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MiraCosta College Noncredit ESL Department

The Communicator
Welcome Back to The Start of Another School Year
I, along with Dean of Community Education
Alketa Wojcik, whose message follows, welcome you back to the start of another sureto-be productive school year! Inside this
edition, you can read about some of the
recent accomplishments and successes of
our students and faculty and well as be
informed of news and upcoming events.
While our enrollment numbers continue to
be down (see Student Learning Outcomes
Lead Sylvia Ramirez’s Annual Report starting on page 6) despite our best outreach
efforts during the summer term, overall we
have maintained high standards. Our data
indicates that the economy has affected
our students in that of those who have had
to recently drop out or stop out of our program, 61% reported schedule conflicts with
work or the need of having to secure a job
or work more hours. We will continue to
investigate enrollment and persistence patterns and work on solutions for getting the
word out about our program, but I am confident that in the coming school year our
team of faculty, instructional aides, and
staff will strive to provide the best Englishlanguage learning opportunity possible to
the students we serve in our endeavor to
fulfill the mission of the Noncredit ESL Department: Offer students a variety of learning opportunities to achieve proficiency in
the English language and formulate and
attain personal. academic, vocational,
and/or civic goals.
Best Wishes for a wonderful Fall!
☼ Kristi Reyes,
Noncredit ESL Department Chair
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WELCOME BACK!
From Dean of Continuing Education, Dr. Wojcik

Alketa’s Welcome Message
Dear faculty,
Welcome back to a new academic year! I hope you had a wonderful summer
break and are rested and energized to begin the fall semester. I was reflecting last week on the summer term, and I am so grateful for all the hard work
that you do in creating a superb learning environment for our students. As I
participated in the One Can Awards ceremony during the last week of classes and read Ruth Gay’s Level 7 class project that included student stories, I
am reminded once again that I am thankful to be working with faculty who
believe in student success. I was also reminded of the sacrifices that our
students face to come to class four days or nights a week for three hours. As
they take care of their families and fulfill work responsibilities, they are committed to improving their lives through learning English.
It is the students’ sacrifices that guide me in what our goals for our programs are. Student success is my utmost focus for our programs. I am inspired by their stories and sacrifices and want to make sure that we do all
we can to not disappoint them. Also, as they improve their English and learn
about the culture and life in United States, I am also focused on increasing
their knowledge of and academic capital in what their educational options
are at MiraCosta College and beyond. It is important that our students know
that education is attainable and we are just as focused on them moving on
to receive a Certificate, Associate degree, and a Bachelor’s as we are in
teaching them English.
Thank you for making the noncredit ESL program an outstanding one and
have a wonderful new academic year!
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Honors

Ruth Gay Tenured Professor
Congratulations to Ruth Gay, Noncredit ESL Level 7 instructor
and transition lead, who was tenured last spring! Ruth not only
survived the grueling four– year process, which includes observations, student surveys, and a portfolio each year, she shone. Well
done, Ruth!

Instructors Present on Teaching Writing Across Levels at CASAS
Summer Institute
Ruth Gay, Angela Webster, and Sylvia Ramirez
were invited to present at the CASAS
(Comprehensive Adult Student Assessment System) National Summer Institute in San Diego on
June 15. They presented a workshop entitled
―Enhancing Transitions: Writing Across the Curriculum at MiraCosta College.‖ The workshop
featured the noncredit ESL program's writing curriculum, with a focus on the research and practice that emphasize the importance of teaching
writing across all levels to prepare students for
postsecondary education. The MiraCosta instructors shared beginning, intermediate, and ad- Noncredit ESL instructors Ruth Gay, Angela
vanced level teaching strategies and materials for Webster, and Sylvia Ramirez.
promoting writing. Additionally, Ruth and Sylvia
led a focus group on Academic Transitions during the afternoon California Consortium Meeting. Read more in Ruth’s column on page 5.

