replacement account. Due to the short timeline for spending these funds, only 30%  of the 
bone sets were repaired, for which only $1,615 of the allotted $10,000 was spent. Microscopes were 
part of the same plan, but no funding was allocated to purchase them. Percentage of Completion: 
Bone Sets 30%, Microscopes 0% 


 
 
 
 


SELF-REPORTED LINKS:   IO-II.3, IO-II.1     DATA: Referenced, Not Specific      TARGET:  Completion of 
purchases/repairs     ASSESSMENT PLAN:  None 


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
IS-7  


 
36  


 
Chemistry 


 
Theresa 
Bolanos, 


Pierre 
Goueth 


 
Laboratory 
Instrumentation 


Adding to base inventory. Partial 
ONE-TIME funds of $16,500 of the 
total $293,800 one-time funds 
requested to come from 200-9511 
Equipment Replacement. 


 PROGRESS.   ONE-TIME funds of $16,500 of the $293,800 one-time funds requested were received 
from 101-9511 and used to purchase an agilent chromatograph (HPLC). The remainder of the 
instruments requested were not funded. The department received  2 Gas Chromatography instruments 
donated by the DEA and intends to resubmit a plan for the remaining instrumentation items during the 
next program review cycle. 


 
 
 


SELF-REPORTED LINKS:   IG-I, IG-II, IO-II.1, IO-II.3     DATA: Referenced, Not Specific      TARGET:  
Completion of purchases/repairs     ASSESSMENT PLAN:  None 


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
IS-8  


 
156  


 
Physics 


 
Erika 


Peters, 
Larry 


Hernandez 


 
Support San Elijo 
Physics 


10 standard config desktop 
computers (one-time $10,000) plus 
$2,500 ongoing for equipment 
replacement were requested. 
$10,000 in ONE-TIME FUNDS from 
the VP IS Holding Account. 


 PROGRESS.   A total of $10,000 in ONE-TIME funding was allocated from101-9812; 10 desktop 
computers were purchased and installed. The remaining request was unfunded. 


 
 
 


SELF-REPORTED LINKS:   IO-II.3        DATA:  Included      TARGET:   Timeline    ASSESSMENT PLAN:  
SLO Assessment Results 
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Instructional Services Division (continued)  


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
IS-17  


 
116  


 
Noncredit Adult 


High School 


 
Julie Cord 


 
AHS/Budget for 
Associate Counselors 


Request that the District 
permanently transfer $36,041 in 
backfill funds it has covered for the 
past three years to pay for PT 
Counseling once matriculations 
funds were eliminated. 


 FULFILLED.   $40,000 was permanently transferred from 400, 460, and 470. This fully funded the plan 
and allowed the department to offer additional counseling services. 


 
 
 


SELF-REPORTED LINKS:   IO-II.2     DATA: Referenced,  Not Specific     TARGET:   None    
ASSESSMENT PLAN:  None 


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
IS-21  


 
13 


 
Art 


 
Dean 


Ramos 


 
Woodshop/Sculpture 
Equipment 


Welding Fume Collector and 
replace Sawdust Collection System 
in the woodshop. Partial ONE-TIME 
funds of $7,000 of the total $23,014 
one-time funds requested to come 
from 200-9511 Equipment 
Replacement. 


 PROGRESS.   The partial ONE-TIME funds were allocated and the Welding Fume Collector (sculpture 
equipment) was purchased.  The Sawdust Collection System was assessed and requires a complete 
replacement or overhaul. It was not funded. The plan is 50% complete. The department intends to 
request replacment of the sawdust collection system during the next program review cycle. 


 
 
 


SELF-REPORTED LINKS:   IO-I.2, Student Safety     DATA:  Included      TARGET:   Purchase completed    
ASSESSMENT PLAN:  None 


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
IS-24  


 
17 


 
Astronomy 


 
Rica 


French 


 
Laptops 


25 laptops ($36K one-time), 6 
charging/storage carts ($6K one-
time), and $9,000 (ongoing) to 
Equipment Replacement fund.  


 PROGRESS.   A total of $39,350 in ONE-TIME funding was allocated from 101-9811 ($7,350), 101-9511 
($20,000), and 200-2314 ($12,000).  The 25 laptops and an additional 2 laptops were purchased. The 
remaining request was unfunded. 


 
 
 


SELF-REPORTED LINKS:   IO-II.1     DATA:  Referenced, Not Specific     TARGET:  Eliminate need for 
scheduling 4612, support 2 additional sections     ASSESSMENT PLAN:  Improved student success 
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Instructional Services Division (continued)  


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
IS-29  


 
12 


 
Art 


 
Dean 


Ramos 


 
Storage, Art Yard, San 
Elijo Work Space 


The Dean, Arts and Letters to 
transfer $5,000 from 300-9811 on a 
permanent/ongoing basis as a 
temporary solution for storage. 


 PROGRESS.   A permanent budget transfer of $5,000 was made for the ongoing cost of providing a 
Conex box on the Oceanside campus as a temporary storage solution, and the funds were spent. The 
plan was partially funded. The department intends to submit the original request during the next 
program review cycle. 


 
 
 
 


SELF-REPORTED LINKS:  IO-I.3, IO-I.2, CMP calling for expansion of art department instructional and 
storage space at OC and SEC      DATA:  Yes (increase in numbers of students served from FY10 to 
FY11)     TARGET:  None     ASSESSMENT PLAN:  None 


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
IS-30  


 
114 


 
Music 


Matt 
Falker, 
Steve 


Torok, Jim 
McKinley 


 
Music Performance 
Instrument Purchase: 
Vibraphone 


The IS Division to pay entire one-
time cost of $6,290 from 101-9812 
VP Holding Account. 


 FULFILLED.   The allocation did occur, and the Vibraphone was purchased. With it the department was 
able to enhance the annual Jazz festival. It also attracts new students, and, in turn, the department is 
able to offer better curriculum.  Students are able to take individual instruction on the Vibraphone. 


 
 
 


SELF-REPORTED LINKS:   IO-V.1, IO-II.1     DATA: Referenced, Not Specific    TARGET:   Purchase Fall, 
2011    ASSESSMENT PLAN:  None 


 
 


Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
IS-32 


 
24 


 
Automotive 
Technology 


Paul 
Katson, 


Steve Vail, 
Arnoldo 
Williams 


 
Hybrid Vehicle Trainer’s 
Training 


IS Division to pay entire one-time 
cost of $6,330 from 101-9812 VP 
Holding Account. 


 FULFILLED.   The funds were received and paid for the tuition of a five-day hands-on hybrid train-the 
trainer for 4 instructors on-site and 5 two-day subscriptions for Toyota Technical Information System 
Diagnostics. Both were completed as part of Level 1. During the next program review cycle the 
department intends to request funding for Level 2. 


 
 
 


SELF-REPORTED LINKS:  IO-I.2, IO-II.3      DATA:  Yes    TARGET:  Complete training, offer course     
ASSESSMENT PLAN:  None 
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President’s Division  
 


Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
PRES-1 


 
152 


 
Office of the 


President 


 
Dr. 


Rodriguez 


 
Dean, Institutional 
Planning, Research, 
Grants 


Using internal funds only, hire the 
position and supply any necessary 
technology. Requesting $20,000 to 
fund new space. 


 PROGRESS.   The position was approved by the superintendent/president and the governing board on 
10/15/2011 and was filled. Funding for new space was not allocated. As a temporary solution, 
occupants of existing offices were shifted to make room for the new dean. 


 
 
 


SELF-REPORTED LINKS:  IG-III, IG-II, IG-1, IO-III.1, IO-III.2, IO-V.1, IO-II.3     DATA:  Yes    TARGET:   Yes    
ASSESSMENT PLAN:  None 


 
 


 
Student Services Division 


 
Division 
Priority 


Master 
ID # 


Submitting 
Department 


 
Requestor 


 
P.R. Plan Title 


 
Proposed Funds  


 
SS-3 


 
150 


 
Counseling 


 
Dick 


Robertson 


 
Umoja Counselor 


The amount to fund the 50% backfill 
of a full time counselor load (or, 15 
LHE) is $20,023 and will be funded 
within the division on a ONE-YEAR 
TEMPORARY BASIS only. 


 PROGRESS.   Temporary funds on a one-year basis only were used from the Counseling Department, 
EOPS Department, and Financial Aid Department budgets. The Counselor who ran the Summer Bridge 
program had his hours augmented to serve as the Umoja Counselor for this year. The department 
intends to submit a plan during the next program review cycle for a growth position, which will allow a 
50%  counselor assignment to Umoja. 


 
 SELF-REPORTED LINKS:   IO-II.1, IO-II.3    DATA:  None   TARGET:  None   ASSESSMENT PLAN:  None 
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THE EFFECTIVENESS OF PROGRAM REVIEW PLAN RESOURCE ALLOCATIONS 
IN ADVANCING THE MCCCD INSTITUTIONAL GOALS AND INSTITUTIONAL OBJECTIVES 


Self-Reported by Program Review Plan Submitters 
 
 


Institutional Goal I. MiraCosta Community College District will become a vanguard educational institution 
committed to innovation and researched best practices, broad access to higher 
education, and environmental sustainability. 


 
 
 
 
 
 


 
Institutional Objective I.1. Increase the diversity of the student population in 
comparison to fall 2010 proportions 


 
Institutional Objective I.2. Develop and  implement environmentally sustainable policies, 
practices, and  systems 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
Institutional Objective I.3. Secure funding for the facility priorities identified in the 
MiraCosta Community College District 2011 Comprehensive Master Plan 


 
 
 
 
 
 
 
 


EFFECTIVENESS ASSESSMENT - RESULTS 


 An Agilent Chromatograph (HPLC) was purchased for the Chemistry 
Department ($16,500 in one-time reallocated division funds). 


 
 The Dean, Institutional Planning, Research, and Grants position was created 


and filled using existing resources within the President’s Division. 


 A Welding Fume Collector was purchased and installed in the Art 
Department sculpture area ($7,000 in one-time reallocated division funds). 


 
 A permanent, ongoing budget transfer of $5,000 was made from the Dean, 


Arts and Letters’ budget to the Art Department budget to pay the ongoing 
costs of a Conex box to provide temporary storage until a permanent 
solution is identified. 
 


 Reallocated funds from the VP of Instruction’s holding account paid for the 
tuition of a five-day hands-on hybrid train-the trainer course for 4 instructors 
on-site and 5 two-day subscriptions for Toyota Technical Information System 
Diagnostics, which completed Level 1 of an Automotive Technology 
Department training program. 


 A permanent, ongoing budget transfer of $5,000 was made from the Dean, 
Arts and Letters’ budget to the Art Department budget to pay the ongoing 
costs of a Conex box to provide temporary storage until a permanent 
solution is identified. 
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Institutional Goal II. MiraCosta Community College District will become the institution where each 
student has a high probability of achieving academic success. 


 
 
 
 
 
 
 
 
 
 


Institutional Objective II.1. Increase successful course completion and  student retention 
in comparison to fall 2010 rates 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


EFFECTIVENESS ASSESSMENT - RESULTS 


 An Agilent Chromatograph (HPLC) was purchased for the Chemistry 
Department ($16,500 in one-time reallocated division funds). 


 
 The Dean, Institutional Planning, Research, and Grants position was created 


and filled using existing resources within the President’s Division. 


 The Office of Instruction and the Chemistry Department submitted Program 
Plans for science labs at OC and SEC. On May 22, 2012, the Board of Trustees 
approved funds to purchase and place two dedicated modular biology labs 
with prep space at OC and two dedicated modular biology labs with prep 
space at SEC. The biology labs at OC are on target for fall 2013 occupancy. 
Due to complications related to Coastal Commission permitting and soil 
conditions, the modular labs at SEC have been delayed. Current projected 
occupancy for the SEC labs may be spring 2014. 


 
 30% of the bone sets have been repaired in the Biology Department ($1,615 


in one-time reallocated division funds). 
 


 An Agilent Chromatograph (HPLC) was purchased for the Chemistry 
Department ($16,500 in one-time reallocated division funds). 
 


 27 laptops were purchased for the Astronomy Department ($39,350 in one-
time reallocated division funds). 
 


 A Vibraphone was purchased for the Music Department ($6,290 in one-time 
reallocated funds from the VP of Instruction’s holding account). 
 


 Temporary funds of $20,023 were reallocated for one year only from the 
Counseling Department, EOPS Department, and Financial Aid Department 
budgets to pay for backfilling a 50% counselor assignment to the Umoja 
program. 
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Institutional Objective II.2. Increase the rate of students who successfully complete 
noncredit English as a Second Language or Adult  High School Diploma Program courses and  
subsequently successfully complete credit courses in comparison to the 2010–2011 rates 
 
 
 
 
 


 
 
Institutional Objective II.3. Increase the rates of students’ successful completion of degrees, 
certificates, and  transfer-readiness in comparison to the 2010–2011 rates 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 


EFFECTIVENESS ASSESSMENT - RESULTS 


 $40,000 was permanently transferred from divisional funds to the Noncredit 
Adult High School budget for associate counselors. This fully funded the 
Program Plan Request and allows the department to offer additional 
counseling services.  


 The Office of Instruction and the Chemistry Department submitted Program 
Plans for science labs at OC and SEC. On May 22, 2012, the Board of Trustees 
approved funds to purchase and place two dedicated modular biology labs 
with prep space at OC and two dedicated modular biology labs with prep 
space at SEC. The biology labs at OC are on target for fall 2013 occupancy. 
Due to complications related to Coastal Commission permitting and soil 
conditions, the modular labs at SEC have been delayed. Current projected 
occupancy for the SEC labs may be spring 2014. 


 
 30% of the bone sets have been repaired in the Biology Department ($1,615 


in one-time reallocated division funds). 
 


 An Agilent Chromatograph (HPLC) was purchased for the Chemistry 
Department ($16,500 in one-time reallocated division funds). 
 


 10 desktop computers were purchased and installed for the Physics 
Department at SEC ($10,000 in one-time reallocated funds from the VP of 
Instruction’s holding account). 
 


 Reallocated funds from the VP of Instruction’s holding account paid for the 
tuition of a five-day hands-on hybrid train-the trainer course for 4 instructors 
on-site and 5 two-day subscriptions for Toyota Technical Information System 
Diagnostics, which completed Level 1 of an Automotive Technology 
Department training program. 


 
 The Dean, Institutional Planning, Research, and Grants position was created 


and filled using existing resources within the President’s Division. 
 


 Temporary funds of $20,023 were reallocated for one year only from the 
Counseling Department, EOPS Department, and Financial Aid Department 
budgets to pay for backfilling a 50% counselor assignment to the Umoja 
program. 
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Institutional Goal III.  MiraCosta Community College District will institutionalize effective planning 
processes through  the systematic use of data  to make decisions. 


 
 
 


 
Institutional Objective III.1. Centralize institutional planning in a planning, research, and  
grants office 
 
 
 


 
Institutional Objective III.2. Design, launch, and  assess a data warehouse to ensure a single 
consistent source of information for reports and  inquires 


 


  
 
 


Institutional Goal IV.  MiraCosta Community College District will demonstrate high standards  of 
stewardship and fiscal prudence. 


 
Institutional Objective IV.1. Institute budgeting practices that  will culminate in a 
balanced budget by FY 2012–2013 


 
Institutional Objective IV.2. Institute budgeting practices that  will culminate in 
unqualified audits 


 
 
Institutional Goal V.  MiraCosta Community College District will be a conscientious community partner. 


 
Institutional Objective V.1. Increase the two-year high school capture rate in 
comparison to the fall 2010 rate. 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


EFFECTIVENESS ASSESSMENT - RESULTS 


 The Dean, Institutional Planning, Research, and Grants position was created 
and filled using existing resources within the President’s Division. 


 The Dean, Institutional Planning, Research, and Grants position was created 
and filled using existing resources within the President’s Division. 


 The Dean, Institutional Planning, Research, and Grants position was created 
and filled using existing resources within the President’s Division. 


 A Vibraphone was purchased for the Music Department ($6,290 in one-time 
reallocated funds from the VP of Instruction’s holding account). 


 
 The Dean, Institutional Planning, Research, and Grants position was created 


and filled using existing resources within the President’s Division. 
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THE EFFECTIVENESS OF PROGRAM REVIEW PLAN RESOURCE ALLOCATIONS 
IN ADDRESSING SAFETY  AND REGULATORY COMPLIANCE ISSUES 


 
 


 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 


EFFECTIVENESS ASSESSMENT - RESULTS 


 An ADA-compliant lift and tools & safety equipment were purchased for the 
Drama/Film Department ($11,000 in one-time reallocated division funds). 


 
 A Welding Fume Collector was purchased and installed in the Art 


Department sculpture area ($7,000 in one-time reallocated division funds). 
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CONCLUSION AND OBSERVATIONS 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


CONCLUSION AND OBSERVATIONS 
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CONCLUDING STATEMENT 
 


This  concludes the report on the Effectiveness Review of 2011-2012 Resource Allocations. Those 
who participated in Program Review are to be commended for their willingness to work with new 
processes and focus on student success. 
 
For this first review and report, which lays the foundation for subsequent annual reviews of Prior 
Years’ Resource Allocations, drawing conclusions may be premature. Therefore, the following 
observations are offered for consideration. 
 
 


OBSERVATIONS 
 
1. PLAN MOTIVATION. It appears that a significant number of Program Review Plans were prepared 


to address pre-identified needs, rather than resulting from the Review/Reflect/Plan segment of 
Program Review, during which new data is analyzed and compared to prior years’ data, and plans 
are developed in response to data trends. This may be due to an evolving shift in focus, combined 
with there being limited sources for funding existing needs. 


 
2. COMPETITION FOR FUNDING. Analyzing the Fall 2011 Program Review Plans, it became evident 


that the district has returned to a one-source funding process that has all types of plan requests 
in direct competition. For instance, 


• microscopes for the classroom, with 
• non-classroom equipment, with 
• needs of an expanding program, with 
• positions (other than classroom faculty), with 
• remedies for safety issues/regulatory compliance, with 
• new or remodeled facilities, with  
• supplies 
• etc. 


 
3. MEANINGFUL LINKAGES. Some Program Review Plan submitters self-identified Program Review 


Plan linkages to Institutional Goals/Objectives that were clear and meaningful, while others 
appeared to have difficulty identifying meaningful linkages or didn’t indicate linkages at all. 


 
• This may be helpful information as the district considers Institutional Objectives and the  


corresponding Action Plans for the next 3-year Strategic Plan cycle. 
 


4. DATA CITATIONS.  There is notable inconsistency in citing the data that prompted a Program 
Review Plan.  


 


CONCLUSION AND OBSERVATIONS 
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5. ASSESSMENT PLANS. Of the 10 Program Review Plans that received some type of funding, 8 did 


not include an assessment plan. 
 


6. DIVISIONAL EVALUATION RUBRIC.  There is no evidence that the BPC-approved Divisional 
Evaluation Rubric was used by all four divisions when prioritizing Program Review Plans. 
 


7. BUDGET & PLANNING COMMITTEE RUBRIC.  Because there were no district budget funds 
allocated for funding the Fall 2011 Program Review Plans, divisions sought to reallocate funds 
internally where possible. BPC decided 1) to forego  applying its rubric to the Program Review 
Plans, and 2) not to produce one integrated funding recommendation. 
 
 


RECOMMENDATIONS 
 
 


1.  APPLYING RUBRICS.   
To improve the rubric documents and the scoring abilities of those using them, it is 
recommended that The Divisional Evaluation Rubric and the Budget & Planning Committee 
Rubric be applied during upcoming cycles, even if there are no funds available. By doing so, 
divisions and BPC are able to evaluate scoring, review whether or not the metrics are right, etc. 
When new funds do become available, divisions and BPC have refined their abilities to do things 
better. 


 
2. DELIVERY OF BPC’S FUNDING RECOMMENDATION. (Reference: page 15 of this report.) 


It is recommended that the communication process for presenting BPC’s funding 
recommendation to the Superintendent/President be formalized and a standard operating 
procedure be established. 


CONCLUSION AND OBSERVATIONS 








 BUDGET & PLANNING COMMITTEE RUBRIC FOR 2011-2012 PROGRAM DEVELOPMENT PLAN FUNDING REQUESTS


Prgm Devel Plan Title: ____________________________________________   Program: _______________________  Requestor: ___________________ Division: _________________


CRITERIA→   
SCORING 


↓  


DISTRICT MISSION 
STATEMENT


INSTITUTIONAL 
PROGRAM REVIEW


INSTITUTIONAL 
OBJECTIVES and 


ACTION PLANS from 
the Strategic Plan 2011-


2014


STUDENT LEARNING 
OUTCOMES (SLOs), 


ADMINISTRATIVE UNIT 
OUTCOMES (AUOs), or 


SERVICE AREA 
OUTCOMES (SAOs)


ASSESSMENT 
MEASURES, 


EVALUATION PLAN


CRITERIA
→   


SCORING 
↓  


50% Law Impact


Legally 
Mandated or 


Regulatory 
Requirem't


CRITERIA
→   


SCORING 
↓  


One-time 
Costs/Ongoing 


Costs


6 pts.


Yes - The proposed 
plan clearly advances 
the District Mission 
Statement.


Yes - The proposed plan 
directly addresses the 
conclusions made during 
the unit's most recent 
Program Review.


Yes - The proposed plan 
clearly advances one or 
more of the 
Institutional Objectives 
and Action Plans.


Yes - the proposed plan 
contains SLO/AUO data 
that are detailed and 
directly support 1) the 
expressed need and 2) 
the plan proposed to 
address the need. 


Yes - The proposed plan 
contains a detailed 
process for assessing 
results and for 
evaluating these results 
against a pre-
established baseline 
measurement.


6 pts.


Positive   Net 
Impact on 50% 
Law (as verified 


through Technical 
Review)


Yes 4 pts.


All Costs are One-
time only  (as 
verified through 


Technical Review)


3 pts.


The proposed plan 
marginally advances 
the District Mission 
Statement.


The proposed plan 
marginally addresses the 
conclusions made during 
the unit's most recent 
Program Review.


The proposed plan 
marginally advances 
one or more of the 
Institutional Objectives 
and Action Plans.


The proposed plan is 
marginally tied to 
SLO/AUO data.


The proposed plan 
contains assessment 
measures that are 
broad but would likely 
provide enough 
information to evaluate 
its success.


3 pts.


Neutral   Net 
Impact on 50% 
law (as verified 


through Technical 
Review)


3 pts.


Costs are 
majority One-


time with some 
Ongoing  (as 


verified through 
Technical Review)


0 pts.


The proposed plan 
does not advance the 
District Mission 
Statement.


The proposed plan does 
not address the 
conclusions made during 
the unit's most recent 
Program Review.


The proposed plan does 
not advance one or 
more of the 
Institutional Objectives 
and Action Plans.


The proposed plan is 
not tied to or 
supported by SLO/AUO 
data.


The proposed plan does 
not contain assessment 
measures. 


0 pts.


Negative Net 
Impact on 50% 
law (as verified 


through Technical 
Review)


No 1 pt.


Costs are 
majority Ongoing 
with some One-
time  (as verified 
through Technical 


Review)


0 pts.


All Costs are 
Ongoing  (as 


verified through 
Technical Review)


Scoring _______ points _______ points  _______ points  _______ points _______ points ____ points ____ points ____ point(s)


TOTAL 
POINTS


______ points Reviewer: ___________________________________________







DIVISIONAL EVALUATION RUBRIC FOR 2011-2012 PROGRAM DEVELOPMENT PLAN FUNDING REQUESTS


Program Development Plan Title: _________________________________________________ Program: ______________________Requestor: _____________________ Division: _____________________


CRITERIA→   
SCORING 


↓  


DISTRICT MISSION 
STATEMENT


INSTITUTIONAL 
PROGRAM REVIEW


INSTITUTIONAL 
OBJECTIVES and ACTION 
PLANS from the Strategic 


Plan 2011-2014


STUDENT LEARNING 
OUTCOMES (SLOs), 


ADMINISTRATIVE UNIT 
OUTCOMES (AUOs), or 


SERVICE AREA 
OUTCOMES (SAOs)


ASSESSMENT 
MEASURES, EVALUATION 


PLAN


CRITERIA
→   


SCORING 
↓  


DIVISIONAL CRITERION 
(Optional)


DIVISIONAL CRITERION 
(Optional)


50% Law Impact
Legally Mandated 


or Regulatory 
Requirem't


6 pts.


Yes - The proposed 
plan clearly advances 
the District Mission 
Statement.


Yes - The proposed plan 
directly addresses the 
conclusions made during 
the unit's most recent 
Program Review.


Yes - The proposed plan 
clearly advances/supports 
one or more of the 
Institutional Objectives 
and Action Plans.


Yes - the proposed plan 
contains SLO/AUO data 
that are detailed and 
directly support 1) the 
expressed need and 2) the 
plan proposed to address 
the need. 


Yes - The proposed plan 
contains a detailed 
process for assessing 
results and for evaluating 
these results against a pre-
established baseline 
measurement. 6 pts. Positive Net Impact on 


50% Law
Yes


3 pts.


The proposed plan 
marginally advances 
the District Mission 
Statement.


The proposed plan 
marginally addresses the 
conclusions made during 
the unit's most recent 
Program Review.


The proposed plan 
marginally 
advances/supports one or 
more of the Institutional 
Objectives and Action 
Plans.


The proposed plan is 
marginally tied to 
SLO/AUO data.


The proposed plan 
contains assessment 
measures that are broad 
but would likely provide 
enough information to 
evaluate its success.


3 pts. Neutral Net Impact on 
50% law


0 pts.


The proposed plan 
does not advance the 
District Mission 
Statement.


The proposed plan does 
not address the 
conclusions made during 
the unit's most recent 
Program Review.


The proposed plan does 
not advance/support one 
or more of the 
Institutional Objectives 
and Action Plans.


The proposed plan is not 
tied to or supported by 
SLO/AUO data.


The proposed plan does 
not contain assessment 
measures. 


0 pts. Negative Net Impact on 
50% law


No


Scoring _______ points _______ points  _______ points _______ points _______ points ____ points ____ points ____ pts. ____ pts.


TOTAL 
POINTS


______ points


Check  
box that 
applies  


→


  All Costs are 
Ongoing


  All Costs are One-
time Only


  Costs are majority 
One-time  with some 


Ongoing 


  Costs are majority 
Ongoing with some 


One-time 





		Appendix P - RUBRIC_BudgetAndPlanningCommittee_BPCappvd8-26-2011

		Budget & Planning Comm. Rubric



		Appendix P - RUBRIC_DivisionalEvaluation_BPCappvd8-26-2011

		Divisional Rubric
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SAMPLE GRID FOR RECORDING INFORMATION IN TRACDAT FOR EACH SLO ASSESSED 
USING DIRECT ASSESSMENT METHODS 


 (If survey-type/”indirect” assessments are performed, the user will want to modify the form) 
 
TracDat is MCC’s repository for storing data and thoughts that faculty members have which are 
related to their course SLO assessments and evaluations.   
 


The following table (a Word document) is just one type of suggested template for recording your 
SLO Direct-Assessment-Evaluation data.   All faculty members may use this table (or one that 
they develop) to provide their SLO Leads with information that should be recorded in TracDat.  
In addition to this table, you may want to store your grading rubric in the same document or 
other relevant information that may be useful to you when entering future assessment 
evaluation data.  


You may then want to store this table in the “related documents” tabbed section after entering 
results into the “Results” page in TracDat.  The contents of the “related documents” folder do 
not appear when a TracDat report is run; so the data in that folder remains relatively private.   


PLEASE DO NOT COMBINE DATA FOR ALL SLOs ASSESSED INTO ONE TABLE.  ONLY ENTER THE 
EVALUATION INFORMATION FOR ONE SLO IN THE TABLE.   BY ENTERING DATA FOR EACH SLO 
INTO SEPARATE TABLES, YOU WILL BE ABLE TO ATTACH THIS TABLE TO THE “RELATED 
DOCUMENTS” SECTION ASSOCIATED WITH EACH SPECIFIC SLO. 
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Suggested Information that may be provided in 
the "Process and Results" (P&R) field within 


TracDat 


Insert Your Data in the Cells Below and Paste into 
the P&R field or copy the data that you want and 


save this document in "Related Documents" 


Course #:   SLO #:  
Semester  & week assessed  
(e.g. Fall 2011; week 1-17) 


 


Number of sections assessed out of total number 
of sections offered in the semester (e.g. 1/3) 


 


Assessment method/type 
 (essay/ report/ notebook/ lab practicum/etc.) 


 


Brief description of the actual assessment; or 
enter the  prompt/question that was provided to 


students 


 


Was same assessment question(s) used for all 
sections? 


 (if not, you may want to provide more information 
here) 


 


Number of students assessed ÷ total number of 
students currently enrolled 


 (also provide as %: e.g. 21 students 
participated/28 enrolled: 21/28 = 75%) 


 


Number of assessments evaluated ÷ total number 
of students assessed (also provide as %) 


 


If 100% of assessments were not evaluated, 
describe the method of selection 


 (random sampling, cluster, etc.) 


 


Who evaluated the assessments? (e.g. 1 instructor/ 
multiple instructors separately/ committee of 


instructors) 


 


How was the assessment evaluated (graded) ? 
(e.g. rubric, subjectively, etc.) 


 


Was same evaluation method used for all 
sections?  (if not, you may want to describe) 


 


Expected minimum level of achievement 
(if not already provided  in the Process & Results 


field in the TracDat page) 


 


Number & %  of students meeting minimum 
achievement levels (e.g. 15/21=71%) 


 


Anticipated semester & year of next assessment 
of this SLO 


 


Add any other useful information:  
(e.g. specific recommendations based on data that may assist 


with Program Review summary, action plans if minimum 
achievement level not met; recommend changing 


assessment/method/SLO?  Explain why.  These statements 
become your record for archival in your department and in 


Related Documents folder of TracDat.) 
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Course Student Learning Outcome Form 
 
This form may be used: 
a) for all new course proposals submitted  to Courses & Programs Committee for approval (submit one form for each SLO), or 
b) when requesting a SLO  modification(s) to any existing course (submit one form per SLO modification) 
 
Department:               Course:     (ex: BIO 100) 
What is the designated SLO # that you are modifying (existing course) or creating (for new course)?    
 
Place an X in the appropriate space: 
Is this a new course?      OR a modification to an existing course?  
 
SLO Written (semester & year):        
(If  you are modifying a SLO, this information may be found in TracDat) 
 
When was the current SLO last assessed? (semester & year) (if new course, indicate NA):__________________________
If modifying an SLO prior to assessment, indicate “NA” and in the box below, briefly explain reasons for changing the SLO prior to 


assessment: 
 
  
 
In the table below, use both the left and right columns for modifying a SLO. If this is a new course, use only the right column.   


Old  
Student Learning Outcome (for modification) 


New  
Student Learning Outcome 


 
 
 
 
 


 


Old Means of Assessments New Means of Assessment 
 
 
 
 
 


 


Old Expected Level of Achievement/Baseline New Expected Level of Achievement/Baseline 
(this must be meaningful. e.g. 65% of the students assessed will score 70% or 


above on a graded rubric; etc.) 
  


 
 


Old Related CTE Program Outcomes 
[to which of the following outcomes did this SLO apply? – information 


is available in TracDat (place an X in the box to the left of each 
applicable outcome)] 


Related CTE Program Outcomes 
(to which of the following outcomes does this apply? Place an X in the 


box to the left of each applicable outcome) 


 Application of Discipline Skills 
 Technical Skills 
 Critical Thinking and Problem Solving 
 Communication 
 Professional Behavior 


 


 Application of Discipline Skills 
 Technical Skills 
 Critical Thinking and Problem Solving 
 Communication 
 Professional Behavior 


 


Old Related GE Program Outcomes 
[to which of the following outcomes did this SLO apply? – information 


is available in TracDat (select one or more boxes that apply)] 


Related GE Program Outcomes 
(to which of the following outcomes does this apply?  Select one or 


more boxes that apply) 


 Effective Communication 
 Critical Thinking 
 Global Awareness and Responsible Citizenship 
 Information Literacy 
 Aesthetic Literacy and Appreciation 
 Productive Work Habits 


 


 Effective Communication 
 Critical Thinking 
 Global Awareness and Responsible Citizenship 
 Information Literacy 
 Aesthetic Literacy and Appreciation 
 Productive Work Habits 
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Obtain the following signatures (electronic signature is acceptable).  
 
 
Submitted by SLO Lead:           
 
 
Department Chair Approval:           
 
 
For use by Office of Instruction: 


Updated in TracDat 


 Updated on SLO Website  


 Updated in WebCMS 
 
Date Completed:            
 
 
 





		Department: 

		Course: 

		What is the designated SLO  that you are modifying existing course or creating for new course: 

		SLO Written semester  year: 

		When was this SLO assessment last administered semester  year if new course indicate NA: 

		In the table below use both the left and right columns for modifying a SLO If this is a new course use only the right column: 

		Submitted by SLO Lead: 

		Department Chair Approval: 

		Updated on SLO Website: Off

		Updated in WebCMS: Off

		Date Completed: 

		Check Box1: Off

		Check Box2: Off

		Text3: 

		Text4: 

		Text5: 

		Text6: 

		Text7: 

		Text8: 

		Check Box9: Off

		Check Box10: Off
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		Check Box16: Off
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		Check Box23: Off
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		Check Box25: Off

		Check Box26: Off

		Check Box27: Off

		Check Box28: Off

		Check Box29: Off

		Check Box30: Off

		Check Box31: Off

		Check Box32: Off

		Check Box33: Off
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CREDIT COURSE OUTLINE: BIO 210


BIO 210 - HUMAN ANATOMY


 2.00Units Lecture


Total Hrs Lecture


Units Lab


Total Hrs Lab


Units Total


Total Course Hrs


 2.00  4.00


 33.00  99.00  132.00


COURSE DESCRIPTION


This course follows a systemic approach by combining microscopic studies of tissues (histology) and organs along with gross/visual 


anatomical studies of the human body. Students learn dissection techniques by working with preserved mammalian specimens, 


including human cadavers. Because the course presents applied clinical situations, it is recommended for students majoring in the 


allied health field, massage therapy, kinesiology, and physical education.


ENROLLMENT RESTRICTIONS


PREREQUISITES COREQUISITES ADVISORIES


BIO 101, BIO 100, or a minimum 3-unit 


course in biology that presents principles 


of cellular life in its curriculum.


OUTLINE OF COURSE CONTENT


The course will address the following topics:


Lecture:


I. The cell


A. Biochemistry


B. Organelles


C. Structure and function.


II. Histology


A. Classification of tissues


B. Tissue types. 


III. Skeletal system


A. Microscopic and gross anatomy of bones


B. Bone development


C. Articulations.


IV. Muscular system


A. Classification of cells and their characteristics


B. Muscle development


C. Identification, actions, origins, and insertions of skeletal muscles.


V. Nervous system


A. Classification of cells and their characteristics


B. Development


C. Neural pathways


D. General and special senses.


VI. Digestive system


A. Histology of alimentary tract regions


B. Identification and function of digestive organs


C. Development.


VII. Respiratory system


A. Histology of respiratory tract regions


B. Identification and functions of respiratory organs


MIRACOSTA COLLEGE


--FOR COMPLETE OUTLINE OF RECORD SEE MCC WEBCMS DATABASE--


Page 1 of 5


BIO 210 COURSE OUTLINE







Last Revised and Approved: 12/08/2011


CREDIT COURSE OUTLINE: BIO 210


C. Development.


VIII. Cardiovascular system


A. Heart: histology and gross anatomy


B. Vessels: types, functions, and distinguishing characteristics


C. Development of the heart


D. Blood cells.


IX. Lymphatic system


A. Organs: location, functions, and introductory histology


B. Lymphatic pathways.


X. Urinary system


A. Organs: location and functions


B. Histology of urinary organs (emphasis on kidney).


XI. Reproductive system


A. Gonads


B. Male ducts and glands: location and functions


C. Female ducts and glands: location and functions.


XII. Integumentary system 


A. Histology of the epidermis, dermis, hypodermis, and accessory structures


B. Functions of the epidermis, dermis, hypodermis, and accessory structures


C. Skin disorders.


XIII. Effects of aging and dysfunction/disease of organ systems


A. Integumentary system


B. Skeletal system


C. Muscular system


D. Cardiovascular system.


Lab: 


I. Microscopic study of tissue types


A. Epithelial


B. Connective


C. Muscular


D. Nervous.


II. Integumentary system histology


III. Skeletal system


A. Histology and development


B. Gross anatomy: fetal and adult human and cat


C. Identification of articulations (joints).


IV. Muscular system


A. Histology


B. Gross anatomy: adult human (models and cadaver) 


C. Dissection of mammalian specimen (cat, rabbit, or fetal pig).


V. Nervous system and special senses


A. Histology 


B. Gross anatomy: adult human (models and cadaver) 
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C. Dissection of muscles in mammalian specimen. 


VI. Digestive system


A. Histology and development


B. Gross anatomy: adult human (models and cadaver) 


C. Dissection of mammalian specimen and sheep brain.


VII. Respiratory system


A. Histology and development


B. Gross anatomy: adult human (models and cadaver) 


C. Dissection of mammalian specimen. 


VIII. Cardiovascular system


A. Histology and development


B. Gross anatomy: adult human (models and cadaver)


C. Dissection of mammalian specimen and heart.


IX. Lymphatic system


A. Histology and development


B. Gross anatomy: adult human (models and cadaver) 


C. Dissection of mammalian specimen. 


X. Urinary system


A. Histology and development


B. Gross anatomy: adult human (models and cadaver) 


C. Dissection of mammalian specimen. 


XI. Reproductive system 


A. Histology and development


B. Gross anatomy: adult human (models and cadaver) 


C. Dissection of mammalian specimen. 


XII. Introduction to histopathology: Microscopic and gross study of diseased organs from selected organ systems.


PERFORMANCE OBJECTIVES


Upon successful completion of this course, students will be able to do the following: 


1). Compare and contrast mammalian body structures


2). Outline and summarize dissection techniques


3). Construct and implement a dissection plan following the systemic approach


4). Display fundamental skills in microscope use


5). Inspect slides of tissue sections (histology), relating tissue microstructure to organ macrostructure


6). Inventory major bones, muscles, organs, and vessels of the body, describing their structure, basic function, and integration with other


systems


7). Distinguish between organs and tissues in health and disease states


8). Describe age-related changes to selected organs/organ systems


9). Articulate and compare the anatomy of a human organ with that of a cat or other mammal.


READING ASSIGNMENTS


Reading assignments will be consistent with, but not limited by, the following types and examples:


1). Identify and understand the relationship between assigned anatomical structures through reading in the textbook


2). Read the laboratory manual in order to prepare for dissections and histological examination of organs and tissues


3). Read selected articles (journal and online) that provide current information on anatomical changes associated with aging and 


disease states.
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WRITING ASSIGNMENTS


Writing assignments will be consistent with, but not limited by, the following types and examples:


1). Write essays that evaluate differences in gender, developmental changes and the effects of aging on organ systems


2). Employing appropriate anatomical terminology and complete sentences, write descriptive essays that accurately trace the 


movement of materials through an organ system, such as blood through the cardiovascular system, air through the respiratory 


system, etc. 


3). Create a dissection plan identifying the appropriate methods, techniques, and anatomical terminology required to perform such a 


task.


OUTSIDE-OF-CLASS ASSIGNMENTS (READING/WRITING/OTHER)


Outside-of-class assignments will be consistent with, but not limited by, the following types and examples:


1). Read assigned chapters in the text, identifying key words and concepts


2). For each lab unit, read appropriate lab manual section, identifying key structures


3). Relate each dissection to key structures identified on a lab worksheet


4). Correlate affected anatomy with certain diseases


5). Describe in writing changes to organ systems that occur with age


6). Collaborative learning assignment: in groups, address a topic related to a clinical situation, such as a disease, and research the 


anatomy involved. Present results in a prepared group presentation.


STUDENT LEARNING OUTCOMES


Learning Outcome Mode of Assessment


1. Given a histological section of an organ (microscopic view), 


students will be able to distinguish which tissue types are 


present and justify the organization of those tissues based 


upon their functional roles.


1. Lab Practicum


2. Students will demonstrate appropriate dissection techniques 


on preserved specimens, applying a systemic approach.


2. Lab Practicum


3. Evaluate how the differences among people affect the 


structure and function of the human body.


3. Essay question on written exam.


METHODS OF INSTRUCTION


Instructional methodologies will be consistent with, but not limited by, the following types or examples: 


1). Lectures will guide students through the identification of cellular, histological, organ, and organ system components of the human 


body.


2). Students will practice collaborative learning methods in the laboratory by planning and performing dissections and assisting each 


other in the identification of assigned anatomical structures in models and preserved specimens. 


3). Students will practice their critical thinking skills in the laboratory by analyzing the interactions of various organs and organ 


systems.  


4). Instructors will interact with small groups of students during demonstrations of the anatomy of organs and tissue specimens. 


During these small-group interactions, students will participate by describing and identifying structures designated by their instructor. 


Immediate feedback will be provided by the instructor, thus contributing to student learning.  


5). Students will be required to draw gross and microscopic anatomical structures.


6). Students will use multi-media from both the textbook publisher and internet resources to aid in identification and understanding of 


the relationships between anatomical structures.


METHODS OF EVALUATION


Evaluation methodologies will be consistent with, but not limited by, the following types or examples:


1). Substantial writing assignments that reflect critical and creative thinking through the analysis of the development of organs, how 


the aging process affects the structure and function of organ systems, and appropriate methodoligies of dissection of specimens.


2). Students will be evaluated by both peers and their instructor with respect to their contribution to dissection of specimens.
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3). Students will be tested on their knowledge of human anatomy through written examination, which includes multiple choice and 


essay questions that require critical thinking and problem-solving skills. Essay answers will be evaluated on the basis of logical 


organization, appropriate use of specific terminology, and knowledge of subject matter.  


4). Practical examinations will test students on their ability to visually identify structures and apply appropriate terminology in their 


answers.  


5). Group dissection of specimens will be evaluated on the students' ability to  plan the dissection, use appropriate technique during 


dissection, and to locate and expose structures without damaging them.


REQUIRED TEXTBOOKS


Examples of typical textbooks for this course include the following:


1). Eder, Douglas, et al. Laboratory Atlas of Anatomy and Physiology. 6th ed., McGraw-Hill, 2009. ASIN: B0030MYBIW 


2). Eroschenko, Victor P. diFiore's Atlas of Histology with Functional Correlations. 12th ed., Lippincott Williams & Wilkins, 2012. 


ISBN: 978-1451113419 


3). Martini, Frederic H., et al. Human Anatomy. 7th ed., Benjamin Cummings, 2011. ISBN: 978-0321688156 


4). Van De Graaf, Kent M., et al. A Photographic Atlas for Anatomy & Physiology Laboratory. 6th ed., Morton, 2007. ISBN: 


978-0895826985


OTHER REQUIRED INSTRUCTIONAL MATERIALS


1). Kapit, Wynn, and Lawrence M. Elson. The Anatomy Coloring Book. 3rd ed., Benjamin Cummings, 2001. ISBN: 978-0805350869


COURSE REPEATABILITY


Total Completions Allowed: In Combination With:


1


MIRACOSTA COLLEGE


--FOR COMPLETE OUTLINE OF RECORD SEE MCC WEBCMS DATABASE--


Page 5 of 5


BIO 210 COURSE OUTLINE








PHYSICS
6-YEAR SLO ASSESSMENT CALENDAR


Department Course  Cat # S12 F12 S13 F13 S14 F14 S15 F15 S16 F16 S17 F17


EXAMPLE:  


Physical Sciences PHYS 111 SLO #1 E/P C E/P
SLO #2 E/P C E/P
SLO #3 E/P C E/P


Physical Sciences PHYS 112 SLO #1 C E/P C E/P
SLO #2 C E/P C E/P
SLO #3 C E/P C E/P


Physical Sciences PHYS 151 SLO #1 C E/P
SLO #2 C E/P
SLO #3 C E/P


Physical Sciences PHYS 152 SLO #1 C E/P
SLO #2 C E/P
SLO #3 C E/P


Physical Sciences PHYS 253 SLO #1 C E/P
SLO #2 C E/P
SLO #3 C E/P


ABBREVIATIONS: C=Collect data (Assess); E/P=Evaluate & Plan next cycle
Insert new columns for any summer assessments planned


C = COLLECT ASSESSMENT DATA
E/P = EVALUATE AND PLAN FOR FUTURE ASSESSMENTS








1.7. ADMs 


Sample GE ADM and the correlating Analysis Report. 


 


 







1.7. ADMs continued… 


Sample CTE ADM and the correlating Analysis Report. 
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ADDRESSING SLO-RELATED QUESTIONS IN PROGRAM REVIEW  2012- INSTRUCTIONAL STANDARDS 
 (refer to attachment 2 in PR handbook:  http://www.miracosta.edu/governance/iprc/downloads/Handbook_v2_final.pdf) 
REVIEW AREA: “PROGRAM 
PERFORMANCE” Prompts 
related to SLO Assessment 
(from the Program Review 
handbook): 


 
Suggestions for preparing 


the response 


 
Where to locate the data 


Sample data for  
Program Review Narrative 


(reflect form- attachment 8 in PR handbook)  
from Bio Sci dept. 


Were Student Learning Outcome 
Assessment Cycles (SLO ACs) 
conducted as specified in the 
timeline?  Indicate the number of 
SLOs in your program and the 
number that were assessed in the 
past year. 


Use data collected for 
assessments that took place 
between  
Summer  ‘11-Summer ’12:  
 
Address both your Course SLO 
calendar and your Program SLO 
calendar (if you have PSLO/s) 
along with indicating if you 
assessed “off-cycle” (more 
frequently than stated in the 
calendar).   


Your departmental SLO Calendar 
(created by you) states the 
specified timeline.  So you will be 
able to see if the assessment was 
on schedule or “off-cycle”.   
 
Actual data as to what 
assessments were entered into 
TracDat as of 9/18/12 is also 
available in the data table 
provided in PR Blackboard 
website.  This includes PSLOs.   
You will have to physically count 
the number of CSLOs from the 
“SLO Name” column of the table.    


The Biology department offers 17 BIO 
courses, each having 3 CSLOs.   
Between summer 2011 and summer 
2012 all SLOs for 41% (n=7) of the BIO 
courses were assessed:  Bio 101L*, 102, 
172, 202, 204*, 210*, 220*  
 
*4 were off cycle due to 
recommendations that were 
implemented since the previous 
assessment. 


How have the results of 
completed SLO ACs been used to 
provide continuous improvement 
to the operation of the program? 
(i.e. were any action plans 
developed based on Course SLO 
&/or Program SLO assessment 
data? ) 


Specifics of any action plan do 
not need to be stated unless you 
intend to request resources 
(equipment/personnel 
/funding/other) by submitting a 
“Plan Form” through Program 
Review process.   


TracDat:  Action plans which you 
created may be found in the 
Reports section of course and 
program SLO Reports.  Click on the 
Reports tab in TracDat.  
For a quick reference, you will be 
able to see if an action plan was 
entered into TracDat using the 
data table* provided in the PR 
Blackboard website (last column – 
“Action/Recommendation Date”) 


Minimum achievement levels were met 
in most courses this past year.  For the 
few that were not met, departmental 
faculty discussed methods to improve 
student success in these outcome 
areas and recommendations will be 
implemented.  Off-cycle assessment 
will take place between spring 
semester  2013 and spring semester 
2014 for those courses in which 
minimum achievement levels were not 
met.   



http://www.miracosta.edu/governance/iprc/downloads/Handbook_v2_final.pdf
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What progress was made with 
respect to any action plans 
implemented in prior years that 
were directed towards improving 
student success? 


Review any previous action plans.  
If they were implemented by the 
faculty, and SLOs were assessed 
again, this is an opportunity to 
provide feedback. 


TracDat “Results” tab.  Review 
your TracDat reports for which any 
action plans were made and 
briefly report here on any progress 
&/or recent assessments 
performed to determine student 
improvement.   


Due to the fact that 2/3 SLOs were not 
successfully achieved in Fall of 2010 by 
students enrolled in the Bio 101L 
course, assessment was revised in 
order to improve the clarity of the 
prompts.  Also, a recommendation to 
provide all BIO faculty with an 
opportunity to discuss and present 
how to teach difficult concepts was 
instituted (“Bio Showcase” workshops).  
Improvement in the level of 
achievement was seen in 2 of 3 SLOs in 
the most recent assessment which 
indicates that the Bio Showcases and 
increased awareness of what all 
instructors should be providing to their 
students may be having a positive 
effect on student success.    
 
Bio 210 was assessed off-cycle due to 
the fact that minimum achievement 
level was previously met in only one 
SLO.  A recommendation to improve 
coordination of curriculum and to 
embed SLOs in the curriculum was 
made after the last assessment.  An 
improvement in student achievement 
levels have been identified in this 
assessment cycle which suggests that 
our remediation methods may be 
effective in improving student success 
w.r.t . the CSLOs.    


If resources were provided to 
implement an action plan, how 
were they utilized and relate any 


Identify how resources were used 
to implement the action plan.  If 
there was not sufficient time to 


TracDat Results tab Resources were not r requested 
through Program Review  in order to 
implement a previous 
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follow-up SLO assessment data. 
 


assess the SLOs again, state so,  
and indicate when they will be 
assessed (probably off-cycle).  If 
SLOs were assessed after 
implementation, describe/explain  
any improvement or lack thereof.     


recommendation stating  that 
supervised,  open lab time be provided 
to the Human Anatomy (Bio 210) 
students.   Resources were (& continue 
to be) derived from the Bio 
department operational budget.  The 
department continues to support the 
hiring of student apprentices to 
facilitate open Anatomy labs.  This has 
improved retention, student success 
and reduced a financial burden on the 
TASC which had previously provided 
more tutorial support and learning 
communities for anatomy that it 
currently does.   


    
 


    
REVIEW AREA: “PROGRAM 
CURRICULUM” Prompts 
related to SLO Assessment 
(from the Program Review 
handbook): 


Suggestions for preparing 
the response 


Where to locate the 
data 


Sample data for Program Review 
Narrative from Bio Sci dept. 


Have student learning outcomes 
(SLOs) been written for this 
program? Are the discipline and 
program SLOs still relevant? 


State whether you have written a 
PSLO / PSLOs for your degree or 
CoA if you offer them in your 
area of study. Indicate the 
number of PSLOs per degree or 
CoA.   
 If you are a GE discipline that no 
longer offers an AA degree, you 
may want state the number of 
courses that support the Liberal 
Arts degree(s).  You may also 
want to reference the Liberal Arts 


GE disciplines without degrees: 
the number of courses 
supporting the Liberal Arts 
Areas of Emphasis is extracted 
from the college catalog and 
may also be found  located on 
the Program Review 
Blackboard website**.   
 
If you want to access the 
Liberal Arts TracDat reports 
(data)***, they will be 


A specific Program SLO was not written for 
biology due to the fact that the Bio Sci 
department eliminated its two AA degrees 
in 2011.  Biology majors at MCC either 
transfer without earning an AA degree or 
graduate with Liberal Arts degree 
(emphasis in Math & Science area).  15/17 
courses offered by the Biology department 
support the Liberal Arts transfer program 
in Math & Science.  GE outcomes 
emphasized (rated 4 or 5 in the ADM) by 
the biology courses that contribute to the 







4 
 


PSLO assessment reports in 
TracDat, and SLO AC Analysis 
reports. SLO AC analysis reports 
will provide you with information 
on relative ratings of the courses 
contributing to the degree in 
Liberal Arts w.r.t. the GE 
outcomes.      


available in the Blackboard 
Program Review site.   
 
SLO AC analysis reports are 
found in the Shared Drive (SLO 
AC folderSLO AC 
AnalysisSLO AC Reports) 
 
Also the Mastery Matrices  
(shared drive:  SLO AC folder 
Master Matrices)  will provide 
you with ratings data for each 
GE or CTE outcome w.r.t. 
importance (rated 1-5; 5 being 
most important).  The faculty 
generally place emphasis on 
outcomes rated 4’s and 5’s in 
terms of developing our 
assessments.     


Liberal Arts degree in Math & Sciences 
are:  Critical Thinking (11/15 courses), 
Effective Communication (5/15), 
Information Literacy (5/15), and 
Productive Work Habits (5/15).  Global 
Awareness & Responsible Citizenship 
(1/15) and Aesthetic Literacy and 
Appreciation (0/15) are not program 
outcomes that are emphasized in the 
Biology courses.   
     Course offerings by the Bio Sci 
department also support the Liberal Arts 
degree in Applied Health, Nutrition and 
Kinesiology(AHNK).  8/17 courses offered 
in BIO support this area of emphasis.    GE 
outcomes emphasized by the biology 
courses that contribute to the Liberal Arts 
degree in AHNK areas follows:  Critical 
Thinking (8/8 courses), Effective 
Communication (7/8), Information 
Literacy (2/8), and Productive Work Habits 
(3/8).  Global Awareness & Responsible 
Citizenship (0/8) and Aesthetic Literacy 
and Appreciation (0/8) are not program 
outcomes that are emphasized in the 
supporting Biology courses.   


Were any Course or Program 
SLOs revised/deleted in the past 
year based on assessment 
evaluations or revision of the 
Course Outline of Record? 


If so, you may want to indicate 
the courses and brief reasons for 
changing the SLO(s). If you just 
submitted revisions in fall 2012, 
do not include in this report.   


