
Preschool Teacher Internship  

CHLD 270  

This is a course designed to bring you much closer to both young children 
and to yourself. You will be participating in a seminar classroom setting 
examining the theory behind the practice and a hands-on, "let's see how it 
works" laboratory setting providing you the opportunity to practice what we 
preach. The experiences in lecture and lab are designed to complement and 
complete one another, but are individual in their application by each student. 
You have the opportunity to play a large role in your own education; 
learning-by-doing goes well beyond the preschool years. Working with young 
children is an experience of thought, feeling, action, and of others. We hope 
you will value your time this semester with us, with the children and their 
parents, and with one another.  

Course Description:  

Student teaching under the guidance of a Supervising Teacher at the Child 
Development Center at MiraCosta College or a Mentor Teacher in a 
designated community child development program. Course involves a 6-hour 
weekly practicum placement (2 days weekly, 3 hours each) and a one-hour 
weekly classroom seminar. Course content will address activity planning, 
instructional methods, guidance techniques, teacher-child relations, home-
school communication, and professional development.  

Advisory: Students must have successfully completed CHLD 109 (Child 
Behavior and Management) and CHLD 210 (Child in the Family). It is 
strongly recommended that students complete CHLD 105 (Program 
Planning) and CHLD 106 (Educational Materials) before participating in the 
Preschool Teacher Internship.  

Course Objectives (from the teacher/learner perspective):  

• To examine and further develop individual philosophical beliefs about 
the teaching-learning process in early childhood education.  

• To be able to recognize and competently participate in a center-based 
quality child development program and learn to work effectively with a 
professional staff, with young children, and with their parents.  

• To examine the contributions of both the physical and the 
interpersonal learning environments and their influence on the 
behaviors of both teachers and young children.  

• To plan, implement, and evaluate developmentally appropriate 
activities, learning plans, and curriculum approaches within a quality 
child development program.  



• To participate as required by program staff in ongoing observation and 
documentation of young children's activity and contribute to ongoing 
program planning activities.  

• To examine career pathways in child development and early childhood 
education and develop an individual plan for personal professional 
development, including future career interests and job opportunities.  

Course Requirements:  

1. Field Placement. Students will be assigned to serve as student interns at 
the Child Development Center at MiraCosta College either two (2) mornings 
(9:00- 12:00) or for two (2) afternoons (1:00-4:00) per week. There is an 
option for placement with a Mentor Teacher in a designated community child 
development program (see course instructor for specific options).  

As in all good teaching, preparation and clean-up are likely to require an 
additional time commitment at the beginning and end of each day and should 
be factored in to your placement. Your consistent participation is a crucial 
factor promoting both your individual and our program success.  

NOTE: A record of your daily attendance in the practicum portion of the 
course will be kept throughout the semester. Please see your individual 
Supervising Teacher to sign-in and sign-out each and every day you work in 
the classroom.  

2. Classroom Seminar.  Students will meet weekly with the course instructor 
to discuss issues integral to the practicum placement. Focus will be given to 
the integration of prior learning in the field of child development with the 
practical and applied weekly experiences in the early childhood classroom. 
Students should anticipate spending approximately three (3) hours per week 
completing out-of-class assignments which may include preparing curriculum 
materials, classroom displays, and learning plans, developing bibliographies 
on specific topics, and/or readings relevant to the student-teaching 
experience.  

NOTE: Throughout the course of the semester, students will gradually take 
on increasing levels of responsibility for supervision, lesson planning 
discipline and limit-setting, and overall classroom management. The goal of 
the student-teaching experience is to become an effective, contributing 
member of the classroom teaching team and a more competent early 
childhood professional.  

3. Journal. To facilitate interaction with and feedback from both your 
supervising teacher and course instructor, you will be asked to keep a 
journal. Purchase a two-pocket folder and write your journal entries on loose-
leaf paper. Record an entry for each day you participate. Leave wide margins 
so your course instructor has room for weekly comments. Hand in your folder 



as scheduled at the weekly seminar. Your course instructor will review your 
journal entries and provide feedback on a regular basis.  

Daily journal entries (1-2 pages) should include notations, questions, and 
comments about the development of individual children (first names only) 
and classroom teaching practices.  

Try and include insights you may have about the connection between course 
information, readings, other classes, previous work experiences, and your 
practicum placement. Focus also on self-assessment of your behaviors as a 
teaching/learning adult in the classroom.  

Focus questions on specific topics will be distributed weekly.  These questions 
should help you apply course reading materials to the classroom situation at 
your field placement site and prepare you for class discussions.  

4. Learning Plans. Each student is required to plan, implement, and evaluate 
a minimum of ten (10) classroom activities over the course of the semester 
(see schedule of completion). Activity areas will include Art (2), Dramatic 
Play (1), Music/Movement (1), Science/Math (1), Group/Circle Time (2), 
Table Games/Manipulatives (1), Cooking/Snack Prep (1) and Outside 
Environment (1).  

You will be provided a format for the Learning Plan and will submit the plans 
to your supervising teacher at least one week in advance of implementation. 
Be sure to discuss your activity ideas with your Supervising Teacher before 
completing a written Learning Plan. Teachers will review the Learning Plans, 
comment, and return for any revisions before the activities are implemented 
with the children. Following implementation, each Plan will be evaluated by 
the student and submitted to the Supervising Teacher within a week of 
completion of the activity for further feedback. Your Supervising Teacher will 
schedule the dates and times of your individual activity implementations 
throughout the semester. All completed activity evaluations are to be 
included in your journal and submitted to the course instructor for final 
credit.  

NOTE: Students will receive constructive feedback on all aspects of their 
Learning Plans (preparation, implementation, and evaluation) from their 
Supervising Teacher. A focus on process over product means that individual 
Learning Plans will not be graded.  

5. Lead Teaching Day. Each student will plan, implement, and evaluate a 
day's session at the Child Development Center at MiraCosta College (or, if 
placed with a Mentor Teacher, a designated community child development 
program). You will plan activities for each of the classroom areas and serve 
as Lead Teacher for that day. All Lead Teaching Day plans are to be 
submitted to your Supervising Teacher for his/her review and approval at 
least two weeks in advance. You will complete a written evaluation of your 



lead teaching experience (due within two (2) weeks of your scheduled Lead 
Teaching Day).  

NOTE: Lead Teaching is required for consideration of a final grade of "A" for 
the semester. A student may elect not to complete a Lead Teaching Day, but 
cannot earn a final grade for the semester higher than a "B."  
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