ESL Students Chosen for Publication in Noncredit Expressions
Congratulations to our ESL students and their teachers! Fourteen ESL student entries were
selected for publication in this year’s edition of Expressions from MiraCosta. The committee received 168 entries from students in Adult High School, English as a Second Language, Special Education, and Older Adult programs. Then the selection committee, comprised of representatives from each of these programs, chose 66 for publication. ESL Instructors for the winning students were Eli Clarke, Ruth Gay, Carol Gross, Debbie Hanley,
Sylvia Ramirez, Kristi Reyes, and Suzanne Woodward. It’s not too early to being thinking
about the 2012 edition. Entries (poetry, prose, artwork, and digital stories) are due the last
week of Term II. Consider this wonderful opportunity to promote student writing and art.
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Honors, News, and Upcoming Events
Transitioning Noncredit ESL Student Awarded Scholarship
Mirtha C. Astorga, a student who was enrolled in Ruth Gay’s Level 7 class
and VESL during the summer term, was nominated by Ruth and has been selected as the recipient for a $500 scholarship from TextHelp, the company that
produces Read & Write Gold, a software available to all MiraCosta College
students both in computer labs and for take-home use on USB. The software
is helpful for nonnative speakers in that it reads text from many types of documents and the Web, among other applications. The scholarship was founded
last year and is awarded to nominees whose first language is not English and
who are transitioning from noncredit courses to credit. In exchange for the scholarship, Mirtha
will participate in trainings through Disability Support Programs and Services (DSPS) in order
to mentor other students as well as assist in efforts to bridge noncredit to credit.

New Instructional Aide for Noon Classes at CLC
Mariana Trif is a new instructional aide for noon classes, and she has a
unique background that makes her well-suited to Noncredit ESL: She has
worked as a Spanish tutor for MiraCosta at the San Elijo campus, has volunteered in an ESL class here at the CLC, and was an ESL teacher in her native
Romania. Mariana will be working with afternoon teachers this fall. Welcome,
Mariana!

Professional Development Opportunities:
Fall Technology Workshops and CATESOL Regional Conference
The following two workshops will be presented at the CLC on the dates listed from 4:30 to 6
p.m. For flex credit, sign up with My Flex at http://www.miracosta.edu/instruction/pdp/, where
you can visit to stay informed of flex opportunities throughout the school year.
Thursday, Sept. 22: Neos. Learn how to use the Neo portable keyboard/ word processors that interface with Microsoft Word or can be used to print typed documents — including how to add and delete
text, check spelling, add new words to the dictionary, use the Thesaurus, and transfer documents.
Thursday, Nov. 17: PowerPoint. Review basic and learn advanced PowerPoint skills, including how
to change slide layout, and add designs, word art, animation, and clipart. We will also review how to
record your voice to create movies.
The San Diego Regional CATESOL Conference will be held at the San Diego County Office of Education again this year on Saturday, Oct. 15. The theme is ―Creating the Future Now: Change, Transition,
and Innovation.‖ In the past, MiraCosta College Noncredit ESL has been well represented with exceptional presentations by our teachers. Consider sharing your expertise and innovative teaching ideas
once again this year – or if you haven’t presented before, team up with a colleague — and submit your
proposal online at http://catesol.org/regional.html, where you can also see more information about the
conference.
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RUTH’S REFLECTIONS
By Ruth Gay, Noncredit ESL Instructor
This summer, I was privileged to participate in two events that enhanced my professional life. The first one was the CASAS National Summer Institute which was held in San
Diego on June 14 – 16. The second was a CALPRO (California Adult Literacy Professional
Development Project) sponsored training workshop. This one was held in Sacramento on
June 28 – 29. I found both to be quite inspiring, and I would like to share some highlights
with you.
Angela Webster, Sylvia Ramirez, and I presented a workshop titled ―Enhancing Transitions: Writing Across the Curriculum at MiraCosta College‖ at CASAS. We highlighted the
importance of writing instruction when preparing students for postsecondary education and
shared how we teach writing in our beginning, intermediate, and advanced levels of noncredit ESL. Angela teaches the beginning levels in our program, and she showed how she elicits
basic biographical and goal-oriented paragraphs from her students through modeling. She
emphasized the importance of including writing instruction at the lower levels and shared
wonderful examples of how she teaches and her students’ work. Sylvia demonstrated writing instruction at the intermediate levels. She explained how she uses graphic organizers in
a unique way to help students generate well-developed paragraphs. She also shared examples of her students’ writing. I illustrated writing instruction at the advanced levels. In our
levels 6 and 7 we do writing portfolio assessment. I shared the use of our writing rubric, writing error correction symbols and chart, and how I incorporate the writing process in my class.
I too had examples of my students’ work to share with attendees. Angela, Sylvia, and I were
pleased with the reception our workshop received. Transitions and writing instruction are hot
topics these days, and all three of us were able to demonstrate how we prepare our students
to transition to the next level by helping them improve their writing skills.
The CALPRO event in Sacramento was a Training-of-Trainers (ToT) Institute. Participants learned how to facilitate a Postsecondary Transitions Community of Practice (CoP.)
Our training started a few weeks before actually going to Sacramento when we formed our
own CoP, met each other, and completed a few assignments online. The majority of attendants were from various California adult school programs. I have been keenly aware of the
efforts California community colleges have been making to help students transition, but it
was an eye-opener to see adult schools involved in similar endeavors. The two-day training
included a two-session module that was written by Kathleen Porter from Poway Adult
School, Liz O’Shea-West from Vista Adult School, and our own Sylvia Ramirez. On day one,
presentation and facilitation of the training were demonstrated and on day two, we practiced
what we had learned the previous day. By the end of this training, a clear picture of how
smooth transitions from various adult school programs to the community colleges could be
possible was starting to take form in our minds.
Both of the above events were thrilling experiences, and I was thankful to be able to
take part in them.
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CREDIT CORNER
By Melissa Lloyd-Jones, Credit ESL Instructor
Ever since I was old enough to realize that there are a lot of unfriendly and uncaring people in the world, I have dreamed of living in a community where people have a
genuine interest in others. I see myself living on a tree-lined street where people sit on
their porches in the evening, waving to passers-by, where people are quick to help when
a need arises, and where neighbors really know what is happening in each others’ lives,
not through gossip but through frequent conversations. While I am waiting for the
chance to someday live in such a place, I have found much of the sense of community I
am looking for within my own classrooms.
One of the best parts of being an ESL inI think of our students,
structor is that our job actually requires us to enanxious and unsure as they
courage people to view others with respect and to
start the new term, and I
take an interest in one another. No one is in a
feel grateful again that in
hurry. There is time to listen and to interact. If you
our position, we are called
are like me, you have occasionally felt that sense
of sadness that comes from being with someone
not only to teach, but also to
who never bothers to ask you one question about
be “professional community
yourself, apparently not having the least of bit curibuilders.”
osity about who you are. It just seems wrong! Yet
— Melissa Lloyd-Jones
within our classrooms, everyone counts, and everyone gets attention.
We hear much about the particular need for a sense of community and a climate
of respect and support in developmental skills classes, but I would argue that students at
all levels thrive under such conditions. I recently helped move my oldest daughter to San
Marcos, Texas, where she will be starting a graduate program in speech and language
pathology. Like many of our students, she was nervous about starting her program, wondering if she would do well. The first thing she told me after her orientation appointment
with her dean was, “She was really nice.” The dean’s kind demeanor alleviated my
daughter’s fears and helped her feel confident.
I think of our students, anxious and unsure as they start the new term, and I feel
grateful again that in our position, we are called not only to teach, but also to be
“professional community builders.” How many other people are fortunate enough to
have that as part of their job description?
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ANNUAL REPORT
2010-11 Annual Report: A Snapshot of Who We Serve
and How Well We Serve Them
By Sylvia Ramirez,
Noncredit ESL Instructor and Department SLO Lead