Your dep’tal. Trac Dat Reports.   
Data is also available in the 
data table* provided in PR 
Blackboard website.   Look for 
“archived” SLOs in the “course 
Outcome Status “ column  


Sunsetted course: Bio 172L (3 SLOs 
archived –never assessed); 
Deleted SLOs of existing courses:  SLOs #4 
& 5 in both Bio 170 and Bio 172; 
No SLOs were revised.   


Please provide data on the 
number of SLOs that were 
written in the previous year or 
modified/deleted in the prior 
year  


This could be addressed by 
stating the following: 
1. “new-course” SLOs: # 
2.  SLOs written to replace 


Trac Dat Reports.   
Data is also available in the 
data table* provided in PR 
Blackboard website.   Look for 


No new SLOs submitted.   







5 
 


 archived CSLOs:  # “archived” SLOs in the 
“Outcome Written” column.  
They will all have a date 
between  September 2011 and 
August 2012.  ** 


    
* “2011-12 Assessment Table for CSLOs & PSLOs”;  a partial sample table may be found  in this document (p. 6). 


** “Liberal Arts Program Depts” 


*** “Liberal Arts  PSLO TracDat Reports”.    


 


NOTES:   


1. If you have revised some SLOs but they are not currently updated in TracDat, it is due to the fact that they are still in the process of review by 
SLO AC and will not appear in TracDat until approved.  They will, therefore, show up in the next Program Review cycle (2012-2013).   


2. The Liberal Arts PSLOs have been assessed twice in the past year.  The PSLOs continue to be relevant; but assessment methods are being 
refined to obtain more authentic data on LA graduates.  The first was an indirect assessment (student survey) of Liberal Arts graduates in the 
area.  In order to improve the authenticity of the LA PSLO assessment, interviews containing open-ended questions were added.  Methods of 
improvement w.r.t. increasing student participation are being studied by the SLO AC which currently administers these PSLOs.   Increasing 
participation of departments whose courses supports the LA degrees is a goal of the SLO AC.   
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PARTIAL SAMPLE  OF  “2011-12 Assessment Table for CSLOs & PSLOs” 


THIS IS A TABLE OF TRACDAT DATA FROM WHICH YOU MAY BE ABLE TO LOCATE SOME SLO ASSESSMENT INFORMATION FOR PROGRAM REVIEW 


Course ID Course Name SLO 
Name 


Course 
Outcom
e Status 


Outcome 
Written Result Date Semester 


Assessed 
Action/Recommenda
tion Date 


 
THIS TABLE WAS GENERATED 9-18-2012.  DATA ENTERED INTO TRACDAT AFTER THAT TIME IS NOT SHOWN AND MUST BE 


OBTAINED FROM TRACDAT 


ACCT 158 Business 
Mathematics 


SLO 
1 


Active 12/05/200
8 


01/13/201
2 


F2011 03/12/2012 


ACCT 158 Business 
Mathematics 


SLO 
2 


Active 12/05/200
8 


01/13/201
2 


F2011 03/12/2012 


ACCT 158 Business 
Mathematics 


SLO 
3 


Active 12/05/200
8 


01/13/201
2 


F2011 03/12/2012 


ACCT 202 Managerial 
Accounting 


SLO 
1 


Active 12/05/200
8 


01/13/201
2 


F2011 03/12/2012 


ACCT 202 Managerial 
Accounting 


SLO 
2 


Active 12/05/200
8 


01/13/201
2 


F2011 03/12/2012 


ACCT 202 Managerial 
Accounting 


SLO 
3 


Active 12/05/200
8 


01/13/201
1 


F2011 03/12/2012 


ACCT 
Accountin
g 


Accounting 
AA and COA 


PSL
O 1 


Active 01/01/201
2 


01/23/201
2 


F2011   


ADM 100 Introduction 
to the 
Administratio
n of Justice 


SLO 
1 


Active 02/29/200
8 


08/24/201
2 


S2012   


ADM 100 Introduction 
to the 
Administratio
n of Justice 


SLO 
2 


Active 02/29/200
8 


08/24/201
2 


S2012   


ADM 100 Introduction 
to the 
Administratio
n of Justice 


SLO 
3 


Active 02/29/200
8 


08/24/201
2 


S2012   


ADM 100 Introduction 
to the 
Administratio
n of Justice 


SLO 
4 


Active 02/29/200
8 


08/24/201
2 


S2012   
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Inst. 
Objective 
ID # (in the 
Strategic 


Plan)


Action 
Plan ID # 


(in the 
Strategic 


Plan)


Action Plan 
Target Date(s) 
(in the Strategic 


Plan)


Responsible 
Party (as 


indicated in the 
Strategic Plan)


BAS Division Objectives 
Related to the Strategic Plan 


Administrative Unit 
Objectives Related to the 


Strategic Plan Action 
Plans/Division Objectives


Administrative Unit 
Objective Outcomes 


Statement


Assessment 
Method(s), 
Measure(s)


Assessment 
Schedule (Timeline)


Assessment Results 
compared to 


Outcomes Statement


Status  
(met, 


unmet, in 
progress)


Additional Notes (if 
any)


I.2.1 April 2012


Facilities Director 
in collaboration with 


Sustainability 
Advisory Committee


I.2.2  Beginning January 
2012


VP BAS, VP IS, 
and VP SS


Review the 3-yr Plan of 
Actions and the 
implementation timeline for 
environmentally sustainable 
practices and systems, once 
it is developed by the 
Sustainability Advisory 
Committee in Spring 2012.  
Implement and assess the 
action plans as laid out in the 
3-yr Plan of Actions.


The outcomes contained 
in the 3-yr Plan of Actions, 
developed by the 
Sustainability Advisory 
Committee, are achieved 
within the implementaiton 
timeline for 
environmentally 
sustainable practices and 
systems, as defined by 
the Sustainability Advisory 
Committee.


Timeline


Follow the 
implementation 
timeline within the 3-yr 
Plan of Actions 
developed by the 
Sustainability Advisory 
Committee.


I.2.3 By June 2012


Facilities Director 
in collaboration with 


Sustainability 
Advisory Committee


I.2.4 By June 2012


Facilities Director 
in collaboration with 


Sustainability 
Advisory Committee


I.2.5 October 2012 Facilities Director  


I.3 I.3.1 January 2012 Supt/Pres


Secure funding for the highest 
priority projects identified in the 
2012 Comprehensive Master 
Plan.


BAS DIVISION 
OFFICE         2011- 
2012


MCCCD Mission Statement: The MiraCosta Community College District mission is to provide educational opportunities and student-support services to a diverse population of learners with a focus on their success. MiraCosta offers 
associate degrees, university-transfer courses, career-and-technical education, certificate programs, basic-skills education, and lifelong-learning opportunities that strengthen the economic, cultural, social, and educational well-being of 
the communities it serves.    (adopted by the board on 9/20/2011)


I.2


Develop and implement 
environmentally sustainable 
policies, practices, and systems 
within the division and 
districtwide.
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III.1.1 October 2011 Supt/Pres


III.1.2 October - December 
2011


Human Resources 
and Selection 


Committee


IV.1.1 June 30, 2012 VP BAS


Present an operationally 
balanced FY13 Tentative 
Budget (T.B.) budget to the 
board for consideration by 
the first Tuesday in June, 
2012 and for a vote before 
June 30, 2012


The board votes to accept 
an operationally balanced 
Tentative Budget before 
June 30, 2012


Timeline: Prepare 
operationally balanced 
Tentative Budget, 1) 
present to BPC for 
review, 2) prepare for 
board distribution, 3) 
present at board 
workshop, 4) board 
accepts


5/18/12 - BPC reviews 
draft T.B.   5/28/12 - T.B. 
ready for distribution to 
the board; 6/5/12 - Board 
T.B. workshop; 6/19/12 - 
Board votes to accept


IV.1.2 September 30, 2012 VP BAS


Present an operationally 
balanced FY13 Final Budget 
budget (A.B.) to the board for 
consideration by the first 
Tuesday in Sept., 2012 and 
for a vote before September 
19, 2012


The board votes to adopt 
an operationally balanced 
Final Budget before 
September 19, 2012


Timeline: Prepare 
operationally balanced 
Final Budget, 1) present 
to BPC for review, 2) 
prepare for board 
distribution, 3) present at 
board workshop, 4) 
board adopts prior to 
9/19/2012


8/24/12 - BPC reviews 
draft Final Budget   
8/27/12 - Final Budget 
ready for distribution to 
the board; 9/4/12 - Board 
A.B. workshop; 8/18/12 - 
Board votes to adopt


IV.1.3 June 30, 2013 VP BAS


IV.1.4 September 30, 2014 VP BAS


IV.2.2 Jan 31, 2012 Board of Trustees


IV.2.3 Feb 29, 2012 VP BAS


Successfully issue an R.F.P. 
for a 5-year auditing contract 
to commence with the 12/13 
year


An R.F.P. for a 5-year 
auditing contract is issued 
by 1/31/12


Timeline:  Prepare and 
issue the R.F.P.


By 1/31/12 - Issue the 
final version of the 
R.F.P.


IV.2.4 Mar 20, 2012 VP BAS


Prepare and present a 
recommendation to the 
Board's audit subcommittee 
for a 5-year contract 
commencing with the 12/13 
year


The Board's audit 
committee accepts the 
vice president's audit 
recommendation before 
3/1/12


Timeline:  1) Analyze 
proposals submitted in 
response to R.F.P.,  2) 
select most qualified and 
cost effective auditors,  
3) prepare and present 
recommendation to the 
Board's audit committee, 
4) seek acceptance of 
recommendation by 
Board's audit committee


By 3/1/12 - the Board 
audit committee accepts 
the vice president's 
recommendation


IV.2.6 By April 30, 2012; 
By April 30, 2013


Board Budget & 
Audit Subcommittee 


and VP BAS


Convene an initial kick-off 
meeting with the selected 
auditors by 4/30/12


An initial kick-off meeting 
with the new auditors is 
completed by 4/30/12


Timeline:  initial kick-off 
meeting held on time


by 4/30/2012 -  the initial 
kick-off meeting is held


IV.1


Institute budget and fiscal control 
practices that will facilitate 
achieving an operationally 
balanced district budget for 
FY13.


IV.2


Practice budgeting and fiscal 
control procedures and maintain 
systems that will result in 
unqualified audits every year.


III.1
Facilitate district efforts to 
centralize institutional planning 
and accreditation.
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IV.2.7 November 30, 2012; 
November 30, 2013 VP BAS


IV.2.8 December 24, 2012; 
December 24, 2013


Board Budget & 
Audit Subcommittee 


and VP BAS


IV.2.10 February 28, 2012; 
February 28, 2013 VP BAS


Click to access MCCCD Strategic Plan


BAS Division Objectives: 
Operational


Administrative Unit 
Objectives: Operational


Administrative Unit 
Objective Outcomes 


Statement


Assessment 
Method(s),  
Measure(s)


Assessment 
Schedule (Timeline)


Assessment Results 
compared to 


Outcomes Statement


Status 
(met, 


unmet, in 
progress)


Additional Notes (if 
any)


Determine and define data 
elements in the BAS Division; 
create a divisional research 
agenda to ensure continual and 
consistent departmental data.


In consultation with BAS 
Department Directors, 1) 
identify methods and develop 
a schedule for collecting data 
elements identified within 
each department's 
Administrative Unit Objective, 
and 2) develop a tracking 
system to monitor progress 
on data collection.


All data elements 
identified by BASDivision 
departments have 
methods for collection and 
appear on a schedule that 
is monitored to ensure 
timely evaluation in 
preparation for program 
review.


Timeline


By 2/1/2012 a method 
for collection will be 
identified for each data 
element identified by 
BAS Division 
departments. By 
2/15/2012 a schedule 
will be in place against 
which progress in data 
collection can be 
monitored.  By July 30, 
2012 data has been 
collected and is available 
for evaluation during the 
program review cycle.


Maximize the effectiveness of 
the operational infrastructure and 
processes that support the 
student learning environment.


Each department in the BAS 
Division will examine the 
effectiveness of its 
operational infrastructure and 
improve at least one 
departmental process that 
supports the student learning 
environment.


Each department within 
the BAS Division has 
improved at least one 
process that supports the 
student learning 
environment.


Internal Assessment; 
Internal written report to 
the VP, BAS


By 6/30/2012


Jim, Gail, Moira


Promote professional 
development to improve the 
leadership, communication, and 
team-building skills of the BAS 
Division's staff.


BAS Division Office staff will 
participate in at least one 
professional development 
activity each year.


Each BAS Division Office 
staff member participated 
in at least one 
professional development 
activity during FY2011-
2012.


Participation Rate By 6/30/2012


    
    


     
   



http://www.miracosta.edu/officeofthepresident/board/downloads/StrategicPlan2011-2014.pdf
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Promote a positive and 
constructive relationship with all 
of the BAS Division's internal 
and external customers.


Improve the perception of the 
BAS Division Office.


The annual employee 
survey indicates an 
improved perception of the 
BAS Division Office.


2012 Employee Survey


Release date of 2012 
Employee Survey 
results, Analysis of 
results, results 
incorporated into BAS 
Division Office 
program review


Jim, Gail, Moira


Celebrate our successes; 
recognize and acknowledge 
individual accomplishments and 
contributions.


BAS Division Office staff will 
recognize group and/or 
individual achievements of 
others.


BAS Division Office staff 
acknowledged and 
appreciated the 
accomplishments and 
contributions of others 
within the department as 
well as employees of the 
college at large.


Number of  
demonstrations of 
appreciation initiated by 
BAS Division Office staff 
in recognition of others' 
accomplishments


By 6/30/2012
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Inst. 
Objective 
ID # (in the 
Strategic 


Plan)


Action 
Plan ID # 


(in the 
Strategic 


Plan)


Action Plan 
Target Date(s) 
(in the Strategic 


Plan)


Responsible 
Party (as 


indicated in the 
Strategic Plan)


BAS Division Objectives 
Related to the Strategic Plan 


Administrative Unit 
Objectives Related to the 


Strategic Plan Action 
Plans/Division Objectives


Administrative Unit 
Objective Outcomes 


Statement


Assessment 
Method(s), 
Measure(s)


Assessment 
Schedule (Timeline)


Assessment Results 
compared to 


Outcomes Statement


Status  
(met, 


unmet, in 
progress)


Additional Notes (if 
any)


I.2.1 April 2012


Facilities Director 
in collaboration with 


Sustainability 
Advisory Committee


Develop a three-year plan of 
actions and an 
implementation timeline for 
environmentally sustainable 
practices and systems 
including photovoltaic power 
systems, energy and water 
consservation projects, and 
water quality management  


A division wide 
sustainability plan was 
developed.  Facilities 
Director attended and 
participated in Facilities 
Plan Team meetings. Two 
Sustainability Advisory 
Task Force meetings were 
held during which 
sustainability measures 
for the Facilities Plan were 
developed.


Meeting Minutes, sign 
up sheets, draft 
Facilities Plan, draft 
Sustainability Action 
Plan


 April 2012


I.2.2  Beginning January 
2012


VP BAS, VP IS, 
and VP SS


Implement and assess action 
plans related to sustainability


Action plans were  
developed for 3-year 
sustainability plan


Deadline in Strategic 
Plan met 2012


I.2.3 By June 2012


Facilities Director 
in collaboration with 


Sustainability 
Advisory Committee


Enroll in the Natural Wildlife
Federation Campus Ecology 
Program and become a 
member of the U.S. Green 
Building Council     


MiraCosta membership 
obtained in the NWFCE 
program and US GBC


PO issued; 
membership attained 6/1/12


I.2.4 By June 2012


Facilities Director 
in collaboration with 


Sustainability 
Advisory Committee


 Define the responsibilities for 
a sustainability coordinator 
and develop a job description 
for this position 


A job description will be 
defined to include all roles 
and responsibilities


Written Job Description 6/1/12


I.2.5 October 2012 Facilities Director  


Request funding for a
sustainability coordinator 
through the institutional 
program review process 


Program Review in 
2012/13 included funding 
request for Sustainability 
Coordinator


Program Review Plan 
submittal in blackboard 10/1/12


Click to access MCCCD Strategic Plan


BAS Division Objectives: 
Operational


Administrative Unit 
Objectives: Operational


Administrative Unit 
Objective Outcomes 


Statement


Assessment 
Method(s),  
Measure(s)


Assessment 
Schedule (Timeline)


Assessment Results 
compared to 


Outcomes Statement


Status 
(met, 


unmet, in 
progress)


Additional Notes (if 
any)


I.2


Develop and implement 
environmentally sustainable 
policies, practices, and systems 
within the division and 
districtwide.


FACILITIES        
2011- 2012


MCCCD Mission Statement: The MiraCosta Community College District mission is to provide educational opportunities and student-support services to a diverse population of learners with a focus on their success. MiraCosta offers 
associate degrees, university-transfer courses, career-and-technical education, certificate programs, basic-skills education, and lifelong-learning opportunities that strengthen the economic, cultural, social, and educational well-being of 
the communities it serves.    (adopted by the board on 9/20/2011)



http://www.miracosta.edu/officeofthepresident/board/downloads/StrategicPlan2011-2014.pdf
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Determine and define data 
elements in the BAS Division; 
create a divisional research 
agenda to ensure continual and 
consistent departmental data.


Data will be tracked related 
to 1) number of work orders 
submitted, number 
completed, and number 
completed on-time; 2) 
number of setup requests of 
custodians


Data was collected, 
analyzed, and 
incorporated inito the 
Facilities department's 
program review.


Internal Assessment 
(all specified data was 
collected)


By  4/1/2012 finalize 
data collection.  By 
7/30/2012 data analysis 
to be completed. By end 
of September 2012 data 
incorporated into 
Facilities department's 
program review.


Maximize the effectiveness of 
the operational infrastructure and 
processes that support the 
student learning environment.


Work with Director of Risk 
Managemen to Research, 
identify costs, and form a 
recommendation for acquiring 
an online chemical reporting 
and tracking program for 
district wide MSDS 
management.


An online comprehensive 
inventory management 
system is selected to 
collect and house  
Material Safety Data 
Sheets (MSDS) for all 
chemicals on district 
property.


2011-2012 - 1) Timeline: 
assist Dir of Risk 
Managment to research, 
identify costs, and select 
MSDS inventory 
management system. 
2012-2013 - 1) Timeline: 
Seek funding.   2013-
2014 - 1) Timeline: If 
funding is granted, target 
dates for purchasing and 
implementation.   2) 
Compliance with current 
federal, state, and local 
regulations.


2011-2012: By 3/1/2012 
Risk Mgmt Director 
forms a committee to 
include Dir of Facilities  
to research available 
online MSDS inventory 
management systems. 
  By 5/1/2012 Committee 
develops a final 
recommendation.   2012-
2013: September 2012: 
Risk Mgmt Director 
requests funding in a 
Program Development 
Plan during the annual 
Program Review 
process. If funded,  
Funding becomes 
available 7/1/2013.     
2013-2014: By 
8/31/2013: If funding is 
awarded, purchase and 
install online MSDS 
inventory management 
system. By 12/1/2013   
MSDS for all chemicals 
on district property are 
housed in the online 
MSDS inventory 
management system.


Promote professional 
development to improve the 
leadership, communication, and 
team-building skills of the BAS 
Division's staff.


Complete Levels 1-3 
Emotional Intelligence, 
Intelligent Leadership training 
for all facilities supervirory 
staff


All facilities supervisory 
staff completed Emotional 
Intellignence and 
Intelligent Leadership 
Training modules 1 
through 3 by June 2012.  


Training Course 
Certficates


Level 1 - July 2011, 
Level 2- September 
2011 ; Level 3 - October 
2011


(preliminary note: these 
trainings have been 
completed)


Promote a positive and 
constructive relationship with all 
of the BAS Division's internal 
and external customers.


Exceed expectations of 
internal and external 
customers


The Facilities department 
is perceived as an 
effective partner by all 
college divisions


2012 Employee Survey 
questions related to 
perceptions of the 
Facilities department


Release Date of 2012 
Employee Survey 
results, Analysis of 
results, results 
incorporated into the 
Facilities department's 
program review.
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Celebrate our successes; 
recognize and acknowledge 
individual accomplishments and 
contributions.


Facilities staff will recognize 
group and/or individual 
achievements of others.


Facilities staff members 
acknowledged and 
appreciated the 
accomplishments and 
contributions of others 
within the department as 
well as employees of the 
college at large


Number of nominations 
and demonstrations of 
appreciation initiated 
by Facilities staff 
members in recognition 
of others' 
accomplishments.


By 6/30/2012    
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Inst. 
Objective 
ID # (in the 
Strategic 


Plan)


Action 
Plan ID # 


(in the 
Strategic 


Plan)


Action Plan 
Target Date(s) 
(in the Strategic 


Plan)


Responsible 
Party (as 


indicated in the 
Strategic Plan)


BAS Division Objectives 
Related to the Strategic Plan 


Administrative Unit 
Objectives Related to the 


Strategic Plan Action 
Plans/Division Objectives


Administrative Unit 
Objective Outcomes 


Statement


Assessment 
Method(s), 
Measure(s)


Assessment 
Schedule (Timeline)


Assessment Results 
compared to 


Outcomes Statement


Status  
(met, 


unmet, in 
progress)


Additional Notes (if 
any)


IV.1.1 June 30, 2012 VP BAS


IV.1.2 September 30, 2012 VP BAS


Develop a detailed FY12-13 
budget in a timely manner. 
Determine solid revenue 
projections and expenditures 
using recommendations from 
the Board and the Budget 
and Planning Committee 
(BPC) 


A balanced budget for 
fiscal year 2012-13 was 
developed, delivered, and 
adopted by the Board. 


Timeline will be used to 
track the various budget 
development stages. 


1) Preliminary Budget 
submitted as an 
informational item to the 
Board February 2012 
meeting. 2) Board 
approved Tentative 
Budget by June 30, 
2012. 3) Board adopted 
Final Budget by 
September 15, 2012


IV.1.3 June 30, 2013 VP BAS


IV.1.4 September 30, 2014 VP BAS


IV.2.2 Jan 31, 2012 Board of Trustees


IV.2.3 Feb 29, 2012 VP BAS


IV.2.4 Mar 20, 2012 VP BAS


Apply the Governmental 
Accounting Standards Board 
34 and the CCC Budget and 
Accounting Manual standards 
to internal operations to 
ensure an unqualified audit.


The audited financial 
report is produced in a 
timely manner with an 
unqualified opinion.


Timeline, Internal 
Assessment.


1) 2010-11 - Final audit 
report issued with an 
unqualified opinion and 
submitted to the 
Chancellor's Office by 
December 31, 2011. 2) 
Between March-April 
2012 begin preliminary 
audit-prep work. 3) 
Management letter 
issued following visit 
that shows adequate 
internal controls with no 
significant deficiencies or 
weaknesses noted.


IV.2.6 By April 30, 2012; 
By April 30, 2013


Board Budget & 
Audit Subcommittee 


and VP BAS


IV.2.7 November 30, 2012; 
November 30, 2013 VP BAS


IV.2.8 December 24, 2012; 
December 24, 2013


Board Budget & 
Audit Subcommittee 


and VP BAS


FISCAL 
SERVICES        
2011- 2012


MCCCD Mission Statement: The MiraCosta Community College District mission is to provide educational opportunities and student-support services to a diverse population of learners with a focus on their success. MiraCosta 
offers associate degrees, university-transfer courses, career-and-technical education, certificate programs, basic-skills education, and lifelong-learning opportunities that strengthen the economic, cultural, social, and educational 
well-being of the communities it serves.    (adopted by the board on 9/20/2011)


IV.1


Institute budget and fiscal control 
practices that will facilitate 
achieving an operationally 
balanced district budget for 
FY13.


IV.2
Practice budgeting and fiscal 
control procedures and maintain 
systems that will result in 
unqualified audits every year.







Business and Administrative Services
FISCAL SERVICES Administrative Unit Objectives and Outcomes FY2011-2012


2


IV.2.10 February 28, 2012; 
February 28, 2013 VP BAS


Click to access MCCCD Strategic Plan


BAS Division Objectives: 
Operational


Administrative Unit 
Objectives: Operational


Administrative Unit 
Objective Outcomes 


Statement


Assessment 
Method(s),  
Measure(s)


Assessment 
Schedule (Timeline)


Assessment Results 
compared to 


Outcomes Statement


Status 
(met, 


unmet, in 
progress)


Additional Notes (if 
any)


Determine and define data 
elements in the BAS Division; 
create a divisional research 
agenda to ensure continual and 
consistent departmental data.


Track operational data on a 
yearly basis for planning 
purposes within accounting 
and payroll: 1)Track total of 
payroll warrants processed; 
2) Track number of benefit 
changes; 3) collect and 
analyze number of vouchers 
processed by accounts 
payable; 4) track processing 
time of travel claims; 5) track 
month-end close for acctg 
cycle


Data was collected, 
analyzed, and 
incorporated into the 
Fiscal Services 
Department's program 
review.


Timeline and Internal 
Assessment


By 6/30/2012: finalize 
data collection. By 
7/30/2012: data reports 
in hand. By 8/31/2012: 
data analysis to be 
completed. By end of 
September 2012: data 
incorporated into Fiscal 
Services Department 
program review.


Maximize the effectiveness of 
the operational infrastructure and 
processes that support the 
student learning environment.


1) Define parameters and 
implement budget transfer 
function in PeopleSoft to 
budget managers. 2) Train 
budget managers in 
PeopleSoft prior to the upload 
of the adopted Final Budget 
for 2012-13.


Budget blocks are 
imposed within 
PeopleSoft, and budget 
managers are managing 
their own budget transfers 
within defined parameters.


Timeline


1) Work with AIS to 
develop parameters for 
users. 2) By June 30, 
2012 develop training 
materials for budget 
managers. 3) In late 
August 2012, after year-
end close, conduct 
training workshops.


Promote professional 
development to improve the 
leadership, communication, and 
team-building skills of the BAS 
Division's staff.


Fiscal Services Department 
staff members will participate 
in at least one professional 
development activity each 
year.


Each Fiscal Services staff 
member participated in at 
least one professional 
development activity 
during FY2011-2012.


Participation Rate By 6/30/2012 


Promote a positive and 
constructive relationship with all 
of the BAS Division's internal 
and external customers.


Conduct yearly budget 
training workshops to equip 
budget managers, 
department chairs, and staff 
on generating and reading 
financial reports.


Training workshops were 
held in Fall 2011 and 
Spring 2012.


Annual Employee 
Survey and Flex Credit 
Evaluations


1) Release date of 2012 
employee survey results, 
submission of 2) Date(s) 
of Flex evaluations, 3) 
results incorporated into 
the Fiscal Services 
Department's program 
review.


    
    


     
   



http://www.miracosta.edu/officeofthepresident/board/downloads/StrategicPlan2011-2014.pdf
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Celebrate our successes; 
recognize and acknowledge 
individual accomplishments and 
contributions.


Fiscal Services staff will 
recognize group and/or 
individual achievements of 
others.


Fiscal Services staff 
members acknowledged 
and appreciated the 
accomplishments and 
contributions of others 
within the deepartment as 
well as employees of the 
college at large.


Number of 
demonstrations of 
appreciation initiated 
by Fiscal Services staff 
members in recognition 
of others' 
accomplishments.


By 6/30/2012
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Inst. 
Objective 
ID # (in the 
Strategic 


Plan)


Action 
Plan ID # 


(in the 
Strategic 


Plan)


Action Plan 
Target Date(s) 
(in the Strategic 


Plan)


Responsible 
Party (as 


indicated in the 
Strategic Plan)


BAS Division Objectives 
Related to the Strategic Plan 


Administrative Unit 
Objectives Related to the 


Strategic Plan Action 
Plans/Division Objectives


Administrative Unit 
Objective Outcomes 


Statement


Assessment 
Method(s), 
Measure(s)


Assessment 
Schedule (Timeline)


Assessment Results 
compared to 


Outcomes Statement


Status  
(met, 


unmet, in 
progress)


Additional Notes (if 
any)


III.1.1 Oct 2011 Supt/Pres


Click to access MCCCD Strategic Plan


BAS Division Objectives: 
Operational


Administrative Unit 
Objectives: Operational


Administrative Unit 
Objective Outcomes 


Statement


Assessment 
Method(s),  
Measure(s)


Assessment 
Schedule (Timeline)


Assessment Results 
compared to 


Outcomes Statement


Status 
(met, 


unmet, in 
progress)


Additional Notes (if 
any)


III.1


HUMAN 
RESOURCES         
2011- 2012


MCCCD Mission Statement: The MiraCosta Community College District mission is to provide educational opportunities and student-support services to a diverse population of learners with a focus on their success. MiraCosta offers 
associate degrees, university-transfer courses, career-and-technical education, certificate programs, basic-skills education, and lifelong-learning opportunities that strengthen the economic, cultural, social, and educational well-being of 
the communities it serves.    (adopted by the board on 9/20/2011)


All steps in the recruitment 
process completed & 
finalist(s) recommended to 
superintendent/president.


HR department staff will 
provide support to selection 
committee chair & members 
to ensure an efficient 
recruitment process.


HR Director


III.1.2: 
Develop 
selection 
committee, 
recruit 
candidates, 
and 
recommend 
finalists to 
the 
supt/pres


Oct-Dec 2011


Facilitate district efforts to 
centralize institutional planning 
and accreditation.


1. By Oct 31, 2011 Job 
opening announced with 
application deadline by 
Nov 30, 2011. 2. Within 
1 wk. of closing date 
applications released to 
committee. 3. Within 3 
days of candidates ID'd 
by committee,  HR 
Technician to schedule 
interview candidates. 4. 
Within 3 days of 
Finalists ID'd, HR 
Technician to schedule 
finalist interviews. 5. 
Within 3 days of 
preferred candidate 
ID'd HR Director to 
complete reference 
checks. 6. Within 1 day 
after ID'd by supt/pres 
HR Director to make 
formal job offer.


Timeline & Internal 
assessment by HR 
Director & chair of 
selection committee



http://www.miracosta.edu/officeofthepresident/board/downloads/StrategicPlan2011-2014.pdf
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Determine and define data 
elements in the BAS Division; 
create a divisional research 
agenda to ensure continual and 
consistent departmental data.


Data will be tracked related 
to: 1) # recruitments 
completed, 2) training 
sessions conducted, 3) 
mediations conducted to 
address employee relations 
issues, 4) grievances 
handled


Data was collected, 
analyzed, and 
incorporated into the HR 
Department's program 
review.


Internal assessment 
(yes or no - is data 
collected)


By 6/30/2012 finalize 
data collection. By 
7/30/2012 data reports in 
hand. By 8/31/2012 data 
analysis to be 
completed. By end of 
September 2012 data 
incorporated into HR 
Department's program 
review


Maximize the effectiveness of 
the operational infrastructure and 
processes that support the 
student learning environment.


In support of  the student 
learning environment, all 
processes involved in 
conducting recruitments will 
be timely and efficient.


HR processes are 
completed as specified in 
recruitment timelines.


Timelines & internal 
assessment


1. As each recruitment is 
requested a timeline is 
planned. 2. At the 
conclusion of each 
search an analysis is 
completed as to whether 
HR's commitments were 
completed as planned.


Promote professional 
development to improve the 
leadership, communication, and 
team-building skills of the BAS 
Division's staff.


Promote professional 
development of HR staff to 
improve technical expertise in 
areas of responsibility and 
prepare for future 
advancement.


100% of HR staff 
completed at least one 
professional development 
activity.


Participation Rate


By 12/31/11 HR Director 
will meet with each staff 
member to explore 
options and interests. By 
6/30/12 activities to be 
completed.


Promote a positive and 
constructive relationship with all 
of the BAS Division's internal 
and external customers.


Exceed expectations of 
internal and external 
customers.


HR department is 
perceived as an effective 
partner by all college 
divisions.


2012 Employee survey 
questions related to 
perceptions of HR.


Release Date of 2012 
Employee Survey 
results, Analysis of 
results, results 
incorporated into HR 
Department's program 
review.


Celebrate our successes; 
recognize and acknowledge 
individual accomplishments and 
contributions.


HR staff will recognize group 
and/or individual 
achievements of others.


HR staff members 
acknowledged and 
appreciated for their 
accomplishments and 
contributions to others 
within the department as 
well as employees of the 
college at large.


Number of nominations 
and demonstrations of 
appreciation initiated 
by HR staff members in 
recognition of others' 
accomplishments.


By 6/30/2012  
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Inst. 
Objective 
ID # (in the 
Strategic 


Plan)


Action 
Plan ID # 


(in the 
Strategic 


Plan)


Action Plan 
Target Date(s) 
(in the Strategic 


Plan)


Responsible 
Party (as 


indicated in the 
Strategic Plan)


BAS Division Objectives 
Related to the Strategic Plan 


Administrative Unit 
Objectives Related to the 


Strategic Plan Action 
Plans/Division Objectives


Administrative Unit 
Objective Outcomes 


Statement


Assessment 
Method(s), 
Measure(s)


Assessment 
Schedule (Timeline)


Assessment Results 
compared to 


Outcomes Statement


Status  
(met, 


unmet, in 
progress)


Additional Notes (if 
any)


Click to access MCCCD Strategic Plan


BAS Division Objectives: 
Operational


Administrative Unit 
Objectives: Operational


Administrative Unit 
Objective Outcomes 


Statement


Assessment 
Method(s),  
Measure(s)


Assessment 
Schedule (Timeline)


Assessment Results 
compared to 


Outcomes Statement


Status 
(met, 


unmet, in 
progress)


Additional Notes (if 
any)


Determine and define data 
elements in the BAS Division; 
create a divisional research 
agenda to ensure continual and 
consistent departmental data.


The Purchasing & MM Dept. 
will collect data on 1) the 
number of purchase orders 
processed July 1 to June 30 
each year,  and 2) the 
average amount of time it 
takes to process a requisition 
into a purchase order July 1 
to June 30 each year, 3) 
number of in-house 
impressions in the copy 
center, and 4) number of 
impressions that are out-
sourced.


Data was collected, 
analyzed, and 
incorporated into the 
Purchasing & MM annual 
program review.


Timeline & Internal 
Assessment 


By 6/30/2012: finalize 
data collection. By 
7/30/2012: data reports 
in hand. By 8/31/2012: 
data analysis to be 
completed. By end of 
September 2012: data 
incorporated into 
Purchasing & MM Dept. 
program review.


Maximize the effectiveness of 
the operational infrastructure and 
processes that support the 
student learning environment.


Research and develop a 
procurement card system 
that will provide the district 
with 1) long-term reliable card 
support and services, 2) 
auditable financial records, 
reports, and vendor 
processes, 3) best rebate 
profits, and 4) customer 
service options that allow the 
district to meld its financial 
systems to the card 
provider's system.


MCCCD Purchasing 
Director served on the 
FCCCC-formed statewide 
committee, a specialized 
program targeted solely 
for the benefit of 
community colleges was 
developed, and the 
resulting procurement 
card system was 
implemented at MCCCD.


Timeline; successful 
development; 
implementation


By April 2012 the FCCC-
formed statewide 
committee formal 
program 
recommendation 
prepared. By December 
2012 state-wide 
community colleges 
have completed review 
and recommendation 
phase, have developed 
policies, procedures, 
internal workflow, and 
have secured Board 
approval to proceed with 
the program - MCCCD 
will have completed each 
of these steps.


The 2011-2014 MCCCD Strategic Plan does not contain action plans that require action by the PM&M Department in 2011-2012.


PURCHASING         
2011- 2012


MCCCD Mission Statement: The MiraCosta Community College District mission is to provide educational opportunities and student-support services to a diverse population of learners with a focus on their success. MiraCosta offers 
associate degrees, university-transfer courses, career-and-technical education, certificate programs, basic-skills education, and lifelong-learning opportunities that strengthen the economic, cultural, social, and educational well-being of 
the communities it serves.    (adopted by the board on 9/20/2011)



http://www.miracosta.edu/officeofthepresident/board/downloads/StrategicPlan2011-2014.pdf
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Promote professional 
development to improve the 
leadership, communication, and 
team-building skills of the BAS 
Division's staff.


Purchasing & MM staff 
members will participate in at 
least one professional 
development activity each 
year.


Each Purchasing & MM 
staff member participated 
in at least one 
professional development 
activity during FY2011-
2012.   


Participation Rate By 6/30/2012


Promote a positive and 
constructive relationship with all 
of the BAS Division's internal 
and external customers.


Each year systematically 
schedule one-on-one, face-to-
face meetings with Deans, 
Directors, and key vendors to 
explore and evaluate ways 
the Purchasing & MM 
Department can refine and 
improve communications and 
support for programs and 
services. 


A schedule was 
developed for 6 meetings 
during FY2011-12. Staff 
met with deans, directors, 
and key vendors identified 
in the schedule.  
Improving 
communications, mutual 
program support and 
enhanced service levels 
were explored; some 
processes were refined or 
initiated.


Internal Assessment: 1) 
Number and attendees of 
meetings held, 2) 
processes and 
communications that 
were refined based on 
feedback, and 3) new 
processes and 
communication that may 
have been implemented 
based on feedback.


6 meetings by 
6/30/2012 and all 
resulting changes 
implemented.


Celebrate our successes; 
recognize and acknowledge 
individual accomplishments and 
contributions.


Purchasing & MM staff will 
recognize group and/or 
individual achievements of 
others.


Purchasing & MM staff 
members acknowledged 
and appreciated the 
accomplishments and 
contributions of others 
within the department as 
well as employees of the 
college at large.


Number of 
demonstrations of 
appreciation initiated 
by Purchasing & MM 
staff members in 
recognition of others' 
accomplishments.


By 6/30/2012
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Inst. 
Objective 
ID # (in the 
Strategic 


Plan)


Action 
Plan ID # 


(in the 
Strategic 


Plan)


Action Plan 
Target Date(s) 
(in the Strategic 


Plan)


Responsible 
Party (as 


indicated in the 
Strategic Plan)


BAS Division Objectives 
Related to the Strategic Plan 


Administrative Unit 
Objectives Related to the 


Strategic Plan Action 
Plans/Division Objectives


Administrative Unit 
Objective Outcomes 


Statement


Assessment 
Method(s), 
Measure(s)


Assessment 
Schedule (Timeline)


Assessment Results 
compared to 


Outcomes Statement


Status  
(met, 


unmet, in 
progress)


Additional Notes (if 
any)


Click to access MCCCD Strategic Plan


BAS Division Objectives: 
Operational


Administrative Unit 
Objectives: Operational


Administrative Unit 
Objective Outcomes 


Statement


Assessment 
Method(s),  
Measure(s)


Assessment 
Schedule (Timeline)


Assessment Results 
compared to 


Outcomes Statement


Status 
(met, 


unmet, in 
progress)


Additional Notes (if 
any)


Determine and define data 
elements in the BAS Division; 
create a divisional research 
agenda to ensure continual and 
consistent departmental data.


Develop a formal ergonomic 
evaluation process as 
required to address and 
reduce repetitive motion 
injuries. 


An evaluation schedule for 
45 ergonomic evaluations 
within one specific division 
was established for 
FY2011-2012, and the 45 
ergonomic evaluations 
were conducted as set 
forth in the schedule.


Number of ergonomic 
evaluations


By 6/30/2012 all 
ergonomic evaluations 
will be completed and 
documented, and 
associated costs will be 
identified and tracked for 
the designated division.


The 2011-2014 MCCCD Strategic Plan does not contain action plans that require action by the Risk Management Department in 2011-2012.


RISK MGMT         
2011- 2012


MCCCD Mission Statement: The MiraCosta Community College District mission is to provide educational opportunities and student-support services to a diverse population of learners with a focus on their success. MiraCosta offers 
associate degrees, university-transfer courses, career-and-technical education, certificate programs, basic-skills education, and lifelong-learning opportunities that strengthen the economic, cultural, social, and educational well-being of 
the communities it serves.    (adopted by the board on 9/20/2011)



http://www.miracosta.edu/officeofthepresident/board/downloads/StrategicPlan2011-2014.pdf
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Maximize the effectiveness of 
the operational infrastructure and 
processes that support the 
student learning environment.


Research, identify costs, and 
form a recommendation for 
acquiring an online chemical 
reporting and tracking 
program that will collect and 
house Material Safety Data 
Sheets (MSDS) for all 
chemicals on district 
property.


An online comprehensive 
inventory management 
system is selected to 
collect and house  
Material Safety Data 
Sheets (MSDS) for all 
chemicals on district 
property.


2011-2012 - 1) Timeline: 
research, identify costs, 
and select MSDS 
inventory management 
system. 2012-2013 - 1) 
Timeline: Seek funding.   
2013-2014 - 1) Timeline: 
If funding is granted, 
target dates for 
purchasing and 
implementation.  2) 
Compliance with current 
federal, state, and local 
regulations.


2011-2012: By 3/1/2012 
Risk Mgmt Director 
forms a committee to 
research available online 
MSDS inventory 
management systems.  
By 5/1/2012 Committee 
develops a final 
recommendation.   2012-
2013: September 2012: 
Risk Mgmt Director 
requests funding in a 
Program Development 
Plan during the annual 
Program Review 
process. If funded,  
Funding becomes 
available 7/1/2013.   
2013-2014: By 
8/31/2013: If funding is 
awarded, purchase and 
install online MSDS 
inventory management 
system. By 12/1/2013  
MSDS for all chemicals 
on district property are 
housed in the online 
MSDS inventory 
management system.


Promote professional 
development to improve the 
leadership, communication, and 
team-building skills of the BAS 
Division's staff.


Risk Management staff will 
participate in at least one 
professional development 
activity each year.


Each Risk Management 
staff member participated 
in at least one 
professional development 
activity during FY2011-
2012.


Participation Rate Two 
Professional Seminars By 6/30/2012  


Promote a positive and 
constructive relationship with all 
of the BAS Division's internal 
and external customers.


The Department will 
streamline processes and 
reduce paperwork by 
investigating and 
implementing electronic 
practices that can be 
incorporated into the district 
with little to no cost and 
improve effectiveness and 
efficiencies.


The Department identified 
and incorporated 
electronic practices that 
streamlined processes 
and reduced paperwork.


Internal Assessment; 
End-users evaluations 
Two major program 
revisions to be 
completed


By 6/30/2012 develop an 
end-users evaluation 
form and gather 
feedback. Incorporate 
feedback into the Risk 
Management 
Department's program 
review. 
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Celebrate our successes; 
recognize and acknowledge 
individual accomplishments and 
contributions.


Risk Management staff will 
recognize group and/or 
individual achievements of 
others.


Risk Management staff 
members acknowledged 
and appreciated the 
accomplishments and 
contributions of others 
within the department as 
well as employees of the 
college at large. 


Number of 
demonstrations of 
appreciation initiated 
by Risk Management 
staff in recognition of 
others' accomplishments 
will be 5.


By 6/30/2012
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Inst. 
Objective 
ID # (in the 
Strategic 


Plan)


Action 
Plan ID # 


(in the 
Strategic 


Plan)


Action Plan 
Target Date(s) 
(in the Strategic 


Plan)


Responsible 
Party (as 


indicated in the 
Strategic Plan)


BAS Division Objectives 
Related to the Strategic Plan 


Administrative Unit 
Objectives Related to the 


Strategic Plan Action 
Plans/Division Objectives


Administrative Unit 
Objective Outcomes 


Statement


Assessment 
Method(s), 
Measure(s)


Assessment 
Schedule (Timeline)


Assessment Results 
compared to 


Outcomes Statement


Status  
(met, 


unmet, in 
progress)


Additional Notes (if 
any)


Click to access MCCCD Strategic Plan


BAS Division Objectives: 
Operational


Administrative Unit 
Objectives: Operational


Administrative Unit 
Objective Outcomes 


Statement


Assessment 
Method(s),  
Measure(s)


Assessment 
Schedule (Timeline)


Assessment Results 
compared to 


Outcomes Statement


Status (met, 
unmet, in 
progress)


Additional Notes (if 
any)


Determine and define data 
elements in the BAS Division; 
create a divisional research 
agenda to ensure continual and 
consistent departmental data.


The Student Accounts Dept. 
will collect data on 1) the 
number of credit cards used, 
2) number of tickets sold, 3) 
number of drops for non-
payment, 4) number of calls 
received, 5) number of 
payments made, and 6) 
number of students helped in-
person vs. online.


Data was collected, 
analyzed, and 
incorporated into the 
Student Accounts 
Department's program 
review.


Timeline & Internal 
Assessment 


By 6/30/2012: finalize 
data collection. By 
7/30/2012: data reports 
in hand. By 8/31/2012: 
data analysis to be 
completed. By end of 
September 2012: data 
incorporated into 
Students Accounts Dept. 
program review.


In support of the student 
learning environment, 
research options and form a 
recommendation to offer 
payment plans to students. 
Initiate the use of outside 
collection agencies.


Results of research are 
analyzed and a decision 
is made regarding offering 
a payment plan option to 
students. A collection 
agency is hired  to collect 
past-due accounts. 


Reduced accounts 
receivable FY closing documents Collecting data in 


FY11/12


The 2011-2014 MCCCD Strategic Plan does not contain action plans that require action by the Student Accounts Department in 2011-2012.


Maximize the effectiveness of 
the operational infrastructure 


     
  


STUDENT 
ACCOUNTS         
2011- 2012


MCCCD Mission Statement: The MiraCosta Community College District mission is to provide educational opportunities and student-support services to a diverse population of learners with a focus on their success. MiraCosta offers 
associate degrees, university-transfer courses, career-and-technical education, certificate programs, basic-skills education, and lifelong-learning opportunities that strengthen the economic, cultural, social, and educational well-being of 
the communities it serves.    (adopted by the board on 9/20/2011)



http://www.miracosta.edu/officeofthepresident/board/downloads/StrategicPlan2011-2014.pdf
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Evaluate and ensure that the 
Student Accounts 
Department's internal 
procedures are congruent 
with federal, state, and board 
policies.  Verify that  
department procedures are 
documented and observed.


The Student Accounts 
Department's internal 
procedures are congruent 
with federal, state, and 
board policies. 
Department procedures 
are documented and 
observed.


Results of annual 
district audits


Annual district audit 
cycle/timeline


Promote professional 
development to improve the 
leadership, communication, and 
team-building skills of the BAS 
Division's staff.


Student Accounts staff 
members will participate in at 
least one professional 
development activity each 
year.


Each Student Accounts 
staff member participated 
in at least one 
professional development 
activity during FY2011-
2012.   


Participation Rate By 6/30/2012


Increase communication 
within the BAS Division and 
with appropriate Student 
Services Division staff 
regarding Civic Center 
facilities use and fees 
involved.


Civic Center data is 
shared with and requires 
feedback from BAS 
Division staff and 
appropriate Student 
Services Division staff.


Internal Assessment: 
Number and subject of 
meetings held; number 
and subject of emails 
and memorandums sent 
and received.


7/1/2011 - 6/30/2012: 
Number and subject of 
meetings, emails, and 
memorandums 


Earn respect from district 
colleagues and external 
customers by providing 
information requested in a 
timely, positive and service-
oriented manner.


Positive employee and 
student survey results 
were received for Student 
Accounts.


Annual student and 
employee surveys


Release Dates of 2012 
student survey and 
employee survey results,  
analysis of results,  
results incorporated into 
the Student Accounts 
Department's program 
review.


Celebrate our successes; 
recognize and acknowledge 
individual accomplishments and 
contributions.


Student Accounts staff will 
recognize group and/or 
individual achievements of 
others.


Student Accounts staff 
members acknowledged 
and appreciated the 
accomplishments and 
contributions of others 
within the department as 
well as employees of the 
college at large.


Number of 
demonstrations of 
appreciation initiated 
by Student Accounts 
staff members in 
recognition of others' 
accomplishments.


By 6/30/2012


Promote a positive and 
constructive relationship with all 
of the BAS Division's internal 
and external customers.


    
 p   


and processes that support the 
student learning environment.
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Contact Information 
  


If you have questions relating to the tenure process that concern deadlines or other technical 


issues, please contact Lori Babbitt at 6931. Questions related to issues requiring clarification or 


interpretation, please contact your Tenure Coordinator. 
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I. Overview of the Tenure Review Process 


The Professional Growth and Evaluation Committee 


At MiraCosta College, the Professional Growth and Evaluation Committee (PG&E) plays a 


central role in devising and overseeing the process of tenure review for probationary faculty 


members known at MiraCosta as “Tenure Candidates.” The functions of this committee include: 


1. Developing processes and procedures for tenure review and submitting these to the 


Academic Senate for approval; 


2. Reviewing and revising procedures outlined in the handbooks, based on input solicited 


from participants in the process; 


3. Interpreting established PG&E processes and procedures; 


4. Ensuring clarity, equity, and fairness in the process. 


The Process 


In each year of tenure review, Tenure Candidates (probationary faculty) will be evaluated 


according to the Criteria for Evaluation by a group of peers and a dean who, together with a 


Tenure Coordinator, comprise the Candidate’s Tenure Review Committee (TRC). The TRC is 


comprised primarily of members from the Candidate’s department or work group.  


In the first evaluation cycle (which is completed at the end of the fall semester of the Candidate’s 


first year), the process for all Candidates involves the same activities including observations, 


student surveys, and the compilation of an Evaluation Packet. Using the information found in the 


packet, members of the TRC work collaboratively with the Candidate to devise a Tenure Plan 


that will guide the Candidate through the second evaluation cycle. This cycle, and all subsequent 


cycles, runs from the spring through the fall semester. At the end of each evaluation cycle, a new 


Tenure Plan is devised that includes a prescribed number of observations and student surveys, 


along with the creation of a new Evaluation Packet. If concerns arise, TRCs may add 


requirements to the Tenure Plan. In doing so, TRCs are able to shape Tenure Plans to address the 


needs of individual Candidates.  


Ensuring Clarity, Fairness, and Equity 


In this process, “Tenure Coordinators” play an important role by serving as “process advocates” 


on each TRC. These non-evaluating and non-voting members of TRCs are present to provide the 


opportunity for immediate intervention when possible violations of process arise. The California 


Education Code requires that tenure review procedures be “clear, fair, and equitable.” As such, 


the role of Coordinators is to ensure that both PG&E and TRCs provide clarity in their 


directions, fairness in evaluation, and equity throughout the process. 
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The training that Coordinators receive, along with their membership on PG&E and on several 


TRCs, gives them the broad perspective necessary to provide this oversight. However, it is not 


expected that Coordinators make decisions independent of others. If they detect a problem, they 


are to consult with members of the TRC, and possibly members of PG&E, to seek a mutually 


acceptable resolution to a problem.  


As members of PG&E, Coordinators will meet periodically for discussion and to address 


concerns that arise within the TRCs to which they belong. When necessary, they will also meet 


with Tenure Candidates to provide them with guidance and to ensure that Candidates maintain a 


key role in shaping their Tenure Plans. 


The California Education Code states that faculty must be evaluated on a regular cycle, and gives 


this responsibility to the local Board of Trustees.  At MiraCosta, The Board of Trustees has 


(given) this responsibility to the Academic Senate to develop and administer a fair and equitable 


process. 


 


The Academic Senate has preferred that the evaluation of faculty remain within the Office of 


Instruction. Portfolios and records are maintained in the Office of Instruction, which also 


furnishes administrative support.  The Administrative Support consists of a Dean designated for 


Faculty Evaluations and secretarial support for the timelines and portfolio integrity. 


 


The Dean of Evaluation administers the overall process in coordination with the PG&E Chair 


and members of PG&E.  The Dean of Evaluation serves to link the state requirements and 


administrative concerns with the PG&E process.  This dean serves as an advisor to the PG&E 


Chair, as a member of the Interpretation Committee, and as an ex-Officio member of PG&E. 


Commonly Used Acronyms 


1. TRC:  Tenure Review Committee 


2. D/WG: Department or Work Group 


3. PG&E: Professional Growth and Evaluation Committee 


4. ASC:  Academic Senate Council 


5. IS:  Office of Instructional Services 


Evaluation Cycles 


 First Evaluation Cycle: Fall semester of the first year. 


 Subsequent Evaluation Cycles: Spring semester (beginning spring of the first year) to end 


of fall semester. 
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Tenure Candidate Timeline Overview 


 


Fall Semester First through Fourth Year Evaluation Cycle Candidates 


Flex week 
All new candidates, TRC and ASC members must go through 


a complete training process  


1 Week Prior to FLEX 


until Week 9 of the 


fall semester 


 


 Administration of point-of-service Student Survey of Non-


Classroom Faculty.  Non-classroom Tenure Candidates must 


send copies of the Survey Options Report to Instructional 


Services one week before the first survey is distributed. 


Weeks 1-4 


 


 First year Introductory meeting held 


 All Candidates complete Survey Options Report for Fall 


Semester. 


 All Candidates complete Observation Schedule Report for 


Fall Semester. 


 TRC and Candidate observations scheduled by Candidate as 


per existing Tenure Plan. 


 TRC Chair schedules end of fall Tenure Review Meeting. 


By Week 9 


 


 Student Surveys completed and sent to Office of Instruction 


by end of week nine. 


 Faculty/Staff Survey of Non-Classroom Faculty completed 


and sent to Office of Instruction by end of week nine. 


 All Observation and Discussion Reports sent by Observer to 


Coordinator by end of week nine.  


 Candidate submits Professional Growth and Activities Report to 


TRC Chair (2
nd


 through 4
th


 year only). 


By Week 11 


 


 All student survey results provided to Candidates no later than 


end of week eleven. 


 All Observation and Discussion Reports delivered to 


Candidates by Coordinators no later than end of week eleven. 


 All Faculty/Staff Survey of Non-Classroom Faculty results 


provided to Candidates no later than end of week eleven. 


D/WG Responsibilities Observation Report (optional), 


completed by TRC Chair and sent, along with Candidate’s 
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Professional Growth and Activities Report, to Coordinator. 


 Dean’s Report on Classroom Management, if appropriate, 


sent to Coordinator for review by end of week eleven. 


By Week 12 


 


 D/WG Responsibilities Observation Report reviewed by 


Coordinator and sent to Candidate. 


 Dean’s Report on Classroom Management, if appropriate, 


delivered to Candidates by Coordinators no later that week 


twelve. 


Week 13 


 


 Candidates submit Evaluation Packets to Office of 


Instructional Services by Friday of week thirteen. 


Weeks 14-16  Fall Tenure Review Meetings followed by Tenure Evaluation 


Meetings. 


Week 17  The TRC Chair submits TRC Report to Tenure Coordinator 


and the Tenure Coordinator reviews and forwards TRC 


Report to the Office of Instruction 


 


Spring Semester  


1 Week Prior to FLEX 


until Week 15 of the 


fall semester 


 Administration of point-of-service Student Survey of Non-


Classroom Faculty.  Non-classroom Tenure Candidates must 


send copies of the Survey Options Report to Instructional 


Services one week before the first survey is distributed. 


Week 1  All Candidates must sign TRC Reports by end of week one. 


 Appeals by Candidates submitted by end of week one. 


 


Week 2 


 


 When tenure plans call for Spring student surveys, a Survey 


Options Report must be submitted. 


 When tenure plans call for Spring observations, an 


Observation Schedule Report must be submitted 
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Week 3  PG&E completes appeals process by end of week three 


Week 4  Academic Senate Council makes final recommendations on 


all Candidates. 


Weeks 6-8  Board of Trustees makes final decisions. 


Weeks 8-14 


(Following March 15 


deadline) 


 Complete any TRC Observations assigned to spring semester 


according to timeline prescribed in Tenure Plan. 


By Week 15  TRC Observation and Discussion Reports submitted to 


Coordinator by end of week fifteen. 


 Student Surveys completed and sent to Office of Instruction 


by end of week fifteen. 


 Faculty/Staff Survey of Non-Classroom Faculty completed 


and sent to Office of Instruction by end of week fifteen. 


By Week 17  After review, Coordinator forwards Observation Reports to 


Candidate by end of week seventeen. 


 All Student Survey results provided to Candidates no later 


than the end of week seventeen. 


 All Faculty/Staff Survey of Non-Classroom Faculty results 


provided to Candidates no later than end of week seventeen. 


II. Criteria for Evaluation 
 


1. Demonstrated skill in classroom teaching, non-classroom  roles, and other responsibilities 


specifically listed in the employment job announcement. These may include: 


a. Currency and depth of knowledge in the primary areas of responsibility; 


b. Use of effective communication, written and oral; 


c. Careful attention to effective organizational skill in the classroom and/or other 


worksite(s); 


d. Commitment to program/discipline development and enrichment; 


e. Creativity and innovation; 
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f. Leadership skills. 


 


2. Respect for students’ rights and needs by: 


a. Demonstrating patience, fairness, and promptness in the evaluation and discussion 


of student work; 


b. Sensitivity and responsiveness to the needs of individual students and their special 


circumstances, when appropriate; 


c. Maintaining contractual obligation to teaching and worksite hours and, if 


appropriate, to regular and timely office hours; 


d. Demonstrating sensitivity to human diversity; 


e. Acknowledging and defending the free inquiry of students in the exchange of 


criticism and ideas; 


f. Recognizing the opinions of others. 


3. Respect for colleagues and the educational professions by: 


a. Acknowledging and defending the free inquiry of colleagues in the exchange of 


criticism and ideas; 


b. Recognizing the opinions of others; 


c. Acknowledging sources, when appropriate; 


d. Striving to be objective in their professional judgment of colleagues; 


e. Acting in accordance with the ethics of the profession and with a sense of 


personal integrity; 


f. Working in a spirit of timely cooperation to develop and maintain a collegial 


atmosphere. 


4. Continued professional growth, which may be demonstrated by: 


a. Increasing participation in self-initiated professional activities such as 


coursework, attendance at workshops, seminars, or professional meetings; 


b. Developing new curriculum, programs, or services; 


c. Conducting discipline, programmatic, or pedagogical research; 


d. Contributing to written publications, artistic exhibits, or conference presentations; 


e. Involvement in professional organizations, community partnerships, or other 


activities; 


f. Service in student organizations and activities. 
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5. Participation in collegial governance by: 


(a) Active involvement in a fair share of committee work (e.g.,  governance councils, 


advisory committees, ad hoc committees, task forces, and standards groups);  


(b) Active involvement in department or program functioning (e.g., sub-committee work, 


program review, and participation in Student Learning Outcomes assessment processes*). 


 


*Results of Student Learning Outcomes assessments shall not be a factor in faculty evaluation. 


III. Tenure Candidates 


Overview 


Newly hired, probationary faculty members (Tenure Candidates) are eligible for tenure after 


successfully completing a four-year review process. In some instances, Candidates who have 


previously received tenure at another college may be eligible for early tenure. (See “Early 


Tenure Option” section.) 


Responsibilities 


First Evaluation Cycle 


In the first semester of tenure review, the responsibilities of the Tenure Candidate include the 


following: 


 Attending PG&E tenure candidate training session. 


o Attending their fall TRC Introductory Meeting during which the Candidate will: 


Arrange TRC observations (along with pre- and post-observations) with each of the 


evaluating members of the TRC. 


o Arrange Candidate observations of two MiraCosta faculty members (preferably, 


members of the TRC).Candidates will reflect on their observations of colleagues in 


the scope of their Self-Study. 


 Completing and submitting an Evaluation Packet to the Office of Instructional Services by 


the published deadline. 


 Attending Tenure Review Meeting during the period published in the timeline during which 


a Tenure Plan is created for the second evaluation period. 


 Participating in the development of an appropriate tenure plan for the second year. 


Off Cycle Hires 


Occasionally a faculty member will be hired to start at MCC during the spring semester.  


Education Code states that 70% of an academic year must be completed for it to count and the 
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code defines the academic year beginning the first day of the fall semester.  Therefore, it is not 


permissible to begin the formal evaluation of a new hire in the spring. A faculty member in this 


situation is given a full-time contract for their first spring and will begin the formal evaluation 


process the next fall, following the published criteria and timelines through four full review 


cycles unless granted early tenure. 


Second through Fourth Evaluation Cycles 


Following the first semester of tenure review, Candidates will follow a Tenure Plan created 


during the Tenure Review Meeting. These cycles begin the spring semester with a planning 


meeting and end at the next fall semester with a Tenure Review Meeting. 


IV. Tenure Review Committees (TRCs) 


Overview 


The composition of TRCs will be determined by the end of the semester prior to the arrival of a 


new Tenure Candidate. 


Composition and Responsibilities 


1. Tenure Coordinator  


A Tenure Coordinator is a tenured member of the Professional Growth and Evaluation 


Committee (PG&E). Coordinators serve as advocates for the tenure review process. Their 


role is to help ensure clarity, fairness, and equity in the process. In cases where the 


Coordinator believes a procedural violation may have occurred, the Coordinator first 


attempts to mediate the matter directly with the TRC or responsible TRC member. If such 


mediation fails, the Coordinator refers the matter to the PG&E Chair. 


The PG&E Chair will assign Coordinators to TRCs after consultation with the 


appropriate TRC Chair. For information purposes, the PG&E Chair will send a list of all 


Coordinator assignments to the Academic Senate President. The Coordinator is not a 


member of the same department or work group as the Candidate and, whenever possible, 


is not under the direct supervision of the Dean assigned to the TRC. The reassignment of 


Coordinators is at the discretion of the PG&E Chair. 


Coordinators are non-evaluating members of the TRC and, therefore, do not conduct 


observations of the Candidate.  


Responsibilities include: 


 Helping to ensure clarity, equity, and fairness in the process. 


 Assisting TRC Chair in leading all Tenure Review and Evaluation Meetings. 


 Keeping a chronological record of all meetings. 
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 Reviewing Observation & Discussion Reports for clarity and fairness and 


adherence to Handbook guidelines before forwarding them to the Candidate. 


 Reviewing TRC Reports and Tenure Plans for accuracy, clarity and fairness 


and adherence to Handbook guidelines before forwarding them to the 


Candidate. 


 Maintaining copies of all Observation Schedules, Survey Options Reports, 


Observation & Discussion Reports, TRC Reports, Tenure Plans, and other 


related and essential documents. 


 Considering changes to TRC composition. 


 Facilitating appeals before PG&E. 


 Reading and signing the Evaluation packet before the TRC meeting. 


 


2. Tenure Review Committee (TRC) Chair 


The chair, of the department or work group to which the Candidate belongs or a 


discipline expert will serve as the chair of the TRC. In a timely fashion, the PG&E Chair 


in consultation with the AS President and the appropriate Dean(s) forms a work group for 


any Candidate who is not a member of a department or work group. The goal is to create 


consistency, so it is desirable that the TRC Chair remain with the process throughout.  In 


the event a new TRC chair must be designated, due to department election or a leave 


granted, then these responsibilities are passed to the next TRC chair.   


Responsibilities include: 


 Setting the TRC meeting agenda and sharing it with all members of the TRC 


and the Candidate before the meeting. 


 Leading all TRC meetings (Facilitating the discussion of the Evaluation 


Packet). 


 Observing Candidate in the first and all subsequent evaluation cycles as 


directed by the Tenure Plan. 


 Completing his/her Observation & Discussion Reports and filing them with 


the Tenure Coordinator. 


 Coordinating the collective writing of Tenure Plans and Tenure Review 


Committee Reports. (If all TRC members agree, this responsibility may be 


deferred to another member of the TRC.) 


 Reviewing and approving changes to Survey Options Reports. 


 Completing the optional D/WG Responsibilities Observation Report and 


sending it, along with Candidate’s Professional Growth and Activities Report, 


to Coordinator 
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 Scheduling Tenure Review and Evaluation meetings. 


 


3. Department or Work Group Peer (D/WG Choice) 


Full-time department or work group members select one tenured member to serve on the 


TRC. Whenever possible, it is expected that the individual will have served on the 


Candidate’s selection (hiring) committee. The peer should be from the Candidate’s 


discipline or a discipline closely related to that of the Candidate. If the Candidate has no 


tenured discipline peers at MCC, the TRC Chair and the Dean may decide to utilize a 


discipline consultant (an expert in the discipline from outside MCC). Continuity is 


desired. However, if extenuating circumstances exist, replacement of this member may be 


permitted with the consent of the department or work group and approval of the 


Coordinator.  


Responsibilities include: 


 Attending all TRC meetings. 


 Observing Candidate in the first and all evaluation cycles as directed by the 


Tenure Plan. 


 Completing their Observation & Discussion Reports and filing them with the 


Tenure Coordinator. 


 


4. Department or Work Group Peer (Candidate’s Choice) 


In the initial year of Tenure Candidacy, an additional tenured member of the department 


or work group is chosen by the TRC Chair in consultation with the PG&E Chair to serve 


for the first evaluation period (ending with the Tenure Evaluation Meeting). In 


departments or work groups with fewer than five tenured members, the peer may be a 


member of the Candidate's department or work group or a tenured member of a closely 


related discipline in another D/WG.  


After the first Tenure Evaluation Meeting, the Candidate, in consultation with the 


Coordinator, selects a member of his/her department or work group to replace this peer. 


Once the chosen faculty member accepts, the Coordinator informs the TRC of the 


change.  


Continuity is desired. However, if extenuating circumstances exist, replacement of this 


member may be permitted with consent of the Candidate and approval of the 


Coordinator.  


Responsibilities include: 


 Attending all TRC meetings. 


 Observing Candidate in the first and all subsequent evaluation cycles as 


directed by the Tenure Plan. 
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 Completing his/her Observation & Discussion Reports and filing them with 


the Tenure Coordinator. 


 


5. Appropriate Dean 


If the Candidate’s position falls under the purview of multiple Deans, the Dean of 


Evaluation will choose one Dean to serve.  


Responsibilities include: 


 Attending all TRC and Tenure Review and Evaluation meetings.  


 Observing Candidate in the first and subsequent evaluation cycles as directed 


by the Tenure Plan. 


 Completing his/her Observation & Discussion Reports and filing them with 


the Tenure Coordinator. 


 When appropriate, completing Dean’s Report on Classroom Management (to 


address issues such as meeting deadlines for completing census data and 


completing grade reports). 


All members of the candidate’s committee will observe the first cycle as directed by the Tenure 


Plan. 


Changes to TRC Composition 


Although consistency of TRC Composition is a goal, Candidate peer replacements, leaves, 


changes in Department Chair, and/or removal of TRC Members may necessitate changes to TRC 


Composition.  Outgoing TRC members should not be scheduled or allowed to conduct 


observations if they will not be present at the Tenure Evaluation Meeting. Candidates in their 


fourth evaluation cycle who have been recommended for tenure may become TRC members. 


V. Student Surveys 


Overview 


Student surveys for Candidates must be completed by the week indicated on the timeline:  For 


Candidates in their second through fourth evaluation cycle, student surveys may be conducted in 


either the spring or fall of the evaluation cycle as described in the Tenure Plan. The 


determination of when surveys will be conducted should be made at the Tenure Review Meeting 


and included in the Tenure Plan. It is not necessary to specify exact dates at the time the Tenure 


Plan is created; the specification of a range of weeks is sufficient. Student Surveys should be 


administered and sent to the Office of Instructional Services no later than the end of week fifteen 


of either semester to allow time for processing. 
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Classroom Faculty 


The Student Survey of Instruction will be administered in four courses or 80% of a Candidate’s 


teaching load (whichever is greater) during each evaluation cycle of tenure review. Situations in 


which a Candidate teaches fewer than four class sections mandate that all sections are surveyed.  


In consultation with the TRC Chair, the Candidate completes the Survey Options Report. On this 


form, the Candidate indicates which survey option(s) he /she will use. For Candidates in their 


first evaluation cycle, Survey Options Reports are completed during the TRC Introductory 


Meeting held early in the fall semester. For Candidates in their second through fourth evaluation 


cycle, these reports are completed along with the Tenure Plan in the early spring. Upon 


completion, the Candidate sends copies of the form to Instructional Services, the TRC Chair, and 


Tenure Coordinator. The Candidate places the original(s) into their Evaluation Packet. Changes 


to Survey Options Reports require approval of the TRC Chair and the Tenure Coordinator should 


be informed of changes.  


At the discretion of the TRC Chair, surveys for classroom faculty may be conducted by using 


one or more of the following methods: 


1) Student Proctor Method 


The Candidate designates a responsible student to conduct the survey before leaving the 


classroom for the entire process. The student reads the directions aloud, distributes, collects, 


and delivers the surveys to Instructional Services.   


2) TRC Member Method 


Surveys may be conducted at the conclusion of a classroom observation. The Candidate 


departs the classroom for the entire process. The TRC member then reads the directions 


aloud, distributes, collects, and delivers the surveys to Instructional Services. 


3) Electronic Method 


If online or self-paced open-entry classes are part of the Tenure Candidate’s contract load, 


they can be surveyed. Directions for deploying these surveys will be provided by 


Instructional Services. Instructions will be provided on how to electronically format the list 


of students to be surveyed.  


Non-Classroom Faculty 


The Tenure Candidate should seek a minimum of thirty-five responses from surveys: the Student 


Survey of Non-Classroom Faculty and, if appropriate, the Student Survey of Instruction. 


Optional surveys must be noted in the Tenure Plan. They include: the Student Survey of 


Instruction, the Faculty/Staff Survey of Non-Classroom Faculty, and any individually tailored 


constituent surveys.  


In consultation with the TRC Chair, the Candidate completes the Survey Options Report. On this 


form, the Candidate indicates which survey option(s) he or she will use. For Candidates in their 


first evaluation cycle, Survey Options Reports are completed during the TRC Introductory 
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Meeting held early in the fall semester. For Candidates in their second through fourth evaluation 


cycle, these reports are completed along with the Tenure Plan. Upon completion, the Candidate 


sends copies of the form to IS, the TRC Chair, and Tenure Coordinator. The Candidate places 


the original(s) into his or her Evaluation Packet. Changes to Survey Options Reports require 


approval of the TRC Chair. At the discretion of the TRC Chair surveys for non-classroom faculty 


may be conducted by using one or more of the following methods: 


1) Student Survey of Non-Classroom Faculty 


a)  Point-of-Service Method 


Student surveys are administered and collected by a person or persons (“distributor(s)”) 


approved by the TRC Chair.  


 Student Survey of Individual Contacts 


Substantive student contacts are surveyed during the time period agreed upon by the 


Candidate and his/her TRC Chair. The Candidate requests the appropriate number of surveys 


and preaddressed envelopes from IS. The distributor provides the student with the survey 


form and envelope, either immediately before or after the relevant contact, depending on 


local setting and circumstance. Following the contact, the student completes the survey form, 


seals it in the envelope, and gives it to the distributor, who returns the completed surveys to 


IS. Candidates must not administer or collect their own student surveys. 


 Student Survey of Group Contacts (orientations, presentations, workshops) 


Candidates must request the appropriate number of surveys and preaddressed envelopes from 


IS. The distributor hands out and collects the surveys, places them in the envelope, and sends 


it to IS. Candidates must not administer or collect their own student surveys. 


b) Electronic Method 


After receiving directions from IS on how to format the list of students to be surveyed, 


the Candidate obtains his or her TRC Chair’s pre-approval signature for the list before 


forwarding it to IS. If the Candidate wishes, he or she prepares, in consultation with 


his/her TRC Chair, a cover letter to accompany the surveys; otherwise, IS sends a generic 


cover letter. IS deploys the student surveys electronically. The Candidate places the 


original list and, if appropriate, the cover letter(s) into his or her Evaluation Packet.   


2) Student Survey of Instruction  


a) Split-assignment Tenure Candidates use this survey (paper version) for their contractual 


load-based traditional, captured classroom assignments. The procedures outlined for 


classroom faculty must be followed. Other non-classroom faculty may use this survey, if 


appropriate, after consultation with his or her TRC Chair.  


b) If online or self-paced open-entry classes are part of the non-classroom Tenure 


Candidate’s contract load, they can be surveyed. In these cases, the Student Survey of 


Instruction is utilized as appropriate. Instructions will be provided on how to 


electronically format the list of students to be surveyed.  
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3)   Faculty/Staff Survey of Non-Classroom Faculty 


a) Generally, this survey will be employed for non-classroom faculty members not receiving 


student survey results. For a non-classroom faculty member receiving student survey 


results, this survey may be utilized as an optional component in a Tenure Plan. For 


atypical non-classroom faculty roles, uniquely designed surveys for constituents within or 


outside the college are permitted with the TRC Chair’s and Dean’s approval. The 


Candidate places the originals and, if appropriate, the cover letter(s) into his or her 


Evaluation Packet. 


VI. TRC Observations 


Overview 


There are two basic types of TRC observations: observations of primary job responsibilities and 


observations of D/WG or program responsibilities.  


Observations of Primary Job Responsibilities 


These observations are conducted by the evaluating members of the TRC and are intended to 


provide critical evaluation of the Candidate’s completing his or her primary job 


responsibilities.  


Evaluation Cycle One: Classroom Faculty 


Classroom observations will be conducted for four courses or 80% of a Candidate’s 


teaching load (whichever is greater) during the first fall semester of tenure review. For 


instances in which a Candidate teaches fewer than four class sections, more than one 


TRC member may visit the same class section. Otherwise, no two members of the TRC 


may visit the same class section in the first evaluation cycle unless extenuating 


circumstances exist and the Coordinator grants approval.   


Evaluation Cycle One: Non-Classroom Faculty 


The Candidate schedules each member of the TRC to at least one selected activity during 


the first fall semester of tenure review. No two members of the TRC should observe the 


same activity unless extenuating circumstances exist and the Coordinator grants approval.   


Evaluation Cycles Two through Four: Classroom Faculty 


Three classroom observations or a number of observations equal to 60% of a Candidate’s 


teaching load (whichever is greater) are conducted during the second through fourth 


evaluation cycles. TRCs may wish to schedule more than one observation of a single 


class section. This decision should be considered during the Tenure Review Meeting and 


entered into the Tenure Plan. While it is mandatory that only three members of the TRC 


observe the Candidate in evaluation cycles two through four, it is ultimately the TRC as a 
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whole that decides which members, if any, will not conduct an observation in any of the 


second through fourth evaluation cycles.    


Evaluation Cycles Two through Four: Non-Classroom Faculty 


The Candidate invites three of the four evaluating members of the TRC to conduct an 


observation of an activity during each evaluation cycle, as assigned in the Tenure Plan. 


TRCs may wish to schedule more than one observation of a single activity. This decision 


should be considered during the Tenure Review Meeting and entered into the Tenure 


Plan. While it is mandatory that only three members of the TRC observe the Candidate in 


evaluation cycles two through four, it is ultimately the TRC as a whole that decides 


which members, if any, will not conduct an observation in any of the evaluation cycles 


two through four.    


Scheduling 


Tenure Candidates arrange observations with evaluating members of the TRC. In the first 


evaluation cycle, this may be done at the TRC Introductory meeting. This schedule is 


completed according to the timeline.  Once a schedule is set, the Candidate sends a copy 


of the Observation Schedule Report to the Coordinator who maintains a record. Pre-


observation discussions are scheduled in consultation between the evaluating member of 


the TRC and the Candidate and held prior to the observation. Post-observation 


discussions should take place within one week of the observation. 


Pre-Observation Discussions 


The evaluating member of the TRC and the Candidate may meet in person, talk by 


phone, or communicate by email in satisfying this requirement. Prior to the meeting, the 


observer may request syllabi, sample exams, or other media. For non-classroom 


Candidates, samples of job-related projects and activities may be requested. It is the 


responsibility of the observer requesting the materials to keep any such items for later 


reference.  


During this discussion, the Candidate informs the observer of course/activity goals as 


well as the specific objectives the Candidate will address at the class/activity to be 


observed. If the Candidate wants the observer to participate in any way other than as an 


observer, the request will be made at this time.  


Post-Observation Discussions 


During the post-observation discussion, the observer provides oral feedback in an 


informal dialogue concerning his/her observations as they relate to the Criteria for 


Evaluation that appears in this handbook. Prior to the meeting, the observer may request 


syllabi, sample exams, or other media. The observer, with the Candidate's approval, 


may also elect to share with the Candidate a draft of the observation report. 
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Online Observations 


Observation of online classes may take place, if these classes are a part of assigned 


contract load and are scheduled for observation on the Tenure Plan or in the Introductory 


Meeting. The Candidate shall designate the following elements of observation for each 


online class: 


 one example of content instruction or information delivery (one lecture, an 


instructional animation, assignments which teach content, etc.) 


 a sample of student interaction (equivalent to a week’s worth of electronic 


discussion, or attendance at one half-hour of synchronous chat session) 


 the syllabus 


The Candidate will authorize student-level access to the observer for the purpose of 


evaluating these elements of the class. While it is acknowledged that it would not be 


possible to block the observer from access to other areas of the class, only these elements 


are to be assessed in order to provide equivalency with a one-hour on-site classroom visit. 


Observation and Discussion Reports 


Upon completion of the post-observation discussion, observers complete an Observation 


and Discussion Report. Any documents supplied to the TRC member by the Candidate 


that raise concerns discussed in the Observation and Discussion Report are attached. 


Only those documents provided to the TRC Member during the pre- or post-observation 


discussion or during the observation and referenced in the Observation and Discussion 


Report may be attached to the Report and submitted to the Coordinator for review and 


subsequent inclusion in the Evaluation Packet.  The Observation and Discussion Report 


(and any materials referenced therein) is sent to the Tenure Coordinator for review. The 


Coordinator maintains a copy of the report and any attached materials before sending the 


original documents to the Candidate for inclusion in the Evaluation Packet. 


However, if the Coordinator detects significant problems with the report, he or she may 


ask the observer to make changes before forwarding it to the Candidate. Such requests 


are made only when a report is perceived to lack clarity, fairness, and/or equity or when a 


document referenced was not obtained during the pre- or post-discussion or observation 


or is not attached to the Observation and Discussion Report, and should be made only 


after consultation with the observer. If agreement cannot be reached, the Coordinator 


consults the PG&E Chair who may render a decision or choose to refer the matter to the 


PG&E Committee. It is intended that Coordinators intervene sparingly and only when 


clearly identified problems with the observer’s report exist. 


Response to Observation and Discussion Reports 


Though not necessary, Candidates may complete a Response to Observation and 


Discussion Report. 
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Modifications 


In most cases, when a TRC member (not including the Candidate) must cancel an 


observation, it will be rescheduled. However, in cases where the cancellation presents 


difficulties in completing requirements in timely fashion, the Tenure Coordinator will 


consult with the Dean of Evaluation and the Candidate to determine which of the 


following options is most appropriate: rescheduling, substitution of another TRC 


member, or cancellation of the observation. The Coordinator records any changes to the 


schedule. 


Additional Observations 


These may be assigned when clearly identified concerns exist or at the request of the 


Candidate. This must be done as part of an annual Tenure Plan. 


D/WG Responsibilities Observation Report (Optional: second through fourth evaluation 


cycle Candidates only) 


Overview 


The decision to include this report is made by the TRC at the Tenure Review or Tenure 


Evaluation Meeting and included in the Tenure Plan. All evaluating members of the TRC 


may provide input to this report, although completion of the report on the proper form is 


the sole responsibility of the TRC Chair. 


Section A 


All information contained in this section of the report should be first-hand information 


observed by members of the TRC in appropriate venues. These venues are limited to 


formal department or work group meetings and department or work group duties and 


activities in which the full membership of the department or work is expected to 


participate.  


Section B  


Additionally, the TRC Chair may use section B of this report to verify information 


provided in the Professional Growth and Activities Report. (The Professional Growth and 


Activities Report is submitted to the TRC Chair according to the timeline during the fall 


semester.) The TRC Chair may verify information by interviewing members of the 


department or work group who have first-hand information on activities described in the 


Professional Growth and Activities Report. If this option is chosen, the TRC Chair must 


provide the opportunity for all members of the department to offer input. The name of the 


department or work group member(s) interviewed and the substance of the information 


received must be documented and included in the report. 
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Submission of Report 


The appropriate form must be submitted to the Tenure Coordinator, along with the 


Candidate’s completed Professional Growth and Activities Report for review according 


to the timeline during the fall semester.  If the Coordinator detects no significant 


problems, he or she returns the original forms to the Candidate for inclusion in the 


Evaluation Packet.   


Failure to complete this form and submit it to the Coordinator by the deadline voids 


discussion of this information by the TRC at the Tenure Evaluation Meeting.   


Review by Coordinator 


If in reviewing the report the Coordinator detects significant problems, he or she may ask 


the TRC Chair to make changes before forwarding it to the Candidate for inclusion in the 


Evaluation Packet. Such requests are made only when a report is perceived to lack clarity, 


fairness, and/or equity and should be made only after consultation with the TRC Chair. If 


agreement cannot be reached, the Coordinator consults the PG&E Chair who may render 


a decision or choose to refer the matter to the PG&E Committee. It is intended that 


Coordinators intervene sparingly and only when clearly identified problems with the 


report exist. 


VII. Candidate Observations 


Overview 


Each year Candidates will observe faculty performing their primary job function (instructor, 


librarian, counselor, director, coordinator). Completion of observations will be documented in 


the Tenure Plan; no formal report is completed. 


Scheduling 


During the first evaluation cycle, two Candidate observations of TRC members will be 


conducted in the fall semester. Thereafter, a minimum of one observation is conducted each year, 


either in the spring or fall of the evaluation cycle. In the second through fourth evaluation cycles, 


observations are not limited to TRC members and may include faculty at other institutions or 


professionals at work in a closely related discipline.  


For Candidates in their first evaluation cycle, the determination of who will be observed and 


when the observation will occur is to be made collaboratively by the Candidate and the TRC at 


the TRC Introductory Meeting.  


In evaluation cycles two through four, the determination of who is to be observed is generally 


made by the Candidate. If specific concerns exist, the TRC may choose to make the 
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determination. In either case, the information is included in the Tenure Plan, along with a general 


time frame for conducting the observations.  


In all evaluation cycles, the Candidate schedules the observation(s) according to the timeline 


during the semester in which it is conducted and records completion of the observation in the 


Professional Growth and Activities Report. The Candidate should inform the Coordinator when 


the observations have been completed, so he or she can indicate such on the Observation 


Schedule Report. 


VIII. Evaluation Packets 


Overview 


The Candidate, Coordinator, and the Office of Instructional Services keep copies of all relevant 


documents on file. The Candidate compiles an Evaluation Packet and places it on file with the 


Office of Instructional Services. In the event the Candidate fails to complete the packet in time 


for the Tenure Review Meeting, the Tenure Coordinator assembles it so that the evaluation can 


proceed. A record of the Candidate’s failure to meet the deadline is documented in the Tenure 


Report. All individuals involved in this process should be aware that these documents are 


personnel records and, therefore, must be treated and stored as confidential. 


Timeline Considerations 


All Candidates must complete and file their packets by Friday of the thirteenth week of the fall 


semester.  Note:  It is the responsibility of the Candidate to notify the members of the TRC that 


the Evaluation Packet has been submitted to the Office of Instruction. 


Contents 


1. Copy of Job Announcement 


2. Statement of Intent  for Early Tenure form (1
st
 year qualifying Candidates only—see 


section on Early Tenure) 


3. Statement of application for early tenure and accompanying documentation. (2
nd


 year 


qualifying Candidates who have previously  submitted a Statement of Intent for Early 


Tenure only—see section on Early Tenure) 


4. For classroom faculty, a list of courses taught 


5. Survey Options Report 


6. Survey results 


7. Observation Schedule Report 


8. TRC Observation and Discussion Reports 
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9. Professional Growth and Activities Report (second through fourth evaluation cycles only) 


10. D/WG Responsibilities Observation Report (optional) 


11. Dean’s Report on Classroom Management (optional) 


12. Candidates’ Response(s) to Reports (optional) 


13. Self-Study and Reflection 


14. Revised materials (optional) 


15. Tenure Review Committee Report from previous evaluation (not applicable for 


Candidates in their first evaluation cycle) 


16. Response to Tenure Review Committee Report (optional)  


17. Tenure Plan from previous evaluation (not applicable for year one) 


Professional Growth and Activities Report 


This report describes the Candidate’s involvement in collegial governance, all participation in 


department or work group or program functioning, and participation in professional activities.  


Beginning in second evaluation cycle, the report is submitted to the TRC Chair according to the 


timeline during the fall semester so that information contained in this report may be verified by 


the TRC Chair. The original is then sent to the Coordinator, who signs it, maintains a copy, and 


forwards the original to the Candidate for inclusion in the Evaluation Packet.  If the Department 


Chair has also completed an optional D/WG Responsibilities Observation Report, both reports 


are to be forwarded to the Coordinator for review prior to being forwarded by the Coordinator to 


the Candidate for inclusion in the Evaluation Packet. 


Department/Work Group Responsibilities Observation Report (Optional) 


Completion of the report on the proper form is the responsibility of the TRC Chair. The report is 


related to the Candidate’s contribution to formal department or work group or program functions. 


Inclusion of this report is at the discretion of the TRC. If the TRC Chair has also completed the 


D/WG Responsibilities Observation Report, it is to be forwarded with the Professional Growth 


and Activities Report to the Coordinator for review prior to being forwarded by the Coordinator 


to the Candidate for inclusion in the Evaluation Packet. 


Dean’s Report on Classroom Management Report (Optional) 


Completion of the report is the responsibility of the Dean. The report is related to the 


Candidate’s classroom management.  The following items provide examples of what may be 


included: promptness in evaluation of student work; adherence to timelines and due dates of 


administrative duties (e.g. grades, submission of census rosters); maintaining contractual 


obligation to teaching and worksite hours as related to classroom management (e.g. maintaining 


schedule of classes and office hours).  It is to be forwarded to the Tenure Coordinator for review 







   


25 


prior to being forwarded by the Coordinator to the Candidate for inclusion in the Evaluation 


Packet. 


Self-Study  


In this succinct, three to five page reflection, Candidates should address all concerns reported in 


Observation and Discussion Reports and respond to any substantial issues raised in student 


surveys. Candidates should also propose specific strategies for resolving those issues and 


concerns during the next evaluation cycle.  


 


In addition, if concerns were documented in the previous TRC Report, Candidates should 


analyze the effectiveness of their strategic responses to those concerns.  


 


  Tenure Candidates should also address their participation in Student Learning Outcomes (SLO) 


development and/or assessment processes and may also elect to assess their professional growth 


and/or establish future goals. 


Response Reports (Optional) 


Candidates may include responses to any Observation and Discussion, TRC, D/WG 


Responsibilities Observation Report or Dean’s Reports. In the case of responses to TRC and 


Dean’s Reports, responses may be placed in the Evaluation Packet prior to any PG&E appeal 


hearing or review. 


Revised Materials (Optional) 


Though not essential, Candidates may include material they have revised in response to student 


surveys and/or TRC member Observation and Discussion Reports. 
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IX. Tenure Committee Meetings 


Overview 


Tenure meetings are generally conducted with all TRC members present. However, if 


extenuating circumstances exist, a single TRC member may be absent. Under unusual 


circumstances, it is permissible also for a member of the TRC to participate in a meeting by 


phone or teleconference. In either case, the approval of the PG&E Chair, in consultation with the 


Dean of Evaluation, is required before such exceptions are allowed. 


TRC Introductory Meeting (first evaluation cycle only) 


This is an informal meeting held sometime during weeks one through four of the fall semester in 


which TRC members meet each other and the Candidate. Scheduling of first evaluation cycle 


(fall) observations takes place. 


 TRC Chair schedules and leads the meeting.  (Sample agenda available from IS.) 


 All members of the TRC should attend.  


 Scheduling of observations takes place. 


 Tenure Review and Tenure Evaluation meetings are generally scheduled. 


Tenure Review Meeting 


The purpose of this meeting is to review the Evaluation Packet, and to formulate a Tenure Plan 


(except in the fourth evaluation cycle). It includes the Candidate. 


All Candidates  


This meeting is held at some point during weeks fourteen, fifteen, or sixteen of each fall 


semester as scheduled by the TRC Chair early in the fall semester.  


 TRC Chair schedules the meeting. 


 TRC Chair leads the meeting.  


 All members of the TRC should attend.  


 Contents of the Evaluation Packet are discussed. 


 Previous Tenure Plans are assessed (except in first year). 


 Tenure Plans are formulated (except in year four). 


Tenure Evaluation Meetings 


This meeting is held to make a recommendation on the status of the Candidate and approve the 


Tenure Plan. Decisions may be made by consensus or vote, as determined by the evaluating 







   


27 


members of the TRC. In all cases, decisions must be based solely upon factors related to the 


Criteria for Evaluation. All information considered in making the decision must be present in the 


Evaluation Packet. Information received from individuals outside of the TRC may not be 


considered (except as part of the D/WG Responsibilities Observation Report). Tenure Plans must 


be approved by the TRC at this meeting; however, clarifying details may be added to the Plan 


after the meeting. Such details are finalized within three working days of the meeting. It does not 


include the Candidate and is held shortly after the Tenure Review Meeting.  


For all Candidates, this meeting occurs during weeks fourteen, fifteen, or sixteen of the fall 


semester.  


 TRC Chair schedules the meeting.  


 The TRC Chair leads the meeting with assistance from the Coordinator. 


 All members of the TRC should attend.  


 The Tenure Candidate does not attend. 


 The TRC determines a tenure-track recommendation. 


 The TRC finalizes the Tenure Plan (except in year four). 


X. Deficient Evaluations 


Tenure Review Committee Reports 


At the conclusion of each Tenure Evaluation Meeting, the TRC evaluates the Candidate on each 


of the five Criteria for Evaluation and completes a Tenure Review Committee Report. 


Ordinarily, it is recommended that the TRC address concerns raised during evaluation by 


identifying specifically its concerns in the Tenure Plan and by adding options to the Plan. 


However, if a Candidate does not meet the committee’s expectations in relation to one or more 


of the Criteria for Evaluation, the evaluating members of the TRC create a Corrective Action 


Plan. Ordinarily, the responsibility of writing all reports rests with the TRC Chair. However, if 


consensus exists among TRC members, another member of the TRC may be designated. 


The TRC Chair provides the original Tenure Plan and TRC Report to the Tenure Coordinator 


within three working days of the TRC meeting.  Within three working days, the Tenure 


Coordinator reviews each, and, if no changes are to be made, signs, makes a copy for his or her 


records, sends each TRC member and the Tenure Candidate a copy of the Tenure Plan, and 


forwards both originals to the Office of Instruction.  


Whenever possible, decisions of the TRC should be reached through consensus. Lacking 


consensus, a vote of the evaluating members of the TRC should be taken and recorded by the 


TRC Chair. In the case of tie votes, the Tenure Coordinator refers the decision to PG&E, and a 


hearing is scheduled. 
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What Constitutes “Not Meeting Expectations” 


In determining whether or not a Candidate has failed to meet the TRC’s expectations, it must be 


determined that a substantial deficiency exists in relation to one or more of the Criteria for 


Evaluation, that the deficiency represents a major barrier to seeking tenure, and that the 


deficiency is not likely to be remedied during the probationary period through the addition of 


options to the Tenure Plan. Additionally, the deficiency must be substantiated by more than one 


of the evaluating members of the TRC.  


Corrective Action Plans 


Corrective Action Plans provide an indication of the existing barriers to tenure along with steps 


to be taken to resolve the issues. As well, they provide a timeline by which the committee’s 


expectations are to be met. Failure by the Candidate to fully correct the concerns expressed in a 


Corrective Action Plan in the time allotted by the TRC may result in a recommendation to not 


offer further contracts or to deny tenure. Corrective Action Plans are an option for TRCs that 


have identified a correctible concern. Though recommended, it is not essential that one be 


enacted before the denial of a contract or tenure. 


Review of Corrective Action Plans 


All Corrective Action Plans are reviewed by PG&E before implementation. PG&E may augment 


or eliminate Corrective Action Plans. In cases where PG&E eliminates a Corrective Action Plan, 


a written rationale must be provided on the appropriate form, and valid concerns expressed by 


the TRC must be incorporated in a Tenure Plan. In cases of augmentation, PG&E must provide 


substantial rationale on the appropriate form, and the PG&E Chair must provide the TRC with 


specific written instructions for augmentation of the plan. 


XI. Tenure Plans 


Overview 


A Tenure Plan is shaped in a collaborative fashion during the Tenure Review Meeting. The 


Tenure Plan includes required elements and may also include optional elements. Although 


clarifying details may be added to the Plan after the meeting, such details are finalized within 


three working days of the meeting. Ordinarily, the responsibility of writing the Tenure Plan rests 


with the TRC Chair. However, if consensus exists among TRC members, another member of the 


TRC may be designated to write the plan. 


The completed Tenure Plan and Tenure Review Committee Report are to be sent to the 


Coordinator for review within three working days of the Tenure Evaluation Meeting.  If no 


changes are requested or required, the Tenure Coordinator will maintain a copy for his/her 


records and, within three working days, forward copies to the Candidate and members of the 
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TRC and the original to the Office of Instructional Services for inclusion in the Evaluation 


Packet. 


The Tenure Candidate should sign off on his/her Tenure Plan and Tenure Review Committee 


Report within three working days after its submission to the Office of Instructional Services. 


In creating the Plan, the Coordinator provides input to the TRC. If, after consultation with the 


TRC, the Coordinator remains unsatisfied that the Plan is clear, fair, and equitable, he or she 


refers the matter to PG&E for a hearing.  


Required Elements 


In order to ensure fairness and equity for all Tenure Candidates, and to ensure that all Candidates 


are held to the same high standards MiraCosta College expects of its faculty members, the 


following minimum elements are required of each Tenure Plan.  


First Evaluation Cycle: 


During the initial evaluation cycle of Tenure Review (fall of year one), no Tenure Plan 


exists. Therefore, all elements of tenure review are prescribed and include the following 


for each Tenure Candidate: 


 Student Surveys. (See section on Student Surveys for details.) 


 Four TRC Observations. 


 Two Candidate Observations (observations conducted by the Candidate). 


 Participation in all required department, program, or work group functions. 


 Submission of an Evaluation Packet. 


Evaluation Cycles Two Through Four: 


Tenure Plans guide the tenure review process over the course of the spring and 


subsequent fall semester. A new Tenure Plan is devised for evaluation cycles two and 


three. In these evaluation cycles, the minimum required elements include: 


 Student Surveys. (See section on Student Surveys for details.) 


 Three TRC Observations. 


 One Candidate Observation. 


 Participation in all required department, program, or work group functions. 


 Participation in collegial governance and/or departmental initiatives 


 Submission of an Evaluation Packet. 
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Optional Elements  


Optional elements are intended to provide the Candidate with a degree of flexibility within the 


tenure review process. Recognizing that Candidates come to MCC with diverse backgrounds, 


Candidates are encouraged to select elements most suited to their particular interests and needs.  


It is intended that the Candidate will be primarily responsible for choosing the elements in this 


category. Exceptions will occur when clearly identified concerns exist. In these cases, TRC 


members may choose only options that are linked to the particular concerns identified in the 


Tenure Plan. These options need not substitute for other choices the Candidate may wish to 


pursue. 


Following is a list of optional elements meant to be suggestive rather than all-inclusive. 


Therefore, Candidates should feel free to explore alternate pathways to individual growth and 


evaluation. 


 Additional TRC observations 


 Additional candidate observations 


 Additional surveys (students, colleagues) 


 Flex activity attendance or leadership 


 Conference attendance 


 Consultation with discipline/subject expert(s) 


 Small Group Instructional Diagnosis (SGID—see Tenure Coordinator for details) 


 Establishing community links 


 Other                                             _    


XII. Exceptions and Appeals 


Timelines 


Meeting the scheduled timelines is an important part of the tenure review process. In the event 


that a Candidate or TRC anticipates missing a deadline, the Candidate or TRC Chair (as 


appropriate) should inform the Tenure Coordinator immediately. If extenuating circumstances 


exist, an appeal to the PG&E Chair and the Dean of Evaluation for an extension may be made. 


However, all Candidates should be aware that the March 15 statutory deadline leaves very little 


flexibility in the spring schedule, and missing deadlines seriously jeopardizes their candidacy for 


tenure.  


Tenure Meetings 


Tenure meetings are generally conducted with all TRC members present. However, if 


extenuating circumstances exist, TRC members may be replaced with agreement between the 
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PG&E Chair and the appropriate Tenure Coordinator and TRC Chair. Under unusual 


circumstances, it is permissible also for a member of the TRC to participate in a meeting by 


phone or teleconference. In either case, the approval of the PG&E Chair in consultation with the 


Dean of Evaluation is required before such exceptions are allowed. 


Appeals 


It is the intent of PG&E that problems materializing in the tenure review process be addressed in 


a timely manner. Written appeals may be made to PG&E and a hearing requested. The 


appropriate form should be completed by the individual Coordinator, Candidate, or TRC Chair 


and forwarded to the PG&E Chair. Individuals who wish to appeal a decision should do so 


within two weeks of the action or decision that generated the appeal. The appeal must be made 


by the end of the third week of the spring semester for all Candidates.  


Hearings will be called when agreed upon by a Tenure Coordinator and the PG&E Chair or in 


any case in which a TRC is deadlocked on a vote, a Candidate is recommended for a Corrective 


Action Plan, not recommended for further contract, or not recommended for tenure. In the case 


of appeals made by a Candidate, a hearing shall allow for the Candidate to present all necessary 


information in support of his or her position.  


All appeals resulting in hearings will take place at the next scheduled PG&E meeting. In cases 


when the schedule does not permit timely resolution of the conflict, a special session of PG&E 


may be called. By statute, the failure of any party to complete the appeal process in a timely 


fashion does not extend the timeline for reporting to Board of Trustees.  


In making decisions, PG&E gives due consideration to the recommendations of the TRC. In 


reviewing decisions made by a TRC, each TRC member’s input will be afforded equal 


consideration. Accordingly, PG&E may not consider the opinions of the TRC Chair, Dean, or 


any faculty peer as more or less important than that of other TRC members. PG&E should strive 


for consensus in reaching decisions. When consensus is lacking, a vote should be taken and 


recorded. The PG&E Chair will maintain a record of appeals and decisions in a confidential file 


that will be kept in the same storage location as all Candidate packets, in the Office of 


Instruction. 


Replacement of Coordinator 


TRC Chairs may issue an appeal to request the replacement of a Tenure Coordinator at any time 


in the tenure review process. Such a request may only be granted once during the four years of 


tenure review. Such appeals should be made to the PG&E Chair and the Academic Senate 


President, who must both agree to the replacement. The PG&E Chair, after consultation with the 


TRC Chair, decides upon an appropriate replacement for the Coordinator. 


Challenges to Coordinators 


In cases where the TRC Chair questions a decision or action by the Coordinator, the Chair may 


appeal the decision or action to the PG&E Chair no later than the end of week four of the spring 
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semester for Candidates in their first evaluation cycle, or week seventeen of the fall semester for 


Candidates in their second through fourth evaluation cycles. In such cases, the appeal should be 


made no more than two weeks after the occurrence of the decision or action being appealed. 


XIII. Early Tenure Option 
The ASC does not support exercising the option to grant tenure at the end of year one. 


Tenure candidates may be eligible for early tenure only if  


 


A) they were granted or have been recommended for tenure in a similar position at an institution 


of higher education with a defined review process and 


 


B) they have demonstrated  meeting to an extraordinary degree each of MiraCosta's five criteria 


for evaluating Candidates. 


 


 


Candidates interested in applying for early tenure must place the Statement of Intent for Early 


Tenure form in their 1
st
 cycle Evaluation Packet.   


 


The appropriate box should be checked on the 2nd cycle Tenure Plan. 


 


In the 2
nd


 cycle Evaluation Packet, a statement of application for early tenure and all 


accompanying documentation must be placed in a separate section at the front of the Evaluation 


Packet.  


The recommendation for early tenure must be made by the TRC, reviewed and approved by 


PG&E and the ASC before it is taken to the Board of Trustees for approval. 


XIV. The Professional Growth and Evaluation Committee 


Mission 


The mission of PG&E is to promote the professional growth of faculty members and to provide 


for their evaluation as required in Education Code. Additionally, it is the responsibility of PG&E 


members to ensure that all Tenure Candidates are treated with equity and fairness while 


undergoing tenure review.  


Functions 


1) Developing proposed procedures for the PG&E process; 


2) Reviewing and revising procedures outlined in the handbooks based on input solicited 


from participants in the process; 







   


33 


3) Interpreting established PG&E procedures by acting in an advisory position to those 


undergoing evaluations; 


4) Assuring clarity, equity, and fairness in the tenure review process; 


5) Reaching consensus when possible through discussion, giving due consideration to the 


recommendations of the Tenure Review Committee; 


6) Voting and sending recommendations to the Academic Senate Council; 


7) Requiring the elimination or augmentation of Corrective Action Plans as appropriate; 


8) Reviewing and acting on any appeals in matters related to evaluation of Tenure 


Candidates; 


9) The PG&E members through the Chair will provide thoughtful and descriptive rationale 


for the committee’s decisions on all matters of appeal decisions.  The purpose is to 


provide a historical record of the decisions made regarding said appeals.  This rationale is 


to be stored in a PG&E folder kept with the evaluation packets within the Office of 


Instruction.  


Composition 


1) Two Vice-Presidents (ex-officio) 


 One from Student Services and one from Instructional Services. 


2) Eleven Tenured Faculty Members (minimum, not including Chair) 


 Appointed by the Academic Senate President and confirmed by the Academic 


Senate Council, with representation from the diverse programs of the college.  


 At least two members must be non-classroom faculty.  


 No more than two members from the same department may serve on the 


committee. 


 All tenured members, except the Chair, serve as Tenure Coordinators. 


3) Chair 


 Tenured faculty member who has a minimum of one year’s service on PG&E. 


 Does not serve as a Tenure Coordinator. 


 Does not serve as a TRC Chair 


4) Two Tenure Candidates 


 Must be in third or fourth year of tenure review. 


 Do not serve as Tenure Coordinators. 


5) Dean of Faculty Evaluation (ex-officio) 
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Committee Responsibilities 


1) Fully understanding the Tenure Candidate Handbook;  


2) Attending training sessions, which will be conducted by the PG&E Chair and the Dean 


of Faculty Evaluation; 


3) Assuring clarity, equity, and fairness in the tenure review process;   


4) When appropriate, serving as Tenure Coordinators; 


5) Attending PG&E meetings, including those held in closed session in accordance with 


the Brown Act.  


a) Discussing appeals brought forth.  


b) Hearing all cases in which a TRC is deadlocked, a contract, tenure or early 


tenure is denied, or a Corrective Action Plan is assigned. 


c) If appropriate, in a separate motion, directing the TRC to eliminate or augment a 


Corrective Action Plan.  


Vice President Responsibilities 


1) Participating in the responsibilities assigned to the PG&E Committee (see above). 


2) Reading Evaluation Packets of all Candidates in his or her division prior to the PG&E 


meeting. (See timeline for availability of Packets.) 


3) Discussing concerns at the PG&E meeting regarding contents of those packets, which 


have been identified by the Vice President as meeting all of the following criteria: 


a. A substantial deficiency exists in relation to one or more of the Criteria for 


Evaluation; 


b. The deficiency could represent a significant barrier to achieving tenure; 


c. The deficiency is not likely to be remedied during the probationary period through 


options found in the Tenure Plan; 


d. The deficiency is documented by at least two of the evaluating members of the 


TRC. 


PG&E Chair Responsibilities 


1) In conjunction with the Dean of Faculty Evaluation, providing training to new PG&E 


members.  


2) In conjunction with the Dean of Faculty Evaluation and members of PG&E, providing 


training to TRC members, members of the Academic Senate Council, and Tenure 


Candidates.  
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3) Consulting with individual Tenure Coordinators throughout the year whenever 


concerns relating to procedural clarity, equity, or fairness arise. 


4) Attending TRC meetings when invited by Tenure Coordinators who feel the 


involvement of the PG&E Chair could be beneficial. In such cases, the PG&E Chair 


attends to ensure clarity, equity, and fairness in the process but does not vote. 


5) Calling and keeping a chronological record of all closed session meetings.  


6) Completing any PG&E Appeals Reports and the annual PG&E Recommendations 


Report to the ASC.  The PG&E Chair will maintain a record of appeals and decisions in 


a confidential file that will be kept in the same storage location as all Candidate 


packets. 


7) Sending to IS for inclusion in the PG&E file a brief summary report of decisions made 


in closed session meetings, including a copy of the annual Recommendation Reports 


for Candidates from PG&E to the ASC. 


8) Upon invitation from the ASC, attending a closed session of the ASC when the 


recommendations for tenure advancement/re-employment appear on the agenda as old 


business. The PG&E Chair is present to clarify procedural matters. Discussion should 


be based only on written information found in Evaluation Packets.  


9) Receiving complaints about any Tenure Coordinators or TRC members who fail to 


meet their responsibilities in the tenure review process and taking necessary action, in 


consultation with AS President and Dean of Evaluation, including removal of TRC 


Members or reassignment of Tenure Coordinators, when appropriate.  The PG&E Chair 


will maintain a record of any necessary actions in a confidential file that will be kept in 


the same storage location as all Candidate packets. 


10) Whenever practical, consulting with other PG&E members prior to making decisions.  


The PG&E Chair will appoint a subcommittee from within PG&E to advise the PG&E 


Chair on interpretation of rules and procedures, .  This interpretations subcommittee 


shall consist of at least four members, one of whom will be the Dean of Evaluation and 


one the PG&E Chair.  This subcommittee will be consulted on interpretation decisions 


whenever time permits, and their advice shall be given due consideration prior to the 


Chair’s rendering interpretations that are not time sensitive.  The PG&E Chair will 


maintain a record of all interpretation decisions and pass along that record to 


subsequent PG&E Chairs and members of the Interpretations Subcommittee. 


XV. Academic Senate Council (ASC) Responsibilities 


Council Responsibilities  


The ASC, as the legal representative of the faculty in academic and professional matters, has the 


primary responsibility to make a final recommendation regarding re-employment or tenure and 
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send it through the Superintendent/President to the Board of Trustees. Thus, the ASC receives 


and reviews in closed session (in accordance with the Brown Act) the Lists of Recommendations 


for Candidates from PG&E to the ASC. The ASC members access the packets in IS, if 


necessary. When the PG&E recommendation lists appear on the ASC agenda, the ASC may 


request that the chair of PG&E attend the meeting (discussed under PG&E Chair Responsibilities 


in this handbook). Giving due consideration to the recommendations of the TRCs and PG&E, the 


ASC votes and then sends a final recommendation through the Superintendent/President to the 


Board of Trustees. The individual votes of ASC members are made public in accordance with the 


Brown Act. In any case where the ASC votes to overturn a PG&E recommendation, the ASC 


provides its rationale in writing. This written documentation is filed with the Dean of Faculty 


Evaluation, to be included in the Candidate’s Evaluation Packet. 


AS President Responsibilities 


1) Completing the annual Lists of Recommendations for Candidates from the ASC to the 


Board. Sends these lists through Superintendent/President to the Board of Trustees for 


action. Requests that the Superintendent/President place this item on the Board agenda 


for action prior to March 15; 


2) Filing reports (if any) that present the ASC's reasoning for overturning any PG&E 


recommendations with the Dean of Faculty Evaluation, to be included in the 


Candidate’s packet; 


3) Appointing faculty members to PG&E; 


4) Designating a chair of PG&E, preferably a committee member who is in his/her second 


(or greater) year of service; 


5) Receiving complaints about the PG&E Chair and taking necessary action, including 


removal if necessary;  


6) Suggesting to the PG&E Chair future PDP activities of value to faculty undergoing 


evaluation. 