EOY Persistence and Promotion Data
Term 1

Promotion %

Persistence %

Morning ESL Classes

53%

83% (10% perfect attendance)

Evening ESL Classes

37%

84% (7% perfect attendance)

Term 2

Promotion %

Persistence %

Morning ESL Classes

52%

84 % (10% perfect attendance)

Evening ESL Classes

43%

77% (10 % perfect attendance)

Term 3

Promotion %

Persistence %

Morning ESL Classes

50%

82% (10% perfect attendance)

Evening ESL Classes

44%

83% (13% perfect attendance)

Term 4

Promotion %

Persistence %

Morning ESL Classes

43%

77% (14% perfect attendance)

Evening ESL Classes

34%

77% (7% perfect attendance)

Our overall persistence rate for 2010-2011 was 81% and the promotion rate was 45%. This
marks our 8th year to attain persistence rates close to 80% with almost half of our students
being promoted to the next level every 8 weeks. As always, students in the beginning levels are promoted more frequently than students in the higher levels. Additionally, 11% of
morning students and 9% of evening students had perfect attendance. These data confirm
that our shorter terms and intensive instruction continue to meet the needs of our students
Open-entry classes and off-site classes had an average persistence rate of 78%. This
year, we honored 45 new citizens at our 6th annual citizenship celebration. These students
successfully completed our rigorous citizenship program and became United States citizens.
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More EOY Data
FTES/CASAS Assessment Benchmark Data over 8 years
2003-04 2004-05

2005-06

2006-07

2007-08

2008 -09 2009-10

2010-11

466

498

477

506

492

469

482

437

1416

1651

1637

1616

1888

1723

1711

1566

Our program has experienced an almost 10% decrease in reported hours of attendance
compared to 2009 – 2010. In fact, this is our lowest FTES in 8 years. We have documented the reasons students drop or stop out. Our students report they are working more hours
and / or more jobs in the current difficult economy. We have also seen lower rates of immigration in our region. We continue to enroll fewer students into beginning levels, with 62%
of our students testing into intermediate and advanced levels of instruction. When we first
began collecting these data, we had almost the opposite percentages, with higher numbers
testing into beginning levels.
The attainment of fewer assessment benchmarks is associated with decreased enrollments.
While we experienced an 8% decrease in total benchmarks, we are only 7% lower in reading assessments. However, we reported 14% fewer benchmarks in EL Civics performance
assessments. We need to examine reasons for the lower number of successful performance assessments.