XVI. Board of Trustees Responsibilities 
 


1) Receives ASC recommendations through the Superintendent/President. The 


administration reserves the right to present a dissenting recommendation in writing if it 


deems appropriate. The Superintendent/President sends this dissenting recommendation 


to Instructional Services to be included in the packet. The Board may access the 


Evaluation Packets, as necessary. 


2) Makes re-employment decisions, relying primarily upon the judgment and advice of the 


ASC. If the ASC’s recommendation is not accepted, the Board or its designee 


communicates its reasons in writing to the ASC, sending the original to Instructional 


Services to be included in the Evaluation Packet. 
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 Section One: Introduction 


Professional Growth and Evaluation Committee Mission and Functions 


The mission of the Professional Growth and Evaluation (PG&E) Committee is to promote the 
professional growth of faculty members and to provide for their evaluation as required in Education Code. 
The functions of the PG&E Committee are as follows: 


1) Develop proposed procedures for the PG&E process; 


2) Review and revise procedures outlined in the handbooks, based on input solicited from participants in 
the process; 


3) Interpret established PG&E procedures by acting in an advisory position to those undergoing 
evaluations as well as to those persons administering the process. 


Philosophy of Faculty Growth and Evaluation 


The professional growth and professional evaluation of faculty are interrelated.1


MiraCosta strives to establish a supportive environment that encourages and facilitates lasting change. 
This growth and evaluation process is, to the extent possible, initiated and directed by the faculty member 
being evaluated. The process fosters self-initiated learning, encourages creativity, and promotes 
teamwork. 


 Thus, the Professional 
Growth and Evaluation Process at MiraCosta College has a dual purpose: to promote the professional 
growth of faculty members and to provide for their evaluation as required in Education Code. The process 
provides an opportunity for individuals to explore educational priorities and perspectives through self-
study, feedback from constituents with whom there is regular interaction, and dialog on significant issues. 


MiraCosta’s commitment to collegial governance is the basis for this process, one in which faculty and 
administrators share the responsibility for evaluation. The process has been designed to measure 
established written criteria and insures that only information related to those criteria can be considered in 
the process. 


                                                 
1 MiraCosta College Policy No. V.A. states: “‘Faculty’ means those employees who are employed in positions not 
designated as supervisory or management…and for which minimum qualifications for hire have been specified in 
the regulations of the Board of Governors.” 
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Criteria for Evaluating Tenured Faculty 


MiraCosta’s objective is to maintain a faculty of extraordinary people: men and women of uncommon 
ability, energy, enthusiasm, and commitment. We wish to retain faculty members who bring to their 
students, departments, divisions, and college breadth and depth of knowledge, pedagogical effectiveness, 
and life experiences which will enrich their disciplines and stimulate learning. Faculty, therefore, must 
reflect this standard of excellence in their performance of faculty duties and interaction with students and 
colleagues. 


The following criteria delineate common areas of performance to be evaluated during the evaluation 
process.  


1. Demonstrated skill in classroom teaching, non-instructional roles, and other responsibilities 
specifically listed in the employment job announcement. These may include: 


a. Currency and depth of knowledge in the primary areas of responsibility; 


b. Use of effective communication, written and oral; 


c. Careful attention to effective organizational skill in the classroom or other worksite(s); 


d. Commitment to program/discipline development and enrichment; 


e. Creativity and innovation; 


f. Leadership skills. 


2. Respect for students’ rights and needs by: 


a. Demonstrating patience, fairness, and promptness in the evaluation and discussion of 
student work; 


b. Sensitivity and responsiveness to the needs of individual students and their special 
circumstances, when appropriate; 


c. Maintaining contractual obligation to teaching and worksite hours and, if appropriate, to 
regular and timely office hours; 


d. Demonstrating sensitivity to human diversity; 


e. Acknowledging and defending the free inquiry of students in the exchange of criticism 
and ideas; 


f. Recognizing the opinions of others. 


3. Respect for colleagues and the educational professions by: 


a. Acknowledging and defending the free inquiry of colleagues in the exchange of criticism 
and ideas; 


b. Recognizing the opinions of others; 


c. Acknowledging sources, when appropriate; 


d. Striving to be objective in their professional judgment of colleagues; 
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e. Acting in accordance with the ethics of the profession and with a sense of personal 
integrity; 


f. Working in a spirit of timely cooperation to develop and maintain a collegial atmosphere. 


4. Continued professional growth, which may be demonstrated by: 


a. Increasing participation in self-initiated professional activities such as coursework, 
attendance at workshops, seminars, or professional meetings; 


b. Developing new curriculum, programs, or services; 


c. Conducting discipline, programmatic, or pedagogical research; 


d. Contributing to written publications, artistic exhibits, or conference presentations; 


e. Involvement in professional organizations, community partnerships, or other activities; 


f. Service in student organizations and activities. 


5. Participation in collegial governance by: 


     a. Active involvement in a fair share of committee work (e.g., governance councils, advisory 


committees, ad hoc committees, task forces, and standards groups);  


     b.  Active involvement in department or program functioning (e.g., sub-committee work, 


program review, and participation in Student Learning Outcomes assessment processes*). 


 
*Results of Student Learning Outcomes assessments shall not be a factor in faculty evaluation. 
 







4 
 


 Section Two: Process for Evaluation: 6 Year 


Description of the Evaluation: 6 Year Process 


The evaluation cycle for tenured faculty typically consists of an evaluation every three years, alternating 
between Evaluation: 6 Year and Evaluation: 3 Year. Evaluation: 3 Year is possible three years following 
the receipt of a “Satisfactory” recommendation in Evaluation: 6 Year or the receipt of a “Grant Tenure” 
recommendation in the tenure review process. The process for Evaluation: 6 Year applies to contract load 
only, and only information which is related to the Criteria for Evaluating Tenured Faculty may be 
considered in the process. The process for Evaluation: 6 Year starts in fall when the Dean of Faculty 
Evaluation notifies each Tenured Faculty Member (TFM) who is to participate in the process in the 
following spring semester. The full process is briefly outlined below. Please see the complete description 
of the process in this section.  


1) In early spring, the Peer Review Committee (PRC) is formed. The PRC consists of one to three 
tenured faculty members, the department chair, and the appropriate dean – who is a non-voting 
member. The TFM selects the tenured faculty peers – with at least one from the TFM’s discipline or 
closely-related discipline – after requesting input from the department chair.  


2) The TFM then prepares an evaluation packet and hand carries it to Instructional Services (IS) 
(OC4715), where it is made available to the PRC for review.  


3) After the PRC reviews the packet, the TFM leads the TFM/PRC meeting. After this meeting, the PRC 
meets without the TFM. If substantial concerns are identified by the PRC, the PRC holds a follow-up 
meeting with the TFM to discuss these concerns, and when appropriate, gets input from the TFM for 
an assistance plan or corrective action plan. The PRC then makes one of the following 
recommendations before forwarding the packet to the appropriate dean:   


 Satisfactory  
 Improvement needed – assistance plan prescribed  
 Minimum standards not met – corrective action plan prescribed  
 Unsatisfactory 


4) The appropriate dean reviews the TFM packet, and then either accepts or does not accept the PRC 
recommendation.  


 
a) If the PRC recommendation is either “Satisfactory” or “Improvement needed – assistance plan 


prescribed” and if the dean accepts it, that recommendation is final. Therefore, neither PG&E nor 
Academic Senate Council reviews the packet. If for two consecutive full evaluations the PRC 
recommendation is “Improvement needed – assistance plan prescribed” and if the dean accepts it, 
the dean forwards the packet to PG&E for action if requested by the TFM.  If for three 
consecutive full evaluations the PRC recommendation is “Improvement needed – assistance plan 
prescribed” and if the dean accepts it, the dean forwards the packet to PG&E for action. 


b) If the PRC recommendation is either “Minimum standards not met – corrective action plan 
prescribed” or “Unsatisfactory” and if the dean accepts it, the dean forwards the packet to PG&E 
for action.   
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c) If the dean does not accept the PRC recommendation, the dean forwards the packet to PG&E for 
action.   


5) PG&E reviews the TFM packet in the cases identified above.  PG&E makes one of the following 
recommendations:  


 Satisfactory 
 Improvement needed – assistance plan prescribed 
 Minimum standards not met – corrective action plan prescribed 
 Unsatisfactory 


a) If PG&E recommendation is “Satisfactory,” “Improvement needed – assistance plan prescribed,” 
or “Minimum standards not met – corrective action plan prescribed,” that recommendation is 
final. Therefore, the ASC does not review the packet. If appropriate, PG&E directs the PRC to 
write and implement an assistance plan or corrective action plan.  


b) If the PG&E recommendation is “Unsatisfactory,” PG&E forwards the packet to the ASC for 
action.  


6) The Academic Senate Council reviews the TFM packet only if the PG&E recommendation is 
“Unsatisfactory,” and then either accepts or does not accept the PG&E recommendation. 


 
a) If the ASC accepts the PG&E recommendation of “Unsatisfactory,” the ASC forwards the packet 


to the appropriate vice-president for administrative action.  


b) If the ASC does not accept the PG&E recommendation of “Unsatisfactory,” the final 
recommendation is “Minimum standards not met – corrective action plan prescribed.” If appropriate, 
the ASC directs the PRC to write and implement a corrective action plan. (Before making this 
recommendation, the ASC must send a written rationale to PG&E and then consider PG&E’s written 
response to that rationale. These documents must be attached to the ASC Report.)  


Notes:   


1. The recommendations of the PRC, Dean, PG&E, and ASC are recorded with summary comments on 
committee reports that are filed in the TFM’s packet. The TFM may attach a signed/dated statement 
to the PRC Report, the Dean’s recommendation, the PG&E Report, and the ASC Report before the 
packet is forwarded to the next level. Any PRC member may attach a signed/dated statement of 
reservation to the PRC Report before the packet is forwarded to the dean. 


2. Recommendations other than “Satisfactory” may be made only in sequence. For example, if a TFM 
has received a recommendation of “Satisfactory” in the most recent evaluation cycle, the only 
recommendations that may be made in the current cycle are “Satisfactory” or “Improvement needed – 
assistance plan prescribed.” A recommendation of “Unsatisfactory” may be made only after an 
assistance plan and a corrective action plan have been provided to the TFM and after these forms of 
assistance have proven to be unsuccessful. It is up to the PRC to determine the number of assistance 
plans and/or corrective action plans provided to the TFM. Instructional Services retains the entire 
packet of any TFM who receives a recommendation other than “Satisfactory” until that TFM once 
again receives a “Satisfactory” evaluation.  
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3. If a TFM receives a final recommendation of “Minimum standards not met – corrective action plan 
prescribed” or “Unsatisfactory,” the PRC, the Dean, or PG&E may direct the TFM to undergo 
Evaluation: 6 Year during the next academic year.   
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Tenured Faculty Evaluation: 6 Year Growth and Evaluation Process Timeline 


Deadline* Activity 
End of the fall semester preceding spring 
evaluation 


Dean of Faculty Evaluation notifies TFM that the TFM is 
scheduled to participate in this process during the following 
spring. 


Before the beginning of Flex week of 
spring semester  


If applicable, TFM completes Assistance Plan or Corrective 
Action Plan from previous evaluation cycle.  


1 Week Prior to FLEX until Week 9 of 
the spring semester 
 
 


Administration of point-of-service Student Survey of Non-
Classroom Faculty.  Non-classroom TFM must send copies 
of the Evaluation Options Report to Instructional Services 
one week before the first survey is distributed. 


End of 1st week of spring semester 
 


TFM selects PRC peers after requesting input from the 
department chair.  
If applicable, TFM conducts meeting with previous PRC to 
discuss completion of Assistance Plan or Corrective Action 
Plan from previous evaluation cycle.  


End of 2nd week of spring semester 
 


Department chair conducts PRC chair election and notifies 
TFM of results.  
If applicable, Assistance Plan Report of Completion or 
Corrective Action Plan Report of Completion from previous 
evaluation cycle is available in Instructional Services to 
TFM.  


End of 3rd week of spring semester 
 


TFM sends copy of the Evaluation Options Report to 
Instructional Services.  
TFM sends to Instructional Services any lists of the names 
of constituents to receive surveys. 
If the TFM’s previous evaluation was other than 
Satisfactory, the PRC may initiate additional Visitations and 
Discussions. 
TRC members, PRC members, PG&E members, and 
Tenured Academic Senate Council members return Civil 
Liability, Confidentiality, and Conflict of Interest memo 
(with their signature) to Instructional Services.  
If applicable, TFM signs Assistance Plan Report of 
Completion or Corrective Action Plan Report of Completion 
from previous evaluation cycle and may attach a statement.  


End of 5th week of spring semester 
 


TFM schedules TFM/PRC meeting to be held after PRC 
members review packet but before end of 14th week of the 
spring semester.  


End of Week 9 of spring semester 
 


Distribution and administration of student surveys and other 
surveys for TFMs.  
Any visitation and discussion, SGID, or video presentation 
has been completed. 
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End of 10th  week of spring semester 
 


TFM receives all survey results. TFM receives all Visitation 
and Discussion, SGID, and Video Presentation reports.  
TFM receives all Individual PRC Member reports.  


End of 12th  week of spring semester TFM hand carries packet to Instructional Services. 
End of 14th  week of spring semester TFM conducts TFM/PRC meeting. 
Wednesday of 15th week of spring 
semester 


PRC Chair conducts PRC meeting and, if applicable, follow-
up meeting with TFM.  


Friday of 15th week of spring semester Signed PRC Report (except for TFM’s signature) and any 
PRC member’s statement of reservation are available in 
packet to TFM. Any Assistance Plan or Corrective Action 
Plan is attached. 


Monday of 16th  week of spring semester 
 


TFM signs PRC Report and may attach a statement. If 
applicable, TFM signs Assistance Plan or Corrective Action 
Plan.  


Tuesday of 16th week of spring semester 
 


Packet available in Instructional Services for dean’s review. 


Thursday of 16th week of spring 
semester 


Dean’s recommendation on PRC Report available in packet 
to TFM. 


Monday of 17th week of spring semester 
 


TFM signs PRC Report acknowledging dean’s 
recommendation and may attach a statement. 


Tuesday of 2nd week of fall semester 
 


If applicable, packet available in Instructional Services to 
PG&E. 


Tuesday of 3rd week of fall semester If applicable, PG&E Report available in packet to TFM. 
Thursday of 3rd week of fall semester 
 


If applicable, TFM signs PG&E Report and may attach a 
statement. 


Tuesday of 4th week of fall semester  
 


If applicable, packet available in Instructional Services to 
ASC. 


Wednesday of 5th week of fall semester If applicable, ASC Report available in packet to TFM. 
Friday of 5th week of fall semester 
 


If applicable, TFM signs ASC Report and may attach a 
statement. 


Monday of 6th week of fall semester 
 


If applicable, AS President forwards packet to appropriate 
vice-president.  


*Steps may be completed prior to the deadlines as long as they are completed in sequential order. 
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Tenured Faculty Member Responsibilities 


Forming a Peer Review Committee 


The TFM selects tenured faculty peers after requesting input from the department chair. Details about 
the composition of the PRC can be found in the PRC Responsibilities section of this handbook. Any 
TFM who has more than one department chair selects one of the chairs and asks that chair to organize 
and carry out the election of the PRC Chair. The department chair then notifies the TFM of the results 
of the PRC Chair election.  


Evaluation Options Reports 


On the Evaluation Options Report, the TFM documents his or her constituent survey selections, 
additional evaluation options, and the names of the PRC Chair and other member of the committee. The 
TFM places the original report in his or her packet and then sends a copy to Instructional Services.   


Constituent Surveys 


Classroom Faculty:  


The TFM selects forty percent of the classroom portion of the contract load to be surveyed, including at 
least two separate preparations (courses), if possible. If online classes are part of the contract load, they 
may also be surveyed. The TFM also selects any additional section he or she has chosen as an 
evaluation option.  


1) Student Survey of Instruction  


At the discretion of the TFM, surveys for instructional faculty may be conducted by using one or 
more of the following methods:  
 
a) Student Proctor Method  
The TFM designates a responsible student to conduct the survey before leaving the classroom for 
the entire process. The student reads the directions aloud, distributes, collects, and delivers the 
surveys to Instructional Services.  
 
b) PRC Member Method  
Surveys may be conducted at the conclusion of a classroom observation. The TFM departs the 
classroom for the entire process. The PRC member then reads the directions aloud, distributes, 
collects, and delivers the surveys to Instructional Services.  
 
c) Electronic Method  
If online or self-paced open-entry classes are part of the TFM’s contract load, they can be 
surveyed. Directions for deploying these surveys will be provided by Instructional Services.  


 


2) Faculty/Staff/Administrator Survey of Participation in Professional Activities 


The TFM composes, after requesting input from the department chair and appropriate dean, a list of 
at least twenty names of faculty/staff/administrators who can assess the TFM’s participation in 
professional activities. These faculty/staff/administrators must have regular contact with the TFM 
on MiraCosta committees and/or in the department/program. The TFM, following directions 
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provided by Instructional Services, sends this list to Instructional Services. Instructional Services 
deploys the surveys electronically. The TFM places into his or her packet a copy of the list of 
constituents requested to be surveyed and the results of the survey. 


Non-Classroom Faculty:   


1) The TFM should seek 40 responses from the most appropriate among these surveys: Student Survey 
of Non-Classroom Faculty, the Faculty/Staff Survey of Non-Classroom Faculty, Student Survey of 
Instruction, OR, Individually Tailored Constituent Survey. Any TFM who has chosen additional surveys 
as an evaluation option should seek an additional twenty survey responses.  In consultation with the 
appropriate Dean(s), or VP in cases where there is no Dean, the TFM completes the Evaluation Options 
Report: Tenured Non-Classroom Faculty.  On this form, the TFM indicates which survey options(s) and, 
if appropriate, method(s) of survey distribution he or she will use.  The TFM places the original form and 
any constituent list in his or her packet, sends a copy of the form and any constituent lists to Instructional 
Services.   


a) Faculty/Staff Survey of Non-Classroom Faculty 


 The TFM obtains his or her Dean’s pre-approval signature for the list of faculty/staff to be 
surveyed before forwarding it to Instructional Services.  If the TFM wishes, he or she prepares, 
in consultation with his/her Dean(s), a cover letter to accompany the survey; otherwise, 
Instructional Services sends a generic cover letter.  Instructional Services deploys the 
faculty/staff surveys electronically. The TFM places into his/her portfolio a copy of the list and, 
if appropriate, the cover letter(s). 


 b) Student Survey of Non-Classroom Faculty 


 i. Point-of-Service Method 


TFM student surveys are administered during weeks 1-9.  Before the first survey is 
administered, the TFM must send copies of the Evaluation Options Report to Instructional 
Services.  Student surveys are administered and collected by a person or persons 
(“distributor(s)”) approved by the Dean.  


 Student Survey of Individual Contacts 


All substantive student contacts during the time period agreed upon by the TFM and 
his/her Dean are surveyed.  The TFM requests the appropriate number of surveys and 
preaddressed envelopes from Instructional Services.  The distributor provides the 
student with the survey form and envelope, either immediately before or after the 
relevant contact, depending on local setting and circumstance.  (To ensure randomness 
of the survey sample, TFMs must not directly refer students to the distributor.)  
Following the contact, the student completes the survey form, seals it in the envelope, 
and gives it to the distributor, who returns the completed surveys to Instructional 
Services.   


 Student Survey of Group Contacts (e.g., workshops, orientations, presentations) 


TFMs must request the appropriate number of surveys and preaddressed envelopes 
from Instructional Services.  The distributor hands out and collects the surveys, places 
them in the envelope provided, seals the envelope, and sends it to Instructional 
Services.  TFMs must not administer or collect their own student surveys.   
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ii. U.S. Mail Method 


By the end of the third week of the spring semester, the TFM sends the following to 
Instructional Services: 1) cover letter(s), if appropriate, and 2) either mailing labels with 
mailing addresses or preaddressed envelopes. The TFM obtains the pre-approval signature 
of his or her Dean before forwarding the list of students to Instructional Services.  The 
Dean is responsible for ensuring the randomness of the student survey list.  If the TFM 
wishes, he or she prepares, in consultation with his/her Dean(s), a cover letter to 
accompany the surveys; otherwise, Instructional Services (IS) sends a generic cover letter. 
The TFM places into his/her packet the original of the list and, if appropriate, the cover 
letter(s).   


iii.   Electronic Method 


The TFM obtains his or her Dean’s pre-approval signature for the list before forwarding it 
to Instructional Services. The Dean is responsible for ensuring the randomness of the 
student survey list.  If the TFM wishes, he or she prepares, in consultation with his/her 
Dean(s), a cover letter to accompany the surveys; otherwise, Instructional Services (IS) 
sends a generic cover letter.  Instructional Services deploys the student surveys 
electronically. The TFM places into his/her packet the original of the list and, if 
appropriate, the cover letter(s).   


c) Student Survey of Instruction  


Split-assignment TFMs use this survey for their classroom assignments and must follow the 
procedure outlined for classroom faculty.  Other non-classroom faculty may use this survey, 
when appropriate, after consultation with the Dean. 


 d)  Individually Tailored Constituent Survey 


2) The TFM should seek at least twenty responses from the Faculty/Staff/Administrator Survey of 
Participation in Professional Activities.  The TFM composes, after requesting input from the 
department chair and/or appropriate dean, a list of at least twenty names of 
faculty/staff/administrators who can assess the TFM’s participation in professional activities. These 
faculty/staff/administrators must have regular contact with the TFM on MiraCosta committees 
and/or in the department/program. The TFM, following directions provided by Instructional 
Services, sends this list to Instructional Services. Instructional Services deploys the surveys 
electronically. The TFM places into his or her packet a copy of the list of constituents requested to 
be surveyed and the results of the survey. 


Split-Assignment Faculty (has both classroom and non-classroom responsibilities): the TFM follows the 
survey procedures outlined above. 
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Additional Evaluation Options 


Each TFM must select one of the four evaluation options listed below. If the TFM’s previous evaluation 
was other than Satisfactory, the TFM must participate in any additional Visitations and Discussions 
initiated by the PRC. The TFM documents these options on the Evaluation Options Report and places a 
copy of this report in his or her packet.   


1)  Visitations and Discussions 


The TFM invites one PRC member to visit one class or, in the case of a non-classroom faculty 
member, one selected activity. After receiving input from the PRC member, the TFM specifies a 
day and time for the pre-visitation, the visitation, and the post-visitation discussion. The post-
visitation discussion should occur as soon as possible after the visitation. 


Visitations to online classes may take place if these classes are a part of assigned contract load. The 
TFM shall designate the following elements of evaluation for each online class: 


 one example of content instruction or information delivery (such as one lecture, an instructional 
animation, assignments which teach content, etc.) 


 a sample of student interaction (equivalent to a week’s worth of electronic discussion, or 
attendance at one half hour of synchronous chat session) 


 the syllabus 


The TFM will authorize student-level access to the visitor for the purpose of observing these 
elements of the class.  While it is acknowledged that it would not be possible to block the visitor 
from access to other areas of the class, only these elements are to be assessed in order to provide 
equivalency with a one-hour on-site classroom visit. 


During the pre-visitation discussion, the TFM informs the visitor of long-range goals as well as the 
specific objectives of the class/activity to be visited. If the TFM wants the visitor to participate in 
any way other than as an observer, he or she requests that level of participation at this time. 


During the post-visitation discussion, the visitor provides oral feedback in an informal dialogue 
with the TFM concerning his or her observations as they relate to the Criteria for Evaluating 
Tenured Faculty. 


The visitor returns a completed Visitation and Discussion Report to the TFM. The TFM signs the 
report, and responds, if he or she wishes, on the Response to Visitation and Discussion Report. The 
TFM includes these in the packet. 


2)  Small Group Diagnosis (SGD) 


SGD is a five-step process involving the TFM, constituents (classroom students of a classroom 
TFM), and a team consisting of a facilitator and a recorder. 2


The first step is a conference between the TFM and the facilitator in which the facilitator explains 
the SGD process and schedules the procedure for one specific class or group activity. 


  The TFM may contact Human 
Resources to locate facilitators for this option. 


                                                 
2 SGD team members do not serve as PRC members (since the SGD documents anonymous constituent feedback). 
The TFM must select SGD team members from the trained SGD pool. 
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The second step is the classroom procedure: The two-member SGD team (a facilitator and a 
recorder) convenes class and introduces the process to students. The TFM is asked to arrive 30-45 
minutes late. Students divide themselves into groups of about five each and then select one member 
to act as a recorder/spokesperson. Each group discusses the three questions below. The student 
recorder/spokesperson writes down on worksheets all comments made in response to the three 
questions below. The SGD team circulates to keep the groups on task, focusing on positive 
suggestions rather than negative complaints. 


 What class activities and teaching techniques have been most helpful to you in meeting 
your learning objectives in this course? 


 What specific changes could the instructor make to help you more completely meet your 
learning objectives for this course? 


 If you had a friend who was going to take this course, what advice would you give him or 
her about this class and instructor? 


After a maximum of 15-minutes of discussion, each student recorder/spokesperson reports 
consensus comments from the group. The SGD recorder writes these responses on a flip chart, and 
the facilitator asks clarifying questions to ensure that each group is satisfied with the wording. The 
SGD team members later transfer the flip chart information to the SGD Team Student Comments 
Report. 


In the third step, before the next class meeting the SGD team meets with the instructor, using the 
SGD Team Students Comments Report, flip charts, and student comment sheets as references to 
discuss student comments, instructor reaction, strategies for change, and a suggested approach for 
the instructor follow up review with the class. The SGD team leaves the above-mentioned materials 
with the instructor. 


In the fourth step, during the first few minutes of the next class meeting, the instructor offers 
reactions to student feedback and outlines intended changes. 


In the fifth step, the TFM completes the Response to the SGD Process Report and includes it in 
his/her packet. The TFM may dispose of or keep the flip charts and the student comment sheets. 


3) Small Group Program Diagnosis (SGPD) 


For Faculty Directors, an SGPD may be used as a means for evaluating their professional 
development, using a process similar to the SGD outlined above.  


4)  Additional Surveys 


Classroom TFMs select one additional section of the contract load (twenty percent) to be surveyed. 
Non-classroom TFMs seek approximately twenty additional responses from constituent surveys.   


5)  Video Presentation 


The TFM provides the PRC with a videotape of himself or herself making a classroom or other job-
related presentation. (The videotape should contain views of the audience.) After the TFM and one 
or more committee members chosen by the TFM have viewed and discussed the tape, the 
committee member(s) completes the Video Presentation Report, addressing his or her observations 
relevant to the Criteria for Evaluating Tenured Faculty. The TFM may choose to complete the 
Response to Video Presentation Report. 
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Evaluation Packet 


The TFM prepares a packet and carries it to Instructional Services. This packet includes, among other 
possible items, the following: 


a) A table of contents 


b) Previous evaluation reports (obtained from Instructional Services) and any attached Assistance 
Plans, Corrective Action Plans, and accompanying reports of completion  


 A TFM whose last final recommendation was “Satisfactory” includes the previous PRC 
Report. 


 A TFM whose last final recommendation was other than “Satisfactory” includes any PRC, 
PG&E, and ASC reports received since the last recommendation of “Satisfactory.” 


 A recently-tenured TFM includes the TRC Report (and PG&E Report if any) from the last 
evaluation cycle.  


c) A list of courses taught since the last Evaluation: 6 Year, and syllabi from two different current 
semester courses. 


d) Evaluation Options Report   


e) Results and reports of evaluations (student surveys, visitation and discussion reports, SGD and/or 
video presentation results) 


f) Individual PRC Member Reports and Responses.  
The TFM receives any Individual PRC Member Reports from PRC members who have chosen to 
complete this report, describing personal observations regarding the TFM which relate to the 
Criteria for Evaluating Tenured Faculty. The TFM may choose to complete the Response to 
Individual PRC Member Report. 


g) Constituent survey results, distribution lists and, if appropriate,  any cover letters.  


h) Professional Growth Report  


i) Self-Study  
The TFM completes a 3-5 page self-study describing how he or she has met the criteria in each of 
the common areas of performance to be evaluated (refer to Criteria for Evaluating Tenured 
Faculty). The TFM also addresses any recommendations from his or her most recent evaluation 
reports. In addition, the TFM assesses whether or not he or she has met the goals identified in the 
previous evaluation and identifies future goals, linking future goals to PDP activities whenever 
possible.  


TFM/PRC Meeting 


The TFM schedules the TFM/PRC meeting to be held after PRC members review the packet. The TFM 
plans and conducts this meeting. TFM is responsible for setting the agenda for this meeting and leading 
a discussion about the contents of the packet, including strengths and concerns, previous goals and 
future goals. The PRC will meet without the TFM at some time(s) following this meeting. 
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PRC Follow-up Meeting with TFM (only if requested by PRC) 


If the PRC identifies concerns at its meeting without the TFM, the PRC holds a follow-up meeting with 
the TFM to discuss these concerns. The TFM may give input at this meeting regarding the development 
of any Assistance Plan or Corrective Action Plan.  


Signing Reports 


The TFM reviews and signs the PRC Report, the Dean’s Recommendation, and any PG&E, and/or ASC 
Reports, as appropriate, all of which are available in Instructional Services. The TFM may attach a 
signed/dated statement to these reports. The TFM also reviews and signs any Assistance Plan or 
Corrective Action Plan attached to the PRC Report. 


Addressing Assistance Plans and Corrective Action Plans (if applicable) 


The TFM carries out the terms of any Assistance Plan or Corrective Action Plan. The TFM schedules 
and leads a meeting with the PRC to discuss whether or not the plan was successfully completed. The 
reports of completion will be available to the TFM in Instructional Services. The TFM signs any reports 
of completion and may attach a signed/dated statement. 
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Peer Review Committee Responsibilities 


Service 


A PRC is formed whenever a TFM participates in Evaluation: 6 Year process. 


Composition 


1) Initial Composition3


a) Tenured faculty members (one to three, with at least one from the TFM’s discipline or a 
closely-related discipline). The TFM selects the tenured faculty peers after requesting input 
from the department chair. (If an online class will be included in visitations, the TFM should 
consider choosing a peer or peers with some expertise or training in online teaching.)  If the 
TFM has no tenured discipline peers at MCC, the TFM should consult with the department 
chair and the dean regarding the possibility of utilizing a discipline consultant. The consultant 
is a non-voting member of the committee.  


 (TFMs should not serve concurrently on each other’s PRCs.)  


b) TFM’s department chair. In cases where the TFM is the department chair, the TFM has the 
option of either having the immediate past department chair or the dean serve as department 
chair in this process. TFMs who are not members of an established department have the option 
of having either their dean or a selected work group chair serve as department chair for this 
process. TFMs who choose the option of having a work group chair selected should notify the 
Professional Growth and Evaluation chair who will select a work group chair from the tenured 
faculty members selected by the TFM. TFMs who have chosen the dean to serve as the 
department chair in this process must select a minimum of two tenured faculty members. 


c) Appropriate dean or designee (who is a non-voting member).  


2) Changes in Composition 


a) Should there be a change in the department chair, the new chairperson would be added to the 
committee; the former could remain on the committee as well, provided that the TFM agrees. 


b) The TFM may replace any tenured faculty members who leave the PRC due to retirements, 
leaves, resignations, or removals. Tenured faculty membership on the PRC must not drop 
below one. 


Responsibilities 


1) Department Chair Responsibilities 


a) Provide input to TFM on selection of PRC peers.   


b) Organizes and carries out the election of the PRC Chair (preferably not the department chair or 
the dean) by PRC members and notifies the TFM of the results. The PRC Chair must be from 
the TFM’s discipline, a closely-related discipline, or the department. (These options are listed 
in order of preference.)  


                                                 
3 In cases where the TFM has more than one dean and/or department chair, the PRC includes all deans and chairs, 
and the tenured faculty membership may be increased proportionately.  
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c) Consults with the TFM regarding constituents to be surveyed.  


d) Serves as a member of the PRC.  


2) Committee Responsibilities 


a) Elects a chair (preferably not the department chair or the dean). The PRC Chair must be from 
the TFM’s discipline, a closely-related discipline, or the department. (These options are listed 
in order of preference.) 


b) Attends training regarding this process (optional). 


c) If requested by the TFM, participates in one of the following evaluation options:   


 Visitation and Discussion – Completes the visitation process (pre-visitation, visitation, and 
post-visitation) as arranged by the TFM. Completes the Visitation and Discussion Report 
and gives it to the TFM. 


 Video Presentation – Views the videotape provided by the TFM. Completes the Video 
Presentation Report and gives it to the TFM.   


d) If the TFM’s previous evaluation was other than Satisfactory, PRC decides to initiate additional 
Visitations and Discussions, if appropriate.   


e) Completes any Individual PRC Member Report(s) describing personal observations regarding 
the TFM which are relevant to the Criteria for Evaluating Tenured Faculty. Gives this report to 
the TFM.  


f) Reviews the packet (should not be copied – available in Instructional Services, if need be on 
both campuses). 


g) Prepares for and participates in the TFM/PRC meeting, scheduled and conducted by the TFM. 
In order for this meeting to be held, all PRC members must be present.  


h) Meets without the TFM to discuss contents of the packet and identify particular strengths, 
concerns, and goals. If no substantial concerns are identified, votes on the recommendation and 
gives input to the PRC Chair for the PRC Report. If substantial concerns are identified, the PRC 
holds a follow-up meeting with the TFM to discuss these concerns and get input from the TFM 
for any Assistance Plan or Corrective Action Plan. The PRC then meets without the TFM to 
vote on the recommendation and give input to the PRC Chair for the PRC Report. Generally, all 
PRC members shall be present at these meetings. Under extenuating circumstances, and with 
the PG&E Chair and Dean of Evaluation consultation and approval, it is permissible for a 
member of the PRC to participate in the meeting by phone, teleconference, videoconference or 
other appropriate electronic means. PRC members examine and sign the PRC Report. Any 
member with reservations about this report may attach a signed/dated statement addressing 
concerns before the report is sent to Instructional Services.  


i) When appropriate, attends a PRC meeting with the TFM to develop an Assistance Plan or 
Corrective Action Plan as requested by PG&E or ASC.  


j) Attends a meeting scheduled by the TFM at the completion of the Assistance Plan or Corrective 
Action Plan. Then meets without the TFM, votes, and gives input to the PRC Chair for the 
Assistance Plan Report of Completion or the Corrective Action Plan Report of Completion. 
Examines and signs this report.  
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3) PRC Chair Responsibilities 


a) Keeps a chronological record of all meetings.  


b) After discussion with the TFM at the beginning of the “evaluation semester,” establishes a 
timeline for the evaluation of short-term classes, if appropriate. Distributes this timeline to PRC 
members.  


c) Schedules and leads a PRC meeting to be held after the TFM/PRC meeting has occurred. If 
substantial concerns are identified, convenes a PRC follow-up meeting with the TFM to discuss 
concerns and gather input for an assistance plan or corrective action plan, if appropriate. Then 
convenes a meeting without the TFM at which the PRC votes on the recommendation and gives 
input for the PRC Report.  


d) Completes the PRC Report. If appropriate, also attaches the Assistance Plan Report or the 
Corrective Action Plan Report, obtaining all signatures (except that of the TFM). Attaches any 
signed/dated statements of reservations about the report from PRC members. Sends the report 
to Instructional Services for inclusion in the packet.  


e) When appropriate, schedules and leads a PRC meeting with the TFM to develop an assistance 
plan or corrective action plan as requested by PG&E or ASC. Completes appropriate report.  
Informs Instructional Services that an Assistance Plan or Corrective Action Plan has been 
developed. 


f) Completes any Assistance Plan Report of Completion or Corrective Action Plan Report of 
Completion, obtaining all signatures (except that of the TFM). Sends this report to Instructional 
Services for inclusion in the packet.  


g) Receives complaints about PRC members who fail to meet their responsibilities in the process. 
Takes necessary action, which may include removal of members when appropriate. 


h) Suggests to the PG&E Chair future PDP activities of value to faculty undergoing evaluation.  
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Assistance Plan and Corrective Action Plan Information 


Assistance Plans and Corrective Action Plans are primarily intended to give guidance to TFM’s for 
correcting notable problems in any area of evaluation. Most plans are implemented at the discretion of 
the PRC. However, PG&E and ASC can direct the PRC to write and implement a plan. These plans, 
which are developed with input from the TFM, should identify specific problem areas, offer concrete 
suggestions to remedy the problem(s), and specify ways in which success will be measured. These 
plans should also include a timeline. If appropriate, help from resources outside the college may be 
sought.  


A TFM must first be given the opportunity to remedy areas of concern through an assistance plan. If 
substantial areas of concern still exist at the completion of the assistance plan, the PRC may extend the 
assistance plan, write a new plan, or determine in the next Evaluation: 6 Year  that a corrective action 
plan is appropriate. It is up to the PRC to determine the number of assistance plans and/or corrective 
action plans provided to the TFM. A final recommendation of “Unsatisfactory” may be made only after 
an assistance plan and a corrective action plan have been provided to the TFM and after these forms of 
assistance have proven to be unsuccessful.  


Typically, Assistance Plans and Corrective Action Plans are developed and implemented in early 
spring.  If constituent surveys are included in any plan, the TFM notifies Instructional Services within 
one week of signing the plan, to make arrangements for distributing the surveys. Assistance Plans and 
Corrective Action Plans are typically completed by the beginning of flex week of the following spring 
semester. The TFM schedules and leads a meeting with the PRC to discuss whether or not the terms of 
the plan were met. After this meeting, the PRC meets without the TFM to make its recommendation 
regarding the completion of the plan. The report of completion is available to the TFM in Instructional 
Services. The TFM signs this report and may attach a signed/dated statement. The report of completion 
and any attached statement are considered in the next evaluation cycle.  Assistance Plans and Corrective 
Action Plans and any extensions of these plans must be completed before the TFM’s next evaluation. 


A TFM who is placed on an assistance plan is not eligible for Evaluation: 3 Year. A TFM who is placed 
on a corrective action plan will be directed by the PRC, the dean, or PG&E to undergo Evaluation: 6 
Year during the next academic year. 
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Dean Responsibilities 


1) Serves as a non-voting member of the PRC, fulfilling PRC member responsibilities.  


2) Consults with the TFM and department chair regarding the option of hiring a discipline consultant 
if the TFM has no tenured discipline peers. (The consultant is not a member of the PRC and does 
not vote.)  


3) Consults with the TFM regarding constituents to be surveyed.  


4) Reviews the TFM packet and any attached statement from the TFM, and then accepts or does not 
accept the PRC recommendation.  


a) If the PRC recommendation is either “Satisfactory” or “Improvement needed – assistance plan 
prescribed” and if the dean accepts it, that recommendation is final. If for two consecutive 
Evaluation: 6 Year, the PRC recommendation is “Improvement needed – assistance plan 
prescribed” and if the dean accepts it, the dean forwards the packet to PG&E for action if 
requested by the TFM.  If for three consecutive Evaluation: 6 Year the PRC recommendation is 
“Improvement needed – assistance plan prescribed” and if the dean accepts it, the dean 
forwards the packet to PG&E for action. 


b) If the PRC recommendation is either “Minimum standards not met – corrective action plan 
prescribed” or “Unsatisfactory” and if the dean accepts it, the dean forwards the packet to 
PG&E for action.  


c) If the dean does not accept the PRC recommendation, the dean forwards the packet to PG&E 
for action.   


5) Completes the dean’s recommendation section on the PRC Report.  


6) Suggests to the PG&E Chair future PDP activities of value to faculty undergoing evaluation.  
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Professional Growth and Evaluation Committee (PG&E) Responsibilities  


Mission and Functions 


The mission of the Professional Growth and Evaluation Committee is to provide a global perspective in 
the tenure review process for probationary faculty and in the growth and evaluation process for tenured 
faculty. PG&E facilitates fairness by promoting procedural adherence.  


The functions of this committee are as follows:  


1) assure the adherence to procedural due process; 


2) review any recommendations and accompanying portfolios and packets that come before the 
committee;  


3) reach consensus when possible through discussion, giving due consideration to the 
recommendations of the Peer Review Committee, Tenure Review Committee, Department or Work 
Group, and the Dean, where appropriate;  


4) vote and send recommendations to the Academic Senate Council;  


5) require the development or augmentation of assistance plans and/or corrective action plans as 
appropriate; 


6) act on appeals in matters related to evaluation.  


Responsibilities 


Committee Responsibilities  


1) Reads the entire Professional Growth and Evaluation Handbook. Contacts the chairperson of 
Committee for clarification. 


2) Attends a training session organized by the PG&E Chair, and the Dean of Faculty Evaluation. 
(Only new members are required to attend.)  


3) Assures the adherence to procedural due process as outlined in this handbook. 


4) Reviews TFM packets.  Also reviews recommendations forwarded to PG&E, evaluating the 
consistency between the evaluation criteria, the data, and the conclusions. Packets are available in 
Instructional Services.  


5) Attends PG&E meeting(s), held in closed session in accordance with the Brown Act.  


6) Relying primarily on the advice and judgment of the PRC members and the dean, tries to reach 
consensus through discussion and then votes on one of the following recommendations.  PG&E 
members who currently sit on a PRC may otherwise participate but may not vote (Comments of 
PRC members must be related to the evaluation packet.).  The individual votes of PG&E members 
are made public in accordance with the Brown Act.  


♦ Satisfactory 
♦ Improvement needed – assistance plan prescribed 
♦ Minimum standards not met – corrective action plan prescribed 
♦ Unsatisfactory 
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a) If PG&E’s recommendation is “Satisfactory,” “Improvement needed – assistance plan 
prescribed,” or “Minimum standards not met – corrective action plan prescribed,” that 
recommendation is final. If appropriate, PG&E directs the PRC to write or augment an 
assistance plan or corrective action plan, providing substantial rationale for that plan in a 
Summary Comments section of PG&E’s Report.   


b) If PG&E’s recommendation is “Unsatisfactory,” PG&E forwards the packet to the ASC for 
action.  


7) Gives input to PG&E Chair for the PG&E Report.  


8) Considers any written rationale from the ASC regarding PG&E’s recommendation of 
“Unsatisfactory.” Provides input to the PG&E Chair for the PG&E’s written response to the ASC.  


9) Addresses appeals from any TFM regarding Evaluation: 6 Year being required rather than 
Evaluation: 3 Year.  Gives input to the PG&E Chair for written statement.  


PG&E Chair Responsibilities 


1) The PG&E Chair is nominated by the Academic Senate President and confirmed by the Academic 
Senate Council. 


2) In conjunction with the Dean of Faculty Evaluation, provides one training session to PG&E 
members prior to commencement of packet reading.   


3) Calls and keeps a chronological record of all meetings. 


4) Coordinates with the Dean of Faculty Evaluation to arrange for a secretary to record minutes of the 
meeting(s). Monitors discussion to ensure that it is related to the evaluation packet.  At any PG&E 
meeting, the PG&E Chair votes only to break a tie.  


5) Completes each PG&E Report (with the exception of obtaining the TFM’s signature and optional 
comments), and sends it to Instructional Services for inclusion in the packet.  


6) Informs each PRC Chair of the recommendation regarding his or her colleague. If appropriate, the 
PG&E Chair, on behalf of PG&E, directs the PRC to write an Assistance Plan or a Corrective 
Action Plan.  


7) Sends to Instructional Services for inclusion in the PG&E file the minutes of all PG&E meetings. 


8) On behalf of PG&E, sends to the AS President a written response to any ASC rationales regarding 
PG&E recommendations of “Unsatisfactory.”  


9) Indicates PG&E’s decision in response to a TFM’s appeal regarding Evaluation: 6 Year being 
required rather than Evaluation: 3 Year. Attaches written rationale.  


10) Receives complaints about any PRC chairs or PG&E members who fail to meet their 
responsibilities in the tenure review process, and takes necessary action, including removal of the 
PRC Chair or PG&E member(s) when appropriate.  


11) Suggests to the PDP Chair future PDP activities of value to faculty members undergoing 
evaluation.  
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Academic Senate Council (ASC) Responsibilities 


ASC Responsibilities 


1) The ASC, as the legal representative of the faculty in academic and professional matters, has the 
primary responsibility of making final recommendations regarding re-employment.  


2) When making its final recommendations, the ASC gives due consideration to the recommendations 
of the PRC, the dean, and PG&E.  


3) The ASC reviews the TFM packet only if PG&E recommendation is “Unsatisfactory,” and then 
either accepts or does not accept PG&E recommendation. Evaluation packets are available in 
Instructional Services.  In accordance with the Brown Act, the ASC meetings are held in a closed 
session, and the individual votes of ASC members are made public.   


a) If the ASC accepts PG&E recommendation of “Unsatisfactory,” then the ASC, through the AS 
President, forwards the packet to the appropriate vice-president for administrative action.  


b) If the ASC does not accept PG&E recommendation of “Unsatisfactory,” the final 
recommendation is “Minimum standards not met – corrective action plan prescribed.” If 
appropriate, the ASC, through the AS President, directs the PRC to write and implement a 
corrective action plan. (Before making this recommendation, the ASC, through the AS 
President, must send a written rationale to PG&E and then consider PG&E’s written response 
to that rationale. These documents must be attached to the ASC Report.)  


AS President Responsibilities 


1) Sends the ASC’s written rationale to PG&E when the ASC is considering not accepting PG&E’s 
recommendation of “Unsatisfactory.” Convenes the ASC to consider PG&E’s response.  


2) Completes Academic Senate Council Report, with the exception of obtaining the TFM’s signature 
and optional statement. Attaches any ASC rationale and PG&E response. Sends the ASC Report to 
Instructional Services for inclusion in the packet.  


3) When appropriate, as outlined in “ASC Responsibilities” above, directs the PRC to write and 
implement an Assistance Plan or Corrective Action Plan.  


4) Forwards any packets with an ASC recommendation of “Unsatisfactory” to the appropriate vice-
president for administrative action. In cases where the TFM has more than one vice-president, the 
packet is forwarded to each vice-president. 


5) Appoints tenured faculty members to PG&E to replace those whose term of service has expired.  


6) Designates a chairperson of PG&E, preferably a PG&E member who has already served for at least 
one year.  


7) Receives complaints about the PG&E Chair and takes necessary action, including removal if 
necessary.  


8) Suggests to the PG&E Chair future PDP activities of value to faculty undergoing evaluation.  







24 
 


 Section Three: Process for Evaluation: 3 Year 


Description of the Process for Evaluation: 3 Year  


Evaluation: 3 Year may occur three years following the receipt of a “Satisfactory” recommendation in 
an Evaluation: 6 Year or the receipt of a “Grant Tenure” recommendation in the tenure review process. 
The process for Evaluation: 3 Year is used when there is unanimous consent of satisfactory status of the 
TFM by the department chair, dean, and vice president. Only information which is related to the 
Criteria for Evaluating Tenured Faculty can be considered in the recertification process. A TFM may 
choose to undergo Evaluation: 6 Year instead of Evaluation: 3 Year. 


The Evaluation: 3 Year occurs in the fall semester. The Dean of Faculty Evaluation sends the 
Evaluation: 3 Year form to the TFM. On this form, the TFM either requests Evaluation: 3 Year or 
indicates his or her choice to participate in the Evaluation: 6 Year process in the following spring 
semester. The TFM sends this form to the department chair. In cases where the TFM is the department 
chair, the TFM has the option of either having the immediate past department chair or the dean serve as 
department chair in this process. TFMs who are not members of an established department have the 
option of having either their dean or a selected work group chair serve as department chair for this 
process. TFMs who choose the option of having a work group chair selected should notify the PG&E 
chair who will select a work group chair from the tenured faculty members selected by the TFM. 


If the TFM has chosen to participate in the Evaluation: 6 Year professional growth and evaluation 
process in the following spring semester, the department chair sends the original form to Instructional 
Services and a copy to the TFM.  


If the TFM requests Evaluation: 3 Year, then the department chair confers with the dean and vice 
president to determine if there is unanimous consent for Evaluation: 3 Year. If there is unanimous 
consent, the department chair signs the form and then sends it to the dean.  The dean signs the form and 
then sends it to the appropriate vice president.  The appropriate vice president signs the form and sends 
the original to Instructional Services and a copy to the TFM.  


If any member of this group has substantial concerns about the appropriateness of Evaluation: 3 Year, 
then the department chair convenes a meeting of this group with the TFM to discuss these concerns. 
Following the meeting, the department chair again confers with the dean and vice president to 
determine if there is unanimous consent. If there is unanimous consent, the department chair signs the 
form and then sends it to the dean.  The dean signs the form and then sends it to the appropriate vice 
president.  The appropriate vice president signs the form and sends the original to Instructional Services 
and a copy to the TFM.  


If there is not unanimous consent, the department chair indicates the reasons for designating  
Evaluation: 6 Year instead, on the form, signs the form, and then sends it to the dean.  The dean signs 
the form and sends it to the appropriate vice president.  The appropriate vice president signs the form 
and sends the original to Instructional Services and a copy to the TFM. Participation in the process for 
Evaluation: 6 Year the following spring semester is required.  


If the TFM chooses to appeal the decision to use Evaluation: 6 Year to PG&E, the TFM indicates this 
on the Evaluation: 3 Year form, attaches a signed/dated statement, and contacts the PG&E chair. PG&E 
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reviews the appeal, and the PG&E Chair indicates PG&E decision on the original form, attaches a 
signed/dated rationale, and sends a copy to the TFM. Participation in the Evaluation: 6 Year 
professional growth and evaluation process in the following spring semester is required if the appeal 
has been denied.  
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Evaluation: 3 Year Process Timeline  


 
Spring Break does not count as a week on this timeline. 


Deadline Activity 


End of 8th week of Fall semester 
 


Instructional Services sends Evaluation: 3 Year form to 
any eligible TFM. 


End of the 9th week of Fall semester TFM signs form and sends to department chair. 
End of 10th week of Fall semester 
 


If TFM has selected Evaluation: 6 Year for following  
spring, department chair sends original to Instructional 
Services and a copy to TFM. 


During weeks 10 & 11 of Fall 
semester 


If TFM has requested the process for Evaluation: 3 Year, 
department chair confers with dean and vice president. 


 


If there is unanimous consent for the Evaluation: 3 Year process: 


End of 11th week of Fall semester 
 


Department chair signs form and sends to dean; dean 
signs form and sends to vice president; vice president 
signs form and sends original to Instructional Services 
and a copy to TFM. 


 


If there is not unanimous consent for the Evaluation: 3 Year process: 


End of 12th week of Fall semester 
 


Department chair, dean, and vice president meet with 
TFM to discuss concerns. 


End of 13th week of Fall semester 
 


Department chair confers with dean and vice president to 
determine if there is now unanimous consent for the 
Evaluation: 3 Year process to proceed. If there is not, 
department chair completes and signs form, gives reasons 
for choice of Evaluation: 6 Year, and sends form to dean; 
dean signs form and sends it to vice president; vice 
president signs form and sends original to Instructional 
Services and a copy to TFM.  
If Evaluation: 6 Year has been designated, TFM prepares 
for Evaluation: 6 Year in the upcoming spring. 


End of 14th week of the Fall semester 
 


TFM may appeal designation of Evaluation: 6 Year to the 
PG&E Chair. TFM attaches a signed/dated statement to 
the original form in Instructional Services.  


End of 16th week of Fall semester  
 


PG&E meets to consider appeal. PG&E Chair indicates 
PG&E’s decision on the original form in Instructional 
Services, attaches a signed/dated rationale, and sends a 
copy to the TFM.  
If Evaluation: 6 Year is designated, TFM prepares for full 
evaluation the upcoming spring.  
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 Section Four: Reports and Forms 


Overview of Forms and Who Completes What 


This page lists the reports and forms necessary to complete the Professional Growth and Evaluation 
Process for tenured faculty.  


Report/Form Completed by 


Civil Liability, Confidentiality, and Conflict of 
Interest Memorandum   


PRC, PG&E, and ASC members 


Evaluation Options Report: Tenured Classroom 
Faculty  


TFM (Classroom Faculty) 


Evaluation Options Report: Tenured Non-Classroom 
Faculty 


TFM (Non-classroom Faculty) 


Visitation and Discussion Report   Members of the PRC, if applicable 


Response to Visitation and Discussion Report   TFM, if applicable 


SGD Team Student Comments Report  SGD Facilitator, if applicable 


Response to SGD Report   TFM, if applicable  


Video Presentation Report   Members of the PRC, if applicable 


Response to Video Presentation Report   TFM, if applicable 


Individual Peer Review Committee Member Report   Members of the PRC, if applicable 


Response to Individual PRC Member Report   TFM, if applicable  


Professional Growth Report   TFM 


Peer Review Committee Report  PRC Chair and Dean  


Assistance Plan Report  PRC Chair, if applicable  


Assistance Plan Report of Completion PRC Chair, if applicable  


Corrective Action Plan Report  PRC Chair, if applicable 


Corrective Action Plan Report of Completion PRC Chair, if applicable 


Academic Senate Council Report  AS President, if applicable 


Evaluation: 3 Year-Form  
TFM, Department Chair, Dean, Vice 
President 
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 Section Five: Surveys 


Overview of Surveys 


The following surveys are used in the Professional Growth and Evaluation Process for tenured faculty: 


♦ Student Survey of Instruction (on-ground) 


♦ Student Survey of Instruction (online) 


♦ Student Survey of Non-Classroom Faculty (on-ground) 


♦ Faculty/Staff Survey of Non-Classroom Faculty (online)  


♦ Faculty/Staff/Administrator Survey of Participation in Professional Activities (online)  
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 Section Six: Legal and Procedural Considerations 


Civil Liability 


In the event that a suit is brought against any District employee as a result of participation in the 
Professional Growth and Evaluation process, the District will assume full responsibility for costs of legal 
defense and payment of damages to the extent permitted by law provided the employee acted within the 
course and scope of his or her District employment and in good faith without actual malice and in the 
apparent best interests of the District. 


Confidentiality 


Probationary and tenured faculty members who are being evaluated have a right to privacy. All Senate 
members who participate in the evaluation of others must protect this right.  Breaches of confidentiality 
are a violation of the Senate members’ own job duties and may lead to personal liability.  At this time, 
MiraCosta does not recommend the use of electronic mail for confidential matters. 


Conflict of Interest 


All Senate members must “avoid conflict between professional responsibilities and personal 
interests,” as indicated in “Collegiality, the Academic Senate, and Its Code of Ethics” (November 
2002).  


Due Process 


In the process for Evaluation: 6 Year, complaints about PRC members who fail to meet their 
responsibilities in the process should be made to the PRC Chair, who will take necessary action, including 
removal of members when appropriate. Complaints about a PRC Chair or PG&E members who fail to 
meet their responsibilities in the process should be made to the PG&E Chair, who will take necessary 
action, including removal of the PRC Chair or PG&E members when appropriate. Complaints about the 
PG&E Chair who fails to meet his or her responsibilities should be sent to the Academic Senate 
President, who will take necessary action, including removal of the PG&E Chair when appropriate. It is 
PG&E’s responsibility is to assure adherence to procedural due process.  


In the process for Evaluation: 3 Year , complaints about participants who fail to meet their responsibilities 
in the process should be made to the Academic Senate President. It is the PG&E’s responsibility to assure 
adherence to procedural due process.  
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Evaluation Packet Creation and Access 


The TFM creates an evaluation packet according to the instructions in the Tenured Faculty Member 
Responsibilities section of this handbook.  The TFM may not add materials to or remove materials from 
the packet after it has been submitted to Instructional Services.  Various reports, responses to these 
reports, and sign-out sheets are also placed into the packet by Instructional Services staff.   


TFMs’ packets, which are legal documents, are kept secure.  The only official evaluation packet is the one 
held in Instructional Services during the Professional Growth and Evaluation process.  Access to 
evaluation packets is restricted, except for TFMs who may access and photocopy their packets during 
regular office hours.  Members of PRCs, PG&E, and the ASC have access to packets only during those 
times when they are performing tasks related to their responsibilities as listed in this handbook.  The Dean 
of Faculty Evaluation makes any decisions regarding the access of the members of these reviewing 
groups.  The administration and the Board may access evaluation packets as appropriate. 


Exceptions  


Adhering to the timelines that are presented in this handbook is essential to a fair, professional, and 
objectively administered process. To provide needed flexibility in the event of unusual or unforeseen 
circumstances or the development of an assistance plan, the PRC Chair, after conferring with the TFM, 
shall submit a written request to change the timeline schedule along with the TFM’s comments to the 
appropriate vice president outlining the reasons and conditions for the request. The appropriate vice 
president or designee shall respond to the chair’s request, whenever possible, within two working days, 
stating reasons for either granting or denying the request. A copy of this written response shall be 
delivered to the TFM.  


Under extraordinary circumstances, the Dean of Faculty Evaluation may revise the approved timelines in 
this handbook after notification of and agreement from the PG&E Chair and the AS President. Upon this 
agreement, members of the Academic Senate will be notified. 


Maintaining the overall evaluation-cycle schedule for evaluating tenured faculty members is the 
responsibility of the Dean of Faculty Evaluation. This dean may make exceptions to this schedule to 
accommodate special circumstances, such as medical emergencies, and family leaves.  


Minor exceptions to the implementation of the Professional Growth and Evaluation Process may be 
granted with the agreement of the Academic Senate President (or the PG&E Chair if designated by the 
Academic Senate President), the Dean of Faculty Evaluation, and the PG&E Chair, and the approval of 
the Vice President of Instruction.  Previously granted exceptions do not set precedence for future 
decisions.  Under extraordinary circumstances, video conferencing can be authorized for meetings.  Any 
approved exception must be documented in the evaluation packet by the Dean of Faculty Evaluation. 
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Failure to Complete the Evaluation: 6 Year Process 


In the absence of extenuating circumstances, any TFM who fails to complete the  Evaluation: 6 Year 
process within the prescribed spring timeline must in the fall of the next academic year begin the process 
again. Failure to complete the entire process within that contract year will result in the TFM’s salary being 
frozen at the existing salary step until such time as the evaluation process has been successfully completed. 
(No retroactive increase will be granted.)  


Resource Person 


Any persons with questions about this process should address them to the chairperson of the Professional 
Growth and Evaluation Committee.  


Responsibilities for Meeting Timelines 


Responsibilities for meeting timelines and keeping appropriate records are assigned to specific individuals 
who are ultimately responsible for meeting these responsibilities. The appropriate vice president or 
designee in consultation with the PRC Chair will encourage the meeting of all timelines and keeping of 
appropriate records. 


Revisions of This Handbook 


The Tenured Faculty Professional Growth and Evaluation Handbook is reviewed annually and, when 
appropriate, revised by the Professional Growth and Evaluation Committee. 
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 Section Seven: Relevant Education Code Sections 


Relevant Education Code Sections 


§ 87663(Not all of the subpoints below apply to tenured faculty.) 


Contract employees shall be evaluated at least once in each academic year.  Regular employees shall be 
evaluated at least once in every three academic years.  Temporary employees shall be evaluated within 
the first year of employment.  Thereafter, evaluation shall be at least once every six regular semesters, or 
once every nine regular quarters, as applicable. 


(a) Whenever an evaluation is required of a certificated employee by a community college district, the 
evaluation shall be conducted in accordance with the standards and procedures established by the 
rules and regulations of the governing board of the employing district. 


(b) Evaluations shall include, but not be limited to, a peer review process. 


(c) The peer review process shall be on a departmental or divisional basis, and shall address the 
forthcoming demographics of California, and the principles of affirmative action.  The process shall 
require that the peers reviewing are both representative of the diversity of California and sensitive to 
affirmative action concerns, all without compromising quality and excellence in teaching. 


(d) The Legislature recognizes that faculty evaluation procedures may be negotiated as part of the 
collective bargaining process. 


(e) In those districts where faculty evaluation procedures are collectively bargained, the faculty's 
exclusive representative shall consult with the academic senate prior to engaging in collective 
bargaining regarding those procedures. 


(f) It is the intent of the Legislature that faculty evaluation include, to the extent practicable, student 
evaluation. 


(g) A probationary faculty member shall be accorded the right to be evaluated under clear, fair, and 
equitable evaluation procedures locally defined through the collective bargaining process where the 
faculty has chosen to elect an exclusive representative.  Those procedures shall ensure good-faith 
treatment of the probationary faculty member without according him or her de facto tenure rights.  
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§ 87732   


No regular employee or academic employee shall be dismissed except for one or more of the following 
causes: 


(a) Immoral or unprofessional conduct. 


(b) Dishonesty. 


(c) Unsatisfactory performance. 


(d) Evident unfitness for service. 


(e) Physical or mental condition that makes him or her unfit to instruct or associate with students. 


(f) Persistent violation of, or refusal to obey, the school laws of the state or reasonable regulations 
prescribed for the government of the community colleges by the board of governors or by the 
governing board of the community college district employing him or her. 


(g) Conviction of a felony or of any crime involving moral turpitude. 


(h) Conduct specified in Section 1028 of the Government Code. 


§87740   


(a) No later than March 15 and before an employee is given notice by the governing board that his or her 
services will not be required for the ensuing year, the governing board and the employee shall be 
given written notice by the superintendent of the district or his or her designee, or in the case of a 
district which has no superintendent by the clerk or secretary of the governing board, that it has been 
recommended that the notice be given to the employee, and stating the reasons therefore. 
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 Section Eight:  Relevant MiraCosta College Board Policy 


Relevant MiraCosta College Board Policy 


BOARD OF TRUSTEES Policy No. V.F 


CHAPTER:  Personnel – Faculty and Administrators 
     Professional Growth/Evaluation/Tenure 


  2.  Evaluation  


The primary objective of the Professional Growth and Evaluation Procedures is to improve the 
quality of faculty and administrative performance at MiraCosta College. The need to re examine 
educational priorities and perspectives through self-study, feedback, and dialogue among colleagues 
on significant issues is continual. This interchange of ideas fosters further growth and understanding 
among professionals who, of course, have divergent perceptions of the proper function of education.  


Standards of performance for faculty and administrative personnel are inherent in the procedures for 
evaluation. They are expected to perform satisfactorily in all categories of the evaluation process, as 
well as to maintain and advance the best interests of the community college. By so doing, they will 
ensure the highest level of performance in conformance to current state statutes.            


a.    Responsibility for Evaluation  


The Office of Instructional Services shall coordinate the administration of student evaluations for 
teaching faculty as well as monitor the other activities outlined in the manual, Professional 
Growth and Evaluation Procedures (available in the District administrative Offices, Instructional 
Services, in the faculty handbook or from each faculty secretary).    


Evaluation of instruction is the responsibility of the Vice President. He/she or an administrative 
designee will collaborate on the process with the department chairperson, appropriate dean or 
director, and members of the department.    


Evaluation of non-classroom certificated personnel (librarians, counselors, etc.) is the 
responsibility of the appropriate vice president or administrative designee in coordination with 
colleagues and students as designated by the booklet titled Professional Growth and Evaluation 
Procedures.  
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Evaluation of the vice presidents is the responsibility of the Superintendent/President. Evaluation 
of the Superintendent/President is the responsibility of the Board of Trustees.                


b.   Evaluation Guidelines  


 The following guidelines shall be used in the evaluation of faculty:    


• They will be notified of performance that is unsatisfactory or needs improvement. The 
evaluation shall enumerate the problem area or areas with specific suggestions for improved 
performance, and the certificated employee shall be allowed sufficient time to achieve 
satisfactory performance.    


• The Superintendent/President shall work continually with the staff to improve evaluation 
procedures that provide an environment which fosters academic excellence, creativity, due 
process, improvement, and time to correct deficiencies.  


c. Uses of Evaluation of Certificated Employees  


             Evaluations may be used to encourage the following:  


• improving expertise in subject matter or area of responsibility  


• enhancing instructional techniques 


• fostering participation in college governance 


• developing professional linkages 


The report will assess the employee's contribution to his/her area of responsibility as well as to 
the areas of campus and community service. Results of the evaluation process may include the 
use of any of the following:  


• basis for commendation 


• basis for re-employment or promotion 


• basis for an improvement contract 


• basis for recommendation to terminate employment 


• basis for recommendation to approve sabbatical leave 
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 d.   Evaluation Report  


The Superintendent/President shall require the appropriate vice president to file an evaluation 
report to be placed in the employee's personnel file with the following schedule:  


• Contract employees: at least once every academic year. 


• Regular employees:  At least once every three academic years. 


• Hourly employees:  Per MiraCosta College Academic Associate Faculty CCA/CTA/NEA 
contract. 


The evaluee may initiate a written response or reaction to be filed with evaluation. 





		Section One: Introduction

		Professional Growth and Evaluation Committee Mission and Functions

		Philosophy of Faculty Growth and Evaluation

		Criteria for Evaluating Tenured Faculty



		Section Two: Process for Evaluation: 6 Year

		Description of the Evaluation: 6 Year Process

		Tenured Faculty Evaluation: 6 Year Growth and Evaluation Process Timeline

		Tenured Faculty Member Responsibilities

		Peer Review Committee Responsibilities

		Assistance Plan and Corrective Action Plan Information

		Dean Responsibilities

		Professional Growth and Evaluation Committee (PG&E) Responsibilities

		Academic Senate Council (ASC) Responsibilities



		Section Three: Process for Evaluation: 3 Year

		Description of the Process for Evaluation: 3 Year

		Evaluation: 3 Year Process Timeline



		Activity

		Deadline

		Section Four: Reports and Forms

		Overview of Forms and Who Completes What



		Completed by

		Report/Form

		Section Five: Surveys

		Overview of Surveys



		Section Six: Legal and Procedural Considerations

		Civil Liability

		Confidentiality

		Conflict of Interest

		Due Process

		Evaluation Packet Creation and Access

		Exceptions

		Failure to Complete the Evaluation: 6 Year Process

		Resource Person

		Responsibilities for Meeting Timelines

		Revisions of This Handbook



		Section Seven: Relevant Education Code Sections

		Relevant Education Code Sections



		Section Eight:  Relevant MiraCosta College Board Policy

		Relevant MiraCosta College Board Policy








BIOLOGY INSTRUCTOR (General Biology) 
Closing Date:  Tuesday, February 5, 2013 
  
POSITION AVAILABLE:  
One full-time (10 months per year), tenure-track faculty position, beginning August 2013.  The 
position is based in the Department of Biological Sciences. To view the Biological Sciences 
Department website, go to http://www.miracosta.edu/Instruction/Biology.  The standard work 
week for this position is forty (40) hours.  The standard instructional work week shall consist of 
thirty (30) hours of instructional time, curriculum development, preparation and student 
evaluation.  The remaining time will consist of five (5) hours of student engagement (of which 
two (2) hours must be designated office hours), and five (5) hours of departmental activities and 
collegial governance.  The person selected for this position will be subject to assignment to any 
district facility during any hours of operation.  
 
REPRESENTATIVE DUTIES: 
(E = essential job function) 
 
Duties and responsibilities may include, but are not limited to, the following: 
 
1. Provide instruction in one or more areas of the biology program, primarily in the area of 


general biology. (E) 
 
2.   Participate in departmental functions such as hiring, supervising, and evaluating instructors 


teaching biology courses. 
 
3.   Act as lead instructor for the general biology course sections (Bio 100, 101, & Bio 101L), 


coordinating curriculum and mentoring associate faculty. (E) 
 
4. Maintain currency of curriculum for courses the individual teaches and develop new biology 


curricula, as appropriate. (E) 
 
5. Participate in the development, assessment and evaluation of student learning outcomes 


(SLOs). (E) 
 
6. Assist in recruiting and promoting the biology program, such as participation in college-


sponsored events, student clubs, and educational outreach. 
 
7. Participate in college-wide committee work and collegial governance. (E) 
 
8. Maintain currency in areas appropriate to the position. 
 
Adherence to all District policies and procedures is expected. 
 
MINIMUM QUALIFICATIONS: 
To be eligible for this position, you must meet and provide evidence of the following minimum 
qualifications: 
 
1. a Master's degree in any biological science; OR  
 
2. a Bachelor's degree in any biological science AND a Master's degree in biochemistry, 


biophysics or marine science; OR  
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3. a valid California teaching credential authorizing biology instruction in a community college; 
OR 


 
4. the equivalent.  View the equivalency instructions and guidelines at 


http://www.miracosta.edu/administrative/hr/downloads/Equivalency.pdf ; AND 
 
5. sensitivity to and understanding of the diverse academic, socioeconomic, cultural, disability, 


and ethnic backgrounds of community college students. 
 
All degrees and units used to satisfy the minimum qualifications must be from postsecondary 
institutions accredited by an accreditation agency recognized by either the U.S. Department of 
Education or the Council on Postsecondary Accreditation. 
  
DESIRABLE QUALIFICATIONS:  
The college seeks candidates who have achieved the highest level of professional excellence, 
demonstrated by: 
  
1. strong academic preparation in biology (at molecular, cellular, and/or organismal levels);  
 
2. demonstrated skill in teaching at the college level and in the development of investigative 


laboratory exercises in biology; 
  
3.  demonstrated skill in teaching at the college level in physiology and/or cellular/molecular  


biology; 
 
4. skillful and appropriate use of technology, including computer-based instructional media, in 


an academic setting;  
 
5. experience or interest in online teaching;  
 
6. ability to communicate effectively both in oral and written discourse;  
 
7. post-graduate research experience; 
  
8. commitment to the community college objective of providing lower division instruction for 


students of diverse abilities, interests, and cultural backgrounds. 
  
APPLICATION PROCEDURE: 
Apply and submit application materials through MiraCosta College's online application 
system at https://jobs.miracosta.edu. Once you are in the system, we strongly advise you to 
read the FAQ (Frequently Asked Questions) and the information on “How to Apply” before 
starting the application process. 
 
In order to be considered for this position, you must submit the following: 
 
1. Academic application. 
 
2. A cover letter addressed to the “Selection Committee” describing how you meet the 


minimum and desirable qualifications, and relating experiences with culturally and 
educationally diverse students, a statement of your teaching philosophy, and other 
qualifications not evident in your resume/curriculum vitae. 


 
3. A current resume or curriculum vitae summarizing your educational background and 


experience. 



http://www.miracosta.edu/administrative/hr/downloads/Equivalency.pdf
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4a. Transcripts of ALL college coursework; unofficial, legible copies are acceptable but must 


indicate that the degree(s) has been conferred, if applicable. 
 


If your qualifying degree is in progress but will be conferred BEFORE the position begins in 
August 2013, you must also include a written statement from your advisor indicating the 
anticipated degree CONFERRAL date. 


 
If your degree(s) is from a college or university outside of the United States, you must 
submit a detailed evaluation from a professional evaluation agency. 


 
4b. If needed to meet the minimum qualifications, a copy (front and back) of your California 


teaching credential authorizing biology instruction in a community college. 
 
4c. If you do not possess the exact degrees listed above or if your qualifying degree will not be 


awarded before the position begins, please submit an equivalency narrative and supporting 
documentation. (View the instructions for equivalency requests at 
http://www.miracosta.edu/administrative/hr/downloads/Equivalency.pdf ) 


 
5. Three recent letters of professional recommendation (letters need not be confidential) or an 


up-to-date placement file from your college/university. 
 
6. One sample syllabus and one sample exam. 
 
7.   List of science courses taught at the college level.  (Please attach as “Other Document.”) 
 
8. Copies of student evaluations, if possible. 
 
Note: Please do not submit materials other than those requested above.  The committee will not 
consider them. 
 
Individuals with qualified disabilities who need accommodation with any aspect of the 
application and/or interview process should contact Human Resources at 760.795.6854 at least 
five days prior to the closing date. 
   
The selection committee will review application materials two to five weeks following the closing 
date.  Applicants selected for interview will be contacted by phone; those not selected will be 
notified by e-mail. For interviewees, the selection process will include a panel interview, as well 
as possible teaching demonstration and written exercise.  Interviewees will cover expenses for 
their first trip to the campus. 
 
MiraCosta College is an Equal Opportunity Employer and is committed to providing an 
educational environment which affirms and supports diversity in its faculty, staff, and 
administration, and promoting an environment of inclusion. 
 
Emotional Effort of the Position: 
Ability to develop and maintain effective working relationships involving interactions and 
communications personally, by phone and in writing with a variety of individuals and/or groups 
of individuals from diverse backgrounds on a regular, on-going basis; ability to concentrate on 
detailed tasks for extended periods of time and/or intermittently while attending to other 
responsibilities; ability to work effectively under pressure on multiple tasks concurrently while 
meeting established deadlines and changing priorities. 
 



http://www.miracosta.edu/administrative/hr/downloads/Equivalency.pdf





Working Conditions of the Position: 
Primarily works in a classroom environment, office, or instructional lab; constant contact with 
students; subject to frequent interruptions by individuals in person or by telephone; intermittent 
exposure to  individuals acting in a disagreeable manner; may work at any district location or 
authorized facility during day and/or evening hours; occasional local travel may be requested. 
 
Physical Effort of the Position: 
Primarily sedentary with intermittent to frequent standing and walking; intermittent bending and 
stooping; occasional light lifting, carrying, pulling and/or pushing of objects weighing 25 pounds 
or less; ability to work at a computer, including repetitive use of computer keyboard, mouse or 
other control devices; ability to travel to a variety of locations on and off campus as needed to 
conduct district business. 
 
Offer of Employment: 
An offer of employment to the person selected for this position is contingent upon 1) successful 
completion of a pre-placement physical exam at district expense, 2) tuberculosis clearance, 3) 
proof of eligibility to work in the United States, and 4) fingerprint clearance. 
 
Salary Policy and Fringe Benefits: 
Upon initial employment, full-time faculty members are placed on the salary schedule based on 
education and years of experience.  The maximum initial placement for experience is Step 10.  
Faculty members are encouraged to continue their professional development through additional 
study, qualifying them for advancement on the salary schedule. 
 
For current salary schedule and information on salary placement, see our web pages at  
http://www.miracosta.edu/administrative/hr/downloads/Academic%20Salary%20Schedule%201
1_13.pdf  
 
MiraCosta offers a comprehensive package of benefits, which includes employee and 
dependent medical, dental, and vision coverage; employee life insurance; and optional 
coverage such as accident insurance, and short-term and long-term disability coverage.  Faculty 
members are also covered under the California State Teachers' Retirement System. 
 
Mission Statement and Institutional Goals 
The MiraCosta Community College District mission is to provide educational opportunities and 
student-support services to a diverse population of learners with a focus on their success.  
MiraCosta offers associate degrees, university-transfer courses, career-and-technical 
education, certificate programs, basic-skills education, and lifelong-learning opportunities that 
strengthen the economic, cultural, social, and educational well-being of the communities it 
serves. 
 
Goal I.   MiraCosta Community College District will become a vanguard educational 
institution committed to innovation and researched best practices, broad access to higher 
education, and environmental sustainability. 
 
Goal II.   MiraCosta Community College District will become the institution where each 
student has a high probability of achieving academic success. 
 
Goal III.   MiraCosta Community College District will institutionalize effective planning 
processes through the systematic use of data to make decisions. 
 
Goal IV.   MiraCosta Community College District will demonstrate high standards of 
stewardship and fiscal prudence. 
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Goal V.   MiraCosta Community College District will be a conscientious community partner. 
 
The District, Staff, and Students 
The MiraCosta Community College District is one of California's 112 public community colleges.  
The district includes the communities of Oceanside, Carlsbad, Encinitas, Cardiff, Olivenhain, 
Leucadia, Solana Beach, Rancho Santa Fe, Del Mar, and parts of Carmel Valley.  The single 
college district is governed by a seven-member Board of Trustees who are elected at large from 
each of the district’s seven communities. 
 
MiraCosta offers associate degrees, university-transfer courses, career-and-technical 
education, certificate programs, basic-skills education, and lifelong-learning opportunities.   
 
The college’s fee-based Community Education program provides a wide variety of classes, 
workshops, and excursions.  Tuition-free, noncredit classes also present a variety of learning 
opportunities at the Community Learning Center and throughout the community. 
 
MiraCosta College partners with the North San Diego Small Business Development Center, 
which provides service to all of North San Diego and Imperial Counties. 
 
MiraCosta College employs 178 full-time faculty, 259 regular classified staff, and 15 academic 
administrators.  An additional 500 associate faculty teach in the credit and noncredit programs, 
and about 150 educators or contract staff provide community service activities.  MiraCosta 
students are diverse, including representation from all of California’s major racial/ethnic groups 
and ages.  Diversity is also evidenced by student-veterans, reentry students, individuals with 
disabilities, and international students.  The district boasts a long history of commitment to 
collegiality, civility, and mutual respect. 
 
The Sites 
The district consists of three campus sites and a robust online education program. 
The Oceanside Campus, serving about 12,000 credit students, has been located since 1964 on 
a panoramic 121-acre hilltop site with views of the ocean and mountains. 
 
The San Elijo Campus is located in Cardiff, 17 miles south of Oceanside, on 48 acres below the 
bluffs overlooking the San Elijo Lagoon Reserve.  The San Elijo Campus opened in September 
1988, and now attracts about 3,000 credit students. 
 
The Community Learning Center in downtown Oceanside hosts about 4,000 students in the 
college’s noncredit classes including English as a Second Language, the Adult High School 
Diploma Program, and other tuition-free, noncredit classes as well as some college credit 
classes. 
 
Accreditation 
MiraCosta College is accredited by the Accrediting Commission for Community and Junior 
Colleges of the Western Association of Schools and Colleges, 10 Commercial Boulevard, Suite 
204, Novato, CA 94949, 415.506.0234, an institutional accrediting body recognized by the 
Commission on Recognition of Postsecondary Accreditation and the U.S. Department of 
Education and approved by the California State Department of Education Office of Private Post-
Secondary Education for training veterans and other eligible persons under the provisions of the 
GI Bill. The University of California, California State Universities, and private universities of high 
rank give credit for transfer courses completed at MiraCosta College.  
MiraCosta College is approved by the following: Association of Surgical Technologists, 
California Board of Registered Nursing, California State Colleges and Universities, California 
State Department of Education, Commission on Peace Officer Standards and Training, National 







Certification Board for Therapeutic Massage and Bodywork, State Board of Vocational Nurse 
and Psychiatric Technician Examiners, University of California. 
 
 
The Area 
Situated between San Diego and Los Angeles, MiraCosta College benefits from multicultural 
influences and cultural opportunities.  Interstate 5, Amtrak, and Carlsbad regional airport provide 
easy access to either metropolis and to Mexico.  The district, which extends 25 miles along the 
Pacific Ocean from Camp Pendleton Marine Corps Base to the city of San Diego, attracts 
diverse ethnic and socioeconomic populations who live in urban and suburban communities.  
The intellectual environment is enhanced by the college’s proximity to the University of 
California San Diego, California State University San Marcos and other institutions of higher 
education.  Along with numerous theaters, galleries, and museums, residents enjoy a moderate 
year-round climate, which provides many opportunities for outdoor activities. 
 
As per the Clery Act of 1998, the campus security report can be found at 
http://www.miracosta.edu/studentservices/police/downloads/safety_report.pdf 
 
MiraCosta College   
1 Barnard Drive  
Oceanside CA 92056  
jobs@miracosta.edu  
760.795.6854. 
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Syllabi Requirements and Information 


Please note that faculty MUST include at least the following items on each of their syllabi. These are not 
listed in any particular order. Please make sure you have included all the requirements on each of your 
syllabi. At the beginning of eash semester, the Office of Instruction usually sends out an email asking you 
to email each syllabus to a specified address. 


• Course prefix and number (example: DNCE 101) 
• Semester and year (example: Summer 2010) 
• Dates, times, and locations of any in-person meetings, if it is a hybrid course 
• Name of Instructor 
• Contact information for instructor (at minimum, email address and/or phone number) 
• Student learning outcomes (from Course of Study); Dept chair can provide you with these or let 


you know how to access them for each course. 
• Required materials (textbook or other course materials, including materials fee) 
• Info on any field trips or alternative assignments 
• DSP&S statement; please see below for possible statements that would suffice for the DSP&S 


statement 


Disability Accomodations 


Students with disabilities, whether physical, learning, or psychological, who believe that they may need 
accommodations in this class, are encouraged to contact Disabled Students Programs & Services as soon 
as possible to ensure that such accommodations are implemented in a timely manner. Their phone 
number is 760.795.6658 and they are located in Building 3000-Student Services, Room 3009, adjacent to 
Parking lot 3C. 


OR 


If you have a disability, you are encouraged to contact Disabled Students Programs & Services at 
760.795.6658. Their office is located in Building 3000, adjacent to Parking lot 3C. They will help you 
determine what assistance is available for you. 


OR 


If you have a hidden or visible disability, which may require classroom or test accommodations, please 
see me as soon as possible during a scheduled office hour. If you have not already done so, please 
register with Disabled Students Programs & Services at 760.795.6658. Their office is located in Building 
3000, adjacent to parking lot 3C. 


 


OR 







If you have specific physical, psychological or learning disabilities and require accommodations, please 
let me know early in the semester so that your learning needs may be appropriately met. You will also 


need to provide documentation of your disability to Disabled Students Programs & Services at 
760.795.6658 


MiraCosta College Syllabus Checklist and Ideas 


Your syllabus serves multiple purposes for your students: as an introduction to you, an invitation to your 
course, and a guide as to what they can expect. It acts as a roadmap to the learning your students will 
experience, and it reflects your tone and style as an instructor. Clarity is key. 


This checklist offers items you may consider in designing the style and components of your 
syllabus. Required items are noted in bold; others are offered as suggestions. 


About the Class 


• Course prefix and number (example: DNCE 101) 
• Section number 
• Semester and year 
• Course name 
• Meeting days, times, and locations 
• Any online meetings, if hybrid course 


About the Instructor 


• Name 
• Contact information (at minimum, email address and/or phone number) 
• Office hours 
• Response time to email or voicemail messages 


About Attendance 


• Important Information regarding Grading and Attendance 
• Tardy policy (or early exits) 
• Absence policy 
• Drop policy (it is the student’s responsibility to drop or withdraw, unless you state you will do so 


upon certain conditions; clearing rosters of names of students who have stopped attending class 
regularly is strongly encouraged by the 75% withdrawal date) 


About Grading 


• Important Information regarding Grading and Attendance 
• Grading/evaluation structure 
• Late homework, exams, papers policy 







• Make-up work policy 
• Plagiarism/cheating policy 
• 75% withdrawal date 
• Final exam date and time 
• Incomplete grade 


About Your Expectations 


• Classroom behavior expectations 
• Academic integrity 


About the Course Content 


• Prerequisites 
• Advisories 
• Course description (from Course of Study) 
• Student learning outcomes (from Course of Study) 
• Required materials (textbook or other course materials) 
• Any Field trips or alternative assignments 
• Assignments 
• Schedule 
• Tips for success in this course 


About College Services 


• DSP&S statement (See possible statements below) 
• Academic support services 
• Important dates 


Workshops on syllabus design are often offered during Flex Weeks. Courtesy of Jim Sullivan of the 
Letters Department, additional information may be referenced online. 


Important Information regarding Grading and Attendance 


Below is important information from Pam Deegan, VP of Instruction. Please read it carefully. You may 
NOT lower a student's grade based solely on attendance. 


Attendance and Grading 


This is the information all full and part-time instructors need to know before faculty assign final grades 
for this semester. 


MCC has an administrative procedure (listed as a policy in the 2008-2009 catalog) that says: "Individual 
instructors may consider excessive absences as reasonable grounds for lowering a student's grade, for 
recommending the student's withdrawal from class, or both." 







Recently, we have discovered that this policy is NOT in compliance with Title 5. 


Individual instructors CAN involuntarily drop a student due to excessive absences (see Title 5, section 
55003), but CANNOT lower grades due to excessive absences. However, the grade may be based 
partially on attendance if attendance is considered performance or is necessary to performance in the 
class. 


This is because grades must be assigned according to UNIFORM standards based on PERFORMANCE on 
the stated course objectives and demonstrated PROFICIENCY in the subject matter (see Title 5, section 
55002).  


An instructor who lowers a grade as a punitive measure for excessive absences is not applying uniform 
standards of grading, since the elements that comprised the final grade are not the same for students 
with excessive absences as for other students. Also, that student's grade is not based entirely on 
performance on the stated course objectives and demonstrated proficiency in the subject matter, since 
the grade that was based on those factors has been lowered. 


Acceptable Policies (examples): 


"10% of the grade is based on attendance and participation." 


"50% of your grade in this class is based on in-class performances that cannot be made up outside of 
class." 


"After two consecutive weeks of absence you will be dropped from this course." 


"I will not accept homework or papers from students that are not in attendance on the due date." 


Unacceptable Policies (examples):  


"10% of the grade is based on attendance and participation, 50% on test grades, and 40% on 
homework. Students who are absent more than five times in the semester will have their grades 
lowered by 1/3 letter grade for each additional absence." 


"There are four papers in this course worth 100 pts. each for a total of 400 pts. Thus, an A is 360 pts. 
(90%), a B is 320 pts. (80%), a C is 280 pts. (70%) and a D is 240 pts. (60%). Any absence over three will 
result in a point deduction of 20 pts. Three tardies equal an absence." 


Now that we know this, instructors need to know that the college cannot support them in lowering a 
grade as a punitive measure for excessive absences. They need to know this prior to assigning final 
grades, as I'm sure it would be an unpleasant surprise in a grade dispute for a faculty member to just 
then find out that the basis for his/her grading is not a legal basis, despite being in accordance with 
current college policy. 







We found this out in conjunction with finding out that you cannot give an F in a class as a punitive 
measure for cheating or plagiarism. You can give a 0 on that assignment, but the rest of the grading has 
to be based on that student's performance on the other assessments. 


Suggested Wording for Info on Incomplete Grades, Pass/No Pass Grading 
Option, Library Resources, Internet Access and Harassment, College Support 
Services 


Below in what should go on a new webpage from the link titled: Suggested Wording for Info on 
Incomplete Grades, Pass/No Pass Grading Option, Library Resources, Internet Access and Harassment, 
College Support Services 


Incomplete Grade 


Students seeking an “Incomplete” grade must consult with me no later than the week prior to finals (you 
may wish to specify a date within this week). Incompletes will only be considered for unforeseeable, 
emergency and justifiable reasons at the end of the term, and only upon agreement of conditions for 
completing coursework. 


Pass/No Pass Grading Option (for graded classes) 


You have the option to choose Pass/No Pass grading for this class. If you choose this option, you must 
submit a Petition for Pass/No Pass to Admissions & Records by (specify date). This option for grading is 
nonreversible once selected. The petition form is available online, or from Admissions & 
Records. Students planning to transfer should consult with a counselor before opting for Pass/No Pass to 
ensure this option is accepted by their intended transfer institutions. Check the MiraCosta College 
catalog or schedule for more detailed information. 


Library Resources 


The MiraCosta College faculty librarians assist students with their research questions, whether academic 
or personal. Students may obtain assistance from librarians either one-on-one at the reference desk, 
through class orientations, group workshops, individual appointments, or online. I strongly encourage 
you to take advantage of library resources. More information regarding the library may be found at their 
webpage: www.miracosta.edu/library. 


Internet Access and Harassment 


This class is conducted in a computer classroom, where computers are connected to the Internet at all 
times, and have the ability to connect to a variety of peripheral devices. MiraCosta College supports 
academic freedom, and consequently, there are no filters or other controls placed upon access to 
electronic content, either on the Internet or otherwise. While every effort is made to keep students on 
task while in this class, it is impossible to monitor every computer at all times. If you should find yourself 







subjected to offensive content, either sexual or otherwise, you should inform your instructor of this 
situation at the first opportunity. 


College Support Services 


The Tutoring and Academic Support Center (TASC) and the Writing Center (WC) assist students by 
providing individual and group tutoring, WC drop-ins, learning communities, self-help materials, and 
student success workshops. Services are free and available to all students during day and evening hours 
at all MiraCosta College campuses. I recommend that you take advantage of these academic support 
services. For more specific information, please call (760) 795-6682 








 


BOARD OF TRUSTEES POLICY    2510:  Collegial Governance and  


Participation in Local Decision Making   


 
 
 
The Board of Trustees has the ultimate authority in those areas assigned to it by state 
and federal laws and regulations. In executing that responsibility, the board is 
committed to its obligation to ensure that appropriate members of the district participate 
in developing recommended policies for board action and administrative procedures for 
superintendent/president action under which the district is governed and administered. 
 
The board embraces the concept of collegial governance as a fundamental policy of the 
college, while retaining its own rights and responsibilities as the ultimate authority in all 
areas defined by state laws and regulations. 
 
Collegial governance is defined as the collaborative participation of appropriate 
members of the college in planning for the future and in developing policies and 
recommendations under which the college is governed and administered. 
 
Each constituency of the college that has responsibility and expertise in a particular 
area participates in the development of policies and procedures relating to that area. 
Such participation will bring together multiple segments of the college in instances 
where policies and procedures affect employees and students. It is the responsibility 
and obligation of members of the faculty, administration, and board to participate in the 
collegial process. The board also provides the opportunity and encourages classified 
staff and students to participate in the process. 
 
The district's standing governance and advisory committees shall be structured to 
include appropriate representation by faculty, administrators, classified staff members, 
and students. 
 
Except for unforeseeable emergency situations, the board shall not take any action on 
matters subject to this policy until the appropriate constituent group or groups have 
been provided the opportunity to participate. 
 
Nothing in this policy will be construed to interfere with the formation or administration of 
employee organizations or with the exercise of rights guaranteed under the Educational 
Employment Relations Act, Government Code §§3540 et seq. 
 
 
 
 
 
 
 
MiraCosta Community College District Page 1 of 5 
Adoption History: 8/21/12 
References:  Education Code §§66700, 70901-2, 70902(b)(7), 76060, 87360, 87458 
   Title 5 §§53200 et seq. (Academic Senate), 51023.5 (classified and management staff), 
    51023.7 (students), 51025, 73200 et seq. 
   ACCJC Accreditation Standard IV.A 
   Board Policy/Administrative Procedure 2015, Student Trustee 







Academic Senate Role in Collegial Governance 
 
The board recognizes the Academic Senate Council as the body that represents the 
Academic Senate in collegial governance relating to academic and professional 
matters, as well as personnel issues involving senate members. The board 
acknowledges the definition of academic and professional matters to mean the following 
as defined in Title V of the California Administrative Code: 
 
A. Curriculum, including establishing prerequisites and placing courses within the 


disciplines. 
 


B. Degree and certificate requirements. 
 


C. Grading policies. 
 
D. Educational program development. 
 
E. Standards or policies regarding student preparation and success. 
 
F. District and college governance structures, as related to faculty roles. 


 
G. Faculty roles and involvement in accreditation processes, including self-study 


and annual reports. 
 
H. Establishing policies for faculty professional development activities. 
 
I. Processes for program review. 


 
J. Processes for institutional planning and budget development. 


 
K. Other academic and professional matters as mutually agreed upon between the 


Board of Trustees and the Academic Senate. 
 


The board recognizes the right of the Academic Senate to assume primary 
responsibility for making recommendations in the areas of curriculum and academic 
standards. If a senate recommendation in these areas is not accepted, the board or its 
designee, upon request of the Academic Senate, shall promptly communicate its 
reasons in writing to the Academic Senate. 
 
The board recognizes and endorses the rights and responsibilities assigned to faculty 
by state statutes regarding faculty personnel matters to include equal employment 
opportunity, hiring, evaluation, tenure review, dismissal, and administrator retreat rights. 
The board also recognizes the Academic Senate Council as representing full-time 
Academic Senate members in matters dealing with working conditions and 
compensation. 
 
Upon request of the Academic Senate, the board, or its delegated administrators, shall 
confer with Academic Senate representatives regarding recommendations or proposals 
by the Academic Senate. If parties to the discussion do not reach consensus, the 
Academic Senate may present its views to the board, and the board shall consider and 
respond to such views. 







Likewise, Academic Senate representatives have the responsibility, when requested, to 
confer with the board's delegated administrators and to respond to their proposals and 
recommendations. 
 
Individuals who represent the faculty as a whole on collegial governance and advisory 
committees shall be recommended by the president of the Academic Senate with 
concurrence of the Academic Senate Council. 
 
Administrator Role in Collegial Governance 
 
The Board of Trustees defines the scope of responsibilities and delegates authority of 
MiraCosta Community College District administrators through job descriptions and 
board policy. 
 
The superintendent/president has primary responsibility for the quality of the institution 
he/she leads and, as appropriate, delegates authority to administrators and others 
consistent with their responsibilities, and sets the goals and priorities for the institution. 
 
Administrators shall be provided with opportunities to participate collegially in the 
formation and development of district policies and procedures that have significant 
effect on the college. 
 
Administrators include all academic and classified administrators, vice presidents, and 
the superintendent/president. Administrators provide leadership and direction for the 
college community, facilitates collaboration and communication among departmental 
administrators, and serves as a resource in achieving shared goals. 
 
All administrators have supervisory duties related to budgets, personnel, and 
operational responsibilities. Major governance responsibilities include the following: 
 
A. Appoint administrators to serve on governance committees. 


 
B. Serve as an advisory committee to the superintendent/president. 


 
C. Make recommendations to the superintendent/president on actions by 


governance committees related to board policies and administrative procedures 
that have been routed to administrators. 
 


D. Make recommendations to the superintendent/president on district budgets. 
 
E. Make recommendations to the superintendent/president on district plans and 


accreditation self-studies that have been routed to administrators. 
 


F. Promote the appropriate inclusion of students, faculty, and staff in making 
recommendations to the superintendent/president. 
 


G. Serve as a resource to the superintendent/president, the Board of Trustees, and 
district faculty and staff. 


 
 
 
 







Classified Senate Role in Collegial Governance 
 
In accordance with provisions of Title V of the California Administrative Code, the board 
recognizes the right of classified employees to participate in the collegial governance of 
the college and further acknowledges the benefit of such participation to the college and 
its students.  
 
The board recognizes the Classified Senate as the employee organization and the 
Classified Senate Council as the representative body of the Classified Senate for 
purposes of this policy section. 
 
Classified employees are to be included in all governance and advisory committees of 
the college. Individuals who represent the classified staff as a whole on collegial 
governance and advisory committees shall be recommended by the president of the 
Classified Senate with concurrence of the Classified Senate Council. 
 
The board asks supervisors to provide flexibility in work schedules to permit classified 
employees to participate in collegial governance activities associated with the Classified 
Senate and the college governance committees. 
 
The functions of the Classified Senate are to: 
 
A. Facilitate communication among the classified staff, the administration, the 


faculty, and the Board of Trustees. 
 


B. Participate in the development and formulation of policies and practices as they 
relate to activities and functions of the classified staff. 
 


C. Make recommendations to the administration and the Board of Trustees in all 
matters determined pertinent. 


 
Student Participation in Collegial Governance 
 
In accordance with Title V, §51023.7, of the California Administrative Code, the 
MiraCosta Community College District Board of Trustees affirms the role of students in 
the collegial governance process. The board recognizes the Associated Student 
Government as the representative body authorized to make recommendations to the 
administrators and the Board of Trustees on policies and procedures of the college that 
have or will have a significant effect on students. This right shall include the opportunity 
to participate in processes for jointly developing recommendations on policies and 
procedures under which the college is governed and administered and that have or will 
have a significant effect on students, to the administration, and the Board of Trustees. 
 
The Associated Student Government has the authority to select student representatives 
for participation on college committees, task forces, and other governance groups. The 
board will give reasonable consideration to recommendations of students with regard to 
college policies and procedures related to the hiring and evaluation of administrators, 
faculty, and staff members. Except in unforeseeable, emergency situations, 
administrators and the board shall not take action on a matter having a significant effect 
on students until it has provided students with an opportunity to participate in the 
formulation of the policy or procedure or the joint development of recommendations 
regarding the action. 







 
The board acknowledges the following as areas that have or may have a significant 
effect on students: 
 
A. Grading policies. 


 
B. Codes of student conduct. 


 
C. Academic disciplinary policies. 


 
D. Curriculum development. 


 
E. Courses or programs that should be initiated or discontinued. 


 
F. Processes for institutional planning and budget development. 
 
G. Standards and policies regarding student preparation and success. 


 
H. Student services planning and development. 
 
I. Student fees within the authority of the district to adopt. 


 
J. Any other district and college policy, procedure, or related matter the board 


determines have or will have a significant effect on students. 
 


The Student Trustee 
 
The student trustee shall have the right to make and second motions at board meetings. 
His/her vote will be advisory. It shall be the responsibility and obligation of the student 
trustee to bring issues of collegial governance compliance on all matters that have or 
will have a significant effect on students to the board's attention. 
 
Committee Membership 
 
College committees, of which student representatives are members, should make 
efforts to accommodate student members' class schedules in planning their meeting 
times. 
 
Role of Students in Hiring 
 
A student representative may be included on each permanent full-time faculty screening 
committee whenever it is possible to do so. At least one student representative should 
be invited to serve on screening committees for the following positions: any college vice 
president, any Student Services administrator, any Student Services supervisor, 
transfer faculty director, any counselor, and the secretary assigned to student activities. 
 







 


ADMINISTRATIVE PROCEDURE    2510:  Collegial Governance and  


Participation in Local Decision Making   


 
 
 
The Governance Manual describes the procedures for participation in local decision 
making on governance. 
 
This manual is reviewed annually and updated as needed by the Steering Council 
following analysis of the March evaluation of the effectiveness of the governance 
process. Changes to the governance process are subject to the recommendation of all 
governance councils prior to superintendent/president approval. 
 
The manual is posted on the district Web page under Governance. 
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AAC Internal Committee Survey - Spring 2012


Thank you for responding to the questions below.  All questions are required,  though
the comment boxes are optional. 


1. The number of members of this committee is appropriate and effective to the mission of the
committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 1 comments:


2. The representation of this committee is appropriate and effective to the mission of the committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 2 comments:







3. The information provided in the AAC portal site has proven to be helpful to me in the performance of
my duties on this committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 3 comments:


4. Adequate information and communication have been provided to me to support my work on this
committee during the year. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 4 Comments:







5. Faculty ONLY (mark "Not Applicable" if not faculty) The workload of this committee is appropriate
and is within the district-wide expectation of five hours per week of collegial governance work. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 5 comments:


6. Non-faculty ONLY (mark "Not Applicable" if faculty) My workload on this committee is appropriate
for my job classification. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 6 comments:







7. Effective measures are utilized to equitably distribute the workload with respect to all committee
members. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 7 comments:


8. Effective measures are utilized to equitably distribute the workload with respect to the calendar year.
*


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 8 comments:







9. The number and duration of meetings of this committee effectively support the workload of this
committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 9 comments:


10. The tasks assigned to and performed by this committee are appropriate and relevant within the
context of the governance structure. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 10 comments:







11. The tasks assigned to and performed by the subcommittees I have been part of have been clearly
defined, appropriate and relevant within the context of the AAC structure and functions. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 11 comments:


12. Leadership of this committee is appropriate and effective. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 12 comments:







13. Adequate and appropriate support personnel are assigned to this committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 13 comments:


Thank You!


Thank you for taking our survey. Your response is very important to us.







BPC Internal Governance Survey - Spring 2012


Please respond to the following questions regarding your experiences on this committee.
(Note: In this survey you are not evaluating, at a global level, the reorganized governance
structure itself.)


I. Committee Membership


A. The number of members on this committee is appropriate and effective to the mission of the
committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


B. The representation on this committee in terms of balance (faculty, staff, admin, student) is
appropriate and effective to the mission of the committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Comments on Membership:


II. Training and Support







A. The introduction and training I have received for working on this committee were appropriate and
have proven to be helpful to me in the performance of my duties on this committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


B. Adequate information and communication have been provided to me to support my work on this
committee during the year. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Comments on Training and Support:


III. Workload


A-1. Faculty ONLY (mark "Not Applicable" if not faculty): The workload of this committee is appropriate
and within the college-wide expectation of 5 hours per week of collegial governance. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


A-2. Non-faculty ONLY (mark "Not Applicable" if faculty): My workload on this committee is appropriate
for my job classification. *


Strongly Strongly Not







disagree Disagree Neutral Agree agree Applicable


B. Effective measures are utilized to equitably distribute the workload with respect to all committee
members. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


C. Effective measures are utilized to equitably distribute the workload with respect to the calendar
year. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


D. The number and duration of meetings of this committee effectively support the workload of this
committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


E. The tasks assigned to, and performed by, this committee are appropriate and relevant within the
context of the governance structure. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


F. The tasks assigned to, and performed by, the subcommittees and/or task forces I have been part of
have been clearly defined, appropriate and relevant within the context of the BPC and GO structure
and functions. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Comments on Workload:







IV. Leadership and Institutional Support


A. Leadership of this committee is appropriate and effective. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


B. The co-chairs have worked well together in making the committee work, including meetings,
efficient and effective. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


C. The co-chairs have provided a balanced perspective for the work of this committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


D. Adequate and appropriate support personnel are assigned to this committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Comments on Leadership and Institutional Support:







V. Other comments:


Please enter any additional comments you may have about the governance structure of BPC:


Thank You!


Thank you for your feedback. Jim Austin and Mark Yeager, Co-chairs of BPC







Courses and Program Internal Committee
Survey - Spring 2012


Thank you for responding to the questions below.  All questions are required,  though
the comment boxes are optional. 


1. The number of members of the full C&P committee is appropriate and effective to the mission of the
committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 1 comments:


2. The representation of the full C&P committee is appropriate and effective to the mission of the
committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 2 comments:







3. CPCC MEMBERS ONLY: The number of members of the Curriculum subcommittee is appropriate
and effective to the mission of the committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 3 comments:


4. CPCC MEMBERS ONLY: The representation on the Curriculum subcommittee is appropriate and
effective to the mission of the committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 4 Comments:







5. The orientation training that I received during flex week was appropriate and has proven helpful to
me in the performance of my duties on this committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 5 comments:


6. Adequate and appropriate information and communication have been provided to me to support
my work on this committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 6 comments:







7. FACULTY ONLY: The workload of this committee is appropriate and is within the district-wide
expectation of five hours per week of collegial governance work. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 7 comments:


8. NONFACULTY ONLY: The workload on this committee is appropriate for me as a member
representing my constituency group in collegial governance. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 8 comments:







9. Effective measures are utilized to appropriately and equitably distribute the workload with respect to
the full and CPCC subcommittee and all committee members. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 9 comments:


10. Effective measures are utilized to equitably distribute the workload with respect to the calendar
year. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 10 comments:







11. The number and duration of meetings of this committee effectively support the workload of the full
C&P committee and CPCC subcommittee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 11 comments:


12. The tasks assigned to, and performed by, the subcommittees and/or task forces of this committee
have been clearly defined, appropriate, and relevant within the context of the C&P committee and the
governance structure. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 12 comments:







13. Leadership of this committee is appropriate and effective. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 13 comments:


14. Adequate and appropriate support personnel are assigned to this committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 14 comments:







Thank You!


Thank you for taking our survey. Your response is very important to us.







IPRC Internal Governance Survey


Thank you for responding to the questions below.  All questions are required,  though
the comment boxes are optional. 


If you are NOT faculty,  mark "Not Applicable" to question 4.  If you are faculty,  mark
"Not Applicable" to question 5.


1. The number of members of this committee is appropriate and effective to the mission of the
committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 1 comments:


2. The representation of this committee is appropriate and effective to the mission of the committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 2 comments:







3. Adequate information and communication have been provided to me to support my work on this
committee during the year. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 3 comments:


4. Faculty ONLY: The workload of this committee is appropriate and is within the district-wide
expectation of five hours per week of collegial governance work. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 4 comments:







5. Non-faculty ONLY: My workload on this committee is appropriate for my job classification. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 5 comments:


6. Effective measures are utilized to equitably distribute the workload with respect to all committee
members. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 6 comments:







7. The number and duration of meetings of this committee effectively support the workload of this
committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 7 comments:


8. The tasks assigned to and performed by this committee are appropriate and relevant within the
context of the governance structure. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 8 comments:







9. Leadership of this committee is appropriate and effective. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 9 comments:


10. The co-chairs have worked well together in making the committee work, including meetings,
efficient and effective. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 10 comments:







11. The co-chairs have provided a balanced perspective for the work of this committee. *


Strongly
disagree Disagree Neutral Agree


Strongly
agree


Not
Applicable


Question 11 comments:


Thank You!


Thank you for taking our survey. Your response is very important to us.







Governance Committee Internal Survey -
Student Interests Committee
Page 1


1. Please select which category that best fits your job classification.


2. Please select your level of agreement and provide commentary where appropriate.


Level of Agreement *


Strongly
Disagree


Disagree Neutral Agree
Strongly
Agree


Not
Applicable


1. The number of
members of this
committee is
appropriate and
effective.


2. The representation of
this committee is
appropriate.


3. Adequate and
appropriate resource
material (reference
documents, web links,
etc.) are available to
support my work on this
committee.


4. My workload on this


Faculty


Classified Staff


Student







4. My workload on this
committee is
appropriate for my job
classification
(Fac/Classified/Student).


5. Effective measures
are utilized to equitably
distribute the workload
with respect to all
committee members.


6. The number and
duration of meetings of
this committee
effectively support the
workload of this
committee.


7. The tasks assigned
to and performed by
this committee are
appropriate and
relevant within the
context of the
governance structure.


8. The tasks assigned
to and performed by the
subcommittee are
appropriate and
relevant within the
context of the
governance structure.


9. Leadership of this
committee is
appropriate and
effective.


Thank You!


Thank you for taking our survey. Your response is very important to us.
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MiraCosta College GO Survey Results – 
September 2010 


Methodology 
In order to assess satisfaction with the college’s new governance process, an online survey was 
distributed electronically to all college administrators, faculty and staff.  The survey was available from 
September 22nd through October 1st and generated 223 responses. 


Results 
The survey results show a disproportionately large response from full-time faculty.  Since the invitation 
and reminders came from the Academic Senate President, it is likely that Classified staff believed that 
the survey was designed for the faculty.     


The survey was re-opened and Classified Senate were encouraged to participate, the result was an 
additional twenty-two responses1.   


Figure 1: Responses by Employee Type 


 


 


                                                           
1 Of the 22 responses, a member of the full-time faculty, a member of the associate faculty and one individual who 
failed to identify his/her employee group also responded. 
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Question 1: The current governance structure is easy to understand. 
 