California 2010 – 2011 Performance Goals Compared to MiraCosta
Noncredit ESL Performance Goals
Levels

California 2010 – 2011 MiraCosta Noncredit
Actual Performance
Performance Goals

Beginning Literacy

44%

80%

ESL Beginning Low

35%

58%

ESL Beginning High

50%

54%

ESL Intermediate Low

47%

53%

ESL Intermediate High

44%

54%

ESL Advanced Low

21%

27%

We continue to exceed California performance goals for all noncredit ESL levels. 70% of
students made a significant gain in reading (5 points for beginning students and 3 points for
intermediate and advanced students).
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Drop out/Stop Out Percentages and Reasons
Thanks to our hardworking instructional aides, we are able to document the reasons our
students leave the program.
Scheduling Problems
38%
Got a job/better job/more hours
23%
Unknown
15%
Health/Personal
9%
Family Problems
7%
61% reported either difficulty scheduling classes with increased work responsibilities or
more positive results of getting a job or getting more work hours.

Demographics
Female
Male
Spanish-speaking

62%
38%
84%

Other major language groups are Chinese, Vietnamese, Farsi, Russian, Tagalog, Korean
and Cambodian.
40% of our students are between 22 – 39 years of age. 1% is less than 18 and 1% are between 65 and 69. 10% of our students have had less than 6 years of education in their
country and 17% have studied more than 12 years.

Meet our typical student:
Karla is a female Spanish speaker, approximately 30 years of age. She completed high school in her country and studied accounting. She has attended
classes at the CLC for 6 months, and she is studying 8 hours a day. She
takes a level 6 intensive ESL class in the morning, a VESL class at noon to
learn office management vocabulary and language skills. She ends her day
with a conversation class. Karla needs to find a job as soon as she is able to
support her two young children. She may not be able to continue studying so
many hours, but she knows she may ―stop out‖ and return when she has the
time. Her goal is to eventually have her own import/export business. She is
working with the career counselor to develop an educational plan that includes
transferring to the credit program and earning a certificate in business management. She feels that her dreams are possible if she works hard and continues to make progress.
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Assessments 2008 – 09 2009 – 10 2010 – 11

Outcomes

% passed % passed % passed
Interview

96%

N/A

100%

CASAS
Level A

72%*

N/A

80%**

90%

94%

95%

Produce simple sentences using a limited number of basic words and phrases
and complete very simple forms.

Chart
Application
Dictation
Goal Paragraph

LEVEL 2

Interview

84%

90%

100%

CASAS
Level B

73%*

66%*

59%*

Chart
Application
Dictation
Goal Paragraph
Note

74%

85%

95%

LEVEL 1
Listening/Speaking
Identify a limited range of words and
phrases drawn from familiar material.
Demonstrate the ability to engage in
very limited social conversations using
familiar English words and supported by
gestures to express basic survival
needs.
Reading
Interpret simple sentences from previously learned vocabulary by recognizing
and demonstrating understanding of
basic vocabulary.

Writing

Listening/Speaking
Recognize frequently used words,
phrases and questions in familiar contexts.
Demonstrate the ability to engage in
limited social conversations to communicate basic survival needs.
Reading
Construct meaning from simplified print
materials on familiar topics.
Writing
Produce simple sentences in paragraph
format and complete simple forms.
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Interview

88%

89%

92%

CASAS
Level B

52%*

60%*

54%*

Dictation
Goal Paragraph
Note

88%

93%

87%

Interview

84%

83%

79%

CASAS
Level B

52%*

52%*

53%*

Chart
Application
Dictation
Paragraph
Letter

91%

74%

85%

Listening/Speaking
Demonstrate comprehension of simplified spoken English and simple conversations.
Describe basic needs and relate common activities using clarification strateReading
Construct meaning from simplified
print materials on familiar topics.

Writing
Produce sentences to form a paragraph and complete forms requiring
some detail.

LEVEL 4
Listening/Speaking
Recognize spoken English containing
some unfamiliar words about mostly
familiar topics.
Demonstrate the ability to engage in
conversations beyond survival needs
and
demonstrate clarification strategies.

Reading
Construct meaning from print materials
on familiar and unfamiliar topics.