 # % 
Strongly Agree 6 2% 
Agree 66 27% 
Slightly Agree 71 29% 
Slightly Disagree 29 12% 
Disagree 46 19% 
Strongly Disagree 15 6% 
Don't Know 14 6% 
Grand Total 247  


 


 


 Administrator Associate Faculty Classified Staff Full-time Faculty Total2 
Strongly Agree 8% 3% 0% 4% 2% 
Agree 8% 16% 24% 35% 27% 
Slightly Agree 69% 30% 31% 21% 28% 
Slightly Disagree 8% 3% 14% 14% 12% 
Disagree 8% 22% 18% 20% 19% 
Strongly Disagree 0% 11% 6% 5% 6% 
Don't Know 0% 16% 7% 2% 6% 


                                                           
2 While 247 responses were collected,  two responders failed to indicate their employee group. 
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Total 13 37 84 111 245 
 


Question 1: Comments 
 
Approval processes are unclear. 
beats me 
Because I have been involved in ASC. 
I am involved in governance at a number of levels, and we have had to fill in the gaps as we go to a 
very large degree.  I have been careful to keep up with this, but there are still aspects where I don't 
quite get it. 
I believe the existing structure has lots of potential while not as easy to understand as one would 
hope.  I think part of the confusion lies with miracostan's not know where to start of know where an 
otem should go. 
I get emails about regular meetings but no highlights or discussion points before or after. 
I have been involved for a time and am getting a better understanding, but  our GO is still being 
somewhat modified. I imagine for someone not involved, it would be very confusing. 
I t is easy to diagram hard to actually follow it. 
I'm new to all of this 
It is simplified, but I am not sure I completely understand it. 
It is still unclear to me how it all ties together and how matters once they leave the committee and 
travel up to the councils are handled, enacted, and the college community informed of any actions.  
For instance, last year C&P forwarded the updated disciplines +FSA by course list to ASC.  There is no 
record in their minutes that they reviewed or acted on it (although I was at the meeting and know that 
it was on the Dec 11 agenda of ASC).  Moreover, there is no record that this document went forward 
to the board (as required in board policy) for approval last year. 
It seems like the current governance structure keeps changing. 
It semmes like an improvement but still has some bugs; we'll be able to evaluate more clearly as the 
issues arise--how we resolve issues will be the telltale sign. 
Lack of literature, notice, distribution and time have translated to insufficient understanding of the 
current structure. 
never been offered a flow chart that explains governance at this institution 
Not used to it yet! 
on paper it is very easy to understand. in day to day functioning it is not too easy. some of this has to 
be because we were all just figuring out a new system 
Since the Accreditation, the governing process has changed considerably in ways that have not been 
clearly explained. 
The current structure appears too cumbersome & time-intensive, and provides extremely limited 
ability to move issues along the often complicated pathway(s). 
The flow chart is sort of easy to follow but the committees are so broad that it's hard to understand 
where to send an issue. 
The hierarchy of committees and responsibilities is still not clear. 
the role of the GO and steering committees are unclear 
the workshops explaining how the structure works have been very helpful. 
There has been so much confusion since the implementation of the current structure, but it's unclear 
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whether that means the structure is hard to understand or other issues have caused the confusion. 
Very few people, if any, understand it.  I don't know whether it just hasn't been explained or if it 
doesn't make any sense even with explanation. 
What do the steering and governance committees do? How does that overlap with each other and 
with counsel as well as other committees. 
while function of committees is easy to understand, the routing of items is unclear. 
You are kidding, right? 
 


Question 2: In the current governance structure, I know where to take my 
issues for consideration. 
 


 # % 
Strongly Agree 26 11% 
Agree 60 24% 
Slightly Agree 59 24% 
Slightly Disagree 32 13% 
Disagree 45 18% 
Strongly Disagree 8 3% 
Don't Know 17 7% 
Grand Total 247  
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 Administrator Associate Faculty Classified Staff Full-time Faculty Total 
Strongly Agree 15% 3% 10% 14% 11% 
Agree 38% 8% 24% 29% 24% 
Slightly Agree 38% 24% 29% 19% 24% 
Slightly Disagree 8% 19% 10% 14% 13% 
Disagree 0% 19% 18% 20% 18% 
Strongly Disagree 0% 11% 4% 1% 3% 
Don't Know 0% 16% 7% 5% 7% 
Total 13 37 84 111 245 
 


Question 2: Comments 
 
Apparently I have NO DEPARTMENT Chair!! No support, no one that can answer questions about 
concerns about my students,classes, structure, scheduling etc... 
but i know  i can easily find out 
Even in our new structure it still feels very political as far as whose issues are addressed. There is little 
communication between Classified Staff and the Senators. There is still a feeling of concerns not being 
heard. 
Haven't personally had a governance issue to bring forward. 
I assume I would take my issues to the associates who are on the senate? 
I could find out! 
I don't know whether as an individual faculty member I go to Steering, to my rep, or to a committee. 
I have expressed concerns about things in the past but have never been directed to a committee. 
I know where issues should go but I'd say most of my colleagues do not.  It's like Greek. 
I know where to go, only because I am involved with the GO structure on a number of levels. 
I understand the basic structure, it's the subcommittees i'm a bit unclear on.  For example, Dept. 
Chairs, how do we know if something is supposed to go in front of Dept. Chairs?  Same question for 
Deans. 
If I don't know where to take issues, I have confidence that I can find out. 
If it is unclear where an issue is currently housed, the Steering Committee is always the obvious point 
of entry. 
I'm thinking the Group that routes the issues 
My guess: start with the Steering Committee 
My rep? 
no idea 
Nope. Why where all the existing committees just eliminated??   They could have been restructured 
and then the redundant bodies could ahve been absorbed by a larger commmittee or abolished. 
not really 
Not sure we know where to go. 
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Since the Classified Senate remains in place, one would assume to go directly to a Senator/Officer of 
the Senate.  Otherwise, if there are more succinct and appropriate avenues to pursue, knowledge of 
this is almost nonexistent. 
Steering committee, but that's well-known 
There is much confusion about which committee handles what, who has purview of what, and how 
issues with cross-departmental/cross-divisional implications are handled. 
this has been confusing, I've seen people bounced around, gone in circles, only to end up where they 
started. again, probably becuase it's all new, but their has been some of the not my problem game. 
This is becoming clearer, but the organization needs an operations manual. 
this is still unclear as issues are directly taken to committees instead of the steering council. 
What is unclear is WHAT issues have to be taken to Steering Council.  There has been a lot of 
confusion about what are operational issues versus governance issues. 
Yes, sort of 
 


  







7 
 


Question 3: Using the current governance structure, issues are resolved in a 
timely manner. 
 


 # % 
Strongly Agree 7 3% 
Agree 24 10% 
Slightly Agree 44 18% 
Slightly Disagree 26 11% 
Disagree 22 9% 
Strongly Disagree 18 7% 
Don't Know 104 42% 
Grand Total 245  


 


 


 
 Administrator Associate Faculty Classified Staff Full-time Faculty Total 
Strongly Agree 0% 0% 2% 5% 3% 
Agree 8% 14% 2% 14% 10% 
Slightly Agree 15% 8% 20% 20% 18% 
Slightly Disagree 46% 11% 14% 4% 11% 
Disagree 15% 5% 7% 11% 9% 
Strongly Disagree 8% 8% 4% 10% 7% 
Don't Know 8% 54% 50% 37% 42% 
Total 13 37 84 111 245 


0%


10%


20%


30%


40%


50%


60%


70%


80%


90%


100%


Administrator Associate
Faculty


Classified
Staff


Full-time
Faculty


Total


Don't Know


Strongly Disagree


Disagree


Slightly Disagree


Slightly Agree


Agree


Strongly Agree







8 
 


 


Question 3: Comments 
 
communication is better than last year but still sketchy 
Despite best intentions, issues take an inordinate amount of time to travel through the maze and 
come to resolution. 
Given that committees meet once or twice a month - and that to come to a committee, an issue 
typically must be routed to it through the Steering committee - which meets twice a month - the 
process is slow. 
I do not have any examples to draw upon for this question 
I don't have enough data yet. 
I don't know what issues are being addressed, when they were presented, or when they were 
resolved. 
I think this question is premature and ignores the culture of the college. It's my experience that most 
folks do the best they can, but timeliness here is relative. 
I wouldn't say there is much indication to the casual observer as to the time it takes to resolve most 
issues---be it timely or not. There doesn't seem to be very much in the  way of tracking problem to 
solution. 
It is not always clear if issues are resolved or addressed appropriately.  Personnel issues are 
confidential, Grievances are confidential and as of recently, the Classified Senate no longer has official 
minutes.  The waters continue remain muddied, in one form or another. 
It is still early.  We don't have that many examples to point to. 
I've only submittted one issue that was batted around for awhile between different committees.  I 
don't know what the resolution was. 
oftentimes, expediency is primary, not careful deliberation (i.e. AP/BP policies) 
Some are, but most are not.  If people understood the structure I think resolution would be easier and 
quicker to reach. 
sometimes too fast, to meet with arbitrary deadlines; others, not fast enough to make the positive 
changes necessary to respond to immediate needs. 
Still waiting to heasr about team teaching. 
The practice of routing decisions/approval to primary councils makes sense.  But it has become 
unweldy to have to send ALL those matters to all other councils for "information only".  Last year that 
did not happen as a matter of course, and doing so this year is extremely time consuming and has 
questionable benefits.  Depending on the issue, it might suffice to allow members of the other 
councils to see information in the minutes of other council meetings. 
There is doubt. 
They could be, perhaps, if agenda items weren't lost or ignored when sent to ASC.  This seems to be 
better this year, but last year it was an ongoing disaster. 
Timely? I don't think so... 
Too many levels for this to happen.  We've built in a bureaucracy of check the box and go here, go 
there before anyone can substantively deal with the issue. It's exhausting and discourages 
participation since resolution takes so long. 
Too many levels of committees to review.  Things get lost in the transition from one committee to the 
next. 
 







9 
 


Question 4: Using the current governance structure, issues are resolved in an 
effective manner. 
 


 # % 
Strongly Agree 8 3% 
Agree 56 23% 
Slightly Agree 42 17% 
Slightly Disagree 16 7% 
Disagree 23 9% 
Strongly Disagree 9 4% 
Don't Know 91 37% 
Grand Total 245  


 


 


 Administrator Associate Faculty Classified Staff Full-time Faculty Total 
Strongly Agree 0% 0% 2% 5% 3% 
Agree 38% 14% 19% 27% 23% 
Slightly Agree 38% 14% 18% 15% 17% 
Slightly Disagree 8% 0% 5% 10% 7% 
Disagree 15% 11% 7% 10% 9% 
Strongly Disagree 0% 8% 2% 4% 4% 
Don't Know 0% 54% 46% 29% 37% 
Total 13 37 84 111 245 
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Question 4: Comments 
 
Associate faculty have no way to address difficult questions without fear of losing their job. 
Despite best intentions, issues take an inordinate amount of time to travel through the maze and 
come to resolution. Often the right hand does not know what the left hand is doing, and this begs the 
question, "Was the resolution adopted the actual best resolution available?" as well as, "what are the 
true repercussions of the resolution adopted?" Often we won't know this until very far down the road 
(when it's too late). 
don't know because minutes of committee meetings are not made public and who knows what is 
effective? 
I do not have any examples to draw upon for this question 
i hope so 
I would say that MCC governance is effective. I think there is a feeling of confidence that we, as a 
college, are going to weather the the current financial crisis rather well. 
if matters are vetted with ample discussion, issues have an outcome that satisfies collegial governance 
intent. 
Just as effective as the past structure. 
Need to post progress on items somewhere.  More communication is important so people know what 
is going on. 
No way has there been enough time to answer this. 
Not in my experience - too much change, too fast to be effective.  The Steering Committee seemed 
overwhelmed to say the least. 
Same as above:  It is not always clear if issues are resolved or addressed appropriately.  Personnel 
issues are confidential, Grievances are confidential and as of recently, the Classified Senate no longer 
has official minutes.  The waters continue remain muddied, in one form or another. 
The status chart of where an item is the the process is not conveyed and there doesnt seem to be a 
way to see the flow easily.  Not communicated clearly. 
There is a facade of openness about processes but most of the time I hear about things after the fact; 
once a decision has already been made. 
Too many levels for this to happen.  We've built in a bureaucracy of check the box and go here, go 
there before anyone can substantively deal with the issue. It's exhausting and discourages 
participation since resolution takes so long. 
When they are resolved they are usually resolved effectively. 
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Question 5: The current governance structure clearly distinguishes advisory 
from decision making bodies. 
 


 # % 
Strongly Agree 12 5% 
Agree 56 23% 
Slightly Agree 42 17% 
Slightly Disagree 37 15% 
Disagree 37 15% 
Strongly Disagree 10 4% 
Don't Know 51 21% 
Grand Total 245  


 


 


 


 Administrator Associate Faculty Classified Staff Full-time Faculty Total 
Strongly Agree 8% 0% 4% 7% 5% 
Agree 23% 14% 20% 28% 23% 
Slightly Agree 0% 19% 21% 15% 17% 
Slightly Disagree 31% 5% 15% 16% 15% 
Disagree 31% 19% 10% 16% 15% 
Strongly Disagree 0% 3% 2% 6% 4% 
Don't Know 8% 41% 27% 11% 21% 
Total 13 37 84 111 245 
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Question 5: Comments 
 
Agreed, though I don't think the array falling within each designation is either effective or advisable. 
As a member of one of the GO committees, I'm still confused. Sometimes we "make decisions" and 
other times we make recommendations. It's muddled. 
I guess.  It still looks like musical committees  - the same group of people move from meeting to 
meeting. 
I sat on one committee that thought it was decicion making for an entire year before being told, no, 
you all are advisory only... that was demoralizing more than anything else. 
I think a bit of confusion still occurs here.  Many are not yet that familiar with the new system and 
what represents advisory versus decision-making entities. 
I'm not even sure of the delineation here. 
It doesn't.  It seems to me that lots of committee work is actually administration work or for the office 
of instruction with advice from the committees yet the workload is shunted to committees when they 
do not have the ultimate decision making authority. 
it seems that some of the committees such as campus make decisions without going through the 
governance groups but maybe they are decsions that can't wait for that part of the process. 
It's not as clean-cut as it could be, but the distinction might be artificial in the first place.  Councils 
make decisions, except where they are advisory to the president or board.  Committees advise 
councils, but sometimes advise an administrator, and sometimes seem to make decisions (like who 
gets a scholarship). 
let me ask my ouija board 
Not sure that this is true - are advisory groups listed on the flow chart? 
this is unclear as committees think decisions are made at that level. 
While the governance structure may be in place as required by Accreditation, the succinct details or 
each committee and how they function is not widely known.  Clarification of this would be greatly 
appreciated. 


 


Question 6: The current governance structure maintains MiraCosta's tradition 
of collegial governance. 
 


 # % 
Strongly Agree 32 13% 
Agree 90 37% 
Slightly Agree 36 15% 
Slightly Disagree 22 9% 
Disagree 14 6% 
Strongly Disagree 16 7% 
Don't Know 35 14% 
Grand Total 245  
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 Administrator Associate Faculty Classified Staff Full-time Faculty Total 
Strongly Agree 31% 3% 8% 18% 13% 
Agree 62% 16% 43% 36% 37% 
Slightly Agree 0% 19% 11% 18% 15% 
Slightly Disagree 8% 11% 10% 8% 9% 
Disagree 0% 11% 6% 5% 6% 
Strongly Disagree 0% 11% 4% 8% 7% 
Don't Know 0% 30% 19% 7% 14% 
Total 13 37 84 111 245 
 


 


Question 6: Comments 
 
Associate faculty learned the hard way that there was not truly collegial governance. As a reaction it 
seems better now but how much? 
Attemping to! 
Collegial ???  You've got to be kidding!  People are really rude and disrespectful to others at 
MiraCosta. 
I believe the tide has turned for the worse with regard to collegial governance at MiraCosta as we 
once knew and practiced it. 
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I know there have been changes though don't exactly know what they are. 
I worry about this.  Fewer people in fewer forums with less inout making big (and often overly hasty) 
decisions.  That's not collegial. 
If the people selected for the governance committees show up and do the work, the process is very 
representative of constituecies and preserves collegiality. 
Is this a tradition? In our current reorganization it feels like something that has been at the forefront 
of discussion, but it does not feel traditional. It feels more like we've made a shift in the direction of 
"collegiality." There are rumblings, and the jury is still out as far as the true depth of MCC collegiality. 
It is too early to accurately determine whether the "appearance" of collegial governance is what has 
actually occurred.  It remains to be seen if true collegial governance perseveres. 
It often feels like we sit in 2 hour meetings every other week just to have recommendations ignored. 
Seems like a waste of time and that collegial governance is now only for show for accreditation. 
It tries.  I don't know if every part of that tradition is good or should be maintained. It maintains the 
idea of involving administrators in what should be faculty decisions (curriculum). 
Not for me.  I'm an employee with over twenty years here and I'm not so inclined to involve myself in 
this new cycle of procedures. 
Slight elitism remains from the first implementation of GO, but under new Academic prez it seems to 
returning back to collegialty 
So much so that at times, it stifles progress and takes much too long to achieve results. 
The faculty have given up primacy on a number of issues. 
There has been a definite change in the way decisions are made. 
There might be "collegiality" among faculty, but collegiality with the rest of the district hardly exists 
anymore. Faculty run the show and make all the decisions, regardless of a "GO" committee. 
things have changed so much in such a short time. 5-6 years ago, MiraCosta was a much better 
environment to work in. Now it is just like every other college. Everyone wants to come here because 
it is "special," then they get here, and try their hardest to turn it into where they came from... why? 
Go back to where you came from if it worked so well there, stop messing up a college that WAS 
working well!! 
This has not been  without some struggles.  With all due respect, some members of the faculty have 
been trying to argue that they have primacy over EVERYTHING by citing the 10+1.  The law does not 
give them the right to run the college in all matters, and these claims have caused concern among 
other employee groups.  This has the potential to cause great divisions and cause a loss of collegiality.  
There seems to often be a double standard and some people act as if you are not being collegial just 
because you disagree with the stance of another employee group. 
this is a joke. Adjunct faculty pay structure can be altered at will with absolutely no input from the 
adjuncts. We are at the mercy of the senate. 
To me this is a myth.  I never felt like the college has/had collegial governance. 
while all constituent groups are represented on the big 6 commitees - I find the ratios very skewed.  
Heavy faculty numbers on all of the committees - even those without faculty purvue 
While I agree with fair representation on committees, its often administrators who dominate 
discussion and tend to try to steer groups in a particular direction. 
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Question 7: The current governance structure is sufficiently comprehensive to 
address existing college-wide governance issues. 
 


 # % 
Strongly Agree 22 9% 
Agree 78 32% 
Slightly Agree 41 17% 
Slightly Disagree 16 7% 
Disagree 17 7% 
Strongly Disagree 14 6% 
Don't Know 57 23% 
Grand Total 245  
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 Administrator Associate Faculty Classified Staff Full-time Faculty Total 
Strongly Agree 8% 0% 5% 15% 9% 
Agree 54% 24% 35% 30% 32% 
Slightly Agree 23% 14% 15% 18% 17% 
Slightly Disagree 0% 11% 5% 7% 7% 
Disagree 15% 3% 4% 10% 7% 
Strongly Disagree 0% 14% 6% 4% 6% 
Don't Know 0% 35% 31% 16% 23% 
Total 13 37 84 111 245 
 


Question 7: Comments 
 
Diversity and equity is a college-wide governance issue, but is broken into various committees.  If we 
have this as a core value, then it should be a college-wide committee.  Program review and student 
learning outcomes are college-wide, but there is no committee to address these.  Efforts on program 
review and student learning outcomes are divided between several committees and individuals with 
no one group accountable for them.  This is where we have trouble with the accrediting commission, 
and I can see why.  Sustainability issues don't fit neatly into any committee, but are supposed to be of 
concern college-wide. 
I believe this is true but I don't believe its been utilized effectively. 
I this is being worked on so I am waiting to see the outcome of that work. 
I'm really not sure. 
In theory, this model can work. However, the practice of collegiality must allow for time, deliberation, 
consensus building. 
It appears that the structure is thought-through and comprehensive in nature but detailed knowledge 
is not clear and sufficiently understood. 
That is also means that additional committees/groups like DECQ are probably not necessary or should 
pass a very high threshold of necessity. 
The addition of a group that takes care of equity issues and possible grievances would be helpful. 
The governance structure as in existence last year had glaring gaps in coverage.  For example, the 
equivalency committee did not exist. 
Things get left out or put into committees because they have no where to go.  What's wrong with a 
free standing committee outside the structure?  This seems overly rigid to me. 
Too complex, too adversely weighted. Some administrators have the idea that our classified 
colleagues "come from behind" in perception in order to be seen as equals at the table. This is 
unfortunate, and a first in MCC history. 
Too many large cumbersome committees. Should be smaller and without overlap. 
We need a program review committee 
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Question 8: All constituencies are encouraged to have broad and constructive 
participation in the current governance structure. 
 


 # % 
Strongly Agree 48 20% 
Agree 79 32% 
Slightly Agree 44 18% 
Slightly Disagree 19 8% 
Disagree 21 9% 
Strongly Disagree 13 5% 
Don't Know 21 9% 
Grand Total 245  
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 Administrator Associate Faculty Classified Staff Full-time Faculty Total 
Strongly Agree 23% 14% 17% 23% 20% 
Agree 31% 14% 33% 38% 32% 
Slightly Agree 38% 19% 21% 13% 18% 
Slightly Disagree 0% 5% 8% 9% 8% 
Disagree 8% 11% 7% 9% 9% 
Strongly Disagree 0% 11% 4% 5% 5% 
Don't Know 0% 27% 10% 3% 9% 
Total 13 37 84 111 245 
 


Question 8: Comments 
 
Actually, faculty are trying to change it so that classified staff do not have voting rights in committees. 
Associate faculty and classified administrators are treated as less important.  Associate faculty 
members are not on any college-wide governance committees.  Students are given a place, but no 
incentive for participation. 
Associate Faculty teach approx half the classes at this college, yet they are barely represented on 
many committees and esp not well represented on the governing committees. 
but they don't know how 
Classified staff are at a definite disadvantage because of each job/supervisor allowing different levels 
of participation.  I would like to see some sort of rotation happen in departments where it is more 
difficult 
Encouraged, yes, but there is a question if this participation is actively sought, genuinely valued, and 
broadly considered. There is evidence that suggests such participation is sought after decisions have 
been made, or after a process has progressed beyond the point where input gathered would change a 
direction or make a difference. 
Even though Classified and students serve on committees, I've seen them shut down/dismissed by 
faculty when they've expressed an opinion or view point. 
I agree based on the original makeup of committees, however I have heard rumblings of the desire on 
the part of some faculty to remove classified from some committees. 
I am unsure what "encouraged" means here.  There doesn't seem to be any real commitment or 
"teeth" to participation on these committees.  Individuals from each constituency are appointed, but 
after that, there is no carrot or stick for active participation.  If members choose to slack off, not 
attend, not do the work, it doesnt seem to matter in any way.  While the idea of diverse membership, 
representation of all constituencies, active participation is there, the reality of requiring or even 
"encouraging" it is not. 
I have come to realize that "encouragement" is not universal across departments. There are rumors 
that some departments are not as encouraging where governance is concerned. In some cases to the 
point where individuals are not given the option. 
I have seen voluntary participation made available within and throughout the current structure.  I am 
looking forward to having the Classified Senate meetings broadcast live as with the Board of Trustee 
meetings.  The supporting nature of Classified positions requires a physical presence within their 
assigned locations thus the listening to live broadcasts would be exceptionally beneficial.  This would 
also in my opinion, encourage and facilitate more in-depth understanding and participation within the 
District's governance structure. 
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I just got unionized and don't fell I have much of a say now! 
I'm sure this might get better with time, but valid groups were left out of the formation of some of the 
big committees at the beginning. It was a huge oversight, and when it was pointed out at the time, the 
reasons given were insulting. 
Main problem from last year: Decisions were being made without broad input.  Faculty weren't even 
aware certain major items were up for consideration, and there was no real effort to let them know, 
or to have a forum or discussion.  Changing summer, final exams week come to mind.  Although they 
didn't pass, it would have caused an uproar.  The problem is that the GO allows for a few people to 
vote on these, not getting wide support first. 
Maybe too much.  A lot of these are faculty issues. 
Not sure about that. A bad example has been exemplified by the August 2009 Non-credit meeting and 
by the following Board meeting where half members themselves ignored what the "District" had 
decided. 
Sure for whatever good it will do in this new scheme of things - do I sound jaded?  Maybe so, but I'm 
really getting tired of sweeping changesjsut for the sake of showing that we're changing.  It seems the 
current administration, all of whom were so happy to be here, have spent there time making things 
look & feel just like where they came from. 
This is a real problem. 
This is the perception I have, gathered from talking to colleagues and from the emails I have received. 
While there is encouragement to participate, it is  left to the director to make the determination if a 
staff member can participate. Since most aspects of the governance committees are during business 
hours, certain departments can not participate. How can you get a fair cross section in this governance 
model if some of the departments are not allowed to participate? 
Yes, we are all encouraged but many of us rarely have the time to take part in meetings. Some people 
hesitate asking for time away to be part of a committee for fear that the boss will think they don't 
have enough work to keep them busy or  some people have to ask someone else to cover while they 
are away, for example front counter jobs. 
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Question 9: Committee composition is appropriate to the tasks of each 
governance committee. 
 


 # % 
Strongly Agree 22 9% 
Agree 76 31% 
Slightly Agree 35 14% 
Slightly Disagree 24 10% 
Disagree 19 8% 
Strongly Disagree 10 4% 
Don't Know 59 24% 
Grand Total 245  
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 Administrator Associate Faculty Classified Staff Full-time Faculty Total 
Strongly Agree 23% 5% 6% 11% 9% 
Agree 31% 22% 33% 32% 31% 
Slightly Agree 15% 11% 11% 18% 14% 
Slightly Disagree 23% 3% 10% 11% 10% 
Disagree 0% 3% 6% 12% 8% 
Strongly Disagree 8% 11% 0% 5% 4% 
Don't Know 0% 46% 35% 12% 24% 
Total 13 37 84 111 245 
 


Question 9: Comments 
 
Courses and programs should be an AS committee, with faculty as the only voting members, because 
curriculum is clearly an area of AS primacy.  There is also an unnecessary consistency in the ratios of 
faculty/staff/admin/students on some committees (especially campus and student affairs).  Also, most 
(if not all) of what campus and community relations, and maybe even student affairs, do should be 
done by advisory committees, not by college governance committees. 
Each committee's structure should depend on its tasks. Each committee dealing with instructor needs 
representatives from the various campuses, online, labs, etc. 
I believe that C and P should have non-faculty membes in advisory positions and non-voting.  Non-
faculty expertise is needed to clarify and inform, but faculty have primacy over curriculum and should 
be the only voters on curriculum. 
I do believe there is fair representation on the committees. 
I don't think this statement is accurate and the definition of 'tasks and  purpose' for each committee is 
still being defined - members are even confused as to their purpose and what they're supposed to do. 
I understand that faculty have primacy on many issues in the realm of governance, but I've seen 
representatives from other groups get their opinions and recommendations trampled by the large 
faculty majority on most committees. 
I'm not sure this is true. I think people were and are still assigned based on friendships and not 
necessarily based on skills or experience. I look aorund the room of the big committee I'm on and see 
a lot of people who are just there to fill a seat because they either want to be in on the action, or want 
to fill a slot on their tenure file. 
It can always be better and directed, but for the most part I think individual who serve on committees 
are well suited, and have adequate interest in outcomes, to be effective. 
It seems as though the same people get on committees, perhaps because they can get the time off to 
participate. 
Many committee members don't have sufficient expertise/training to fulfill their roles and/or soon 
realize the time and energy commitment involve and begin zoning out, offering little in the way of 
input and representation during committee meetings. 
Needs more associate faculty involvement. 
Not always.  For example, I am not sure why untenured faculty members who are not considered to 
be "in good standing" are allowed to be Lodestars.  Quite frankly, they should be the last people who 
are mentoring new faculty members. 
Not really, some should have lots more faculty.  These are often faculty issues- period. 
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Some are too large to function effectively.  Courses and programs should not have voting members 
that are not faculty members.  Curriculum is an AB 1725 academic and professional matter.  It should 
return to being an Academic Senate committee.  Academic affairs duplicates work that should be 
department chairs work.  Student affairs duplicates work that should be student services council work.  
Community relations and campus committees are very large for no purpose.  Cheryl Broom and Tom 
Macias could use small focus groups to do the same work more efficiently. 
Some committess appear to be very overworked 
While Classified are allowed to participate within governance according to Board policy, the 
practicality of realizing this prevents a large proportion of employees from actually doing this, thus the 
reality of two results:  lack of participation (not due to lack of interest) and repeat participants (those 
who have positions and/or supervisors who support this effort.)  More cross-divisional, multi-site 
Classified participation would be greatly beneficial to the entire governance structure. 
Why are students and classified staff voting members of C&P? 
With many new members, the sorting out of tasks relevant to expertise is not matched. Volunteering 
is more prevalent with committee members so participation and education are positive outcomes. 
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Question 10: The current governance structure generates a reasonable 
amount of workload. 
 


 # % 
Strongly Agree 9 4% 
Agree 70 29% 
Slightly Agree 36 15% 
Slightly Disagree 22 9% 
Disagree 24 10% 
Strongly Disagree 12 5% 
Don't Know 72 29% 
Grand Total 245  
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 Administrator Associate Faculty Classified Staff Full-time Faculty Total 
Strongly Agree 0% 3% 5% 4% 4% 
Agree 46% 14% 21% 37% 29% 
Slightly Agree 31% 5% 11% 19% 15% 
Slightly Disagree 8% 5% 8% 11% 9% 
Disagree 0% 5% 10% 13% 10% 
Strongly Disagree 8% 3% 2% 7% 5% 
Don't Know 8% 65% 43% 10% 29% 
Total 13 37 84 111 245 


 


 


Question 10: Comments 
 
A considerable amount of work continues to fall on the few. 
By strongly agreeing, I actually mean the workload is cumbersome for some committees and often 
prohibits thorough participation by many committee members. 
Courses and Programs is probably unrealistic, but for a faculty member it's the work is worthwhile. 
For those people not on committees, it's a reasonable amount of workload, but for people on the 
committees its generating way too much work. We've managed to take the same amount of work that 
we used to do and spread it among less people 
From the looks of it it's quite a bit more work. 
I agree I think when LHE got implemented I saw a few people put in  some extra time that I don't know 
if it was part of their reasonalbe workload! 
I believe certain committees such as C&P seems to have a heavy workload whereas Community 
relations doesnt seem to have much at all. 
I can't speak for Faculty, but for Classified, it can at times be overwhelming. Most of our days are full, 
to beyond full, from our general duties, so governance becomes added responsibility. For many, it is 
more than they simply have time for, which is unfortunate. There is no time built into Classified 
contracts that gives us incentive to be involved. Classified Senate is given release time, but there is not 
much equity in the fact that Faculty is required to do a certain amount of committee time, and is paid 
as part of their job. Where as Classified we are forced to get permission and squeeze it in to an already 
increasingly overwhelming amount of everyday work. 
If you are not partricipating on one of the few committees there is no way to identify the scope of the 
committees activity. 
It is now onerous to be on a committee as a small group is expected to do a great deal of work while 
many have no way to participate (if not on a committee or tapped by a committe to help). 
Many FT Faculty members often work far beyond the MCC policy designated 5 hours per week to fulfill 
our many time-sensitive committee duties. 
Not right now, because we are working on the Educational Master Plan which is being pushed by 
accreditation deadlines. 
Participation within governance is largely voluntary and the commitment to managing workload and 
committee tasks is a continual balance wherein some committees have more intensive, detailed tasks 
and others are more general in nature.  When governance duties are time-intensive or requires 
additional assistance, I have personally observed positive administrative support for the successful 
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balance, participation and completion of governance tasks. 
Redundant question - same as #9 
Some committees have too little, others too much...and the work is spread across a subset of the 
faculty rather than the entire senate 
Some committees more so than others. 
Sometimes it is fine, others it is waaaay too much work. Also in my experience, the workload tends to 
be carried by a few, not the entire committee. 
There's a tremendous amount of workload that is present. Due to an absence of key committees that 
were sunsetted with the implementation of this new model, certain campus wide issues are not 
addressed. 
These committees are HUGE! 
This will be more true when issues which are truly operational to a department are program are not 
required to be handled by governance committees as sometimes happened in the first year. 
 


 


Question 11: The workload generated by the current governance structure is 
equitably distributed. 
 


 # % 
Strongly Agree 6 2% 
Agree 40 16% 
Slightly Agree 30 12% 
Slightly Disagree 25 10% 
Disagree 31 13% 
Strongly Disagree 21 9% 
Don't Know 92 38% 
Grand Total 245  
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 Administrator Associate Faculty Classified Staff Full-time Faculty Total 
Strongly Agree 0% 3% 2% 3% 2% 
Agree 31% 8% 12% 21% 16% 
Slightly Agree 23% 3% 11% 15% 12% 
Slightly Disagree 8% 0% 11% 14% 10% 
Disagree 15% 3% 6% 21% 13% 
Strongly Disagree 15% 5% 4% 13% 9% 
Don't Know 8% 78% 55% 14% 38% 
Total 13 37 84 111 245 
 


Question 11: Comments 
 
Absolutely, definitely not. 
Again, you would only know if the workload was appropriately distributed if you were on the 
committee and had history to reflect on. 
But this might be more a function of the retio of FT faculty to committee slots available. 
Committees are too large in size for adequate debate and deliberation. 
Courses and Programs bears a very large work burden and committees like Student Affairs bear too 
little a burden of work. 
I know this is something that has already been addressed, but there seems to be a pretty big swing in 
the variation of workload from committee to committee. 
Is equitable distribution of workload a worthy goal? 
It is now onerous to be on a committee as a small group is expected to do a great deal of work while 
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many have no way to participate (if not on a committee or tapped by a committe to help). 
It will never be equitably distributed and I dont understand why this should be a goal.  Planning and 
Budgeting, C&P will always be a high workload committee while others may not.  To equate the 
workload of committees that must meet numerous times per month to those that meet once per 
month is disingenuous and false.  What purpose does it serve to try and say these are equitable?  Why 
do they have to be? 
No, again because of the number of faculty members that have not been assigned to committees. 
see above 
see above 
some committees have more work than others so perhaps they need to add members 
Some committees seem to have a lot more to do than others, but that might just be the nature of 
their work... And then on the committeess themselves, a few individuals are left doing the bulk of the 
work, while some just sit back and offer their criticism without offering to step up and pitch in... it's 
maddening. I never thought I would see that at MiraCosta. But I see it a lot now. No one wants to put 
their name as head of a work group or subcommittee for fear they will be the next lightening rod of 
criticism. 
Some faculty are asked to serve on more than one committee while there are faculty who serve on 
none - definitely not equitable. 
That was not my experience... 
The distribution of workload should not be a major consideration.  Some committee, by the nature of 
the matters considered by them (i.e. Courses & Programs), will absolutely be more time consuming.  
Their work should not be fractured just to make the load "equitable" to the work of another 
committee.  Committees with heavy workloads should perhaps contain more members than others so 
that no one individual member of the committee has to shoulder a heavy load by themselves, but 
instead it might be able to be shared among several representatives of an employee group. 
This ebbs and flows. 
This is defintely not the case.  Oftentimes due to the nature of different issues within governance, 
certain officials (for example, Senate Presidents) cannot seek administrative assistance due to 
confidential activities.  Also, many constituents are generally not aware of the historical balance which 
must be sought and pursued as an essential component of accurate decisionmaking, overall 
comprehension of processes and activities, and balance for the future direction of shared governance 
at MiraCosta. 
 


Additional Comments 
 
1) There needs to be a way to evaluate the committee chairs, especially for being effective in leading 
large groups.  2) We have too many big inefficient committees. I think smaller is better, large group 
think doesn't mean a better end product. 
9 and 10 appear to be the same question so I didn't answer 10 
A big concern for me is the idea of "collegiality," and beyond that "equity." It really has yet to be 
determined how most of the Classifieds feel about the idea of collegiality.   The ideas of equity and 
fairness are going to push more into the forefront as MCC's financial situation clarifies itself. It is 
concerning to me that Faculty is pointing to the reduction in sabbaticals and growth as part of what 
they are willing to give. Then in turn, asking what Classified is willing to equitably contribute, when 
Classified has no option of sabbaticals to begin with, and is not in charge of their own growth, or lack 
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thereof. That is controlled by Faculty Administrators and Administration---and is in place to support 
Faculty. So, the idea of equity as to what constituencies are willing to give in this economic downturn 
is not  on a level playing field from the start.  I guess you could say that it doesn't feel very "collegial."   
That is not to say that I don't think that MiraCosta is a wonderful place. No doubt And, I don't have 
any misconceptions that Classified carry the primacy of Faculty. But, it does not go unnoticed that 
Faculty has perks that Classified does not. 
Are we going to see a survey asking us about how each committee functions? How we think each is 
performing its tasks? Whether we think that their missions are appropriate?  I know that some 
committees last year conducted internal surveys, and some (PG&E) conducted full surveys, but what 
about the rest?  Where do we get to offer feedback on how we, as the general college public, get to 
comment on the effectiveness and functioning of the other committees? 
Associate  Faculty is well represented.   And now, finally, the non-credit AF is represented too.   
Although we are a diminishing segment of the MiraCosta family. 
Committees are too big and not mediated well. Discussion becomes unproductive. There should be 
time limits on how long someone can talk and a time certain to close comments. 
Curriculum is identified (#1) as an area of Academic Senate primacy.  As a result I am not sure why 
Courses and Programs (effectively the curriculum committee) exists as a Governance committee.  I 
think it should be returned to the AS with voting members being exclusively faculty.  All other 
members, though welcome and providing  potentially important input, should be non-voting 
members. 
Done! 
First of all, I don't think the "GO" has the broad informative communication with the Classified as 
individual; the Classified is not being kept in the loop of the whole structure, and the most 
disappointment I have is that I don't think our Classified has the overall adequate representation in 
this "GO" structure (we used to have a high participatory roll in our district governance, which I no 
longer feel in the same way).  And because the due process of the communication from "GO",  I can't 
provide any opinion base on the limited knowledge I have; and I no longer feel that the "equality" is 
given in term of the representation of Classified. 
For a new person, It doesn't seem like there is a good place to go to understand how the governance 
works.  It was nice to see the Governance section on the portal, but I thought I would go there and get 
a better explanation of what each one does (some have no summary, most just a sentance). I do not 
know how they relate to one another.  I'm sure I've been told at some point, but i wanted to prepare 
for this survey and I didn't find enough information for a 'refresher' to honestly take the survey.  I'm 
sure this is mostly my fault for not paying attention.  I think the governance section just needs a bit 
more summary information to help with the big picture. 
For me, the governance structure is confusing. It's still not clear where I should take issues and how 
they get routed and resolved. I haven't had to bring an issue forward so maybe the confusion would 
dissipate once I did. I do appreciate all the work that is going into this and that shared governance is 
still the goal to strive for and that it is deemed important and of value. Thank you for seeking 
feedback! 
Give this structure a chance.  MiraCosta really did not have a collegial governance structure.  Prior to 
"GO" faculty, staff, and administration did not have a collegial governance structure and certainly 
decisions were not made in a collegial manner.  The college really needs to follow this model that is 
much closer to defining roles of faculty, staff, and administrators in a collegial environment. 
How about giving the adjuncts a vote on whether or not they wanted to change to LHE salary 
designation. According to my pay stub, I now make one half of what I was making.  That information is 
not correct and may not even be legal unless there are some tax loopholes that were taken advantage 
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of by the people who arbitraily changed the language and designation of my salary. 
I am an associate faculty member and do not have a lot of involvment in the governance process.  I do 
expect  that if something is important to me I can ask around and find out what I need to know or do 
to have my concerns and suggestions heard, although I do feel that at times  the associate faculty are 
treated as second class citizens by some of the full time faculty. 
I am sorry...but I am really not familiar with the issues addressed in your survey since I am not directly 
involved with governance at MCC. 
I appreciate the emails that inform all faculty about meetings, agendas and outcomes, I see a lot of 
effort here. When I aproach anyone in person about questions I have, there are no answers. After 
being yelled at by a Dean that said that I do not understand how things are "now" (witnesssed by 
another instructor working in a teachers lounge area) I have decided that by bringing any questions or 
inconsistencies to anyones attention, I may find my job in jeopardy. I believe it is best to say nothing 
and just do what I am told. Is Government Structure clear and available to lend any support? Not that I 
am aware of. It is a confusing time at MiraCosta College. 
I believe the GO structure answers the very important issue of who is involved with decision making 
and how to have an issue addressed.  I would like to see better representation of students in the 
decision-making bodies of our governence structure.  A tall task, I realize, but worth the effort to 
improve the connection between our college and community we serve. 
I like that funding requests will now be connected directly to program review. 
I liked the idea of reducing the total number of committees from 40 something the under 10, but this 
change was hard for the first year or so, especially when there were established procedures. We are 
adapting well, but I really miss the whole "TCO" program! 
I really do not know how things work around here; what the purpose of the committees are, and what 
their functions are as related to the institution. I think an organizational chart of committees might be 
helpful; where they are in the governance structure and who they report to or advise.  I have never 
felt like I was part of the  current governance structure, or any governance structure here. 
I think in our rush to appease a non mandated issue in the accreditation report we dismantled a 
system that could have just been massaged back into place.  Where it went in terms of what Benno 
did not like was a reaction to the problems during the Richart era.  I truly felt the baby was thrown out 
with the bath water unnecessarily.  I hope that culture of MCC takes over and makes GO go back to a 
more inclusive effort.  I see movement in that direction this year than last. 
I think it would be a mistake to remove classified from any committees.  Faculty primacy will not be an 
issue as long as faculty do their part to participate in their respective committees.  It's not the fault of 
any other constituent group if there are faculty members who do not participate. 
I think that there are two keys issues that need to be addressed. First, in my opinion, this process is 
not easily understood by the majority of faculty and secondly, there needs to be a more equitable 
distribution of the workload. 
I think we might have "thrown the baby out with the bath water" when we eliminated so many 
committees and advisory groups. However, I worry that we are now starting the proliferation of 
unneccsary committees and advisory groups again, which could cause the same old problem of "too 
much talk and too little accomplished for it" that caused the revision to the governance structure in 
the first place. 
I thought the GO structure was meant to reduce the number of committees on campus, but now it 
seems like there are even more committees and subcommittees, many of which do not include or 
encourage classified participation. 
I was skeptical at first and worried that decision-making would be diminished among those most able 
to make informed decisions (i.e., at the "local" level).  I still feel that subcommittee cross-over service 
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should be permitted and probably even encouraged. 
If only supervisors were more supportive of staff being involved in committee work..... 
I'm usually not such a negative person; in fact, I enjoy analyzing systems and looking for positive 
changes.  Howvever, this new governance structurre was slammed together very quickly in response 
the the dreaded AACJC and Queen Beano's decree.  It was sheparded along by people who were either 
interims or brand new to MCC.  We were very quick to throw out the baby with the bathwater and I 
don't think the results have garnered us much in the way of increased input into or understanding of 
our collegial governance structure.  A structure that is imposed and that does not evolve from the 
exsiting community may look good on a flowchart but doesn't necessarily serve the community.  I 
agree that the old structure was outdated and it was not easy to determine who was the authorizing 
and who was the approving (recommending) body.  However, if we chose not to understand our past 
we are determined to repeat it. 
in regard to question 11, some folks aren't doing shit. Not that it's worse now than before--that's just 
the way things are and will always be, I guess. 
It crazy to think that by being on one committee you are now on 3 to 5 other subcommittees.  Why 
can't faculty each be on one committee?  Knowing that you have to kill yourself for 2 years and then 
have 2 years of nothing does not make me want to volunteer to be on any committee.  Why can't 
different faculty serve on subcomittees as long as they report back to the main committee?  Spreading 
out the workload makes a lot more common sense and life easier to live. 
It seems to me that the current structure and make up of some of the committees is weighted 
towards faculty and perhaps also administration. Classified need to be given equal opportunity for 
representation even if it means giving us additional members on a committee. The new structure and 
operation of committees seems as if it has stifled our voices. 
it takes too long to get action, particularly when it crosses committees. 
It would be nice to get regular updates about what each committee is working on and timelines for 
decision making. 
It's not organized, and hard to find info.  Starting with the emails which often have the same subject to 
where the agendas and minutes are kept...hard to find easily.  Needs to be easy to see what's 
happening without searching all over the place. 
I've had concerns that some of the issues previously addressed by committees such as TAP and SPIT 
had little place in the new governance structure, but am pleased to see the emergence of MOE. 
I've heard faculty discussing both their satisfaction & dissatisfaction, especilly their frustrations, 
concenring the new GO.  While we may have shifted bodies & changed names, we are still grappling 
with the volume of to-do tasks that at times seem questionable, ill-advised and beyond labor-
intensive.  On the plus side, some folks feel the new committee reorganization has been beneficial; on 
the downside, some folks (myself included) have found that the committee structure have been half-
successful, as we grapple with task after task without much breathing room.  Perhaps most 
importantly, whether we have a spirit and atmosphere fostering true collegiality and communication 
is still in debate.  Ture, not everyone can be pleased in a given moment, but because there are enough 
people who discuss college affairs in hushed tones, the question remains whether we do have open 
channels of communication or whether we have the appearance, while the big decisions are 
dteremined in smaller, select circles. 
Keep working on it, new power core. 
Many of our committees seem to have the same names of people who serve on them. 
Many of the changes that have already been made in the summer and fall of 2010 are helping 
immensely.  There is a much broader representation on each committee; the new academic senate 
president did an excellent job of working with committee chairs to have a diverse group on each 







31 
 


committee.  The new academic senate president has looked closely at procedures that need to be 
fine-tuned, so there will be more consistency in agendas, minutes, communication with all governance 
bodies, etc.  There is a great deal of tweaking that needs to be done, but that process has already 
been started this fall.  The overall structure has much potential, and with the new leadership most of 
the problems that existed last year are in the process of being fixed. 
May I suggest that review of  both Human Resources' and Risk Management's practices, policies and 
procedures, as they relate to our governance structure.  This is no way suggests or reflects adversely 
upon staff within these offices. 
Most committees seem to have the same people serving on them. 
New to MCC, so not sure on a lot of above statements. 
No new committees! 
Observing events, behaviors, finances, the elimination of classes since the LHE implementation there 
is a general lack of trust that pervades Miracosta now. Some activities seem more transparent yet 
something has been broken for the associate faculty that will take time to heal.  Do we trust our US 
government? It is the same with Miracosta. As longer as education is second to money and powers at 
play there is no structure/governance that can truly be trusted or represent all parties. 
Obviously, I know very little about the GO structure. With the  increase in enrollment, my focus and 
energy is reserved for meeting the needs of our students. The academic Senate has provided many 
opportunities and forums seeking input and answering questions, but I feel my time is better spent 
serving students. I appreciate the dedication and hard work many faculty members have contributed 
to the new structure, and I hope to take the time to educate myself and offer input in the future. 
Our governance structure can work, however it needs to pay attention to inclusion of many voices. 
How do chairs set up meeting structures that invite participation in large or small groups? If issues are 
urgent and time driven, Can those be identified, given at least two meetings to work through, and 
properly facilitated.   With additional ad hoc committees this year, we have the ability to address 
issues left off of task driven agendas. There must be dialogues that allow for ideas, shared best 
practices, innovation, and community building. Being collegial is not limited to task driven agendas. 
We must change our roles to be a more inclusive community.   Thank you. 
Overall, our governance structure works well. One thing that is done particularly well is that faculty 
are given a many opportunities to participate and have their voices heard. It seems that each 
committee varies widely in how much work committee members are expected to do; however, that 
seems inevitable given that each committee is designed to address different issues. 
Sadly, I don't think people care. 
Specific comments about committees.  Student affairs decisions are made at student services council.  
Might as well just let student services council become student affairs.  Academic affairs has a huge set 
of different duties that used to be done by other committees that were more specialized or by 
department chairs.  The specialized committees were more efficient.  Often the specialized 
committees were Academic Senate committees.  Giving those duties over to a huge, apathetic 
committee weakens the Academic Senate, and that could have been the intention.  Community 
relations and campus committees handle things that should be handled by small advisory committees.  
You don't need 20 or more people from every group on campus to make decisions about speed bumps 
at San Elijo.  Community relations is one person's job, and you don't need 20 or more people to tell 
her how to do her job.  Courses and programs should be an Academic Senate committee again.  
Curriculum is a major, defining area of academic senate primacy.  To give that up to the college-wide 
governance process is wrong.  Curriculum development and approval are the purview of faculty.  It 
doesn't matter whether you have one voting administrator or ten voting classified staff members, 
curriculum development and approval are areas of academi senate responsibility.  Budget and 







32 
 


planning, like PBC before it, is appropriate as a college-wide governance committee.  It struggled with 
prioritization of budget requests last year.  I hope that situation will be improved this year.  
Governance structure overall.  Some things are core values or just really big, college-wide issues that 
the governance structure is inadequate to address.  Those would be Diversity and Equity, program 
review and student learning outcomes, and sustainability.  These are addressed in little pockets or not 
addressed at all.  If something is a core value of the institution, that value should be visible in the 
governance structure.  Budget and planning can't take on all of program review in addition to budget 
and master plan issues.  Academic affairs can't take on all of academic program review and student 
learning outcomes.  Giving one person the outcomes assessment coordinator role and not giving that 
person a role on any governance committee makes it easy to shove outcomes assessment off to one 
side when its supposed to be a college-wide initiative. 
The change made to have the Steering Committee co-chaired by the college President is a good one. 
The committee structure is still not clear with governing committees and sub committees.  Above the 
term advisory was used?  What are the advisory committees?  Do they have influence in the process? 
The current governance structure is not perfect, but it does comply with recommendations from 
ACCJC to streamline our processes, utilize fewer committees, provide a means for central intelligence, 
and integrates program review with budget and planning. Courses and Programs is by far the most 
intensive workload committee, but it was when it was AP&P too. 
The dilemma now is to add or not add more advisory groups and committees. If too many new 
committees are added, we will wind up where we were before, with way too many committees and 
long delays between the germination of an idea and the realization of it. Current committees, to some 
extent duplicate the work of groups like the Department Chairs and the Student Services Council. 
Mergers may be wise. Committee and Council approved ideas may wind up competing with program 
review ideas and then the clear path from program review to funding as part of a cohesive strategic 
plan could be compromised. We do need to sort this all out and make the Governance Organization 
structure and processes simple enough for people to understand and streamlined enough to actually 
get things accomplished. 
The new ship in which we are all sailing sometimes seems to be riding in rough seas, but I suspect as 
time passes and all staff becomes more familiar with the new vessel, smooth sailing will be is just 
around the corner. 
The only concern was about the work performed during summer months. While one can see the time-
savings as a meritorious approach, the lack of transparency (due to non-presence of many during 
summer), could be put forward as a demerit. 
The workload is not evenly distributed, with some committees having a disproportionate amount of 
work, such as C&P.  Why is C&P a governance committee rather than a Senate committee?  Is service 
on all committees "counted" equally?  How do we account for time we need to work on 
department/program issues when we're allotted only 5 hours for governance and departmental work 
and some among us are expected to work more than 5 hours on our committee work, alone, while 
being equally pressured to do work for our departments/discipines? 
There is no clear process on who handles carrying items approved from the main committees (C&P, 
Academic Affairs, Campus, etc) to the Councils and then on to the Board.  Last year important items 
fell through the cracks when they were sent from the main committee to the Academic Senate. The 
items were late or even worse didn't make it to the Board.  In some instances it doesn't make sense to 
have certain items vetted by all four Councils.  Also, sigh, supposedly with having less committees, 
people only have to serve on one committee. No problem there.  The problem I have seen is that 
certain people while assigned to a committee, don't show up for meetings and don't participate, or 
when they do show up they are unprepared and then waste the committee's time by complaining 
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about how overworked they are.  This is no longer an exception but seems to be the rule. 
There is no equality among the different constituencies! 
This college relies HEAVILY on the services of associate faculty, expecting high quality, professional 
standards in the classroom.  We are not compensated accordingly (pro rata) for our work, nor are we 
represented properly in the governance of the college.  If we are good enough to teach your students, 
we should have equal voice in decision making and governance. 
This new process is cumbersome and feels very disjointed.  There was a very well understood process 
that existed in the past with PBC, TCO and the various committees that were in place.  The size of 
committees has grown to a size that just puts the same amount of people on less committees.   To 
have just thrown perfectly sound processes away as if they added no value is a terrble slap in the face 
to all of us who were instrumental in creating and sustaining these processes.  While a tie to planning 
and budget needed to be accomplished, it sure feels like this could have been done much more easily 
by process flow diagramming the current process and correcting/improving what was already in place 
Tho old convoluted way of doing things was less convoluted than the new convoluted way of doing 
things. 
To be honest - I did not even know what governance was so I looked it up. What I read about 
governance made a lot of sense, but I still do not know what MCC governance is, probably because I 
am a a part-time person. I am sure I am effected by the way the governance works - so I should try to 
understand it.   Selecting Board Governance on the MiraCosta website brings up an enormous list of 
links, but no simple definition. Perhaps a clearly defined thought near the top of the page would help 
and also give some guidance to where to look for information in the list below.   Thanks! 
We have too few people working on too  many things.  Some of the committees which were 
subsumed in the new proceess are in the process of being reinstated (DEC) others should be 
considered. 
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Mission statement


The MiraCosta Community College District mission is to provide educational opportunities and 
student-support services to a diverse population of learners with a focus on their success. MiraCosta 
offers associate degrees, university-transfer courses, career-and-technical education, certificate 
programs, basic-skills education, and lifelong-learning opportunities that strengthen the economic, 
cultural, social, and educational well-being of the communities it serves.


(Approved by the Board of Trustees September 20, 2011)
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introduCtion


the MiraCosta Community College District Strategic Plan 2011–2014 is the district’s short-term plan.  
this plan identifies the specific actions that the district intends to take in order to achieve the institutional 
goals identified in the MiraCosta Community College District 2011 Comprehensive Master Plan. 


this document includes:


ff institutional Goals that were developed as part of the MiraCosta Community College District 2011 
Comprehensive Master Plan. institutional goals are broad statements that articulate how the 
district intends to (1) improve its fulfillment of the mission statement and (2) address anticipated 
challenges. 


ff institutional objectives that describe more specifically how the district plans to achieve its 
broader institutional goals and mission statement. institutional objectives meet the SMart criteria 
in that they are specific, measurable, attainable, relevant, and time-bound. Specific outcome 
measures are identified for each institutional objective.


ff action Plans that describe in step-by-step sequence how the institutional objectives will 
be accomplished and assessed. each action plan includes a timeline for completion, 
the assignment of the group or office responsible for implementing the action, and cost if 
applicable. 


the assignment of a responsible group or office is essential for accountability. this assignment means that 
the group or office has unique responsibilities to launch and oversee the action plan. this assignment 
does not mean that the group or office completes the action plans alone. 


the specific tasks of the groups or offices assigned responsibility for action plans are to:


ff Manage the timelines for the plan component.


ff Develop appropriate processes.


ff if needed, request funding for the action plans through the appropriate program review.


ff Provide data and other types of evidence to assess the levels of success following plan 
implementation.


ff Document the activities and outcomes to contribute to the preparation of the annual  
progress report.







MiraCosta CoMMunity College DistriCt strategiC Pl an 2011–2014 5


introduCtion


the format of the MiraCosta Community College District Strategic Plan 2011–2014 includes two columns 
that will be used for the production of an annual progress report: “progress” and “indices of program 
improvement.” the progress report will identify the tasks that have been completed and will reinforce and 
sustain district-wide dialogue on its long-term and short-term goals. 


the process and timeline for producing the MiraCosta Community College District Strategic Plan  
2011–2014 and the corresponding progress report are included in the MiraCosta Community College 
District 2011 Integrated Planning Manual. 


the undersigned faculty, classified staff, and administrative representatives of the Miracosta community 
college District have agreed upon the MiraCosta Community College District Strategic Plan 2011–2014.


___________________________________________________________________


Francisco c. rodriguez, Superintendent/President


___________________________________________________________________


louisa Moon, Academic Senate President 


___________________________________________________________________


Sasha tangherian, Associated Student Government President


___________________________________________________________________


Jo Ferris, Administrative Council


___________________________________________________________________


Melanie Seibert Haynie, Classified Senate President
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institutional Goals and institutional objeCtiVes


institutional Goal i.  MiraCosta Community College district will become a vanguard educational 
institution committed to innovation and researched best practices, broad access to 
higher education, and environmental sustainability.


institutional objective i.1. increase the diversity of the student population in 
comparison to fall 2010 proportions


institutional objective i.2. Develop and implement environmentally sustainable 
policies, practices, and systems


institutional objective i.3. Secure funding for the facility priorities identified in the 
MiraCosta Community College District 2011 Comprehensive Master Plan


institutional Goal ii.  MiraCosta Community College district will become the institution where each 
student has a high probability of achieving academic success.


institutional objective ii.1. increase successful course completion and student 
retention in comparison to fall 2010 rates


institutional objective ii.2. increase the rate of students who successfully complete 
noncredit english as a Second language or adult High School Diploma Program 
courses and subsequently successfully complete credit courses in comparison to 
the 2010–2011 rates


institutional objective ii.3. increase the rates of students’ successful completion of 
degrees, certificates, and transfer-readiness in comparison to the 2010–2011 rates


institutional Goal iii.  MiraCosta Community College district will institutionalize effective planning 
processes through the systematic use of data to make decisions. 


institutional objective iii.1. centralize institutional planning in a planning, research, 
and grants office


institutional objective iii.2. Design, launch, and assess a data warehouse to ensure 
a single consistent source of information for reports and inquires


institutional Goal iV.  MiraCosta Community College district will demonstrate high standards of 
stewardship and fiscal prudence.


institutional objective iV.1. institute budgeting practices that will culminate in a 
balanced budget by FY 2012–2013


institutional objective iV.2. institute budgeting practices that will culminate in 
unqualified audits


institutional Goal V.  MiraCosta Community College district will be a conscientious community partner. 


institutional objective V.1. increase the two-year high school capture rate in 
comparison to the fall 2010 rate.
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InstItutIonal Goal I.


Institutional Goal I. MiraCosta Community College District will become a vanguard educational institution committed  
to innovation and researched best practices, broad access to higher education, and environmental sustainability.


InstItutIonal objeCtIve outCoMes


Institutional objective I.1


Increase the diversity of the student 
population in comparison to fall 
2010 proportions.


2011–2012 
Fall: PlannIng 


SPrIng: ImPlementatIon
2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


Fall outcome Measure


a student-recruitment campaign 
targeted to underserved students


spring outcome Measure


Proportion of underserved students 
enrolled in fall 2012


outcome Measure


Proportion of underserved students 
enrolled in spring 2013 and fall 2013


outcome Measure


Proportion of underserved students 
enrolled in spring 2014


aCtIon Plan For  
InstItutIonal objeCtIve I.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


I.1.1. In collaboration with the 
Coordinator of School relations 
& Diversity outreach develop a 
student recruitment campaign 
targeted to underserved students


VP, Instructional 
Services and VP, 
Student Services


•	november 1, 
2011


$0


I.1.2. Implement the plan for spring 
enrollment


Coordinator of 
School relations & 
Diversity outreach


•	november 2011–
January 2012


•	February–
august 2012


•	october 2012–
January 2013


•	February–
august 2013


•	october 2013–
January 2014


tBD
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InstItutIonal Goal I.


aCtIon Plan For  
InstItutIonal objeCtIve I.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


I.1.3. each semester collaborate with 
the Coordinator of School relations 
& Diversity outreach to assess the 
effectiveness of the recruitment plan 
and revise the plan as warranted


VP, Instructional 
Services and VP, 
Student Services


•	February 2012


•	September 2012


•	February 2013


•	September 2013


•	February 2014


$0


I.1.4. Determine which elements of 
the plan will be institutionalized


VP, Instructional 
Services and VP, 
Student Services


•	February 2014 tBD
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InstItutIonal Goal I.


Institutional Goal I. MiraCosta Community College District will become a vanguard educational institution committed  
to innovation and researched best practices, broad access to higher education, and environmental sustainability.


InstItutIonal objeCtIve outCoMes


Institutional objective I.2


Develop and implement 
environmentally sustainable policies, 
practices, and systems


2011–2012: PlannIng 2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


outcome Measures


1. a three-year plan of actions and 
benchmarks for environmentally 
sustainable practices and 
systems


2. membership in the natural 
Wildlife Federation Campus 
ecology Program


outcome Measure


Contingent on the three-year 
plan of actions and benchmarks 
for environmentally sustainable 
practices and systems 


outcome Measure


Contingent on the three-year 
plan of actions and benchmarks 
for environmentally sustainable 
practices and systems


aCtIon Plan For  
InstItutIonal objeCtIve I.2


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


I.2.1. Develop a three-year plan of 
actions and an implementation 
timeline for environmentally 
sustainable practices and systems 
including photovoltaic power 
systems, energy and water 
conservation projects, and water 
quality management


Director of Facilities 
in collaboration with 
the Sustainability 
advisory Committee


•	april 2012 $0


I.2.2. Implement and assess action 
plans related to sustainability (see 
note)


VPs of Business 
and administrative 
Services, 
Instructional 
Services, and 
Student Services  


•	Beginning 
January 2012


tBD
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InstItutIonal Goal I.


aCtIon Plan For  
InstItutIonal objeCtIve I.2


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


1.2.3. enroll in the natural Wildlife 
Federation Campus ecology 
Program and become a member of 
the U.S. green Building Council


Director of Facilities 
in collaboration with 
the Sustainability 
advisory Committee


•	By June 2012 tBD


I.2.4. Define the responsibilities for 
a sustainability coordinator and 
develop a job description for this 
position


Director of Facilities 
in collaboration with 
the Sustainability 
advisory Committee


•	By June 2012 $0


I.2.5. request funding for a 
sustainability coordinator through 
the institutional program review 
process 


Director of Facilities •	october 2012 tBD


note: action plans after June 2012 are contingent on the plan of actions and implementation timeline for environmentally sustainable practices and systems to be  
developed by april 2012 (see Action Plan I.2.1.). these action plans will be added in the 2012 Progress Report on the Strategic Plan 2011–2014.
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InstItutIonal Goal I.


Institutional Goal I. MiraCosta Community College District will become a vanguard educational institution committed  
to innovation and researched best practices, broad access to higher education, and environmental sustainability.


InstItutIonal objeCtIve outCoMes


Institutional objective I.3


Secure funding for the facility 
priorities identified in the MiraCosta 
Community College District 2011 
Comprehensive Master Plan


2011–2012: PlannIng 2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


outcome Measures


1. results of the voter poll


2. report on current funding levels 
and potential resources for 
highest priority facility projects


outcome Measures


1. Contingent on decision following 
the voter poll, a bond awareness 
and education campaign and 
election results


2. amount of funds in the capital 
improvement fund for FY 
2012–2013


outcome Measure


amount of funds in the capital 
improvement fund for FY 2013–2014


aCtIon Plan For  
InstItutIonal objeCtIve I.3


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


I.3.1. Conduct a voter poll to 
assess feasibility of a general bond 
election in november 2012


Superintendent/
President


•	January 2012 $30,000


I.3.2.


•	assess the results of the poll


•	assess the need for and identify 
potential resources for highest 
priority capital projects


Superintendent/
President 


•	march 2012 $0


action Plans I.3.3–I.3.6 will be completed if the decision is made to proceed with a bond election.


I.3.3. If the decision is made to 
proceed with a bond election, then 
form a bond campaign committee


Superintendent/
President


•	march 2012 $0


I.3.4. authorize bond resolution Board of trustees •	July 2012 $0
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InstItutIonal Goal I.


aCtIon Plan For  
InstItutIonal objeCtIve I.3


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


I.3.5. Conduct bond awareness and 
education campaign and election


Superintendent/
President


•	november 2012 tBD


I.3.6. assess election results Superintendent/
President


•	november 2012 $0
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InstItutIonal Goal II.


Institutional Goal II. MiraCosta Community College District will become the institution where each student  
has a high probability of achieving academic success. 


InstItutIonal objeCtIve outCoMes


Institutional objective II.1


Increase successful course 
completion and student retention in 
comparison to fall 2010


2011–2012: PlannIng 2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


Fall outcome Measure


a list of Supplemental Instruction 
(SI) task Force members and their 
meeting schedule


spring outcome Measure


a plan for supplemental instruction 
(SI) based on national best 
practices to be developed for 
targeted sections of two courses


outcome Measures


1. Schedule of SI in sections of at 
least two targeted courses for fall 
and spring 2012–2013


2. Student retention in targeted 
courses compared to fall and 
spring 2011–2012 retention in the 
same courses


outcome Measures


1. Schedule of SI in sections of at 
least two targeted courses for fall 
and spring 2013–2014


2. Student retention in targeted 
courses compared to fall and 
spring 2012–2013 retention in the 
same courses


aCtIon Plan For  
InstItutIonal objeCtIve II.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


II.1.1. Convene an SI task Force and 
collaboratively develop a plan to 
provide SI in sections of at least two 
targeted courses


VP, Student Services 
and VP, Instructional 
Services


•	october–
november 2011


$0


II.1.2. assign SI leaders to sections of 
the targeted classes


Dean of math 
& Science and 
Director of retention 
Services


•	Spring/Summer 
2012 for Fall 2012 


•	Fall 2012 for 
Spring/Summer 
2013


•	Spring/Summer 
2013 for Fall 2013 


•	Fall 2012 for 
Spring/Summer 
2014


tBD
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InstItutIonal Goal II.


aCtIon Plan For  
InstItutIonal objeCtIve II.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


II.1.3.


•	 Implement the plan for SI leaders 
to support sections of targeted 
courses 


•	assess the impact of providing SI 
to sections of the targeted courses 
on student retention and make 
recommendations to revise the 
plan if warranted


Dean of math 
& Science and 
Director of 
retention Services 
in collaboration with 
the SI task Force


•	Fall 2012


•	Spring 2013


•	Fall 2013


•	Spring 2014


$0


II.1.4.


•	Prepare a report on the impact 
of providing supplemental 
instruction to sections of targeted 
courses on student retention 
and make recommendations for 
institutionalization of this practice 
as warranted by the data


•	Present the report to 
superintendent/president’s 
cabinet


SI task Force •	may 2014 $0
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InstItutIonal Goal II.


Institutional Goal II. MiraCosta Community College District will become the institution where each student  
has a high probability of achieving academic success. 


InstItutIonal objeCtIve outCoMes


Institutional objective II.2


Increase the rate of students who 
successfully complete noncredit 
english as a Second language 
(eSl) or adult High School Diploma 
Program (aHSDP) courses and 
subsequently successfully complete 
credit courses in comparison to 
2010–2011 rates


2011–2012 
Fall: PlannIng 


SPrIng: ImPlementatIon
2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


Fall outcome Measure


a plan for increasing the rate of 
students progressing from success in 
noncredit eSl or aHSDP courses to 
success in credit courses


spring outcome Measure


rate of students successfully 
completing credit courses who 
previously successfully completed 
eSl or aHSDP noncredit courses 


outcome Measure


rate of students successfully 
completing credit courses who 
previously successfully completed 
eSl or aHSDP noncredit courses


outcome Measure


rate of students successfully 
completing credit courses who 
previously successfully completed 
eSl or aHSDP noncredit courses


aCtIon Plan For  
InstItutIonal objeCtIve II.2


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


II.2.1 Develop a plan to increase the 
number of students moving from 
eSl or aHSDP noncredit to credit 
programs


Dean of Continuing 
education with the 
Student Success 
Committee


•	november 1 
2011


$0


II.2.2. Implement the plan Dean of Continuing 
education with the 
Student Success 
Committee


•	march–
December 2012


•	march–
December 2013


tBD
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InstItutIonal Goal II.


aCtIon Plan For  
InstItutIonal objeCtIve II.2


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


II.2.3. assess the effectiveness of 
the plan by reviewing data with 
the office of Institutional Planning, 
research, and grants and revise as 
warranted


Dean of Continuing 
education with the 
Student Success 
Committee


•	January 2013


•	January 2014


$0


II.2.4. Determine if the plan is to be 
continued for fall 2014


Dean of Continuing 
education with the 
Student Success 
Committee


•	February 2014 tBD
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InstItutIonal Goal II.


Institutional Goal II. MiraCosta Community College District will become the institution where each student  
has a high probability of achieving academic success.


InstItutIonal objeCtIve outCoMes


Institutional objective II.3


Increase the rates of students’ 
successful completion of degrees, 
certificates, and transfer-readiness 
in comparison to the 2010–2011 rates


2011–2012 
Fall: PlannIng 


SPrIng: ImPlementatIon
2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


Fall outcome Measure


a plan of strategies to increase 
the rates of students’ successful 
completion of degrees, certificates, 
and transfer-readiness


spring outcome Measure


rate of students’ successful 
completion of degrees, certificates, 
and transfer-readiness in 2011–2012 


outcome Measure


rate of students’ successful 
completion of degrees, certificates, 
and transfer-readiness in 2012–2013


outcome Measure


rate of students’ successful 
completion of degrees, certificates, 
and transfer-readiness in 2013–2014


aCtIon Plan For  
InstItutIonal objeCtIve II.3


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


II.3.1. Convene a Student 
Completion task Force and 
collaboratively develop a plan 
and an implementation timeline 
to increase the rates of students’ 
successful completion of degrees, 
certificates and transfer-readiness


VP, Student Services 
and VP, Instructional 
Services


•	october–
november 2011


$0


II.3.2. Implement the activities slated 
for spring 2012


tBD •	Spring 2012 tBD
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InstItutIonal Goal II.


aCtIon Plan For  
InstItutIonal objeCtIve II.3


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


II.3.3. assess the impact of spring 
2013 interventions and adjust the 
student completion plan as needed


VPs of Instruction 
and Student 
Services in 
collaboration with 
Student Completion 
task Force


•	July 2012 $0


II.3.4. Implement the activities slated 
for fall 2012 and spring 2013


tBD •	July 2012– 
may 2013


tBD


II.3.5. assess the impact of the 
2012–2013 interventions and adjust 
the student completion plan as 
needed


VPs of Instruction 
and Student 
Services in 
collaboration with 
Student Completion 
task Force


•	July 2013 $0


II.3.6. Implement the activities slated 
for fall 2013 and spring 2014


tBD •	July 2013– 
may 2014


tBD


II.3.7. assess the impact of the 
2013–2014 interventions and adjust 
the Student Completion Plan as 
needed


VPs of Instruction 
and Student 
Services in 
collaboration with 
Student Completion 
task Force


•	July 2014 $0


note: action plans are contingent on the plan of actions and implementation timeline to be developed in fall 2011 (see Action Plan II.3.1.).  
these action plans will be added in the 2012 Progress Report on the Strategic Plan 2011–2014.
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InstItutIonal Goal III.


Institutional Goal III. MiraCosta Community College District will institutionalize effective planning processes  
through the routine use of data to make decisions. 


InstItutIonal objeCtIve outCoMes


Institutional objective III.1


Centralize institutional planning  
in a planning, research, and  
grants office


2011–2012 
Fall: PlannIng 


SPrIng: ImPlementatIon
2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


Fall outcome Measures


1. list of responsibilities for this new 
office


2. Job description for a dean 
position


spring outcomes Measures


1. Board minutes indicating that 
someone has been appointed 
as the Dean of Institutional 
Planning, research, and grants


2. Departmental goals for new 
office for spring 2012 and 
2012–2013


3. report on outcomes of spring 
2012 departmental goals


outcome Measures


1. report on outcomes of 
departmental goals for  
2012–2013


2. Departmental goals for  
2013–2014


3. assessment of products and 
processes by users including the 
effectiveness of the research 
advisory Committee


outcome Measures


1. report on outcomes of 
departmental goals for  
2013–2014


2. assessment of products and 
processes by users including the 
effectiveness of the research 
advisory Committee


aCtIon Plan For  
InstItutIonal objeCtIve III.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


III.1.1. Define the responsibilities for 
the office of Institutional Planning, 
research and grants and develop 
a job description for a Dean of 
Institutional Planning, research, and 
grants


Superintendent/ 
President


•	october 2011 $1,000
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InstItutIonal Goal III.


aCtIon Plan For  
InstItutIonal objeCtIve III.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


III.1.2. Develop selection committee, 
recruit candidates and recommend 
finalists to the superintendent/
president


Human resources 
and Selection 
Committee


•	october–
December 2011


$3,000


III.1.3. Develop a charge for a 
research advisory Committee, 
identify membership for this advisory 
committee and schedule meetings 
for 2011–2012


Superintendent/
President


•	By november 
15, 2011


$0


III.1.4. lead quarterly meetings of 
the research advisory Committee 
and set meeting schedules


Dean of Institutional 
Planning, research, 
and grants


•	December 
2011–may 2012


•	September 
2012–may 2013


•	September 
2013–may 2014


$0


III.1.5. Develop departmental goals 
for spring 2012 and 2012–2013 that 
reflect the identified responsibilities 
for planning, research, grants, and 
accreditation


Superintendent/
President with the 
Dean of Institutional 
Planning, research, 
and grants


•	February 2012 $0


III.1.6. assess and document 
progress on spring 2012 
departmental goals


Superintendent/
President


•	June 2012 $0


III.1.7. review and revise as needed 
the departmental goals for 
2012–2013 that reflect the identified 
responsibilities for planning, 
research, grants, and accreditation


Superintendent/
President


•	July 2012 $0
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InstItutIonal Goal III.


aCtIon Plan For  
InstItutIonal objeCtIve III.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


III.1.8. Conduct a survey to gather 
district-wide feedback on the (1) 
processes and products of the 
office of Institutional Planning, 
research and grants (2) the 
effectiveness of the research 
advisory Committee and (3) the 
data warehouse


Superintendent/
President


•	march 2013


•	march 2014


tBD


III.1.9.


•	revise processes for the office of 
Institutional Planning, research 
and grants and the research 
advisory Committee as needed 
based on feedback from district-
wide survey 


•	assess and document progress 
on 2012–2013 (or 2013–2014) 
departmental goals 


Superintendent/
President


•	June 2013


•	June 2014


$0
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InstItutIonal Goal III.


Institutional Goal III. MiraCosta Community College District will institutionalize effective planning processes  
through the routine use of data to make decisions. 


InstItutIonal objeCtIve outCoMes


Institutional objective III.2


Design, launch and assess a data 
warehouse to ensure a single 
consistent source of information for 
reports and inquiries


2011–2012: ImPlementatIon 2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


outcome Measures


1. a diagnostic analysis that 
identifies areas of institutional 
weaknesses in data-related 
processes and products


2. list of data elements to be 
included in the data warehouse


outcome Measure


Data warehouse


outcome Measures


1. report of data warehouse use


2. assessment of data warehouse 
by users


aCtIon Plan For  
InstItutIonal objeCtIve III.2


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


III.2.1. Contract for a diagnostic 
analysis to identify institutional 
weaknesses in data-related 
processes and products


Superintendent/
President


•	october–
november 2011


$5,000


III.2.2. repair and revise processes 
as needed to correct identified 
weaknesses


Superintendent/
President


•	october–
December 2011


tBD


III.2.3. Identify the data elements 
that are to be included in the data 
warehouse


Dean of Institutional 
Planning, research, 
and grants in 
collaboration with 
emt


•	march 2012 $0


III.2.4. launch the data warehouse Dean of Institutional 
Planning, research, 
and grants


•	June 2012 tBD
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InstItutIonal Goal III.


aCtIon Plan For  
InstItutIonal objeCtIve III.2


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


III.2.5. Implement a process for 
documenting data warehouse use


Dean of Institutional 
Planning, research, 
and grants


•	June 2012– 
march 2013


$0


III.2.6. Include an evaluation of the 
data warehouse in the survey on 
the office of Institutional Planning, 
research, and grants (see Action 
Plan III.1.8.)


Superintendent/
President


•	march 2013


•	march 2014


tBD


III.2.7. Based on the feedback from 
the district-wide survey, revise the 
data warehouse if warranted


Dean of Institutional 
Planning, research, 
and grants


•	april 2013


•	april 2014


$0







Intentionally left Blank
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InstItutIonal Goal Iv.


Institutional Goal Iv. MiraCosta Community College District will demonstrate high standards  
of stewardship and fiscal prudence. 


InstItutIonal objeCtIve outCoMes


Institutional objective Iv.1


Institute budgeting practices that 
will culminate in a balanced budget 
by FY 2012–2013.


2011–2012: ImPlementatIon 2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


outcome Measure


FY 2011–2012 Final Budget showing 
a reduction of the current budget 
deficit compared to the FY 2010–
2011 Final Budget 


outcome Measure


FY 2012–2013 tentative and Final 
Budgets showing that unrestricted 
general fund revenues equal or 
exceed expenditures


outcome Measure


FY 2013–2014 tentative and Final 
Budget showing that unrestricted 
general fund revenues equal or 
exceed expenditures


aCtIon Plan For  
InstItutIonal objeCtIve Iv.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


Iv.1.1. Using the 5-year Fiscal Plan 
developed in September 2011, 
present a balanced FY 2012–2013 
tentative Budget to the Board of 
trustees for approval


VP, Business and 
administrative 
Services


•	June 30, 2012 $0


Iv.1.2. Present a balanced FY 2012– 
2013 Final Budget to the Board of 
trustees for approval


VP, Business and 
administrative 
Services


•	September 30, 
2012


$0


Iv.1.3. Using the 5-year Fiscal Plan 
developed in September 2011, 
resent a balanced FY 2013–2014 
tentative Budget to the Board of 
trustees for approval


VP, Business and 
administrative 
Services


•	June 30, 2013 $0


Iv.1.4. Present a balanced FY 2012– 
2014 Final Budget to the Board of 
trustees for approval


VP, Business and 
administrative 
Services


•	September 30, 
2014


$0
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InstItutIonal Goal Iv.


Institutional Goal Iv. MiraCosta Community College District will demonstrate high standards  
of stewardship and fiscal prudence. 


InstItutIonal objeCtIve outCoMes


Institutional objective Iv.2


Institute budgeting practices that 
will culminate in unqualified audits


2011–2012: ImPlementatIon 2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


outcome Measure


an unqualified independent  
general audit


outcome Measure


an unqualified independent  
general audit


outcome Measure


an unqualified independent  
general audit


aCtIon Plan For  
InstItutIonal objeCtIve Iv.2


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


Iv.2.1. Create a budget and audit 
subcommittee


Board of trustees •	December 31, 
2011


$0


Iv.2.2. Prepare a request for 
Proposals (rFP) for a five-year audit 
contract


Board Budget 
& audit ad Hoc 
Committee and 
VP, Business and 
administrative 
Services


•	January 31, 2012 $0


Iv.2.3. Issue rFP VP, Business and 
administrative 
Services


•	February 29, 
2012


$0


Iv.2.4. review responses and 
prepare a recommendation for the 
full Board


Board Budget 
& audit ad Hoc 
Committee and 
VP, Business and 
administrative 
Services


•	march 20, 2012 $0


Iv.2.5. approve contract for audit 
services


Board of trustees •	march 20, 2012 $50,000







MiraCosta CoMMunity College DistriCt strategiC Pl an 2011–201427


InstItutIonal Goal Iv.


aCtIon Plan For  
InstItutIonal objeCtIve Iv.2


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


Iv.2.6. Convene an initial meeting 
with auditors


Board Budget 
& audit ad Hoc 
Committee and 
VP, Business and 
administrative 
Services


•	By april 30, 2012


•	By april 30, 2013


$0


Iv.2.7. Cooperate in the audit 
preparation and the audit report


VP, Business and 
administrative 
Services


•	november 30, 
2012


•	november 30, 
2013 


$0


Iv.2.8. review draft audit report Board Budget 
& audit ad Hoc 
Committee and 
VP, Business and 
administrative 
Services


•	December 24, 
2012


•	December 24, 
2013


$0


Iv.2.9. Present the audit report to the 
Board of trustees in a public session


Board Budget 
& audit ad Hoc 
Committee


•	January 31, 2013


•	January 31, 2014


$0


Iv.2.10. review audit report 
and initiate corrective actions if 
warranted


VP, Business and 
administrative 
Services


•	February 28, 
2012


•	February 28, 
2013


$0
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InstItutIonal Goal v.


Institutional Goal v. MiraCosta Community College District will be a conscientious community partner.


InstItutIonal objeCtIve outCoMes


Institutional objective v.1


Increase the two-year high school 
capture rate compared to the fall 
2010 rate


2011–2012: ImPlementatIon 2012–2013: ImPlementatIon 2013–2014: ImPlementatIon


outcome Measures


1. a plan and implementation 
timeline for strategies to increase 
the high school capture rate


2. a plan developed with high 
school counterparts to provide 
courses beginning in spring 2012 
on a schedule tailored for high 
school juniors and seniors 


3. evidence of mailing the spring 
2012 schedule


4. Schedule of high school seniors 
course offerings for spring 2012


5. enrollment in courses tailored for 
high schools students in spring 
2012


outcome Measures


1. evidence of mailing the fall 2012 
and spring 2013 schedules


2. Schedule of high school seniors 
course offerings for fall 2012 and 
spring 2013


3. enrollment in courses tailored for 
high school students in fall 2012 
and spring 2013


4. assessment of high school seniors 
program by students, high school 
faculty, and district faculty


outcome Measures


1. evidence of mailing the fall 2013 
and spring 2014 schedules


2. Schedule of high school seniors 
course offerings for fall 2013 and 
spring 2014


3. enrollment in courses tailored for 
high school students in fall 2013 
and spring 2014


4. assessment of high school seniors 
program by students, high school 
faculty, and district faculty


aCtIon Plan For  
InstItutIonal objeCtIve v.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


v.1.1. Convene an enrollment 
management team to develop 
strategies to increase the high 
school capture rate in addition to 
the two strategies that have been 
initiated: (1) a high school seniors 
program and (2) mailing the class 
schedule to residents


VP, Instructional 
Services and VP, 
Student Services


•	october 2011 $0
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InstItutIonal Goal v.


aCtIon Plan For  
InstItutIonal objeCtIve v.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


v.1.2. Develop a three-year plan 
of actions and an implementation 
timeline to increase the high school 
capture rate 


enrollment 
management team


•	By January 2012 $0


v.1.3. Implement and assess action 
plans related to the high school 
capture rate (note: these action 
plans will be added in January 2012) 


enrollment 
management team


tBD tBD


action Plans v.1.4.–v.1.8 refer to the High school seniors Program.


v.1.4. Convene meetings with high 
school principals and counselors to 
develop a plan to provide college 
courses beginning in spring 2012 on 
a schedule tailored for high school 
juniors and seniors


VP, Instructional 
Services and VP, 
Student Services


•	october 
2011–2012


na


v.1.5. recruit students to enroll in 
these classes


VP, Instructional 
Services and VP, 
Student Services in 
collaboration with 
the high schools


•	november 2011–
may 2012


tBD


v.1.6. offer high school seniors 
program for spring 2012


VP, Instructional 
Services and VP, 
Student Services in 
collaboration with 
the high schools


•	Spring 2012


•	  Fall and Spring 
2012–2013


•	  Fall and Spring 
2013–2014


$0


v.1.7. Survey high school counselors 
and faculty and college counselors 
and faculty to assess the high school 
seniors program


VP, Instructional 
Services and VP, 
Student Services in 
collaboration with 
the high schools


•	may 2012


•	may 2013


•	may 2013


$0
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InstItutIonal Goal v.


aCtIon Plan For  
InstItutIonal objeCtIve v.1


resPonsIble Party tarGet Date estIMateD 
buDGet ProGress InDICes oF ProGraM 


IMProveMent


v.1.8. analyze the feedback from 
the survey and adjust the high 
school seniors program as warranted 
based on that feedback


VP, Instructional 
Services and VP, 
Student Services in 
collaboration with 
the high schools


•	June 2012


•	June 2013


•	June 2014


$0


the following action plan refers to the recruitment strategy of mailing the class schedules.


v.1.9. recruit high school students 
by mailing the class schedule to 
residents in the district boundaries


VP, Instructional 
Services


•	november 2011, 
2012, and 2013


•	July 2012, 2013, 
and 2014


tBD
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Results of the Governance Organization Satisfaction 
Survey 


 


Executive Summary 
 


During the fall 2011 semester, MiraCosta College conducted the second evaluation of its governance 
structure.  An online survey was sent to all employees and the executive council of the student 
government.  The survey was identical to the one conducted in the fall of 2010.   


Two hundred and fifty nine faculty, staff and students responded to the 2011 survey.  Results are 
presented in the aggregate as well as by constituent group.  In every case there were indications of 
improved satisfaction with the governance structure over the prior year.   The positive findings included 
the following:  


 The majority of 2011 respondents now register agreement with 10 of the 11 questions, 
compared to only 6 out of 11 in the 2010 survey. 
 


 In 8 of 11 questions there was a level of agreement at or exceeding 60%. 
 


 The biggest increase was in the percentage of constituents who felt that issues are resolved in a 
timely manner, increasing from 31% in 2010 to 59% in 2011. 
 


 Several questions showed a level of agreement that increased by 20 or more percentage points: 
 ease of understanding (20 percentage points), know where to take issues (21 percentage 
points), issues resolved in a timely manner (28 percentage points), and issues resolved 
effectively (22 percentage points)  
 


 Five additional questions showed a level of agreement that increased by 10 or more percentage 
points, we could also include: distinguishes advisory from decision making bodies (up 19 
percentage points), is sufficiently comprehensive (up 17 percentage points), encourages all 
constituents to have broad and constructive participation (up 10 percentage points), committee 







composition is appropriate to each task (up 14 percentage points), and generates an equitable 
workload (up 16 percentage points). 
 


 When organized from strongest to weakest,  the levels of agreement were as follows:   
Knowledge of where to take issues and constituents are encouraged to have broad and 
constructive participation (80%);  Process is easy to understand (78%);  Structure is sufficiently 
comprehensive (75%); Process preserves tradition of collegial governance (73%);  Committee 
composition is appropriate to tasks (68%); Issues resolved effectively (65%);  Clearly 
distinguishes advisory from decision making bodies (64%);  Issues resolved in a timely manner 
(59%); Generates a reasonable workload (57%); and Generates an equitable load (46%).    


The MiraCosta College governance structure is maturing and evolving into a stable and comprehensive 
system supported by the campus community.  MiraCosta will continue to annually assess the structure 
and make adjustments as warranted. 


 


 


 


Background 
 


As a part of its efforts to continuously assess and improve its processes, the Governance Organization in 
collaboration with the Office of Institutional Research and Grants disseminated a survey amongst all 
college administrators, faculty, staff and Associated Student Government Executive Council.  The survey 
was conducted in an online format, and initially ran from October 18th through the 31st, 2011.  At that 
time the number of responses was roughly half of what it had been in the prior year.  For this reason the 
survey was extended to November 11th and the entire survey generated 259 responses.  


The makeup of responses across constituent groups was almost identical between 2010 and 2011.  
There was a disproportionately large response from full-time faculty, and a disproportionately small 
response from the classified staff.  


The comparisons between 2010 and 2011 show a greater understanding of and satisfaction with the 
new structure.   


 


 


 


 


 


 







Responses by Constituent Group 


 


                   Note:  There were two responses from students, resulting in a response of less than 1%. 


 


Percentage of Responses by Constituent Group 


 Responses Constituency Percent Responded 
Administrator - Both Educational and Classified 20 28 71% 
Associate Faculty 26 5001 5%  
Classified Staff 83 263 32% 
Full-Time Faculty 128 178 72% 
Student 2 9 22% 
Grand Total 259 978 26% 


 


 


 


 


 
  
                                                           
1 This figure is an estimate as the number of Associate Faculty varies from semester to semester, and not all are likely to respond in a semester 
in which they are not teaching.  
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Comparisons to 2011 
 


Question 1: The current governance structure is easy to understand. 
In 2010, 58% of respondents felt that the structure was easy to understand, compared with 78% of 
respondents in 2011. 


 


 
 


Question 2: In the current governance structure, I know where to take my 
issues for consideration. 
In 2010, 59% of respondents felt that they knew where to take their issues compared with 80% of 
respondents in 2011. 
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Question 3: Using the current governance structure, issues are resolved in a 
timely manner. 
In 2010, 31% of respondents felt that issues were resolved in a timely manner compared with 59% of 
respondents in 2011. 


 


 


Question 4: Using the current governance structure, issues are resolved in an 
effective manner. 
In 2010, 43% of respondents felt that issues were resolved in an effective manner compared with 65% of 
respondents in 2011. 
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Question 5: The current governance structure clearly distinguishes advisory 
from decision making bodies. 
In 2010, 45% of respondents felt that the governance structure clearly distinguishes advisory from 
decision-making bodies compared with 64% of respondents in 2011. 


 


 


Question 6: The current governance structure maintains MiraCosta's tradition 
of collegial governance. 
In 2010, 65% of respondents felt that the governance structure maintains MiraCosta’s tradition of 
collegial governance compared with 73% of respondents in 2011. 
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Question 7: The current governance structure is sufficiently comprehensive to 
address existing college-wide governance issues. 
In 2010, 58% of respondents felt that the governance structure is sufficiently comprehensive to address 
existing college-wide governance issues compared with 75% of respondents in 2011. 


 


 


 


Question 8: All constituencies are encouraged to have broad and constructive 
participation in the current governance structure. 
In 2010, 70% of respondents felt that the governance structure allowed for broad and constructive 
participation compared with 80% of respondents in 2011. 
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Question 9: Committee composition is appropriate to the tasks of each 
governance committee. 
In 2010, 54% of respondents felt that committee composition was appropriate compared with 68% of 
respondents in 2011. 


 


 


 


Question 10: The current governance structure generates a reasonable 
amount of workload. 
In 2010, 48% of respondents felt that the structure generated a reasonable amount of workload 
compared with 57% of respondents in 2011. 
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Question 11: The workload generated by the current governance structure is 
equitably distributed. 
 


In 2010, 30% of respondents felt that the workload was equitably distributed compared with 46% of 
respondents in 2011. 
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2011 Responses by Constituent Group 


Question 1: The current governance structure is easy to understand. 
 


 # % 
Strongly Agree 31 13% 
Agree 109 41% 
Slightly Agree 58 24% 
Slightly Disagree 18 7% 
Disagree 24 10% 
Strongly Disagree 8 3% 
Don’t Know 10 3% 
Grand Total 258 100% 


 


 


 Administrator - 
Both Educational 


and Classified 


Associate 
Faculty 


Classified 
Staff 


Full-Time 
Faculty 


Student 


Strongly Agree 17% 16% 8% 15% 0% 
Agree 46% 39% 37% 43% 0% 
Slightly Agree 28% 14% 32% 23% 50% 
Slightly Disagree 0% 7% 8% 6% 50% 
Disagree 3% 16% 6% 11% 0% 
Strongly Disagree 6% 2% 3% 3% 0% 
Don’t Know 0% 6% 7% 0% 0% 
Grand Total 100% 100% 100% 100% 100% 
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Question 1: Comments 
 


Although the flowcharts appear complicated, the basic decision flow from Steering Council to 
Governance Committees to Governance Councils to the S/P is fairly straightforward. 


As a new employee, it can be confusing at first unless you take the time to read and understand it. 
associate faculty need a flow chart with explanations included in every semester packet. we are 


bombarded with meeting agendas full of inexplicable acronyms. 
Everything is shifting too much.  Committees are being formed and then determined not to be part of 


the governance structure but instead advisory committees (e.g., the Campus Committee).  Once the 
dust settles, I think there needs to be more education. 


For those who are involved in the governance processes on a regular basis I think the structure makes 
a lot of sense.  But I hear from those who are not already involved, that it can be a bit daunting. 


I agree with this only because I have been a part of the governance structure, serving and even 
chairing councils. I would most likely answer differently if I had not done so.  On page 9 in the manual, 
you need to reference page 50 so that people who don't know what all those acronyms mean know 
where to look. The chart makes sense to me because I know what AAC, SIC, BPC, etc. means. For those 
who don't this chart would make zero sense.  


I am not clear on the role of the Steering council or how to contact the chair and get suggestions 
heard.  


I am very new to MCC and this document is much appreciated. Still, the layers and nuances of the 
governance structure are complex. I don't know that it could ever be ""easy to understand."" It will take 
time to really get comfortable with all of it. 


I don't generally use the GO structure for anything.   
I find the new sructure to be very easy to understand and I agree with it's principle and purpose. 
I get the basic concept, but a simple flow chart distributed once more to all faculty would be very 


helpful. 
I have no idea how it works.  I just know they have meeting and go out of town on the tax payers 


dime.  I think it is silly.  They should do some real work. 
I have only a basic understanding of the structure.     
I hear and read about the governance structure, but still I am confused as to how I participate.      


Louisa's emails are informative and well-written; however, with such a wide variety of issues, it is 
difficult to know exactly which issues apply to me personally. 


I know I risk my job with these comments, but the fact remains that associate faculty are treated very 
badly on this  and all campuses.   We are the bottom of the barrel, treated like that and we know it.  We 
can spend time and money preparing a class and preparing to do a good job, only to have the class taken 
from us on the day before the class begins.  That is not just in any language. 


I must admit that it's a bit difficult to understand the structure ... even with the flow charts.  I can't 
help but wonder whether non-MiraCostan would find it very difficult to understand with all the 
acronyms and elaborate arrows.   


I think that people still don't understand the difference between advisory and decision-making bodies 
or the route that issues have to take. 


I was going to review the manual, but it's 52 pages and I'm pressed for time. 
If you're involved in the process, it's relatively easy to understand, but having talked to those not 


involved, it seems foreign to them. There are many steps to the process and people outside get lost.  
I'm still trying to understand the new structure.   
It is convoluted with too many layers; seems to convey mistrust. 
It is not.   There is no clear manual or training.  We are encouraged to ask a lot.  Seriously?  How about 


a manual?  A flow chart?  A table of definitions?  TRANSPARENCY. 
It is too cumbersome-too many layers of decision making that make decison making by faculty at 







thelower level of the spectrum, meaningless. 
It makes sense when you see the ""overview chart.""  However, the chart does not account for the 


variety of situations/variables that have come up over the last couple of years.   
It seems to change an a near daily basis. 
I've come to understand it this second year. 
No class or workshop explaining mcc gov structure 
NO one ever asks for the opinions of part time teachers nor are our ideas ever considered as valuable 


ideas. Our role in governance is not explained, encouraged or communicated. I have been teacher here 
for 22 years and I have never read a document about governance, my department does not involve part 
timers in the ideas of governance or the notion that we have anything to add to the dialog of 
governance. 


Not really; too many committees, to much administration to comprehend who really does what  at 
MCC 


Originally, the GO structure was missing many elements, and some of the issues seemed muddy, but 
now the necessary advisory committees have been re-created and it is easier to see where each issue 
goes.  Also, after the evaluation and review last year, and the changes in the governance committees 
that resulted (change in Courses and Programs concerning curriculum review and approval, creation of 
IPRC, and conversion of two committees from governance to advisory), the GO structure is MUCH easier 
to navigate and understand. 


Read a 50 page document about the Governance Structure and then answer the questions? Well, 
after reading a 50 page document on the Governance structure, I *guess* it's now ""easy"" to 
understand. 


Recent improvements (reorganization of some committees, elimination of some, etc) have mode this 
much more understandable. 


Takes time to navigate through the handbook but the info is certainly there 
The charts are easy to understand 
The current structure of governance is incomprehensible. The distinctions between different types of 


committees is not intuitive, difficult to learn and pointless to apply. Jargon is everywhere, but meaning 
does not follow.  Things made more sense when there were Senate committees and District 
committees.  You could usually tell which was which and why, but even when the divisions were 
somewhat arbitrary, they were more sensible than what we have today. The current organizational 
chart is an illusion of order.  Maybe that satisfies the accrediting commission, but it does not serve the 
college well.  


The governance structure has been evaluated and changes have been made to make it more clear to 
faculty, staff, and students. 


The individual components and committees are easy to *know* but the **structure** is most 
definitely not easy to understand. It is unclear how they fit together. Even after reading the manual, 
there is no clear indicator of the structure. There are too many details and words and complicated 
diagrams with too much information on them to understand exactly how anything is supposed to fit 
together. 


The jprocess has been streamlined in the past year and is much easier to understand now.  The 
current Academic Senate President has done a phenomenal job of helping all faculty understand both 
the structure and the process, and has worked tirelessly to make the structure she inherited functional. 


There has not been enough information presented at meetings to enable all faculty to understand the 
organization.  A new concept map would be beneficial.   


There have been so many changes, it is hard to keep up.  One year, we have only a handful of 
committees, the next year we are back to dozens.  While change is good, so is continuity.   


There is still uncertainty about the way issues move through the Governance structure. There is not a 
clear follow-up to issues ""farmed out"" by the Steering Council, so people are often uncertain about the 
status of an issue. 







There's still not a concrete system in place (handbook/manual) that describes the reporting process, 
and how items that need multiple level approvals are handled and who's responsible for the oversight.  
There are workflow charts, but they don't tell you who is responsible for seeing the items through at 
each level. Does the initial committee chair walk the item through the levels and finally to the Board? Or 
does one chair pass the item onto the next chair and that chair in turn forwards the item once it's been 
approved? Or, in some instances an item is approved by the initial committee, then onto the next but 
then the responsibility of submitting it to the Board falls under the VP of the division.  The fact that this 
is not clear and not documented creates confusion and allows for items to fall through the cracks. 


Things are still evolving and in a clarifying mode.  However, with the recent adjustments of last spring 
(removal of some GO committees to advisory status; creation of new GO committees deemed necessary 
for ongoing function) the governance system seems to be finding a more permanent and negotiable 
shape. 


Things have been changing so rapidly.  Every year we have a new process for one thing or another -- 
it's hard to keep track of what is the same and what's different. 


Using the manual it looks pretty easy to follow. 
When the GO structure was originally set up, my understanding (and I could be wrong) was that it was 


set up partially to pare down the number of committees, subcommittees, and ad-hoc committees that 
were a part of the MiraCosta culture. But my opinion is that the current Academic Senate President 
didn't like how the GO structure was initially set up, and thus added more committees.  


Why doesn't someone take a few minutes and put a legend on the governance & decision making 
flowcharts on the website that explain what all the initials/acroynms are for the various committees?  
(This is one of the things that makes it confusing for new employees -- people who have been here for a 
while know what SIC or MCCCDAAA stand for, but for a new employee, looking at these flowcharts can 
make your eyes glaze over, and the PDF showing ""Common Acronyms Used By MiraCostans"" does not 
include all of the labels that appear on the flowcharts.)  


With the constant changes it can be difficult to understand the structure. 
Yes, all the information is available to everyone. 


 


 


 


 


 


 


 


 


 


 


 







Question 2: In the current governance structure, I know where to take my 
issues for consideration. 
 


 # % 
Strongly Agree 49 20% 
Agree 104 40% 
Slightly Agree 49 20% 
Slightly Disagree 19 8% 
Disagree 17 7% 
Strongly Disagree 7 3% 
Don’t Know 8 2% 
Grand Total 253 100% 
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Strongly Agree 15% 24% 17% 22% 0% 
Agree 62% 46% 31% 43% 0% 
Slightly Agree 18% 2% 33% 16% 100% 
Slightly Disagree 0% 12% 7% 9% 0% 
Disagree 6% 7% 3% 9% 0% 
Strongly Disagree 0% 9% 2% 2% 0% 
Don’t Know 0% 0% 7% 0% 0% 
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Question 2: Comments 
 


Actually I would not who to speak with other than my union president only because as a union you 
have to work under that structure. But I have no sense that I could speak with my Dean bout issues 
within the department for example because in the end any relationship the school has with part timers 
now has to be outlined in the union contract. In fact I actually fear speaking up to anyone in authority in 
my department about anything having to do with teaching at the school. My dept. does not even 
communicate with me about my teaching schedule. I found when and what I was teaching when I 
received my contract offer in the mail over the summer. I was not asked nor informed what class I was 
offered until after the schedule was made.  


After the evaluation and review last year, and the changes in the governance committees that 
resulted, it is now much easier to figure out where to take my issues. 


As far as I know, I can still go to my AS Faculty Rep, but if I really want to get things done, I go to my 
Dean or my own personal networking. 


don't really know, but as a classified staff person I would probably go to classified senate. 
Even if I am not sure, I have strong senate representatives that can advise me and now, I can also 


consult the Making Decisions manual if I have questions 
For some issues, yes. Others, no. And after one experience at one committee, it's clear that the 


committees themselves also do not know where certain issues belong. 
Frankly I do not know who to take my issues to, becuase I really do not know who I can trust. So 


basically I grin and bear it, keep my mouth shut, and just be happy I have a good job. 
I am not sure yet but am learning.  
I did, but that has changed along with the creation of many, many new committees over the last year. 
I do but only because I've been highly involved.  I think most people would not. 
I don't always, but I can figure it out by asking someone who knows more about the governance 


structure than I do. 
I don't understand the structure enough to say. 
I have a representative, when I have questions about where to take an issue, I turn to them for 


guidance and they are quick to respond. 
I think it can be confusing knowing where to begin. 
I think it's the Steering Committee.  
If I am not sure where to take my issue I contact my ASC Rep ask her. 
If I had issues, I would have very little trouble finding where to take them. 
I'm sure if I took the time to read the manual, I would be able to figure it out. or ask around.  
It is difficult to know what each committee is tasked with, particularly on overlapping issues. 
It is not clear where things go, or where the ultimately end up 
It's unclear to me which items are routine and are handled through administrative offices and which 


items need to go through governance committee(s).  
Most issues are already routed, and the committees make sense.  It's easy to see that issues about 


courses and programs go to C&P, issues about budgets and planning go to BPC, issues about program 
review go to IPRC, etc. 


most of the time.   
Mostly I know where *not* to take my issues. 
No, I don't.  There is no clear manual or training.  We are encouraged to ask a lot.  Seriously?  How 


about a manual?  A flow chart?  A table of definitions?  TRANSPARENCY. 
only the committees that haven't changed much in recent years. 







Routing document provided to Steering Council (not sure if this is posted/public elsewhere) makes it 
very clear what committees handle what BPs, APs 


Sometimes there is confusion because an issue or item may fall under the purview of more than one 
committee. 


The prevailing thought is that the Academic Senate runs the college. So if you aren't part of the 
Academic Senate, you might as well kiss your issue good-bye. If there is anywhere else I can go to take 
an issue for consideration, I don't where that is. Academic Senate pretends to be ""collegial"" by sharing 
information with Classified, but it's all for show. They don't listen.  


The routing of issues makes it clear where to take things. 
The routing tables created by the current Academic Senate President are outstanding.  They clearly 


show where each issue, including all board policies and administrative procedures, is routed, so it is easy 
to see where someone should go for each issue.  In addition, all faculty seem to be aware that new 
issues are routed through the steering council.  This is a major change from the first year of confusion 
and chaos. 


The steering council idea is still problematic, taking issues directly to one of the super committees is 
more efficient. Consultation with an AcSen council member can precede this move for clarity of routing.  


There are several ""committees,"" but I am not sure how they handle individual issues.  How does a 
faculty member go about bringing an issue to a committee?  For example, if a faculty member wanted 
information about load and LHE concerning a certain class, how would he/she give input to the Load 
Committee?    


They do that???? 
V.P. of Instruction almost has no point of contact with the instructors.   Don't know where to go with 


issues regarding a Dean when the V.P. of Instruction is so difficult to communicate with. Seems almost 
aloof and merely a figure-head which makes the Dean the only place to go to resolve issues.  When the 
Dean cannot solve an issue, the only route to take is to move directly to addressing a committee or a 
college operations office which is then frowned upon because it ""breaks rank.""  The current structure 
leaves no other route for issue resolution except seeing a Dean which sometimes can become counter-
productive and lose the original intent of presenting the issue. 


Ver detailed oriented and easy to understand 
When some committees were removed from the Governance process, where issues go became 


somewhat confusing.  
Wherever it seems that an issue should go, is wrong.  The Steering Council is a rabbit hole in a 


governance system that could have been written by Lewis Carroll. Until the governance reorganization 
three years ago, you could take any issue into any committee that seemed like it might be appropriate 
and in short order either your issue was addressed or you would be steered to a more appropriate 
place.  Alternatively, a faculty member could always have brought a concern to Academic Senate Council 
from where it would be steered to appropriate places. You used to be able to enter the governance 
system through any door and get to where you needed to be.  Now there are many fewer doors and 
they are either locked or go nowhere. 
 


 


 


 


 
  







Question 3: Using the current governance structure, issues are resolved in a 
timely manner. 
 


 # % 
Strongly Agree 17 8% 
Agree 80 32% 
Slightly Agree 52 19% 
Slightly Disagree 24 9% 
Disagree 21 7% 
Strongly Disagree 12 4% 
Don’t Know 48 21% 
Grand Total 254 100% 
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Strongly Agree 0% 11% 3% 10% 0% 
Agree 25% 42% 24% 35% 0% 
Slightly Agree 36% 5% 24% 19% 0% 
Slightly Disagree 28% 7% 10% 8% 0% 
Disagree 11% 0% 6% 8% 0% 
Strongly Disagree 0% 6% 3% 4% 100% 
Don’t Know 0% 29% 30% 16% 0% 
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Question 3: Comments 
 


As timely as Brown Act compliance allows. 
Because of the timing of meetings, it can take quite a long time to get started on something.  For 


example, classified senate council only meets once a month and so if you just miss one meeting, there is 
a long delay before the next one. 


Clear definitions related to governance vs. administrative vs. operational decision making are still not 
clear.  MiraCosta seems to confuse governance with administrative and operational decision making.  
Lines between responsibility of faculty, staff and administration are still unclear.  In fact only governance 
related issues should be defined via the ""making decisions at MiraCosta"" handbook.  The current 
version includes faculty (only) working conditions and outline greater than the AB 1725/10 + 1.  Not sure 
if that is appropriate since no other governing/professional groups are represented in that way. 


Collegiality is a necessity but can be a hindrance when a chair or other figurehead is unwilling to make 
the difficult decisions, especially when they might be unpopular. It's a rediculous timeline in many cases. 


Due to the changes over the last five years, decisions that had been made resolving facilities / 
infrastructure needs were never followed through on.    


From my experience on the Campus Committee (not pointing a finger at the Chair or any of the 
members since everyone was very committed) it felt like issues kept bouncing back to the Steering 
Committee.  


Given the amount of governace work, over the last year I think the Committee is working at a good 
pace. 


Haven't been here long enough to say. 
Haven't brought any issues before the academic senate in the new structure yet...and am honestly 


not even sure if issues are brought directly to them or to the steering council first?? 
I don't believe the current governance structure lends itself well to speedy resolution of issues. 
I guess if they did we wouldn't be in the mess we are in. 
I have no idea- it's all a big mystery.  It seems to me that the office of instruction and the president 


should be deciding more (albeit with faculty input) and then advising the college about the processes 
put in place.  Instead, under a bizarre interpretation of collegiality, certain faculty insert themselves into 
decisions that should be advisory only- if that.  They then waste an inordinant amount of time 
""debating"" the merits of issues that are not really up to debate (ie. passing time, vacation days, how 
many -or if- we should do SLO's).  Why is this collegial?  For most of us, it is a waste of time because we 
do SLO's, want to follow statutes about passing time and don't put our own vacation schedule ahead of 
the best interests of students.  I frankly do not know why the administration does not stand up more to 
the shenanigans (and I'm a faculty!) except out of fear of being called (gasp!) ""uncollegial"".  That word 
seems more a threat everyday from the very people who can't seem to take adequate time to survey 
their own senate members to get a sense of where the majority is on issues before acting. 