Writing
Produce messages, notes and related
sentences in a paragraph format on
personal
topics and complete increasingly difficult authentic forms.
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Interview

91%

82%

89%

CASAS
Level C

53%*

48%*

54%*

Chart
Application
Dictation
Paragraph
Letter

91%

83%

89%

Interview

91%

91%

77%

CASAS
Level C

26%*

28%**

27%**

Chart
Application
Dictation
Portfolio
Letter

70%

79%

86%

Listening/Speaking
Interpret essential points of
discussions or speeches on
selected topics.
Demonstrate the ability to engage in conversations on a
variety of familiar topics.
Reading
Use contextual clues to interpret meaning and draw conclusions from authentic materials on everyday subjects.

Writing
Convey meaning by writing a
descriptive and/or narrative
paragraph, or formal or informal letters and messages and
complete a variety of forms
with limited assistance.
LEVEL 6
Listening/Speaking
Interpret a majority of speech
from a variety of sources.
Discuss a variety of topics
with increasing fluency and
control of more complex grammatical patterns.
Reading
Infer meaning from various
types of authentic materials
including fiction narrations and
factual matter.
Writing
Compose a descriptive, narrative, and/or expository paragraphs, formal and informal
letters, and complete authentic forms.
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Interview

92%

90%

90%

Reading
Interpret meaning from a variety of
authentic readings in identified areas
of interest.

CASAS
Level C

26%*

28%**

27%**

Writing
Compose well organized, coherent
paragraph (s) with appropriate detail
and sentence
variety.

Application
Dictation
Portfolio

64%

88%

72%

LEVEL 7
Listening/Speaking
Identify key information in a variety of
formal and informal media presentations.
Demonstrate the ability to communicate fluently in informal and formal
conversations and presentations.

All reading percentages exceed California Performance Goals for all three years
** The reading assessment data are not broken out for levels 6 and 7 because there is no state level
assessment performance goal for level 7.
We exceeded or matched the passing percentages (80%) in all listening/speaking and writing categories except three: Level 4 listening/speaking (79%), level 6 listening/speaking (77%), and Level
7 writing (72%).
Since writing is a major skill needed to transition to post secondary education, we need to examine
writing instruction at this key level. Of the total writing assessments in 2010 – 2011, almost half
were generative writing assessments as opposed to formulaic charts and applications. For levels 5
and 6, faculty doubled the number of paragraph and portfolio assessments that were group read and
scored.
Our challenge is to engage more beginning level instructors in this important process. For example,
there were 164 level 3 standardized writing assessments, but none were generative writing assessments (paragraphs/notes).
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SUMMER SCRAPBOOK
CLC Students Participate in Project One Can during Summer Term
During the summer term, 150 noncredit ESL,
ABE, and special needs students at the CLC
took instructor Debbie Hanley’s Project One Can
challenge, and pledged to bring one can of food
each Thursday for eight weeks. As a result of
their efforts, the food pantry at the Barnard Drive
campus of MiraCosta College went from completely empty to completely full. Upon completion of the project during the last week of the
summer term, students at the Community Learning Center gathered to celebrate their accomplishment of stocking the food pantry, received
certificates for their participation and posed for a
group photo. Visit www.projectonecan.blogspot.com
to learn more about the project. Reprinted with permission of

My motto is:
One can make a
difference…ONE can!
— Debbie Hanley

MCC Public Information Office.

Debbie Hanley with student Nallely Lopez and
Service Learning Coordinator Carol Wilkinson.

Morning students who participated in Project One Can at awards
ceremony.

Dean Alketa Wojcik and Debbie Hanley
congratulate Project One Can participants
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Beginning Level Students Master Most Essential English

Level 1 and 2 students in the summer evening class line up in the hallway to practice asking and answering personal
information questions.

Students in Julia Cantu’s Level 1-2 evening class master giving their personal information as
well as their teacher’s phone number and extension, classroom number, instructional aide’s
name, syllabus information, days of the week, months, the date, and their dates of birth. In all,
students were able to answer a total of 30 survival questions in English, as well as more conversational topics such as favorite food. Julia’s strategy was for students to practice answering the questions every week, and the results were satisfied and confident students.

Level 7 Morning Class Focuses Efforts on Variety of Writing Tasks

Level 7 morning students honed their writing skills

Students in Ruth Gay’s Level 7 morning class
introduced themselves by writing autobiography poems and shared either a story from
their lives or a topic important to them. These
writing assignments were followed by focused
grammar practice of direct and indirect speech,
which students used in interviewing classmates
and writing about the interview. Finally, students wrote about an influential person from
each of their native countries. Ruth compiled
students’ work into a class magazine.