I see where it has taken more than a year in some instances to move policies & procedures through 
the system.  Not very timely. 


If this were true, would we be on probation now? 
In most cases I think they are.  However, when an advisory hasn't been accepted, recommendations 


seem to bounce back and forth from cabinet, to other decision-making bodies, to committees, without 
resolution or transparency.  Sometimes it seems as though if things are purposely being stalled so they 
will get adopted when they are off the committee's radar. 


It depends on who you are and your standing. The higher up you are, the faster your issues are 
resolved. 


It is better now.  Decisions are made in a timely manner. 
It still takes way too long to get from identifying an issue to resolution.  
Items sometimes ""stall"" before all steps are completed. 







My issues remain unsolved & unaddressed. 
New to Miracosta 
Not always! 
Not being involved in the decision making structure, I do not know whether or not issues are resolved 


in a timely manner.   
not qualified to answer -- I've never followed an issue from beginning to resolution  
Not really, an item is approved by a committee such as BP or C&P, and then it is sent to ASC which in 


turn requires two meetings before it is approved, and then it goes to Cabinet, and eventually makes it to 
the Board (in some instances).  It can take a couple of months before an issue finally makes it to the 
Board. 


nothing gets done timely 
On committees I have served on, issues were resolved by the committee rapidly but then going to all 


the various councils, and waiting for meeting times has been very slow.  Also, we don't really know what 
is going on in the councils, what decisions have been made, since we don't serve on all the councils 
(unless you are a VP). I would suggest that the college get a monthly ""governance"" report, sent out via 
e-mail, that reports back any actions taken in terms of governance. This could be brief, bullet points 
even, with references to where people can find additional information. Perhaps whoever does minutes 
at Steering Council could do a monthly report out, don' t the various committees report their action 
back to Steering Council?  


Only if the Academic Senate are involved. 
Prior to the governance reorganization three years ago, the college was a much more nimble 


institution.  Significant issues could be broadly considered and resolved in a matter of months, 
sometimes even weeks. Now, everything seems to take many months or, more likely, years to be 
considered by fewer people, only to end up with partial (half-baked?) resolution. 


Process takes time, but at least I can track where things are and where they should be going.  Only a 
few things get backed up now, as opposed to a few years ago when it seemed like we never resolved 
anything because we didn't know where to take it. 


seems like every single person on campus has to touch an issue before it moves forward. I'm all for 
letting your voice be heard, but does each and every person have to be solicited for their opinion? 


Still seems to be a lengthy approval process, but perhaps that is inherent in any collaborative process 
the amount of time it takes for an issue to make it through the process is way too long.  issues usually 


that were solvable usually fester up into into a serious problem.  
The bureaucracy is stifling.  
The culture of MCC works against this. Every meeting is lengthy and tiring, because people don't do 


their homework, so half the time is taken up bringing people up to speed. It's unprofessional. 
The current Academic Senate President created a routing table that clearly shows the routing for each 


issue, committee, and council.  With the change in sending the committee recommendations just to the 
appropriate council (instead of taking every recommendation to every council) the process is 
streamlined and much more effective.   


The gears of change are slow. 
The GO structure is finally becoming efficient enough to really get things done.  Details of how task 


forces and subcommittees are formed, what constitutes governance and what constitutes operations, 
etc., have been worked out, making it all work better and faster. 


The governance structure is in name only. The VP and the Deans make all the decisions on campus, 
and ignore input from faculty and staff. 


The pace of governance at MiraCosta has always a volatile issue.  Some say that we are too bogged 
down with procedure and thus too slow to resolve matters of governance in a timely fashion.   While it is 
true that we are at times slow to move forward, in the absence of collective bargaining, long discussion 
and extended procedure are our tradition and culture.  If it maintains our sense of collegiality, timeliness 







becomes less of an issue.  
There are times when things seem to be pushed through so fast no one has time to consider things. 
There is less redundancy of effort. 
Things take forever to move through the process or they are rushed through without giving people 


time to really look at things. 
Things take longer when an issue has to be brought up to all teh senates and councils and when they 


are done simultaneously, it is hard to figure out which one is the current version.  
This varies depending on the committees involved. If communication between the different levels is 


unclear, it can slow the process down. 
Timely enough for me. I don't think the measure of effective governance should be speed, but rather 


good decision making. 
timely yes, as long as proposals don't carry surprises and/or non-consultative processes. 
Timoing continues to be an issueas the collegial goveranance process takes time to go through 


channels - the is NOT a bad thing just time consuming but tat is the proce to pay for participatory 
gover5nance. 
 


 
  







Question 4: Using the current governance structure, issues are resolved in an 
effective manner. 
 


 # % 
Strongly Agree 24 10% 
Agree 97 38% 
Slightly Agree 45 17% 
Slightly Disagree 20 8% 
Disagree 12 4% 
Strongly Disagree 7 3% 
Don’t Know 46 20% 
Grand Total 251 100% 
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18% 11% 6% 11% 0% 


Agree 32% 38% 24% 46% 0% 
Slightly Agree 21% 8% 28% 13% 100% 
Slightly Disagree 30% 5% 8% 8% 0% 
Disagree 0% 4% 5% 3% 0% 
Strongly Disagree 0% 7% 1% 3% 0% 
Don’t Know 0% 27% 28% 16% 0% 
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Question 4: Comments 
 


Often times, things are rushed through and the council works more like a formality than offering a 
space for thoughtful discussion. Of course, with the Vice President of Instruction there, most people are 
fearful of speaking their minds least they be bullied into submission, and therefore, discussion is usually 
pretty mundane.   Also, if issues are resolved by other councils in an effective manner, there is no way 
for the campus community to know since there is no reporting out. 


Once we finally get to resolution, it does seem to be effective. 
Since matters are steered to all 4 councils concurrently, whether for information or action, there isn't 


a clear way for one council to receive feedback or input from another council(s) in a timely manner.  The 
lack of a sequence can be problematic.  Could/should  the council who makes the decision consider the 
matter AFTER the other 3 councils weigh in? 


This is complicated by having a board who appears to managing day-to-day operations of the college. 
I don't know, but I am guessing not. There are so many different levels of bureaucratic organizations 


on campus, it probably takes ages to get anything done. 
The department chairs and deans have full power.  Associate faculty have no recourse except to a 


higher administrator, and the administrator is, of course, going to side with the chair or dean.  
Otherwise, the administrator appears to be a poor manager.   Unfortunately, some Dept Chairs and 
Deans make capricious and uneducated decisions, and associate faculty members have no way to 
resolve these issues.   


Who knows - by whose standards? effective for whom and for what purpose? 
Absolutely - input is provided from various consyiuent group s and vetted as such. 
Depends on one's definition of ""effective.""  
Depends on who you are, how well you are liked, and done as a reaction. 
i sometimes wonder if enough people are being made aware of decisions. 
not qualified to answer -- I've never followed an issue from beginning to resolution  
Only if the Academic Senate are involved. 
See number 3. 
Seems like some branches of the governance structure have more influence on the outcome of 


decisions even if something is routed to more than one Council. 
We certainly hope!!! 
A few things get stalled too long at the cabinet or board levels, but they move through the other 


levels effectively. 
Complexity and detail have displaced clarity of purpose.  The governance structure is cumbersome 


and ineffective and it is making our work reflect such a model.  We are very short on success stories 
these last three years. 


Decisions are made quickly, without due consideration (or due process), by the VP and the Deans. 
This is sometimes effective, but has lead to tension. 


Due to the changes over the last five years, decisions that had been made resolving facilities / 
infrastructure needs were reversed or not followed through on.   


Haven't been here long enough to say. 
I don't think the issue is with the governance structure itself, but the fact that sometimes unilateral 


decisions are made by administration without consultation or discussion. 
I have no idea- it's all a big mystery.  It seems to me that the office of instruction and the president 


should be deciding more (albeit with faculty input) and then advising the college about the processes 







put in place.  Instead, under a bizarre interpretation of collegiality, certain faculty insert themselves into 
decisions that should be advisory only- if that.  They then waste an inordinant amount of time 
""debating"" the merits of issues that are not really up to debate (ie. passing time, vacation days, how 
many -or if- we should do SLO's).  Why is this collegial?  For most of us, it is a waste of time because we 
do SLO's, want to follow statutes about passing time and don't put our own vacation schedule ahead of 
the best interests of students.  I frankly do not know why the administration does not stand up more to 
the shenanigans (and I'm a faculty!) except out of fear of being called (gasp!) ""uncollegial"".  That word 
seems more a threat everyday from the very people who can't seem to take adequate time to survey 
their own senate members to get a sense of where the majority is on issues before acting. 


I have ongoing impression that faculty votes to approve somthing, and that is followed by unilateral 
changes by the administration.  frustrating and unfair - that is why many faculty are demoralized. 


I think some of the clunkiness has been streamlined. 
Issues move through channels/committees in a logical manner.  
it depends on what you mean by effective 
It is a mystery to me.  That being said, I have not researched it thoroughly.  But in my defense, I 


haven't had time to look it up. Faculty members have been absolutely slammed with administrative 
work since mid-August.  More than I can remember in my 10 plus years here. 


It seems that there is broad participation and outcomes/decisions are achieved 
It seems that things bounce around too much, and if one of the groups doesn't agree, then changes 


have to be made and more time is delayed. 
Just one example, Percy and what has replaced it.  Percy was not perfect, but we agreed to it as a 


work in progress. We should have committed to it for at least two or three years and than assesed it. 
The same can be said for other changes. We're constantly recreating new things before we've evaluated 
the most recent change.  


New to Miracosta 
Not all issues are heard fully or understood by other level of governance that end up being the 


decison maker. There is a time delay the background information is not given full consideration. 
Not always.  When committee recommendations leave ASC or CSC and are not accepted, there should 


be more transparent dialogue. 
Same comments as ""timely"". Taking too long is, by definition, ineffective. 
see #3 above. 
the importance of some issues gets lost in procedure and the chain of resolution. 
With the exception of when Cabinet tries to make major changes in recommendations that have been 


approved at both the committee and council level, all issues are resolved effectively. 
 


 


  







Question 5: The current governance structure clearly distinguishes advisory 
from decision making bodies. 
 


 # % 
Strongly Agree 40 15% 
Agree 96 37% 
Slightly Agree 33 12% 
Slightly Disagree 22 10% 
Disagree 20 8% 
Strongly Disagree 7 2% 
Don’t Know 38 17% 
Grand Total 256 100% 
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Strongly Agree 12% 12% 8% 21% 0% 
Agree 56% 32% 35% 38% 50% 
Slightly Agree 14% 9% 11% 13% 0% 
Slightly Disagree 14% 6% 8% 11% 0% 
Disagree 1% 6% 12% 6% 50% 
Strongly Disagree 3% 2% 1% 2% 0% 
Don’t Know 0% 34% 25% 9% 0% 
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Question 5: Comments 
 
Academic Senate makes all the decisions. There are no other decision-making bodies, except for maybe 
the President who does whatever they say. 
Could be clearer. 
Despite everyone's best efforts, people are still confused about which group decides and which group 
recommends, and whether or not everything is only a recommendation to the 
superintendent/president. 
Every committee seems advisory except for Courses and Programs. All decisions are now made by 
somebody higher up than whoever used to make those decisions. 
For those who participate a lot in governance, the distinction is probably clear; for those who don't, it 
may be less clear. 
I agree that this is true on paper; I do not know yet if it is really true in practice. 
I believe this is the case but some kssues are still being confirmed as whether they are governance 
oradvisory. 
I disagree, but not because it is a function of information dissemination on the part of decision-making 
bodies or the ASC, I think it's more a reflection of the significant changes that have been occurring these 
past few years. 
I guess that you should let us know who is advisory and who is decision making.   
I have seen eveidence which does not support this statement! 
I still think some confusion amongst the user groups remains here. 
I think it does but I don't think people understand it 
I was on a ""decision-making"" committee that I thought really should be advisory in nature, and indeed, 
within a short time, it was changed to an advisory body. 
I'm confident that was a goal in the document. 
It seems that committees are set up to work on certain issues, yet, in the end, a highly paid consultant 
makes the final decision. 
Maybe it does - too many chiefs and not enough Indians as the saying goes. In the end, the power is 
with who controls the money. Is the schools job to serve the community or to fulfill 'outcomes'? The 
community pays the bill.  
Most faculty I associate with have no clue which are which. If you read the manual, you see the 
difference and see which are listed as which. But even the committees themselves are sometimes 
unclear on their own purview. 
No it seems like there are some groups that have more authority than others. They okie dokie you, and 
then do what they want. 
See comment attached to number 3.  This is further complicated by having a board who appears to 
managing day-to-day operations of the college. 
Still confused about this.  Why do we have some committees listed as advisory, when they deal directly 
or indirectly  with curricular issues and faculty have primacy over curriculum? 
The advisory committees are working well, and the governance committees all know that their 
recommendations are advisory to the council where they're routed. 
The advisory role of committees and the decision-making roles of the governance councils and the S/P 
are clearly separated. However, some governance committee chairs need to be better trained to 
understand that their role is advisory, not decision-making. 
The first year or more, this was not true, but it is true now. 
The issue that has been confusing to many people is when an advisory committee is appropriate to 
handle issue(s) versus governance committees.  But I think the decisions which have been made in the 







last year (i.e. the EEO advisory committee) have been appropriate. 
The VP apparently makes all decisions. Advisory bodies do not seem to influence her decisions. 
This distinction remains unclear for me. 
This is a major change.  The current Academic Senate President has done a good job of educating faculty 
about the role of committees in making recommendations to the councils. 
This is not clear- especially to those on committees who are continually surprised to learn how little final 
say they have.  In fact, there is no training on this extremely important distinction and the lack of clarity 
causes great consternation.  The talk of collegiality tends to obfuscate the fact that most faculty roles 
are advisory only.  Most faculty are unaware of this and harbor lots of anger at the administration and 
board when the role itself necessitates that the administration and board decide- not faculty.  It seems 
as though the cart has gotten well behind the horse.  We need lots more clarity about definitons of 
duties and roles and job descriptions before asking college members to understand what their 
assignments vis a vis committees should be. 
This is not clear to me. 
This is still fuzzy. Can be better articulated by work-shopping something on all college day in small 
groups.  
Very clearly defined now. 
Why vote on things if it is only advisory? 
would need to look at chart again to understand thins. 
Yes, but it's never been difficult to know that a committee is advisory since we've always called them 
advisory committees! 
Yes, I sit on both types of committees and the distinction is clear. 
Yes, the administration has made that crystal clear.  I agree that it should be that way, but there needs 
to be more transparency regarding rationale when recommendations are not accepted, especially once 
they have been accepted by CSC and ASC. 
Yes, the section on page 27 lays this out clearly, but the chart on page 9 does not contain any reference 
to advisory committees, so it's unclear if these are part of the governance structure. I'm assuming they 
are not, since they are not referenced in the overall structure.  
 


  







Question 6: The current governance structure maintains MiraCosta's tradition 
of collegial governance. 
 


 # % 
Strongly Agree 41 16% 
Agree 105 41% 
Slightly Agree 32 16% 
Slightly Disagree 18 6% 
Disagree 20 7% 
Strongly Disagree 8 4% 
Don’t Know 28 11% 
Grand Total 252 100% 
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Question 6: Comments 
 


Administration overrides what has been approved. 
Again, the structure is built to adhere to the collegial governance tradition that has made MiraCosta a 


unique and effective institution; however, a shift to delete ""collegiality"" from processes and 
documents on the administrative side is what is threatening it. 
Classified Staff 


Classified/Student input was removed from Curriculum. 
Collegial governance is not clearly defined at MiraCosta College.  Shared governance is defined in AB 


1725.  Collegial governance at MiraCosta seems to mean we have a ""class"" structure and, from my 
vantage point, results in lack of trust among constituent groups and between those same groups.  This is 
further complicated by having a board who appears to managing day-to-day operations of the college. 


Collegiality remains one of our most valued traditions and strengths.  Regardless of the governance 
model adopted collegiality is something that requires continual work by everyone involved, based upon 
a foundation of mutual trust.  In this regard I am not sure whether the governance structure actively 
maintains an atmosphere of collegiality or if collegiality drives the potential success of the governance 
structure installed. 


I agree that it preserves the following tradition: MCC collegial governance = too much discussion and 
not enough action. 


I agree, but certainly not BECAUSE of the structure. As we 'grow up' as a college, we have to find ways 
continue the spirit of collegial governance.  


I am new to the campus so don't know the history 
I beleive that the Chair positon for all committees should be rotated on a two year basis.  Having 


some committees have a Chair positon that is not rotated, leads to what was trying to be prevented, 
that is more power for some individuals because of their position.  


I believe there was more opportunity for ""collegial"" governance under the old structure.   
I don't believe it is the governance structure that maintains the tradition of collegial governance but 


the people involved in the process. Only time will tell if the key players at MCC want to maintain that 
tradition and work to preserve it. 


I don't think so!! 
I have had the privilege of teaching at MCC for several years. A few years ago,  collegiality existed at 


MCC.  The MCC culture really emphasized the needs of the students (not just in lip service).   At that 
time there was no need for elaborate public relations.  MCC was simply the best academically and 
culturally, and there was visionary leadership for the future.  In the past several years, the culture has 
changed.  It appears that our priority is to impress others by what we are or are not doing.  Are we 
impressing only ourselves?  We are already sold on MCC.  We are at or over student capacity, so why are 
we trying to sell ourselves?       It appears now that governance is from the top down.  We have had a 
bottom-up decision making process where all employees (associates, classified, tenured) have been 
involved in brainstorming and decision-making processes.  One would expect communication (listening 
and speaking) and mutual respect for ALL colleagues in a truly collegial atmosphere.  Since LHE came 
into effect, collegiality has gone by the wayside. 


I slightly agree with this statement because on the one hand faculty are still intimately involved in the 
process of governance. However, having only a subset of the faculty involved rather than the entire AS 
means that many voices/opinions are not heard and many faculty do not participate.  


I strongly agree.  The basic priciples of how MCC goverance operates is identified inthe new structure 
I think in some essence it's really a just a cover to make us look collegial.  I don't think classified have 


an equal say and have read emails sent out by the ASC President that will casually mention that if the 
faculty must sacrifice (lose sabbatical/overload/reassigned time) then due to the 50% law classified WILL 
take the hit first. I didn't find that to be collegial and took it as a mild threat.  Why? Because there's been 







plenty of talk about getting rid of classified or making cuts to classified benefits before faculty take any. 
In a true collegial process all four parties (classified, associate faculty, fulltime faculty, and 
administrators) would discuss how to save money as a whole where all four parties would 
contribute/sacrifice to save money. (This is just an example.) Another example would be how the 
different governance committees will agree on a recommendation and forward to the Board, only to 
find that it has been overturned by the President.   


If collegiality means fair participation by all, then the fact that most Governance Committees are top 
heavy with faculty would make it a stretch to say the process honors the collegial tradition at MiraCosta. 


It can if we want it to; I'm currently questioning if the powers that be want it to. 
it can't anymore - there is too much pressure on faculty 
It does not.  We have lost this in all the rush to streamline.  We do not have efficient processes.  


Instead we have long time faculty who ""handle"" everything and then we all learn of it after the fact.  
There is no dialogue.  Recent examples would include the change in flex and changes in the program 
review process.  Both changes were not required by a reviewing agency and there was no reason to rush 
decisions.  The decisions were made, nevertheless, by a small group on the Senate without feedback 
from the larger faculty.  It is not leadership to dictate and then advise.  I see no evidence of the Senate 
putting in processes that slow down and incorporate dialogue before instituting changes.  Some things, 
like SLO's, require swift action- understood- others, like the two just mentioned do not.  I also note that 
there is a very small group of overactive faculty making all the decisions.  They do so in a spirit of ""no 
one else will"".  In fact, if they slowed down and stopped talking and acting long enough they would 
hear many quieter voices, many of them newer but just as relevant.  Collegiality requires listening and 
time.  It cannot be rushed.  It cannot be an afterthought and a spirit of martyrdom in leaders kills it.   


It seems like they fight all the time.  They seem like nice people.   
It seems that things aren't as collegial as they used to be; I sense more tension between (and 


sometimes among) the constituent groups now than I think there used to be. 
It's a good structure for getting things done at our college; that said, I think when some adminstrators 


want something done their way, it will happen, no matter what. There is more heavy handedness here 
at MiraCosta than I have ever seen in the past decade. It creates a distrust in the process being 
authentic, that everyone's input and work may not be truly valued. I feel a collective tension and 
uneasiness in meetings, you can see some people are afraid to speak up, others steamroll. It's often 
divisive, rather than inclusive (how it used to feel). 


NO! There is only ""collegial"" governance in amongst the Academic Senate. But they don't show 
collegiality to any other group.  


No, because in the final analysis, collegiality is really a caste system in a bureaucracy. The bottom line 
is that you know your place, and you do not venture out if you value your job. 


Not as much as it used to. 
Perhaps too much. 
The *structure* looks collegial. What actually occurs might so be so collegial. 
the deans have too much say in the resolution of issues. 
The governance structure may seek to maintain it, but I don't think all parties have a mutual 


understanding of what collegial means to faculty, particularly our administrators and members of the 
Board. 


The opportunity for input from the appropriate constituent groups is always provided.  So while the 
governance structure is different, I do think the best of the previous traditions have been maintained. 


The role of governance councils is key in preserving collegial governance at MiraCosta. 
This is difficult to maintain in an atmosphere where new administrators are coming in all of the time 


who don't share our appreciation and understanding of the tradition. 
tired of that term and the way it's used as an insinuation or threat or banner cry and seems to have a 


hidden but loaded meaning of which I am unaware -- like insider lingo 







Until three years ago, collegiality meant a flat administrative structure where decisions were best 
made by people closest to the relevant process.  Administrators, faculty and staff were colleagues with 
common purpose and respect for each other's jobs.  The accountability of administrators and faculty to 
each other was mutual.  No longer.  On practically a daily basis, the college is becoming more 
hierarchical and vertically structured to the detriment of the quality of our decision making and our 
ability to meet the college mission.  Our collegiality has devolved into the more typical sort of collegiality 
as politeness found at most other ""collegial"" colleges, rather than the far more democratic, 
consultative collegiality that once made MiraCosta genuinely special. 


We still need to define collegiality and realize it does not mean every constituency needs a say in 
every matter, but overall the process is now much more collegial. 


what tradition? as a part timer i have been personally insulted by full time members. I have been told 
that i have nothing to say about anything and absolutely no rights what so ever. 


When classified agreed to the structure they were welcomed into committees. The tone of late has 
been to separate the rolls of faculty from the rolls of administration and staff. As a result, staff feels left 
out of the process and especially unwelcome by faculty leadership. 


While we still have a spirit of this concept, we all apply/define ""collegiality"" different. Decisions are 
made and come into the room before discussion/debate. Disagreement is still frowned upon or not 
accepted tacitly. Our climate within faculty, staff, admin. constituent groups is cordial, yet between 
there's a wide divide of differences that really do not get aired out. How we agree to disagree and still 
respect each other is the key to any sustained ""collegiality"". A majority of the faculty check out or are 
passive due to an aversion to the politics of ""collegiality"".   This concept/philosophy has haunted us 
since the foundation was shaken with the palm tree scandal. We have not recovered, will not recover, 
until we all deal with the left-over issues attached to that scandal.  


Yes, but administration keeps trying to stifle it. 
Yes, I do feel like all constituency groups are included. 


 


  







Question 7: The current governance structure is sufficiently comprehensive to 
address existing college-wide governance issues. 
 


 # % 
Strongly Agree 44 16% 
Agree 116 46% 
Slightly Agree 33 13% 
Slightly Disagree 5 2% 
Disagree 13 5% 
Strongly Disagree 8 3% 
Don’t Know 37 16% 
Grand Total 256 100% 
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Don’t Know 0% 21% 25% 10% 0% 
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Question 7: Comments 
 


""college wide governance issues""  Associate faculty are at the mercy of the administration. There is 
no ""governance"" for associate facult 


At present, there is less and less feedback.  Since so few are involved there are fewer and fewer 
actually making decisions.  Many faculty have no idea what is going on and those who do would have a 
full time job educating the rest of us.  That's the problem with having very few involved for a long period 
of time. 


Clear definitions of faculty, administration and classified staff need to be developed then 
incorporated into the decision making structure.    This is further complicated by having a board who 
appears to managing day-to-day operations of the college. 


Definitely. There is a committee for everything and a few that seem to have no function. 
I beieve it is 
I really do not know 
I think so, as long as the Steering Council does its job well. 
I would agree with this if the question pertained only to tenured faculty.  There are 


procedures/policies in place to address their issues.   I remember a MCC when there was no difference 
in the goal of full-time and part-time faculty.  We were all here to teach the students.  The attitude now 
is that full-time faculty are the 'real' teachers.  Many full-time faculty consider part-time faculty  
""freeway flyers,"" second-class employees, or worse.  It is ironic that part-time faculty outnumber 
tenured faculty 4:1; yet, the voting ratio in the Academic Senate is something like 1:4.  While  full-time 
faculty votes are correlated one person to one vote, part-time faculty count as a fraction of a vote.  It 
takes 3 or 4 part-time faculty members to equal one full-time faculty vote, which doesn't even jive with 
the 67% law. 


If by ""sufficiently comprehensive"" you also mean ""sufficiently complex"" then, yes. It does seem 
that there is, in principle at least, a plan to address pretty much every type of issue. It's figuring out 
*how* to address it and which bodies have purview that's the problem. 


It depends.  Do you mean address college-wide issues SUCCESSFULLY?  Comprehensiveness or lack 
thereof is probably not significant in this regard. 


It has too many layers, resembles a bureaucratic structure that is ineffective. 
It should be at that length and detail. 
It works for now. We need goals/objectives on how to improve it. 
New to the system so don't know  
No 
Not sure it does! 
One very good thing about the Governance structure is the fact that there are fewer committees and 


task forces and the way issues are addressed is clearer than it used to be. 
Same as above. 
Technology issues are still not handled at the college-wide level.  The only hole we still seem to have 


is in this area, especially technology planning and the planning to budget process for technology 
requests.  Because we have little that addresses this, we are still unclear about where decisions about 
technology are made, ranging from replacement cycles, programming requests, desktop technology 
options, cybercosta homepage, rules about online education, to student portal or electronic education 
planning options. 


The challenge seems to be that the College implemented a new structure that would have less 
committees (and a less convoluted system of checks and balances) and yet we find ourselves now 
creating advisory committees and ad hoc committees whenever we come upon an issue that wasn't 







thought about during the implementation phase of the new structure.  
The current structure does address college-wide governance issues, but that doesn't mean those 


issues are being addressed effectively or in a timely manner = there may be more efficient models of 
shared governance. 


The structure is very comprehensive. 
We have just the right number of governing bodies right now, no more are needed. 


 


 


  







Question 8: All constituencies are encouraged to have broad and constructive 
participation in the current governance structure. 
 


 # % 
Strongly Agree 73 28% 
Agree 100 41% 
Slightly Agree 28 11% 
Slightly Disagree 13 4% 
Disagree 16 6% 
Strongly Disagree 11 3% 
Don’t Know 15 7% 
Grand Total 256 100% 
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Question 8: Comments 
 


All committees have representation from all constituencies. Councils from all constituent groups have 
final recommending authority. 


Although there are many opportunities for classified to participate, very few classified supervisors 
allow participation.  There should be some sort of rotation within really busy departments, so that all 
can truly be a part of collegial governance. 


Ample opportunities through communication are made to get involved. Senate members must be 
encouraged more to participate in other than business/task activities. People enjoy community building, 
thus a climate of learning and social networking in person can bring culture, ideas, vision together.  


Committee and council compositions are a clear example of how this is not the case. 
Definitely true of faculty, but less so for staff. 
Encouraged, yes.  Yet participation seems to be quite varied. 
Faculty participation is strong; the other constituencies less so. 
I get more regular emails and information about governance and Academic Senate issues, more than 


ever before (which is fine), and the information is presented well. 
I think I have said this already. I have been told to shut up and not speak up by full time tenured 


teachers. I have been told to my face by high level administrators that I would never work enough to get 
health benefits. 


In a very general sense there is a lot of talk about everyone beng welcome.  As a practical matter 
however, since the structure and roles are unclear, it is in fact not apparent who should or should not be 
involved. 


it doesn't matter what associate faculty want, they get what they are given. This survey is a joke. 
It is and has been apparent for a great many years that associate faculty are not welcome on 


governance committees. This is changing very slowly. Other districts allow and encourage associates to 
enter governance. This only makes sense as associates want to be involved and it creates a more loyal 
employee. 


It used to be not uncommon for departments to bring issues to Academic Senate Council which might 
go much further from there.  Departments seem to have disappeared as governance constituencies. The 
new, highly fragmented departmental structure has made it worse.  Also, it used to be much easier for 
new constituencies to develop around new issues and organize to make themselves be heard. 


It would seem that whenever there is an invite to do so, it would be accompanied by a reference of 
sorts to help people make informed decisions such as, does employment policy allow it during my work 
hours? how much of a time committment would this mean?, what's involved? etc...  


Just because a variety of constituences are present, it doesn't mean that they fully participate.  Some 
committees are too administrator heavy and this can be intimidating to some, especially newer 
classified hires and untenured faculty. 


maybe too much participation based on my previous experience 
My ASC reps views are superceded by the ASC's president's views. While the ASC president sends out 


comprehensive reviews and notes, this was not why I voted for a representative. It's his/her role to 
inform me and help me understand what's going on from a perspective I won't get from others. I also 
think that isn some ways, faculty have treated classified colleagues disrespectfully. Case in point, 
suggesting that third party views on C &P are of little value since classified colleagues are not discipline 
experts and don't have to write course proposals.  


Participation - yes; decision-making - no. 
participation does not mean the same thing as successful conclusions 
See notifications of up coming meetings and the results through e-mail  







several committees are being used by administration to rubber-stamps things, and so aren't able to 
get as much done if they try to resist 


The Associated Student Government is not represented adequately. While this may be a result of 
efficacy, meaning their realm of influence is relatively minor, they still are a governing body and should 
be treated as such. 


The governance structure gives the *appearance* of Classified involvement with Governance.  
There is a lot of encouragement, but does it result in actual participation?  I have heard that the 


classified senate works very well. 
There's a lot of talk about all constituencies participating, but it also seems like all the constituencies 


may not have an equal place at the governance table. 
They are - but whether or not they choose to is a different matter 
Those who aren't on a committee are not involved at all in governance. Also, since 


agendas/minutes/report outs are not communicated to the campus, it's impossible to know what is 
really going on. 


To the point of slowing down the process of deicsion making 
We can participate but it may mean absolutely nothing. 
Where appropriate 
with some reservations! 
With the recent inclusion of associate faculty representation, it seems that we truly have included all 


stakeholders 
Without interacting with numerous members of the other constituencies on a regular basis, there is 


no way for us to know this. I do interact with members of the other constituencies but not that 
frequently or regularly and certainly not in a manner that would permit me to evaluate whether they 
are encouraged to participate in the various governance procedures. 


yes, but there is always one group that has the final say. We go through the motions and pretend we 
are democratic, but really we are not. 


Yes, we are encouraged, we participate, but we aren't being heard by the final decision-makers.   
 


  







Question 9: Committee composition is appropriate to the tasks of each 
governance committee. 
 


 # % 
Strongly Agree 40 15% 
Agree 97 38% 
Slightly Agree 34 14% 
Slightly Disagree 17 6% 
Disagree 13 4% 
Strongly Disagree 6 2% 
Don’t Know 47 20% 
Grand Total 254 100% 
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Question 9: Comments 
 


a great deal of work and cooperation is done in picking committee members and those members tend 
to work very hard on the committees they serve. 


Bigger is not always better. 
Committees are large yet functional. The business is getting done through sub-committee work. The 


joy of seeing colleagues is limited to business meetings. We must build a collective responsibility to build 
community in all constituent groups (faculty, staff, admin.) 


Course and Programs was odd, but seems to be getting better as it gets more internally complex. 
did not read them 
Don't know what ""committee composition"" refers to in this question.  Does it refer to the 


proportional representation by faculty, classified staff, students and administrators, or does it refer to 
the levels of ability of the individuals on various committees based on their experience, knowledge and 
commitment? 


Each committee dealing with instruction needs to have representatives who understand online 
teaching. 


Having served for many years under the old structure, I have noticed that new structure with 
representation from all constituencies has often repressed rich brainstorming and discussions within 
certain constituency groups.  Having several administrations on one committee can be intimidating, and 
it is obvious that untenured faculty members tend to stay quiet and don't readily offer ideas and 
opinions.  This is unfortunate, since they were hired based upon what they bring to MCC, both to the 
classroom and outside of the classroom.  I've also noticed that classified staff typically keep out of 
discussions on academic issues.  In closing, I think the new governance system does not encourage 
creativity nor the type of dialogue that leads to new ideas. Representation from all constituencies has 
not improved the system and may have hindered it. 


I agree that attempts are made to have diverse representation on each committee.   
I agree. 
I can only speak to the committees I have served on, and those I have visited, and served on in the 


past 2 years. Most seem diverse in representation, and a good number of staff, faculty, pt faculty, 
administrators, and student reps. From what I see, everyone has a voice, most bring a level of expertise 
that is useful. 


I donot know, because there are so many committees, how does the work actually get done? 
I don't understand some of the committee composition- for example, why would there be classified 


representation on Courses and Program Committee? Other committees seem administratively heavy. I 
suppose that is because we are top heavy with administrators and they need something to do. 


If you look at the composition of the committees the number of faculty participants is signifigantly 
higher than the number of classified participants. 


In the first year or two of the new GO structure this was NOT true, but it is now. 
It appears to me that the same people participate in these committees. 
It is not clear to most faculty what their role is on the committees.  It is therefore very difficult to 


evaluate composition.   
It seems that some committees are more powerful than others. 
It's hard to answer this question unless you are on every committee, but this statement is true for the 


committees that I am on. 
On occasion, both VP's should contribute to a committee discussion. We just saw the result of 


disjointed representation at ASC when a hiring discussion was revisited because both VP's didn't 
participate simultaneously. 







Overall committee structure seems to be working. Creating numerous sub-committees from the 
larger committees has put a heavier burden upon some people. At the same time some faculty have had 
a difficult time actually joining a committee at all. Not sure how one might make this situation more 
equitable. 


Removing Classified from Curriculum was not necessary and only reinforces the separation of faculty 
and classified.   


Seems as if the Student Interests Committee ought to be comprised of a majority of students. Then 
include the necessary employee positions. Having only two students seems to not be representative of 
the interests of the students. I doubt those two students can represent the majority adequately 
(through no fault of their own); the students should be separated into constituent groups and 
adequately represented. 


Smaller committees are much more effective than the 20+ major GO committees.  True dialiogue 
cannot take place when a committee is too large or too formal. 


Some committee members feel that just because they sit on a committee that they are now experts 
in the subject. An example is the curriculum committee requiring inappropriate changes to curricula 
without trusting in the final word of the subject experts. Thus some curriculum committee meetings 
become pleading sessions to justify what has been submitted by the author. Focus becomes on 
presentation details of grammar rather than on the core. Secretaries do not exist to edit punctuation 
etc. thus causing too much committee time spent on minutia.   Other committees have similar issues, 
thus not seeing the forest for the trees. 


Some committees are way too big due to the desire to have faculty dominance. 
Some committees may need tweaking based on past experience, but overall the compositions are 


carefully thought out. 
Some governance committees could be smaller, most likely. 
There is a tendency to have more faculty than any other group in almost all committees. Somehow it 


can be seen as distrust of coming to an agreement if the number are even. 
This is a Yes, and No answer: Why I would say No: Courses and Programs contains several voting 


members that are not as intimately involved in curriculum development and delivery as instructors 
(such as counselors). Their opinions are valued and important. However, when it comes to making 
decisions that directly impact the quality of the curriculum that is passed on to our students, I think that 
a committee comprised of a much greater proportion of faculty across many disciplines would be more 
effective.  Why I would say Yes: Flex committee is comprised of a great diversity of folks from many 
academic disciplines as well as staff from a variety of areas, so its composition is appropriate.  


Too many faculty in most committees 
Way too many faculty on committees. Committees are too large and, therefore, unwieldy. Less faculty 


and current levels of administrators, classified staff, and students, would make more sense. 
Yes; the restructuring of the curriculum committee is appropriate to the tasks of the committee 


 


 
  







Question 10: The current governance structure generates a reasonable 
amount of workload. 
 


 # % 
Strongly Agree 20 7% 
Agree 100 39% 
Slightly Agree 29 11% 
Slightly Disagree 24 9% 
Disagree 16 6% 
Strongly Disagree 11 4% 
Don’t Know 56 24% 
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Strongly Agree 9% 11% 4% 8% 0% 
Agree 61% 30% 29% 46% 50% 
Slightly Agree 27% 4% 11% 11% 0% 
Slightly Disagree 0% 0% 3% 16% 50% 
Disagree 3% 7% 5% 7% 0% 
Strongly Disagree 0% 0% 4% 6% 0% 
Don’t Know 0% 48% 46% 6% 0% 
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Question 10: Comments 
 


In general, I agree. However, the Courses and Programs Committee seems to carry a huge amount of 
the committee workload.  


Last year, two academic senate representatives were responsible for 400 part-time faculty members.  
At least now there are three reps for 400 faculty.   


The full time has much more work to do that could be alleviated by associates carrying governance 
workload. 


A year ago I would have said yes. Now it is a bloated structure much like the one it replaced. 
Depends on what committee you are on, and oh yeah, if your fellow committee members actually 


participate and do their fair share of the work. 
Depends on who you talk to. 
Depends upon the person(s) involved. Some work harder than others. Some take credit for work 


others have done. However, this is human nature and not a function of the governance structure. 
In some cases, it probably generates way too much work; in other cases maybe it's not unreasonable.  


(I'm not familiar with the workload generated by every committee over time, so am unable to answer 
intelligently.) 


It seems to generate the equivalent several full-time jobs 
This does not affect me so I cannot give an answer 
Again, I don't think this is really a governance structure issue as much as it is the issue of 


faculty/dean/president communication and negotiation. 
Based on the amount of work I see my Chair doing it seems very heavy 
For some faculty the workload is very low, however there are several faculty that have very difficult 


workloads. As long as I see that these conditions remain, I will not choose to lead committees at this 
institution.  


For some yes, others seem to be overloaded. 
For those seriously involved, this is a tremendous amount of work.  I continue to expect the workload 


to stabilize or even lessen.  It has not.  Once again, this appears to be the ""MiraCosta way"".  
have no comparision  
Haven't been here long enough to say. 
I can only speak for the work load on my current committee. It is substantial...a bit on the heavy 


side..but I enjoy it.   
I do not believe the current method of having faculty work extremely hard for 2 years and then do 


nothing at all for 2 years is realistic.  To begin with, who wants to work so hard (be on one super 
committee then 1-2 more subcomittees from that), that they get burnt out?  No one will want to 
volunteer for comittees.    The way our LHEs are structured means that we have to do committee work 
each week.    It seems like everyone is volunteering for at least one committee anyway as the faculty 
does want to contribute to the college. 


It feels like more work is being generated for various reasons:  From a need to feel more substantive 
to the need for more evidence. 


It generates a reasonable amount for most people and an exorbitant amount for others (and very 
little for others) but that's the way most any governance structure works. 


lately it's been kind of appalling  
My current committee is an important one, and I'm still learning my responsibilities. I think the chair 


is doing a good job keeping committee members informed and offering assistance. It is relief to not be 
on multiple governance committees and to focus time and attention on doing a good job for one strong 
group. 


My impression is that after a committee ""settles in"" (ie some time after it is formed and establishes 
its procedures) this seems to be true. 







Some are heavier than others, but I don't think that's a problem, since people usually know what they 
are signing up for. 


Some committees and subcommittees just are going to have more work than others. And some 
committee members are more helpful/productive than others. That is always going to be a reality for us. 


Sometimes...  Creating numerous sub-committees from the larger committees has put a heavier 
burden upon the members of that larger committee. At the same time some faculty/staff have had a 
difficult time actually joining a committee at all. Not sure how one might make this situation more 
equitable. 


The goal of the new structure was to be streamlined and have fewer people appointed. Seems like the 
number of committees have grown and so have the appointments; hence, the work has increased.  


The work load in the governance structure would be fine, but for the past 3 years has been very heavy 
at every level and in departments since we have been on warnings and probation.  


The workload has been unreasonable the past two years. 
The workload has continued to rise at a geometric rate. Yet release time, deadlines, etc. continue to 


be reduced to unreasonable amounts and times. 
The workload is either burdensome and overwhelming for the few who are serving or nonexistent for 


others. 
The workload of our structure is higher, but that is because faculty are very vested in the college. 
The workload varies too widely to be able to answer this question accurately. 
There has been a great deal of work this year because of all of the Accreditation issues we had to 


address. I think next year the workload will be more reasonable. 
This varies from committee to committee. Some committees have especially heavy workloads (such 


as Courses and Programs). 
Those with the heaviest workload receive some reassigned time, but overall it would be helpful to 


reduce everyone's workload.  This should happen as the process continues to be streamlined and all 
processes are put into place. 


Too much work is placed on a few members. 
We have made more work for ourselves to accomplish less.  The goals of governance should be 


thought through better in terms of the college mission. 
Within the context of accreditation, the workload has been skewed to overwhelming. We must 


become a leaner institution with less meetings, yet more organization.  
 


  







Question 11: The workload generated by the current governance structure is 
equitably distributed. 
 


 # % 
Strongly Agree 10 4% 
Agree 72 25% 
Slightly Agree 37 17% 
Slightly Disagree 27 10% 
Disagree 26 9% 
Strongly Disagree 15 6% 
Don’t Know 68 29% 
Grand Total 255 100% 
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Strongly Agree 0% 6% 2% 5% 0% 
Agree 52% 24% 23% 25% 0% 
Slightly Agree 25% 11% 11% 21% 0% 
Slightly Disagree 15% 0% 6% 14% 50% 
Disagree 6% 5% 5% 12% 50% 
Strongly Disagree 0% 4% 2% 9% 0% 
Don’t Know 2% 50% 52% 12% 0% 







 


Question 11: Comments 
 


as far as I can tell... 
Courses and Programs has a bigger responsibility than any of the other committees. 
For the most part 
Haven't been here long enough to say. I can see that people in key roles have A LOT on their plates. 


Whether they receive sufficient release time from other duties, I'm not sure. 
I doubt it -- how often does that happen??? 
I have heard from others that some committees barely meet or have not distributed the work to all 


members. Also that new members were left out of the initial meetings due to poor planning. 
I think I have a reasonable workload, but I hesitate to speak for others. 
I wonder about the work load of those who do not serve on committees...and my past experience on 


academic affairs has taught me that such a large committee does not have an even distribution of the 
work load. Rather, some members take on the majority of the work while others relax.  


It is only equitably distributed if we look at it in the long-term.  For example, a committee like C&P 
takes considerable work in terms of both effort and hours, yet relatively few folks serve on C&P at any 
one time.  Consequently, should we look at 6-year cycles (affording lots of folks time to serve on lots of 
the task heavy committees), then yes, things are equitable.  Yet, if we are to just look at the year-to-year 
breakdown then I would say no, as many folks don't even serve on committees for a couple years at a 
time.  


It is understandable that some committees have more work than others. I am not sure why it is 
important to have a structure where the workload is equitable. Are we worried that one person is 
working more than the other? So what?  


It seems to be some people's full-time job 
New to MiraCosta 
Not always 
Of course not. 
only committed faculty do the work and it is not proportionate 
Part timers out number full timers by 4 to 1 - committee complexion should represent this same ratio. 
Plenty of faculty members do very little beyond his/her classroom duties and an occasional 


committee meeting. The bulk of the work always rests on a handful of people and is quite unequitably 
distributed. 


See above. 
See above. 
Seriously?  There are clearly committees that have a heavier workload.  Just take a look at the 


meeting schedules.  I think people sign up for committees with a clear understanding of what is 
expected of members. 


Since only some faculty are now needed for committee work, the others are left with a very light load 
of committee work if any at all.  Those serving on the committees are slammed and for at least a 2-3 
year period.   


Some committees definitely have a higher workload (C&P, Budget & Planning) than others (Campus, 
Community Relations).  


Some committees do way more, workload wise.  Although I do understand that the nature of some 
committees lends itself to unequal distribution. 


Some committees have a heavier workload than others.  
Some committees require more work time. 







Some instructors work too many hours beyond their classroom-contact time. Too much time has to 
spent on operational matters, etc. because nothing exists in the government structure to insulate the 
instructor from day to day details.   Examples are:  Classroom space utilization is skewed in the wrong 
direction. For example, the college operator almost seems bothered to connect you to an extension.  
The Receiving Department asks for ""appreciation"" to deliver something in a timely manner. Obtaining 
classroom computer tech support can become a monumental task.  These types of details generate an 
inordinate amount of work for instructors because the current governance structure sometimes fails to 
work for the relationship of teacher-student rather than the operational detail of the college.  


Some work more than others. 
The few, the proud, the small number of faculty moving forth the business.  
The problem is inherent with the issue that the college has not clearly defined the roles and 


responsibilities related to decision making for faculty, administration and classified staff.  All groups 
seem to think they are equal parties to all decision making.  That is just not or should not be the case.  
Those three entities should have clearly defined roles and responsibilities as defined in ed code, Title 5, 
employment laws etc.   


The workload is distributed equally throughout the different committees. 
The workloads have evened out a bit, especially due to changes in Courses and Programs, and the 


addition of IPRC, but there are still a few people who end up doing a lot more than others (and I am not 
talking about those with reassigned time). 


There will always be slackers.  I'm not sure this should our goal, anyway. 
This has always been problematic.  Some people do a lot more, some people do a lot less.  The 


current system is much better than it was the year immediately following the governance 
reorganization. 


This is an ideal, but it's impossible for workload to be equitably distributed. I think a better survey 
question would be if the current governance structure affords a more equitable distribution of work 
than the one before. To that question the answer would be ""strongly agree"". 


We need to see fresh faces, especially the more newly hired, step up and get involved. 
 


Additional Comments 
 


Better communication is needed.  
I have included this comment throughout:  ""This is further complicated by having a board who 


appears to managing day-to-day operations of the college.""  Boards should be policy makers not day-
to-day managers.  Until the Board understands its role and works through a president the best of 
governance structures, handbooks, etc. are not going to be successful.   


The Governance structure is a work in progress. It has helped make things work better at MiraCosta, 
but it needs to be reviewed and refined each year. 


I think I have said enough, but thanks for asking!  (I took the suggestion to write comments seriously.) 
none 
The entire governance structure is dysfunctional. It has created a culture where almost everyone is 


overpaid, yet not very accountable for their productivity.  Our accreditation problems are a direct 
symptom of a bad governance structure and poor leadership.  We have the best resources in the state, 
and we rank in the lowest 5% of student success. 


The Organizational Structure and Governance at Mira Costa is impressive and does an effective and 
superior job at campus-wide communication and outreach.  


To me, this school is run off of part time teachers. The percentage of classes taught by PT is about half 
the classes and the the last time I saw the numbers of teachers, it was about a 4 to 1 ratio. Therefore, if 
a committee is made up of 12 teachers, the ratio should be 4 part timer for every one FT teacher. 







Otherwise there is no incentive for FT staff to consult with, listen or otherwise consider the issues 
important to PT staff unless they are forced by the union contract with the school. There is no collegial 
relation between FT, Admin & PT staff.  This is wrong.  I think that the state is trying to get the money 
that this district has. It can dissolve the district by taking away its accreditation. Palomar would take 
over and the money would wind up at the state. I think this is what is behind the current probationary 
standing with the state. 


52 pages? 
Maybe our governance structure is like our criminal justice system:  people complain about it's 


inefficiencies and inequities, but most people probably still think it's the best system in the world.  I 
have no idea if there's a more efficient way of structuring our governance system, but despite recent 
efforts to streamline things, it still seems extremely cumbersome.   


Please put a moratorium on adding committees! All the additions have allowed a small group of 
leaders to dramatically change something that we all voted on. If it's going to change it should happen 
not bit by bit, but thoughtfully and with full participation. 


Sorry, fairly new to Mira Costa so my answers may not be very helpful. 
We shoudl go union. 
You have got to know it's not ""easy"" to understand if you need a 50 page document to describe it.  
As of last year, it is way better than it was the first year.  I'm glad to see transparency. 
As someone new to MCC (and coming from a different segment of higher ed), the structure is 


daunting with all of its components, and I understand that it will take time to truly grasp both the 
mechanics and the underlying raison(s) d'etre of the system. I do think that the attention to clarity in 
this document will be valuable to many.  


At some point I would like to see the composition of committee members reevaluated.  
Administrators are present on the committe level, on advisories, in cabinet, on the executive 
management team, on other decision-making bodies, etc.  There is no place for faculty and classified 
groups to have a free exchange of ideas and opinions as it relates to governance without the presence of 
an administrator(s).  In the long run, I think the college would benefit from a reduced administravite 
presence on the committee level.  I think appropriate administrators can be invited to certain meetings 
on a time certain basis, but their presence as it stands is a bit overwhelming. 


Before the governance reorganization, we had a complex system that was fairly effective and highly 
collegial.  We then moved for a year to a system that was much simpler, although less effective and 
collegial.  Now we have a system that is much more complex than it ever was, while it is far less collegial 
not very effective.  This is not progress! 


Governance seems to take a lot of faculty time and attention compared to the other two higher ed 
places I have worked.  


I hope that from the outside our system looks more transparent and in compliance with the statues, 
etc. for the accreditation representatives, but from the inside it doesn't seem like it has really changed 
that much. My apologies for saying this as I know that many of my colleagues have spent a great deal of 
time on this restructuring.  


I think MiraCosta has made great progress in refining our governance structure, from where we were 
4-5 years ago. Everyone has put in a lot of hard work and cares deeply about the college functioning 
well.  


I think the AS President is doing a great job.  I think the ASC is dedicated.  I think there are other issues 
that may be beyond their collective ability to solve, but I also think it is important they continue the 
discussion. 


I'm looking forward to normalizing our pace. We burn out talented people who have 100% 
commitment. It's time to invoke a community mindset for all to plug into at every level. Take heed and 
survey the faculty through focus groups during flex week. Turn All college day into a day of 
acknowledgement, fun, and validation of educational and teaching success with qualitative aspects of 
our reality.  







It is difficult to see what the function is of the V.P. of Instruction.  The faculty and staff evaluation 
process fails to correctly assess performance and assist in job performance.   Too much emphasis is 
placed on the skew of illegitimate data such as student and constituent surveys rather than on an 
evaluation based on an observation of long-term performance.  The result being the person being 
evaluated must now focus on a remedial plan that does not help the person to perform their job.   The 
evaluation committee has no qualifications in the interpretation of data which is flawed in the first 
place.  The resultant prescription of the committee all too often misses its mark with ""advice"" or 
""assistance plans.""  This makes the evaluation process become a critique by the unqualified rather 
than being of any assistance.  The end result becomes a climate of fear, apprehension and distrust.   


Major changes this past 18 months have made the governance structure more inclusive, more 
effective, and more rewarding. 


Much has changed in the governance structure at MiraCosta over the past couple years. It will take a 
while for the campus community to fully digest all the changes, but I think we are on the right track 
towards a simplified, effective, and inclusive (collegial) structure.  


Quite frankly, I don't get it. 
Slow down, bring in more people, begin to mentor new people again.  Commit to transparency, 


educating your people about basic definitions and roles and re-commit to listening.  Your newest people 
aften have wonderful ideas from other organizations.  They can easily tell you what is unclear- that is 
incredibly valuable.  Listen- that is the heart of collegiality- not debating and protecting interests.   


The Academic Affairs Committee is functioning efficiently. 
The evaluation and revision of the GO structure last year has really made a big difference--everything 


is more clear and usable, and the committee structure makes more sense. 
The governance structure has been overhauled over the last few years and I believe we are finding a 


system that will work well and be sustainable for the college. 
The governance structure has greatly improved.  
The governance Structure is adequate...still don't like the Program Review format. The process is ok, 


but nowhere near enough space to adequately address each field in the reflect section. Could not do my 
program justice with that limited a space. 


The new governance structure is coming in to its own. Now let's stick with it for a while...  
The one disagreement I have is that this structure does not distribute the work equitably. Everyone 


used to be involved, now fewer do more. In the long run, that might prove a good model. For now, I can 
see that a few are doing most of the work and that does not seem sustainable nor prudent. 


too many committees many people invest work that goes nowhere campus administrators 
deliberately undermine and manipulate the governance process--this is especially true of the vice 
presidents 


When we first went to this governance structure it was very confusing, left out a lot decisions that 
used to be made by committees and a lot of committees I valued, and was very ineffective.  Most 
meetings were disastrous.  We all felt that it was unfixable and we should just blow it up and start over.  
I had no hope that we could make it any better.  I'm happy to have been proven wrong.  The way it's 
structured now makes sense and works.  If I want to change something, I know how to approach it.  
Even if decisions still take a while, they make progress I can track and identify.  We're not still working 
on the same decisions and not knowing how to complete them.  I'm sure it could be better in terms of 
technology decisions, but I believe we've made a successful transition. 


While the governance structure is sometimes not easy to understand, I have always felt like my 
concerns get addressed, and that communication about what other committees are doing is easy to 
access.  I am always aware of the issues and concerns facing our institution. 


the ASG is always the last council to hear about any news at MCC. This is quite troubling since the ASG 
is the school's main tool to connect to the students.   
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